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Part 1: The school context 
 
Information about the school 
 
Soundview Academy for Culture and Scholarship is a middle school with 306 students 
from grade 6 through grade 8.  The school population comprises 27% Black, 70% 
Hispanic, and 3% Asian students.  The student body includes 12% English language 
learners and 22% special education students.  Boys account for 55% of the students 
enrolled and girls account for 45%.  The average attendance rate for the school year 
2012 - 2013 was 89.4%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school’s curricula aligns to the Common Core Learning Standards in all 
subjects, including the arts, and provides all learners with challenging 
academic tasks that support a path to college and career readiness. (1.1)    
 
o Living its motto, ‘where young minds of all kinds thrive’, Soundview 

Academy’s curricula is aligned to the Common Core and diversified to 
support its varied programs, including the arts, dual language and 
Regents math and science.  This year, the school adopted Expeditionary 
Learning for humanities and Connected Math Program 3 to create greater 
cohesiveness across grades and to deepen its global and holistic 
curricula.  In all subject areas, the school sees content as a vehicle for 
literacy development and argument as a universal, productive structure 
where students use evidence to support and express their understanding.  
Dual language students, English language learners and students with 
disabilities engage in the same curricula as their general education peers 
and are provided with scaffolds, including technology.  With a dedicated 
focus on meeting student needs, curricular plans reviewed showed 
differentiation for multiple subgroups and individual students and teachers 
interviewed shared how they regularly revise curricula and tasks to better 
address learning gaps.  The school bridges its academic curricula with 
unique, school designed advisory curricula rooted in personal and 
academic behaviors and mindsets.  The guidance counselor, with a team 
of teachers and the support of Eskolta, created the Scholars Program 
curricula.  Parents stated that their children who graduated from 
Soundview in 2012 and 2013 are doing well in high school.  They attribute 
their children’s success in high school to the school’s strong academic 
and social-emotional program.  As a result of the school’s rich and 
extended curricula, students graduate ready for high school.  School data 
shows 83% of 2012 Soundview graduates passing the four core content 
classes and on track with high school credit accumulation.  
 

 The school’s strategic use of budget, time and programming align with the 
school’s goals and provide teachers and students with needed supports and 
opportunities aimed at closing the achievement gap. (1.3)    
 
o The principal allocates funding to support the school’s short and long-

range goals.  The budget is used primarily to staff a differentiated and 
diversified academic program including; Integrated Co-Teaching classes, 
a dual language program, foreign language, Regents math and science, 
literacy intervention services, a multidisciplinary arts program, the 
Scholars Program, after school programs, and Saturday academy.   
Focused on scholarship, the school also self-funds summer school for 
students not passing all four core subjects.  The school’s flexible program 
meets a wide range of student needs, interests and strengths.  Student 
data are reviewed and interests surveyed so that student voice is 
considered.  With just over 300 students and twenty seven teachers, the 
student-staff ratio is 11:1.  Strategic use of budget coupled with skillful 
hiring makes this ratio possible as the majority of teachers hold more than 
one certification.  This year, the school was able to hire science cluster 
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teachers whose schedules are dedicated to teaching science.  In addition 
to content-specific teaching loads, all teachers mentor ten to fifteen 
students in the school’s Scholars Mentor Program, an advisory program 
ensuring teachers are accountable for the progress of groups of students.  
With over 50% of the school’s teachers with one to three years of 
experience, the school strategically uses the school-based option to allow 
for an early dismissal once a week thus providing a two-hour block for 
whole staff professional development.  Teacher programs also include 
multiple periods of common planning and team meeting time every week.   
Aligned with school goals addressing diverse learner needs and 
pedagogical growth, teachers collaboratively plan lessons and tasks, look 
at student work to surface learning gaps and make adjustments to 
curricula.  Lead teachers coach, support teamwork and school-wide 
professional development to ensure horizontal and vertical instructional 
coherence across the school.  The effective allocation of resources has 
resulted in an increase teacher capacity and collaboration as well as 
academic gains evidenced by student growth, especially among English 
language learners and special education students in Humanities, 
comparing mid-unit and end of unit scores.  An example of such 
improvement shared during a teacher team meeting showed an increase 
from 79% on the mid-unit assessment to 90% on the end of unit 
assessment.  Teachers attribute such student growth to their collaborative 
planning time focused on addressing specific student needs.  
 

 The school’s collaborative and nurturing environment focuses on supporting 
each student’s academic and social-emotional growth while empowering 
leadership to promote resilience. (1.4)    
 
o Dedicated to a community-focused culture where everyone takes 

responsibility for the betterment of all and where scholarship and social-
emotional growth go hand-in-hand, Soundview promotes adult and 
student collaboration and learning.  Systems and structures that underpin 
the school’s approach to positive and responsive culture include Positive 
Behavior Intervention Supports, a discipline team, gender groupings in 
the Scholars Mentor Program that focus on academic and personal 
behaviors, an expanded counseling program, and the Olweus anti-
bullying program.  Data comparing student reports of bullying from 
November 2011 with November 2013 show a decrease of up to 10%.  
Students interviewed said, “There is no bullying at Soundview because 
the school will not stand for that and the deans are really strict.”   
Students begin and end their day with a check-in and a check-out with 
their mentor teacher.  A parent commented, “My child has ADHD.  She 
needs to know in real time what she is doing.  The constant 
communication helps her.”  The school believes this interaction is 
essential to starting and ending the day in a positive and supportive way 
that builds responsibility and follow-through.  Students develop leadership 
skills by serving on the student committee, a group of elected students 
who represent the student body and who work with adults to organize 
events and activities.  Student committee members also petition change 
in the school.  For example, students proposed a recycling system for the 
school’s shared cafeteria.  This student-led recycling program is now 
underway along with other activities that allow for a lunch room respected 
and enjoyed by all.  With just over 300 students and a small teacher-to-
student ratio, the school is able to address the needs of each student 
through its advisory program and referral system.   Headed by the 
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school’s guidance counselor, the Scholars Mentoring Program is the 
social-emotional, advisement, support structure connected to student 
academic learning needs.  Each mentor is responsible for a small number 
of students grouped by grade and gender.  A student shared, “I always 
have someone to turn to; they care.”  Another added, “I love Scholars and 
my mentor.  She’s more than a teacher.  We get help with high school, we 
conference with them, and talk about bullying.”   A parent shared, “She 
can talk to her mentor about things she might not feel comfortable 
speaking to me about.  School is second home.”  During the scholars’ 
period, mentors follow a curriculum centered on the personal and 
academic behaviors, a six-week one-to-one conferencing cycle, and 
specific structures to support the school’s student-led parent-teacher 
conference process.  The school also has a dedicated counseling 
program supervised by the school’s social worker and staffed by 
university interns.  Counseling cubicles provide private space for one-on-
one support for all students in need or referred by their mentor.  The 
school’s comprehensive approach to culture building and meeting 
students’ social needs contributed to the A on the 2012-2013 Progress 
Report.  In addition, 69% of at risk students receiving counseling 
improved on at least one State test comparing scores from the past two 
years.  Lastly, principal suspensions decreased from 11 to 6 comparing 
suspension data from fall 2012 with fall 2013.  
 

 The school uses common assessment practices and data to inform and 
adjust curricula and instruction to address all learner needs. (2.2) 
 
o The school’s data sources align curricula and instruction to student need.  

The master student data tracker organizes comprehensive student data 
to inform programming and interventions.  Posted in the principal’s office, 
student progress data is monitored over the course of the year.  In 
addition to the school-wide data tracker, teachers track student 
performance on Skedula, an online grading system, and with additional 
data spreadsheets.  Teachers evaluate student performance using a 
school-wide grading policy and curricular specific rubrics in all subject 
areas to provide students with feedback on how they are performing over 
the course of the unit, marking period and semester.  Based on this data, 
students set goals that they track and revise with their mentor every six 
weeks.  Teachers use rubrics to provide students specific feedback 
highlighting strengths and areas for growth on written work.  When asked, 
students explained their areas of strength and growth articulating what 
they needed to do to move to the next level on a rubric based on their 
teacher’s feedback.  For example, one student shared that the teacher’s 
feedback was to include strong emotion words.  When asked what that 
meant, the student said, “to add more sophisticated vocabulary to my 
writing”.  In addition, each subject and grade team uses pre- and post-unit 
common assessments to inform planning, target gaps and track growth.  
One teacher on the art team tracked the pairing of English language 
learners with bilingual peers and showed a 20% increase in the last two 
assessments given.  Data collected from these assessments are 
analyzed to surface learning gaps.  Teacher teams use this data to revise 
curricular plans and revise teacher-created performance tasks based on 
their knowledge of student learning needs.  For example, the 6th grade 
math team reviewed an end of unit performance task with student needs 
in mind and identified instructional changes to make such as labeling the 
graphic organizer with explicit directions, and using the area models to 
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obtain understanding of the addition of decimals.  Thus, the school’s 
consistent focus on data and assessment practices to align, inform and 
adjust curricula, instruction and assessments allows the school to better 
meet individual student needs.  

 

What the school needs to improve 
 

 Increase pedagogical practices that engage and provide access to all 
learners through the use of intentional questioning and discussion structures 
aimed at deepening collaborative and critical thinking. (1.2)    
 
o Improving questioning and discussion techniques to deepen accountable 

talk among students is the school’s instructional focus.   Conversations 
with staff show that structured talk, such as turn-and-talks, think-pair-
shares, and peer collaboration in the classroom are common practice 
across the school.  Teachers are expected to engage students in critical 
thinking by facilitating student interaction and peer collaboration.  Some 
planned questioning and structured talk included whole class discussion, 
partner and triad collaborative activities, group project presentations, and 
end of class shares.  However, it was observed that, not all students were 
engaged in these talk strategies nor did they consistently build upon the 
comments of others or critique the reasoning of others.  In a few 
classrooms, interactions took place primarily between the teacher and the 
student called on while other students did not speak.  In some of these 
classes, it was difficult to hear the student responses, and in a couple 
instances the teacher prompted students to speak louder or asked the 
other students if they could hear what was said.  In another instance, the 
teacher prompted students with the phrases, ‘who can add on’, ‘who 
agrees or disagrees’; however, responses did not deepen the thread of 
discussion before the teacher asked the next question.  During group 
activities observed, it was clear that students were familiar with these 
formats and routines.  Students spoke to one another about the problem 
or scenario posed in the activity.  Teacher questioning of groups varied by 
class with some teachers engaging student group members in thinking 
questions while others asked procedural questions to check group 
compliance.  In one class, during group presentations, the teacher 
directed students to face the presenter.  Students then faced their peers 
and asked questions directly to them while the teacher facilitated from the 
side of the room.  While questions and discussion are planned and 
teachers engage students in varied collaborative processes, the level of 
participation and depth of discussion was uneven across the school.  The 
lack of consistent meaningful peer interactions, in which students 
question each other, critique the reasoning of others, and build upon what 
has been said, limits opportunities for students to collaboratively engage 
in ways that push and deepen the critical thinking of all learners.    
 

 Expand the school’s observation and feedback practices using the Danielson 
Framework so that teachers are provided with feedback and instructional 
suggestions aligned to school and individual goals. (4.1) 
 
o The administration provides teachers with regular feedback aligned to the 

Danielson Framework for Teaching.  Observation reports reviewed 
showed specific low inference information linked to each observed 
competency and correlated to a performance rating followed by highlights 



 

X448 Soundview Academy for Culture and Scholarship: December 17, 2013                     7 

of good practice and recommended next steps.  Both administration and 
staff spoke about visitations to peer’s classrooms to see specific practices 
in action.  Notes from one such visitation documented revealed the peer 
observer’s reflections on the specific practice observed and next steps to 
implement the same practice.  When asked how teachers use Danielson 
during visits, administration stated that teachers do not follow the same 
protocol as administration when visiting a peer’s classroom.  While peer 
visitation is in place, its impact is limited as it is not informed by a normed 
peer classroom visitation process aligned to Danielson that promotes a 
shared understanding of effective practice and next steps as defined by 
the rubric.   Additionally, from observation reports reviewed, 
administration does not include feedback aligned to teacher goals or the 
school’s specific Danielson goals.  Without linking observed practice to 
teacher and school goals, the school is limited in its capacity to regularly 
highlight and advance pedagogical growth across the school.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: Soundview Academy for Culture and Scholarship UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


