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Part 1: The school context 
 
Information about the school 
 
One World is a middle school with 351 students from 6 through grade 8.  The school 
population comprises 57% Black, 38% Hispanic, 1% White, and 4% Asian students.  
The student body includes 8% English language learners and 14% special education 
students.  Boys account for 52% of the students enrolled and girls account for 48%.  The 
average attendance rate for the school year 2012 - 2013 was 94.9%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school’s purposeful use of resources and organizational decisions has led to 
strategic alignment to instructional goals that have resulted in improved student 
outcomes and supports. (1.3) 
 

 
o Purposeful programming and budgetary choices enable the school staff to 

focus on its year-long instructional goals that include a minimum of one 
year’s growth in literacy and math skill mastery.  Teacher team meetings 
as well as common preparation periods occur weekly and provide several 
opportunities for curricular refinement and collaboration on improving 
pedagogical practice. Two consultants provide coaching support for 
curricula and pedagogical development during team meetings and in 
classrooms.  Block scheduling enables more focused teacher work as it 
provides the opportunity for students with similar needs to be addressed.  
On grade 7, for example, a split parallel program provides smaller, 
leveled student grouping for instruction in English language arts and 
math. This enables teachers to strategically hone in on specific student 
academic deficiency skills.  Achieve 3000, a web-based program 
designed to determine college and career readiness, has been purchased 
to provide intervention support and track students who are at the bottom 
third of proficiency levels based on state exams.  In addition, a morning 
extended day program is offered to all students to provide extra academic 
assistance. These school resources provide access to various 
instructional opportunities for all students and strengthen the work of 
teachers who hold themselves accountable for devising strategies (e.g. 
Restate, Apply, Compute, Explain (RACE) in math and Observe, Reflect, 
Interpret (ORI) in literacy to support student learning during team 
meetings. These efforts have promoted greater student engagement thus 
resulting in gains in students meeting or exceeding proficiency levels 
based on recent State test simulations data especially, in English 
language arts. 
 

 The school’s culture of positive student and staff attitudes result in an 
environment that fosters enhanced support and accountability leading to the 
academic and personal growth of all students. (1.4) 
 

o As exemplified in the low number of discipline incidents, the school 
provides a nurturing environment that encourages students to want to 
succeed. The school’s culture reflects a high level of respect.  V.O.I.C.E. 
(Voice, Opportunity, Integrity, Courage, Excellence) is the acronym that 
they strive to uphold each school day.  This mantra appears throughout 
the school and is accompanied by a rubric which delineates the academic 
and personal behaviors expected as students practice being respectful, 
responsible and safe.  Well kept school facilities and vibrant hallway 
bulletin boards displaying student work promote student achievement.  
Both parents and students feel that students are known by adults and 
they can seek and receive social-emotional support and assistance as 
needed to improve their academic performance.  Parents state that 
administration is “welcoming, makes children feel safe and feel like they 
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are part of a family.”  Another parent stated, “Teachers are on top of 
students. They help those falling behind”.  Yet another parent shared, 
“Students are challenged to think more.”  Teachers often support students 
during lunch and afterschool.  Furthermore, student leaders participate in 
a SMART Team.  Members help to resolve conflict between peers, survey 
peers for input on school-wide decisions (e.g. selection of uniforms, care 
package items for the needy and school extracurricular activities) and sit 
as an advisory committee with school leadership.  This has enabled 
student voice to positively impact school culture.  Furthermore, the 
school’s United Nations theme and collaboration encourages character 
development of students through philanthropic endeavors that promote 
their concern about the world.  For example, students by grade engage in 
on-going activities such as caring for the elderly at a local nursing home 
and volunteering at homeless shelter soup kitchen.  Several parents have 
also participated.  This positive atmosphere where school-based adults, 
students and families want to learn and grow has led to buy-in and 
satisfaction by the whole school community.  Because of these worldly 
relationships, students have devoted their vacation time to serve on their 
own resulting in increased community awareness and activism.  As such, 
One World has received an ‘A’ in Environment on the latest school 
Progress report.  
 

 The school engages in ongoing refinement of Common Core aligned curricula to 
effectively identify expectations for pedagogy resulting in grade-wide content 
coherence and student access to curricula and tasks. (1.1) 

 
o Teacher teams review curricula including CODE X and CMP3 to select 

learning targets, create pacing charts and identify assessments to ensure 
coherence across grades.  For example, the school has purposely 
selected CASTLE Learning assessments for teachers to benchmark 
student proficiency in units of study in English language arts after review 
and determination that they better align to Common Core learning 
expectations than assessments offered in CODE X.  The school has 
pinpointed writing as a school-wide interdisciplinary focus.  For example, 
in social studies the Mesopotamia Performance Task #1 requires 
students to use a topography image as a basis for writing an extended 
response on why the geographic area was a perfect place for civilization 
to develop.  Tasks are broken down and modified in response to analysis 
of student work and data.  For example, as part of math curricula three- 
part tasks are created to align with standards-based instructional shifts 
which require students to demonstrate fluency, conceptual understanding 
and application skills. Teachers take this information and adapt lessons to 
address the areas of need. These efforts ensure that student needs for a 
variety of learners are met so that they are able to cognitively engage in 
rigorous tasks thus promoting college and career readiness access for all 
learners. 

 

 The school’s assessment measures effectively identify student learning 
needs enabling the school to reflect on pedagogy and accurately provide 
instructional next steps for goal attainment.  (2.2)   

    
o The school uses various forms of measurement to capture student 

progress and achievement such as: Achieve 3000, State test simulations, 
KAPPA on-demand writing exercises, pre-post unit tests and performance 
tasks.  Common pre- and post- assessments for each unit of study are 
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administered across disciplines such as the seventh grade math 
Understanding Probability Concepts. Teacher teams create rubrics to 
assess student mastery of the content standards as well as skill 
development.  The rubrics are used for student self assessment, peer 
assessment, and teacher review.  Feedback comments provide a point of 
strength and next steps for improvement.  In this way, students 
understand what they need to do in order to demonstrate increased 
mastery.  Analysis of student learning based on pre- and post- teaching 
information is tracked on school-based analysis spreadsheet tools such 
as the sixth grade ELA Pre/Post Summary sheet.  Teachers must identify 
the student outcome data as well as measures they will take for 
addressing student academic deficiency areas.  In addition, they must 
indicate when this remediation will occur.  This process supports teachers 
in meeting the needs of all learners and holds them accountable for 
student outcomes.  Student performance tasks and final work products 
are collected in individual student portfolios. These pieces are used for 
end of year self-reflection by students and serve as a source of data 
about grade and content specific skill mastery aligned to grading policies 
enabling accurate promotion decisions and adjustments to curricula 
based on a year’s work.  

 
 

What the school needs to improve 
 

 Continue to develop pedagogy across classrooms to align with demanding 
curricula resulting in increased student access and discussion to enable 
engagement for all students. (1.2) 
 

o During classroom instruction, there is uneven responsiveness to 
student needs to support learning outcomes for all students.  In a 
science classroom, the teachers visited groups to monitor students’ 
and facilitate conversation around the use of a triple balance beam 
and conceptual understanding of mass. The class was reconvened 
when it was determined that students needed clarification thus 
demonstrating an appropriate response to various student needs.  
However, during a social studies lesson, the decision not to bring the 
class to order to offer guidance to the whole group resulted in a loss 
of instructional time.   The teacher provided a group task that required 
careful analysis of Egyptian artifacts.  During group work the teacher 
visited almost all groups in an attempt to get students to delve deeper. 
Several students could not accurately tell what the documents told 
them about the past.  Since appropriate multi-level scaffolds were not 
provided some students resorted to copying from a neighbor.    Only 
after students were asked to share out their responses, did the 
teacher model a lower level example, the lower level answer that most 
students were able to figure out on their own. This rendered the class 
ill equipped to use higher order thinking skills to participate in the 
share out.  The lack of modeling with an example that students did not 
have, by applying interactions from visiting student groups by the 
teacher, resulted in an ineffective debriefing of the activity as students 
were unable to participate.  Similarly, during an on-going unit of study, 
a math lesson on the distributive property required students to apply 
the property to several problems and to identify equivalent 
expressions.  At the beginning of the lesson, the teacher gave 
students the task and set the timer to signal for them to begin.  A mini 
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lesson was never conducted to teach or review how to identify 
equivalent forms of expressions and how to solve an equation using 
the distributive property.  Many students in several groups could not 
apply either or task component.  Both instances hampered student 
opportunity to complete their assigned tasks, thereby limiting access 
to content knowledge and the opportunity to engage all learners in 
critical thinking and rigorous activities. 

 

 Formalize the system for capturing support and progress data to regularly 
monitor and evaluate initiatives with greater efficiency to identify trends in 
order to enhance the impact of school-wide efforts. (5.1)   

  
o The school utilizes various on-going sources and structures to determine 

student and pedagogical progress (State test data/simulation, Achieve 
3000, student work, and data cycles) and Danielson framework-based 
observations of teacher practice.  However, ongoing school-wide data is 
not yet sufficiently organized to allow for a more accessible view of 
current aggregated trends across the school particularly for students who 
scored on the lowest levels on past summative assessments.  This lack of 
progress monitoring limits the school’s ability to efficiently identify 
emerging school-wide trends, and therefore, impedes the opportunity to 
make timely adjustments based on student outcome data to enhance 
school-wide processes and share information to the whole school 
community.  
 

o The school utilizes outside consultants in English language arts and 
math, an F-status administrator, as well as peer mentoring to support 
teacher practice.  However, a transparent system to determine the 
effectiveness of support initiatives to improve teacher practice has not 
been fully developed. Currently, informal pre/post observation talks 
between administrators and teachers refer to student data.  However, 
there is not yet a formal, documented link between discussions and 
written teacher feedback on observation reports.  The result is a lack of a 
systemic approach to gauge teacher development over time thus limiting 
the ability to determine the impact of pedagogical initiatives on teacher 
practice and provide appropriate teacher supports to foster continuous 
professional growth and accountability.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: One World Middle School UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

   X 

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

 X   

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


