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Part 1: The school context 
 
Information about the school 
 
Bronxwood Preparatory Academy is a high school with 418 students from 9 through 
grade 12. The school population comprises 63%% Black, 33% Hispanic, 2% White, and 
2% Asian students. The student body includes 7% English language learners and 22% 
special education students. Boys account for 58% of the students enrolled and girls 
account for 42%. The average attendance rate for the school year 2012 - 2013 was 
90.0%. 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 Expectations for delivering rigorous standards-based curriculum are clear and 
supported well by curriculum maps with common core aligned units of study 
designed and refined to meet the learning needs of a variety of students. (1.1)  

o The school utilizes curriculum maps for English language arts (ELA), 
math, science and social studies that emphasize key reading and writing 
standards across grades and the infusion of literacy skills in all content 
areas is woven throughout the curriculum. Teachers use students’ work to 
collaboratively plan and refine learning objectives and rigorous real world 
tasks that align with the school’s standards-based curriculum. For 
example after testing the students on a unit on homeostasis, the science 
teachers noticed that the students struggled with interpreting the 
diagrams, sequencing of events and vocabulary words related to ecology 
and evolution.  Instructional shifts around literacy were made, and 
teachers now require students to annotate text, create academic 
vocabulary flash cards, ask questions of the text that help them to process 
and comprehend, and write out procedural steps before coming to a 
conclusion. Teachers also make conscious efforts to plan for struggling 
and advanced learners, ELLs and SWD's, as evidenced in curricula the 
school is piloting with a blended learning format that incorporates 
computer generated learning (Castle Learning) with teacher facilitation, for 
science and social studies, as a means of incorporating technology and 
meeting the needs of differentiated learners. Student assessments on 
Castle Learning are analyzed to ensure that detected areas of weakness 
improve as a result of incorporated strategies and revised planning.  As a 
result, curriculum units and lessons are updated to reflect the learning 
needs of all students.  

 Students and families appreciate the school's focused effort on maintaining a 
safe and inclusive environment that supports students' academic and social-
emotional growth. (1.4)  

 
o The school’s mission is to provide an education that fosters the intellectual, 

social, creative, and physical growth of each student in a safe and nurturing 
environment. The school strives to empower each student to achieve his or 
her greatest potential and inspire students to use that potential for the benefit 
of others and the world. The school’s theory of action frames all 
conversations about learners and their strengths with problem solving using 
those strengths to address their challenges. The goal is to create a more 
tolerant, inclusive and positive learning environment where all can succeed. 
For example, through the Changing the Odds program, the school teaches 
students to provide service to their community, thus creating socially 
conscious and responsible citizens. This partnership has helped create a 
strong community of respectful learners with every child well known to almost 
every adult in the building. Students are guided in their exploration of the 
broader world through direct and meaningful experiences while reinforcing 
their responsibilities and connections to it. Some of those experiences have 
taken place at nursing homes, shelters, hospitals, and within their own school 
where students have an opportunity to use the skills they have learned to 
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make their community a better place. The school promotes the imagination 
as a crucial skill for conceiving the possible and the impossible, as questions 
are posed and problems solved. As evidence of their engagement in a 
respectful climate, the students also created a "No Bullying" campaign and 
encouraged their peers to create posters of tolerance and encouragement to 
reduce negative behaviors and promote a positive school culture.     

 

 Effective school-wide assessment practices aligned to the curriculum ensure the 
analysis of student progress, leads to adjustments in teaching and learning, 
resulting in increased student progress. (2.2) 

 
o A web-based grading system tracks the academic progress of all students 

where students and their families can monitor progress on a weekly basis. 
Quizzes, unit tests, midterms, finals, and research project grades are 
uploaded resulting in the most-up-to date information about student 
performance. This data is updated regularly and provides all assessment 
scores with meaningful feedback to students.  Additionally, when interviewing 
students about their work, they were able to share the rubrics that informed 
them of what they know and how well they know it based on a proficiency 
score of 1-4. All students had rubric scores with actionable teacher feedback 
attached to either their draft or final product, and were able to explain how 
rubrics effectively help them to organize their thoughts, produce better 
writing, and score higher when further assessed.  
 

o School leaders and teachers monitor student progress by tracking several 
data streams that include Regents, credit accumulation data for grade 
promotion, graduation requirements. They also use interim summative 
assessments to gauge student mastery of content and skills and determine 
areas that need to be targeted to support students in meeting their goals. 
Assessment data is tracked for individual and groups of students and 
adjustments are made to curriculum and instruction as needed.  For example, 
after reviewing the June and August Regents exams, teachers learned that 
students lacked writing stamina and organization, mostly in the areas of 
social studies where students have to respond to document based questions 
and in English when responding to the critical lens essay.  As a result of this 
analysis an adjustment was made, and teachers now incorporate extensive 
writing across the curriculum, along with graphic organizers, writing prompts, 
and rubrics to support extended writing and the organization of thoughts. 
Consequently, most students are demonstrating progress toward mastery 
and are on track to accumulate 10 or more credits by June 2014 as indicated 
by scholarship reports and data trails on Skedula.   

 

 Through the use of the Danielson Framework, focused observation feedback 
provides clear expectations, strengths and next steps to improve teacher practice 
and self-reflection to increase student learning. (4.1)  

 
o Frequent observations allow the principal to observe teachers for successful 

implementation on feedback to support the implementation of best teaching 
practices to improve teachers’ professional growth. The principal is using the 
ADVANCE system, around teacher effectiveness and provides focused and 
clear feedback to all teachers and builds opportunities for conversations that 
supports shared language and pedagogy. Frequent observations allow the 
principal to observe teachers for successful implementation on feedback that 
promotes teacher reflection to support student growth. These visits also allow 



 

X514 The Bronxwood Preparatory Academy: Nov 14, 2013 5 

for joint planning and design between the principal and teachers, in particular 
new teachers.  

o In collaboration with the principal, teachers created professional goals at 
the beginning of the school year, and it was jointly decided that intense 
attention to Danielson's competency 3b-Questioning and Discussion, 
would improve teacher practice and advance student learning, as good 
questioning allows for differentiation, pushes students thinking, and can be 
used as an assessment tool.  Teachers are also encouraged to visit each 
other to observe best practices or have peer reviews on targeted elements 
of the Danielson domain such as questioning.  As a result, the school’s 
faculty discussed feeling supported by the principal and their peers, and 
are actively engaged in professional learning as they believe it helps them 
to improve their practice and yields positive student outcomes.  

 

What the school needs to improve 
 

 Establish consistency in higher-order questioning that engages students in 
discussions, to ensure all students develop deep thinking and participate at high 
levels to support post secondary skills. (1.2)  

 
o While feedback around Danielson focuses on effective questioning and 

discussion, and though the school has made a commitment to use elements 
from the Principles of Learning Workshop Model of Instruction and the Point 
of Entry Model, which includes accountable talk, consciously formed groups 
and pairs, and whole class sharing for summative closure, not all teachers 
fully engage students in the components of these models. Thus, limiting 
opportunities for some students to engage in higher-order thinking and 
participation in rigorous work.  For example, in an Integrated Algebra class on 
multiplying polynomials, students were asked how else they might organize 
math problems and show evidence in writing and verbally, their 
understanding using academic vocabulary, that the product of two 
polynomials produces another polynomial.  Students first worked 
independently, then in pairs discussing multiple ways to solve.  The teacher 
distributed mini white boards for students to display their steps and solutions 
as she quickly assessed everyone's responses. Next she called three 
students to the board who all used different methods to solve the problem, 
allowing the class to observe their peers using differentiated models and 
steps. In this student-centered class the students clearly were engaged and 
eager to share their methods for solving, which posed further questions and 
maximized the leaning. However, in another math class the lesson was 
teacher-dominated, with the teacher solving the problems for the class on a 
SMARTboard while he explained the steps to solve. Since the questions 
posed were mostly answered by the same students, it was not clear whether 
the students who were not called on, or did not respond, understood how to 
find the inverse of a function. This inconsistency in teacher practice leads to 
inadequate levels of student engagement and potential opportunities to 
challenge student learning in preparation for college and careers.  

 

 Improve monitoring systems that evaluate the effectiveness of instruction, 
assessment, and grading practices to increase the coherence of policies across 
the school that lead to improved student performance. (5.1)  
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o School leaders and faculty regularly evaluate and adjust assessments and 
grading practices. Concurrently, school leadership is refining systems to 
integrate Common Core Learning Standards into the assessment, evaluation, 
and adjustment of school practices so as to ensure coherence between 
school and classroom practices and the expectations of CCLS. The principal 
and faculty regularly inform students and families about progress regarding 
academic and behavioral gains and challenges. The school has not however 
adopted a school-wide system of accountability to track and monitor the 
projected gains for each interim measure of progress.  For example, grade 
teacher teams set goals for targeted students based on school goals, while 
department teacher teams focus on Regents passing grades and item 
analysis to support school objectives. While this assessment work is very 
important and aligned vertically and horizontally, interim assessments results 
are not measured against specific benchmarks of expected achievement.  
The lack of these structures limits the school's capacity to determine the 
effectiveness of their actions to make timely adjustments that improves 
further outcomes. Similarly, the school is starting to refine its practice of 
regularly evaluating and adjusting organizational resources to better meet the 
learning needs of its students and the expectations of the CCLS. In the 
absence of ongoing articulated structures, the school’s decision-making 
process to inform curricular adjustments, aligned to the implementation of the 
CCLS is hampered.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: Bronxwood Preparatory Academy UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


