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Part 1: The school context 
 
Information about the school 
 
Bronx Regional High School is a high school with 255 students from grade 9 through 
grade 12.  The school population comprises 37% Black, 61% Hispanic, 0% White, and 
1% Asian students.  The student body includes 10% English language learners and 12% 
special education students.  Boys account for 33% of the students enrolled and girls 
account for 67%.  The average attendance rate for the school year 2012 - 2013 was 
67%. 
 
 
 

Overall Evaluation 
 
This school is proficient 
 
 
 
 
  



 

X480 Bronx Regional High School: March 3, 2014  3 

Part 2: Overview 
 

What the school does well  
 

 The school provides Common Core Learning and Content Standards aligned 
curricula that is refined and modified to meet the needs of various learners and 
fosters college and career readiness.  (1.1) 
 

o Bronx Regional High School is a small transfer school designed to 
support students who are overage and or under-credited, relative to their 
high school trajectory. Due to this position, the school holds an extensive 
focus on preparing students to pass the Regents exams, along with their 
courses, in order to reach requirements for graduation. With the course 
offering of Pottery playing a central role in the lives of many of the 
school’s students, the school additionally offers Studio Art, English, 
Economics, Global History, Algebra, Geometry, Physical Education, 
Physical Science and others. The school remains flexible in their 
approach to add courses as students need them, based on intake 
transcript data. In teacher teams and with the help of a Generation Ready 
Consultant, teachers ensure alignment of curriculum units and lesson 
plans to the Common Core Learning Standards (CCLS) and incorporate 
the instructional shifts across subjects and grades. For example, a social 
studies unit incorporates the instructional shifts by planning to build 
knowledge in the disciplines as students analyze primary and secondary 
sources on the causes of the French revolution. Furthermore, grounded in 
an analysis of Regents data the school has identified argumentative 
writing and essay composition as an instructional focus and therefore this 
emphasis is also embedded in units throughout curriculum documents. 
These decisions, designed to build coherence across the school’s 
curriculum, promote college and career readiness for all students, as 
evidenced by CCLS alignment across subjects and an emphasis on 
integrating the instructional shifts into curriculum units. 
 

o Through department and teacher team meetings, teachers meet regularly 
to analyze student work, plan academic tasks and refine curricula. 
Curricular planning documents and tasks reflect a focus on differentiation 
and curricula modifications for English language learners and special 
education students. To support this work teacher teams participate in a 
“Supporting Success Program” which is intended to build capacity in 
teachers’ ability to plan for multiple entry points and target supports 
specifically for student groups. For example, in one unit plan group 
activities are scaffolded to allow students at different levels entry points 
into the curricula. The plan additionally contains very specific activities all 
related to the curricula for high, medium and low level students. For 
example, in a mathematics unit on angle measures, student tasks 
focused on bisecting angles and solving for their measures. The team’s 
recommended modifications for high level students were to construct and 
bisect equations to solve for angle measures in their groups, medium 
level students were given ready-made angles to bisect equations to solve 
for angle measures and low level students were provided angles to 
construct and bisect. The teachers recommended planning very 
specifically prior to the lesson by including student names in the planning 
documents to better be able to specify individual additional 
accommodations needed.  These modifications are consistent in 
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classroom planning documents and help to ensure that all students have 
access to curricula and are cognitively engaged.  

 
 

 Teachers use various measures and common assessments aligned to curricula to 
gauge student progress towards goals, thus providing actionable feedback to 
students and teachers regarding student progress. (2.2) 
 

o The school backwards plans many assessments in the content areas to 
ensure that teachers are aware of the skills that students need additional 
support in, to meet the Common Core Learning Standards and pass the 
end of term requirements for course work and the Regents. The school 
also uses mock Regents, Regents aligned rubrics, and classroom/ 
subject area assessments aligned to the curriculum to demonstrate how 
students are performing on the continuum of college and career 
readiness. Students attest in interviews that teachers are clear with 
regard to their progress and receive feedback toward their next steps on 
a continual basis. The analysis of student data across classrooms and 
subject areas allows teachers to identify areas of students’ strengths and 
needs, thus providing all students with targeted feedback.  These actions, 
in addition to progress reports and report cards provided to students eight 
times per year, aids instructors in providing actionable feedback to 
students and inform teachers on students’ ongoing performance.  
 

o Teachers use common end of unit assessments which are aligned to the 
curricula, such as exit tickets, midterm assessments and quizzes to track 
student progress toward their goals within the classroom. For example, 
one of the ends of unit goals in a Geometry class, identified by the 
instructor is that students will be able to perform transformations including 
reflections, rotations, dilations & translations, as well as combinations of 
transformations.  A review of the end of unit assessment data revealed 
that 75% of students were able to meet this goal. This data was used to 
guide additional support to the remaining students. Additionally, across all 
content areas, Regents data is analyzed per student, as noted in teacher 
team meetings and instructional modifications are made based on the 
analysis of these results. Ultimately, as a result of students being 
supported in reaching their goals across subjects the school has obtained 
a two grade level jump in the school’s most recent report card in the 
areas of Student Progress, Student Performance, and College and 
Career Readiness.  

 

 School leaders use the Danielson Framework for Teaching as a tool to provide 
actionable feedback to teachers through frequent and consistent cycles of 
observations. (4.1) 
 

o School leaders conduct daily formal and or informal teacher evaluations 
based on teacher selected options, aligned to the Advance teacher 
effectiveness evaluation system, being implemented citywide this school 
year. Low inference evidence aligned to the Danielson Framework for 
Teaching is collected to support teachers’ growth and development by 
capturing strengths and challenges through the classroom observation 
process.  For example, in one evaluation plan the principal states “Please 
make sure the students are aware of the instructional shifts in 
mathematics. You may choose to post them on a board and discuss them 
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in detail as you introduce concepts. You asked the students to do      
faster. When you ask them to work this way, connect it to fluency so that 
they become very familiar with the expectation of this shift.” In another 
evaluation the principal viewed student work and posed questions to 
students completing the assignments. Recommendations for teacher 
practice were to ensure that students were clear about what they were 
doing and why it was important, as some students were unable to answer 
specific questions about their work in the lesson. Teachers additionally 
conduct inter-visits to provide one another with feedback through the lens 
of the Danielson Framework. The principal encourages all teachers to set 
Specific, Measurable, Achievable, Realistic and Time bound (SMART) 
goals in Individual Planning Conferences (IPC’S). These conferences are 
additionally used to review individual student data with teachers, 
observation reports, local and state measures. The principal’s practices of 
clearly communicating expectations to teachers, encouraging goal setting 
and reflection, and providing actionable feedback with recommendations 
for effective practices, promote teacher development.  
 

 School staff works collaboratively to create an environment where students feel 
safe and are well known, thus resulting in an environment that supports students’ 
social-emotional development and academic needs. (1.4) 
 

o The school community partners with Hunter College, Lehman College 
and Columbia University, Schools of Social Work. The principal has a 
robust social work team, which consists of a school social worker, along 
with three Master’s Level social work interns. The social work team 
serves as a support for students, who are encountering social, emotional 
and interpersonal difficulties. The team additionally collaborates with the 
social worker of the LYFE program, who provides additional support for 
the parents of the students enrolled. Collaboratively, these professionals 
guide the school in dividing up the student body among administrators 
and teachers so that every student has someone in the school that can 
personally check on their progress and encourage attendance. For 
example, as attendance has been a goal of the school, various student 
incentives are offered, award assemblies are held and the continuous 
display of attendance data is posted in the school.  The school staff 
additionally conducts home visits to demonstrate to students that they are 
supported and cared for and to provide assistance on coming to school 
regularly. Students testify that they feel supported by the teaching staff 
and play a key role in the decision making of the school through the 
Principal’s Council. Students have worked actively to strengthen school 
pride through spirit days, celebrations, a two-day college tour, trips, and 
have plans for additional activities. School leaders honor student work 
through continuous recognition ceremonies and public display of student 
awards and honor rolls. Additional practices spearheaded by the school 
are Knowledge for College Day at North Central Bronx Hospital, an 
internship experience, Project Uplift which allows students to earn 
additional credit and Teen Battle Chef, which is a program where 
students work in teams to learn food safety, nutrition and healthy meal 
planning. These systems have supported a two grade level increase in 
the area of school environment per the schools most recent report card 
and promote an environment where student voice is valued.   
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What the school needs to improve 
 

 Strengthen teacher instructional practice to reflect a common set of beliefs about 
how students learn best that promote student discussions and high levels of 
student thinking and participation.  (1.2)  
 

o School leaders believe that students learn best through the workshop 
model via the promotion of student-to-student discussion after clear, 
direct instruction from the teacher. These practices were evident in some 
of the classrooms in the school, where students were grouped 
heterogeneously via a low, medium and high structure with activities 
planned for each instructional group. However, very few of the activities 
incorporated student choice and teachers inconsistently used open ended 
questions inviting students to think and offer multiple answers per the 
Danielson Framework for Teaching and instructional shifts.  For example, 
in one class the lesson centered on “What does injustice mean?” and 
“What would you start a Revolution for?” However, during the lesson as 
questions were posed, students were not asked to justify their thinking 
and student engagement was relatively low. These practices were similar 
in other classrooms observed.  Across grades and subject areas the 
school’s philosophical values around how students learn best were not 
consistent in all classrooms and student discussions generally did not 
reflect high levels of thinking or participation.  Consequently, the lack of 
consistent best practices hinders student academic performance as 
evidenced in student work products and classroom participation.   
 

 Enhance processes in place to regularly evaluate the school’s instructional core 
and teacher teamwork to support the expectations of the CCLS resulting in the 
ability to build coherence of policies and practices across the school. (5.1) 
 

o The school uses the quality review rubric, Regents data, professional 
development feedback forms and the school survey results to gauge 
areas in need of focus in the school community. Daily attendance reports 
are also reviewed to assess progress towards the school’s goal of 
improving student attendance, as well as to identify school successes and 
areas for improvement. Although these systems exist, aiding school 
leaders in gaining a picture of the performance of their school community, 
practices around the evaluation of the effectiveness of these school 
systems are not regular, continuous or structured. Furthermore, although 
minutes are gathered with regard to teacher team meetings, this data is 
not consistently analyzed to gauge the effectiveness of team structures. 
The lack of a system to evaluate the quality of teacher team work hinders 
opportunities to provide targeted revisions to curriculum to support 
student growth. Additionally, the lack of a comprehensive continuous 
evaluative system hinders the schools ability to ensure alignment of its 
interconnected practices and stifles the schools ability to monitor the 
impact of these practices on meeting the expectations of the CCLS. 
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Part 3: School Quality Criteria 2013-2014 
 

School name:  Bronx Regional High School UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1 Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2 Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school … UD D P WD 

1.4 Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4 Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3 Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1 Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1 Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2 Engage in structured professional collaborations on teams using an inquiry approach that 
promotes shared leadership and focuses on improved student learning? 

  X  

5.1 Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 

 

 


