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Part 1: The school context 
 
Information about the school 
 
Baychester is middle school with 283 students from sixth through grade eight.  The school 
population comprises 65% Black, 28% Hispanic, 1 % White, 5% Asian and 1% other 
students.  The student body includes 5% English language learners and 25% special 
education students.  Boys account for 55% of the students enrolled and girls account for 
45%.  The average attendance rate for the school year 2012 - 2013 was 93.4%. 
 
 
 

Overall Evaluation 
 
This school is proficient. 
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Part 2: Overview 
 

What the school does well  
 

 The school strategically engages in ongoing refinement of curricula resulting in clearly 
defined Common Core aligned units of study leading to positive student outcomes. 
(1.1) 

 
o The school conducts rigorous curriculum analysis using student outcomes 

from baseline and interim assessments to purposely focus on content 
standards and refine curricula, such as CodeX in English language arts (ELA).  
Supporting claims and counter claims is a focus across disciplines. Teacher 
teams meet by grade and department 3 to 4 times per week to review student 
data and curricula planning.  Using a school-wide template teachers submit 
unit plans for review.  Units are then modified based on school leadership 
feedback.  For example, CMP3 math units are adapted to provide students 
with opportunities for deeper mathematical conceptualization via group tasks 
and higher order questioning during shorter mini lessons.  As a result, 
curricula have shifted to coherently align with Common Core expectations 
thus preparing all students for college and career.  In addition, student work is 
reviewed to determine strengths and areas of need.  A re-teach week is 
embedded in the instructional program to deepen students’ understanding of 
skills across core disciplines.  In this way, differentiated supports like 
Successful Reader for struggling readers are offered as needed promoting 
engagement for all students. These efforts ensure that all students have 
access to rigorous curricula and tasks and have resulted in higher English 
language arts and math proficiency across all levels of student outcomes from 
the most recently administered quarterly assessments. 

 

 The school’s strategic organizational decisions are effectively aligned to instructional 
goals resulting in increased supports that foster improved student achievement. (1.3)  

 
o School has a plethora of resources and programming components aligned to 

achieve school-wide goals and long-range action plans.  For example, 
Accelerated Reader, Successful Reader, Read 180, pm book clubs and audio 
aides support literacy skills for students at multiple proficiency levels.  Three 
after-school math clubs support students’ math skills, one on each grade.  
Instruction is delivered via a co-teacher model across the school for general 
education students as well as students with disabilities and English language 
learners.  Most teachers are assigned to teach three classes.  Common 
preparation periods are scheduled for co-teachers.  This model enables 
targeted small group instruction across all core subjects, including humanities 
and science, and also builds staff collaboration and accountability for cohorts 
of students.  An extended am period enables grade-specific advisories to 
meet to support youth social-emotional development.  Included are activities 
aligned to the school’s mantra, Try, Trust, Train and Thank such as, strategies 
for conflict resolution, building healthy relationships and student advocacy.  
Scenario role playing offers students an opportunity to apply these skills.  
Ramapo Outward Bound overnight trips and visits to high schools and 
colleges complement advisory efforts.  Advisories also enable attendance 
monitoring and homework support.  As one teacher described, as a result of 
advisories, “…kids are very connected and function as a team.  They hold 
each other accountable…” for acceptable behavior that focuses on college 
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and career readiness.  The school’s partnership with AmeriCorps fostered a 
Reading Partners Program that provides 30 tutors, high school and parent 
volunteers, trained to support students in literacy skills. The long term goal is 
to expand the number of tutor volunteers to an additional 50 to 80.    These 
organizational decisions, fully aligned to the school’s instructional goals as 
well as cultural goals, result in all students having access to college and 
career readiness behaviors, leading to consistent progress, such as in 
independent reading levels increasing by a minimum of one to two levels 
since the initial administration.  
 

 The school’s assessment practices effectively capture a composite of students’ 
academic achievements and struggles enabling the school to adjust curricular 
plans and pedagogical practice to match student needs.  (2.2)  

 
o The school’s use of common assessments, diagnostic and benchmark data 

enables teachers to have a clear picture of student mastery.  Using an 
assessment cycle, summative predictive assessments, pre- and post- unit 
tests, in-class checks such as exit tickets and end-week check-in quiz data, 
are some of the tools used to serve as indicators of student progress.  The 
school’s partnership with Achievement Network provides a coach to support 
teachers with developing curricula, such as designing question stems for 
Common Core aligned assessments.  Aggregated data is then analyzed and 
used to determine student progression towards mastery. This enables 
teachers to identify student strengths and challenges regarding content 
taught.  As part of the assessment cycle, teachers develop strategies to use 
during the ‘Re-teach week’. The cycle also enables students to understand 
their next steps for academic success.  Instruction is then tailored to address 
deficits uncovered by student learning outcomes. Subsequently, students are 
given a final unit assessment.  This data is then displayed on a hallway 
display board to enable the school community to gauge success.  Information 
gathered during the assessment cycle strengthens the capacity of the school 
to use on-going actionable data to track student progress resulting in 
pedagogical adjustments designed to build the academic skills of various 
learners.  
 

 The school accurately captures teacher effectiveness through observation and student 
data resulting in feedback that identifies critical attributes for pedagogical improvement 
and subsequent professional development that promotes growth and reflection. (4.1)  

 
o School leaders meet weekly with individual teachers to provide feedback 

based on classroom observations, a review of data and lesson plans. Using 
the Danielson Framework as a guide, teacher feedback on observation 
reports is specific and highlights strengths and next steps for improvement.  
In-class support is conducted by administrators and lead teacher peers who 
view and co-teach lessons as needed.  On Mondays the whole faculty 
participates in extended professional development meetings designed with 
observation data in mind.  Last year the focus was on management.  Since 
tone and climate have significantly improved overall, a major focus for the 
school this year has been on developing effective formative assessment 
practices.  During trimester ‘Data Days’, the staff is given a large block of time 
to review interim assessment results and plan for re-teaching.  The school has 
partnered with Teaching Matters and Uncommon Engaging Academics to 
support newly established department lead teachers with content-based 
strategies, which are developing rigorous tasks, creating formative 
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assessments, and facilitation training.  These lead teachers then turnkey 
information during teacher team department meetings to support pedagogical 
improvement.  These support and distributive leadership processes result in 
greater collegial capacity building resulting in pedagogical growth and 
reflection.  

 
 

What the school needs to improve 
 

 Strengthen pedagogical practice that aligns with curricular goals which results in 
optimal student engagement and achievement. (1.2)   

 
o School-wide teaching practice is becoming aligned with the expectations of 

Common Core curricula.  While newly adapted curricula are implemented 
across classrooms, effective student engagement and participation are 
evident in some cases.  For example, during an English language arts lesson, 
students were asked to write about their views on the justification for the use 
of atomic bombs during World War II.  While the students were engaged in 
writing a response the teacher circulated around the classroom assisting as 
needed, but also noting student responses.  When the class was called back 
to order the teacher used a student response as a model to demonstrate an 
effective concluding paragraph.  This effective use of assessment during 
instruction guided students for success by offering an example of what is 
expected.  Likewise, during a math classroom in an Integrated Co-Teaching 
(ICT) setting, students explored dependent and independent variables in 
equations.  Groups worked together to determine and defend their answers 
with their peers.  During the whole group share, teacher questioning required 
students to explain their reasoning.  Both teachers were active in supporting 
groups and eliciting explanations from students.  This effective teacher 
practice led to active student engagement and rigorous thinking demand 
resulting in deeper mathematical understanding.  However, during a math 
lesson in a self-contained class, students were asked to find the slope of an 
equation.  The teacher demonstrated the procedure and then asked students 
to solve one with him. While students (in front of the room) were engaged in 
the lesson and were participating in solving the equation other students were 
not.  For example, one student was reading a book about spiders, another 
was making inappropriate statements near the window, yet a third was sitting 
back in a reclined position.  The teacher attempted to address one child.  The 
two paraprofessionals, also in the room, made little effort to help refocus 
students. The lack of optimization of adult resources and accountability for 
expectations resulted in a negative culture for learning. This led to limited 
active student engagement in the lesson.  Thus high levels of student thinking 
and participation are uneven across classrooms, and therefore, not all 
learners are producing meaningful work since their needs are not always met. 

 
 

 Enhance processes for capturing current school-wide data which results in 
greater efficiency in identifying school-wide trends towards meeting end-of-year 
goals thus enabling the advancement of school-wide efforts.  (5.1)  
  

o The school has effective processes for monitoring and evaluating policies and 
practices leading to timely supports and improvements.  For example, student 
advisory score cards enable students and staff to monitor youth development 
efforts and adjust support as needed.  Similarly, curricular and pedagogical 
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practices like the unit plan submission process and 1:1 teacher meetings 
provide opportunities for targeted assistance, resulting in improved curricular 
and teacher development over time.  The school’s current system for analysis 
of student academic progress has also supported efforts towards meeting 
standards across disciplines and has led to curricular and pedagogical 
supports for instruction.  However, data is currently organized specifically to 
Common Core content standards taught in a cyclical timeframe.  As such, 
school-wide performance growth based on summative expectations is 
ambiguous.  For example, assessment data is displayed using bar graph 
charts on different cycles of data that measure different content objectives 
rendering them incomparable as presented.  This restricts the school’s ability 
to readily monitor progress towards year-long academic goals making analysis 
based on longitudinal expectations and subsequent adjustments laborious. 
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Part 3: School Quality Criteria 2013-2014 
 

School name: Baychester Middle School UD D P WD 

Overall QR Score   X  

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

   X 

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

  X  

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

   X 

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

  X  

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


