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Part 1: The school context 
 
Information about the school 
 
Bronx Theatre is a high school with 437 students from 9 through grade 12.  The school 
population comprises 29% Black, 68% Hispanic, 2% White, and 2% Asian students.  
The student body includes 12% English language learners and 18% special education 
students.  Boys account for 32% of the students enrolled and girls account for 68%.  The 
average attendance rate for the school year 2011 - 2012 was 85.50%. 
 
 

Overall Evaluation 
 
This school is developing. 
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Part 2: Overview 
 

 
What the school does well  
 

 Students benefit from a standards based curriculum, which is aligned to Common 
Core Learning Standards (CCLS) and the instructional shifts, promoting college 
and career readiness.  (1.1) 

 
o Key standards have been identified and integrated into performance tasks 

and formative assessments as evidenced by the review of curriculum 
maps and units of study.  The school has adopted Advanced Academics 
Immersion (A2I) curriculum for rigorous mathematics course work.  
Furthermore, the English language arts (ELA) department is using 
curriculum from Engage New York, which has been adapted to meet the 
needs of students. An Epidemiology curriculum received college 
preparatory course certification and all curricula in core subjects are 
evaluated using Atlas Rubicon to ensure alignment to CCLS, resulting in 
coherence. 
 
Curricula and academic tasks are planned and refined using student work 
and data. Teacher teams meet regularly during structured teacher team 
meetings to plan and make adjustments to units of study as well as 
academic tasks in order to emphasize rigorous habits and encourage 
student to think critically.  During a team meeting an analysis of in-class 
tasks and Measure of Student Learning (MOSL) results indicated that 
students were struggling with developing arguments and claims with 
reason and evidence.  As a result, a science unit focusing on fact finding 
and recall and an ELA unit covering Macbeth focusing on symbols and 
Regents preparation were refined to include writing standards that require 
writing claims and citing text based evidence. Modifications to tasks and 
graphic organizers were included to build schema and support 
organization, resulting in a diversity of learners having access to curricula.  

 

 The principal makes strategic organizational decisions that utilize resources and 
staff assignments aligned to the school’s instructional goals in order to expose 
students to tasks that prepare them for college and career.   (1.3)   

 
o To support the school’s goal of increasing the percentage of effective 

teachers, consultants from Columbia Professional Education Center 
(CPEC) have been commissioned to provide professional development in 
all of the Danielson domains by engaging in intervisitations, lesson plan 
critique, and curriculum. As a result, teachers’ lesson plans have moved 
from a generic format to a more detailed one that includes a daily aim 
question, the articulation of specific Common Core (CC) standards, 
assessments, tasks, and modifications to address the needs of all 
learners including English language learners (ELLs) and students with 
disabilities (SWDs).  Furthermore, Federation Employment and Guidance 
Services (FEGS) has been commissioned to supply attendance supports 
by providing an additional person for outreach to assist the school with 
their goal to increase student resulting in an increase in attendance from 
85% to 86% this time last year.  The school has also purchased Atlas 
Rubicon to assist with its goal to ensure curriculum alignment with the 
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CCLS across all disciplines resulting in all students being exposed to 
tasks and units that are fully aligned to CC standards. 
 

o Strategic and purposeful scheduling ensures every teacher participates in 
daily team work.  Teacher teams use this time to deepen CC aligned 
curriculum and inquiry work in addition to turn-keying their own 
professional learning. Every Wednesday departments meet to participate 
in common planning and use this time to analyze student work and further 
develop curriculum.  Student work is analyzed using the department-
developed protocol that includes a graphic organizer to revise and refine 
curriculum and instruction.  During a math department meeting teachers 
focused on level two students in math classes through a review of 
students’ work revealing that students were struggling with explaining 
concepts.  Strategies were planned and implemented to support this need 
including purposeful grouping, student choice and scaffolded questions.  
As a result, lessons are refined to improve instruction, in order to engage 
students in academically challenging tasks. 

 

 School leaders have established a culture for learning that communicates 
high expectations to staff and students and have developed systems to 
support and ensure all learners achieve.  (3.4) 

 
o The principal has created an environment where high expectations are 

communicated across grades and disciplines. Teachers are provided with 
a copy of the staff binder highlighting instructional expectations and goals 
for the school year.  Additionally, teachers are working with CPEC to 
norm effective instructional practices using the Danielson rubric to 
develop a shared vision for instruction that consistently communicates 
high expectations.  As a result, administrators hold teachers accountable 
through frequent classroom and peer observations using the Danielson 
rubric. 

 
o High expectations that are connected to a path for college and career 

readiness are communicated to families as soon as students enter the 
school.  Starting in the 9th grade, students and parents participate in 
freshman orientation where there is discussion around high school 
graduation and the path to college.  Parents receive a high school packet 
that includes information about the school’s expectations, Advanced 
Placement (AP) courses and the college application process.  In addition, 
parents indicated that they participate in college readiness workshops, as 
well as work with the guidance counselor to complete the entire college 
application process.  Parents also participate in workshops to become 
familiar with the new CC aligned curriculum. Furthermore, parents are 
informed about their child’s progress through regular progress reports, 
phone messenger, and access to Engrade, an online grading system.  
Additionally, students are encouraged to use the online program Home in 
College to receive further support in math and English, resulting in an 
increase in the percentage of students passing the City University of New 
York (CUNY) ELA and writing exams. 
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What the school needs to improve 
 

 Strengthen pedagogy to ensure that teaching strategies consistently provide 
multiple entry points and high quality supports to engage all learners in high levels 
of thinking and participation.(1.2) 
    

o The principal has identified questioning and discussion techniques as a 
school-wide struggle.  Although students respond to teacher questions, 
across classrooms questioning is typically rapid fire/lower level type and 
does not push students to think critically.  In a living environment class 
students were asked “What do you get out of photosynthesis?  What are 
the ingredients you need to create photosynthesis?  Where does 
photosynthesis happen?”  In a global history class students were asked, 
“What do we know about Buddha?”  Students do not form their own 
higher order questions and lessons do not typically generate student 
query.  Additionally group work activities were not consistently 
differentiated to support multiple entry points for all learners including 
ELLs and SWDs. In most classes students were given identical tasks, 
thus hindering the school’s ability to challenge all learners in order to 
produce higher order work products in preparation for college and 
careers. 
 

o Student work products and discussions across classrooms reflect uneven 
levels of student thinking and participation, as evidenced by lessons that 
were typically teacher centered resulting in limited opportunities for 
student interactions. Exchanges were primarily between teacher and 
student limiting opportunities for student inquiry, accountable talk and 
student-to-student discussions. For example, in an English class the 
teacher asked a series of questions “What is thwarted?  How does that 
mean love is fickle?”  In an Environmental science class the teacher 
asked the class if they know what a pesticide is, and posed the query, 
“Why do farmers use pesticide?”  Student responses were generally 
directed to the teacher with no opportunities for follow-up or inquiry from 
fellow classmates, thus hindering discussions that reflect high levels of 
student thinking and participation.  

 

 Improve assessment practices so that teachers are able to adjust instruction in 
order to meet the needs of all learners. (2.2)     
 

o Teachers use CC aligned rubrics from the state website to assess 
students’ performance and provide feedback.  Students are provided with 
rubrics before starting an assignment; however feedback provided does 
not sufficiently offer a clear portrait of mastery of key standards hindering 
next steps for learning as well as teachers’ ability to determine 
appropriate strategies to support student levels of understanding. 
Teacher feedback often includes general observations regarding quality 
of assignment or completion. As a result, learning steps as well as the 
teacher’s ability to determine appropriate instructional approaches that 
address levels of understanding of all students, including ELLs and 
SWDs, are hindered. 

 
o Across classrooms teachers’ assessment practices inconsistently reflect 

the use of ongoing checks for understanding that lead to on the spot 
adjustments.  Checks for understanding are usually superficial, short 



 

X546 Bronx Theatre High School: November 13
th
, 2013  6 

answer type questions that allow for choral replies or the response of one 
student, without further query, and usually do not lead to student self-
assessment.  In a health class students were asked “What was the HIV 
stereo-type back in the 80’s?” A student responded, “Only gay men could 
get it.”  The teacher responded, “Only gay white men.”  The same student 
asked, “Why only gay white men?” The teacher responded “It was a 
stereotype.”   Students do not self-assess hindering teachers’ ability to 
make effective adjustments to meet all students’ learning needs, including 
ELLs and SWDs. (c) 

 
 

 Ensure that feedback provided to teachers consistently supports the development 
of instructional practice in order to elevate professional growth and improve 
academic outcomes for students.   (4.1) 
 

o Administrators are using the Danielson Framework to support teacher 
development through frequent cycles of observations and have identified 
competency 3B; using discussion and questioning techniques, as an area 
of growth, although feedback and next steps to support teachers in this 
area are not consistent and actionable. A review of an observation report 
reflected ineffective practice during the lesson in discussion and 
questioning techniques, with feedback that suggested that the teacher 
work on ways to engage students by asking them to listen to one another 
and question the validity of statements/claims that are made.  Another 
observation report included feedback and next steps that suggested that 
the teacher use the Depth of Knowledge (DOK) wheel to formulate and 
utilize more level three and four questions in their lesson, without models 
or clear examples, resulting in limited support for teacher development.   
 

o The principal stated that visits to classrooms have revealed a need for 
professional development (PD) in discussion and questioning techniques, 
however school leaders are in the beginning stages of developing 
systems that utilize teacher observation data to inform effective PD 
sessions.  A review of the school-wide professional development plan and 
agendas did not reflect revisions or adjustments to address the ineffective 
pedagogy around this competency, limiting the school’s ability to improve 
teacher practice to impact student outcomes.  
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Part 3: School Quality Criteria 2013-2014 
 

School name: Bronx Theatre High School UD D P WD 

Overall QR Score  X   

 

Instructional Core 

To what extent does the school regularly… UD D P WD 

1.1  Ensure engaging, rigorous, and coherent curricula in all subjects, accessible for a variety 
of learners and aligned to Common Core Learning Standards and/or content standards? 

  X  

1.2  Develop teacher pedagogy from a coherent set of beliefs about how students learn best 
that is informed by the instructional shifts and Danielson Framework for Teaching, 
aligned to the curricula, engaging, and meets the needs of all learners so that all 
students produce meaningful work products? 

 X   

2.2  Align assessments to curricula, use on-going assessment and grading practices, and 
analyze information on student learning outcomes to adjust instructional decisions at the 
team and classroom levels? 

 X   

School Culture 

To what extent does the school …  UD D P WD 

1.4  Maintain a culture of mutual trust and positive attitudes that supports the academic and 
personal growth of students and adults? 

  X  

3.4  Establish a culture for learning that communicates high expectations to staff, students 
and families, and provide supports to achieve those expectations? 

  X  

Systems for Improvement 

To what extent does the school … UD D P WD 

1.3  Make strategic organizational decisions to support the school’s instructional goals and 
meet student learning needs, as evidenced by meaningful student work products? 

  X  

3.1  Establish a coherent vision of school improvement that is reflected in a short list of 
focused, data-based goals that are tracked for progress and are understood and 
supported by the entire school community? 

  X  

4.1  Observe teachers using the Danielson Framework for Teaching along with the analysis 
of learning outcomes to elevate school-wide instructional practices and implement 
strategies that promote professional growth and reflection? 

 X   

4.2  Engage in structured professional collaborations on teams using an inquiry approach 
that promotes shared leadership and focuses on improved student learning? 

  X  

5.1  Evaluate the quality of school- level decisions, making adjustments as needed to 
increase the coherence of policies and practices across the school, with particular 
attention to the CCLS? 

  X  

Quality Review Scoring Key 

UD Underdeveloped D Developing P Proficient WD Well Developed 

 


