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Part 1: The school context 
 
Information about the school 
 
High School for Teaching and The Professions is a high school with 499 students from 9        
through grade 12. The school population comprises 22% Black, 74% Hispanic, 2% 
White, and 2% Asian students. The student body includes 22% English language 
learners and 22% special education students.  Boys account for 43% of the students 
enrolled and girls account for 57%. The average attendance rate for the school year 
2012 - 2013 was 80.8%. 
 
 
 

Overall Evaluation 
 
This school is developing. 
 
 
 
 

 



3 
10X433 High School for Teaching and The Professions: March 4, 2014 

 

Part 2: Overview 
 

What the school does well  
 

 The principal makes purposeful decisions to use resources and hiring 
practices to support the schools instructional goals and increase student 
outcomes. (1.3) 
 
o The school aligns resources to support instructional goals and foster 

student success. For example, to support the school’s goal around 
instituting a high functioning Integrated Co-Teaching (ICT) program in 
mathematics, additional mathematics and special education teachers 
were hired.  As a result the freshmen passing rate increased from 79% to 
87.6% for term one.  Additionally, Teaching Matters and Teachers 
College have been commissioned to provide professional development 
aligned with Danielson domains and work one-on-one with teachers on 
lesson planning and curriculum development resulting in teacher lesson 
plans following a format that includes learning objective, success criteria, 
materials, guiding questions, key vocabulary, learning activities and 
modifications to address the needs of all leaners including  Special 
education students and English language learners. This alignment has 
resulted in the production of meaningful student work such as a literary 
analysis essay using two primary texts to answer the question “What 
Does It Mean to Come of Age?” 
 

o Coupled with interventions, hiring practices and teacher assignments 
support student access to learning and college readiness. A review of the 
school’s data revealed that 9th graders and lowest third students were not 
successfully passing mathematics classes and Regents exams.  Reasons 
noted were class size and ability to offer one-to-one instruction.  In 
response to that, additional mathematics and special education teachers 
were hired to enable the school to offer instructional co-teaching (ICT) 
classes in mathematics.  To further support the school’s goal to improve 
results in mathematics, strategic programming was implemented to move 
a mathematics teacher from trigonometry to algebra.    As a result the 
number of 9th graders passing mathematics classes during the fall 
semester increased from 79% to 87.6%.   
 

 Staff and students appreciate the principal’s efforts to create a safe, 
respectful and orderly environment that supports the academic and personal 
growth of students and adults. (1.4)   
 
o The school’s collaborative approach to a safe learning community 

provides a nurturing and cohesive environment where there is mutual 
trust and respect amongst staff and students.  Students stated that they 
have voice and appreciate the principal’s open door policy that allows 
them to talk to him at any time. Girls can participate in the Girl Talk 
Initiative, which provides a forum for girls to talk and address social 
emotional issues.  Students stated that they have input in school events 
and trips.  They participate in monthly town hall meetings and use their 
elected officials as their voice.  Additionally, students also stated that they 
appreciate the opportunity to appeal their grade if they disagree and are 
allowed to present their case to administration with data to support their 
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claim.  As a result the school’s incident rate has declined and students, 
staff and parents state that they feel safe in the school.  
 

o All students are well known by at least one adult who helps to personalize 
attendance and supports and coordinate social-emotional learning. The 
school’s attendance team consisting of an assistant principal, two 
guidance counselors, parent coordinator, and three members of Good 
Shepherd, are responsible for tracking attendance and monitoring 
students’ grades.  Additionally the senior mentor team, consisting of 
seven mentors and one school aide track and monitor all seniors and 
keep parents abreast of their child’s progress. Each mentor has a 
caseload of 20 students who they must meet with regularly, discuss 
struggles, set goals and develop action plans.  As a result, the 
percentage of seniors who are on track to graduate has increased.   
 

 School leaders communicate high expectations to staff and students and 
have developed systems to support and ensure all learners achieve.   (3.4) 
 
o The principal has created an environment where high expectations are 

communicated across grades and disciplines.  The school’s philosophy is 
posted in every classroom, teachers are provided with the staff handbook, 
the school uses a lesson plan template to ensure consistent elements of 
a lesson happen across grades and discipline and disciplines follow 
protocols and essentials for curriculum development to ensure alignment 
with the Common Core Learning Standards. Additionally, administrators 
monitor instruction through frequent observations and use Advance to 
monitor and track teacher achievement in order to inform professional 
development workshops and provide actionable feedback.  Teachers also 
participate in peer intervisitations and professional development norming 
of the Danielson rubric, resulting in improved teacher practice and a 
culture of accountability.   
 

o Expectations connected to a path for college and careers are 
communicated through school leaders starting in the 9th grade.  Students 
and parents participate in an orientation session where school goals and 
expectations are expressed.  Additionally, the school offers a Career and 
Technical Education (CTE) program where students compete locally and 
globally on developing a business plan; students participate in advance 
placement courses in English, Unites States History and also take a 
college approved writing course.  To further support parents, the school 
provides workshops around the Common Core Learning Standards, the 
Danielson Framework for Teaching and the college process.   
Additionally, parents are provided with passwords to Pupil Path for 
ongoing access to their child’s progress.  The school’s partnership with 
Lehman College and Monroe College allows students to take “College 
Now” courses and experience college-level courses while attending high 
school.  As a result the school saw an increase in the percentage of 
students applying to college. 
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What the school needs to improve 
 

 Further refine curricula across all subjects to consistently integrate and 
emphasize rigorous academic tasks that foster higher order thinking to 
engage all learners. (1.1) 
 
o The school is in the process of aligning curricula to the Common Core 

Learning Standards (CCLS) and instructional shifts.   Coaches from 
Teaching Matters and Teacher’s College are working with teachers to 
create curriculum and academic tasks that emphasize rigorous habits and 
higher-order skills across grades and disciplines.  Discipline teams are in 
the process of dissecting January Regents data to further inform curricula 
development.  Measures of Student Learning (MOSL) data was used to 
create curriculum that incorporates counter claims; however social 
studies and science teachers are in the process of refining curriculum to 
support the English department.  A review of curricula and students’ work 
reflect inconsistent supports around key standards that require verbal or 
written support of responses.  Additionally, academic tasks used across 
disciplines do not ensure rigorous habits or address the needs of all 
learners including English language learners and special education 
students, thus hindering student achievement.   
 

o Curricula and unit maps reflect planning to provide students access to 
meaningful tasks.  The principal stated that a review of the data showed 
that students were underperforming in making counter claims and that 
this data was used to refine curriculum.  However, a review of curriculum 
did not reflect the usage of student work and assessment data to refine 
tasks across grades and disciplines in order to engage all learners in 
higher order thinking, thus limiting their ability to cognitively engage all 
learners, including English Language Learners (ELLs) and Special 
education students, in problem solving and higher order thinking skills.  
  

 Strengthen pedagogy to ensure that teaching strategies, including 
questioning scaffolds and routines, consistently provide multiple entry points 
and rigor to engage all learners in increased outcomes. (1.2)    
 
o The school believes that students learn best when they take ownership of 

their own learning, are able to effectively respond to and formulate higher 
order questions, articulate their thinking in written and verbal responses 
and are exposed to academically rigorous ideas, concepts and 
information.   Across classrooms students respond to teacher questions, 
however questioning strategies are typically lower level, rapid fire, and 
recall type that do not provide multiple entry points to engage all learners 
and encourage students to think critically. For example in one class 
students are asked, “What is feudalism? Who was in charge?” In another 
classroom students are asked, “Is that the kind of health problem that can 
be an issue?”  In most classes students work in groups or pairs; however 
tasks are identical, thus hindering the school’s ability to challenge all 
learners in meaningful tasks in order to produce higher order products in 
preparation for post-secondary work.   
 

o Although teacher questioning does generate some student discussion 
and participation, lessons typically represent teacher centered 
discussions consisting of teacher-student dialogue and student-teacher 
dialogue limiting opportunities for student interaction amongst other 
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students and accountable-talk.  Students do not create their own higher 
order questions and lessons are not prompted by student query resulting 
in limited challenge for all learners including English language learners 
and Special education students. Evidence of higher order thinking skills 
varied across classrooms.  Writing assignments did not consistently 
require students to conduct research or analyze information, and 
instructional tasks failed to challenge all learners, thus limiting the 
school’s ability to prepare students for college.   
 

 Enhance the use of ongoing checks for understanding and student self-
assessment practices so teachers make effective adjustments to meet the 
needs of all learners. (2.2)    
 
o The school has administered base line assessments across classrooms 

and disciplines. However, the principal stated that some departments are 
still working on common rubrics to provide teachers with guidance to give 
actionable feedback to students that will inform next steps.  In the 
absence of common assessments across subjects, opportunities for 
teachers to analyze common data to monitor student progress is limited, 
thus hindering the school’s ability to accurately make data based 
modifications to curriculum and instruction thereby hindering the 
improvement of college and career readiness skills.  
   

o Across classrooms checks for understanding and teacher assessments 
varied across grades and disciplines.  In some classes exit slips were 
used; however in one class the teacher assisted the students with 
answering the exit question, in another class students worked 
independently to answer multiple choice questions.  After students 
complete the assignment the teacher conducts an on the spot item 
analysis, but there were no follow-up questions to check for 
understanding and results did not lead to adjustments to meet the needs 
of all learners.  As a result the schools ability to make effective learning 
adjustments to prepare students for college and careers is impeded.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: The High School for Teaching and The 
Professions 

UD D P WD 

Overall QR Score  X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

 X   

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X   

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

 X   

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


