Office of School Quality

» Department of
Education Division of Teaching and Learning

Carmen Farifia, Chancellor

Quality Review
Report

2014-2015

P.S. 029 John M. Harrigan
Elementary 15K029
425 Henry Street
Brooklyn
NY 11201

Principal: Rebecca Fagin

Date of review: November 17, 2014
Lead Reviewer: Kristine Mustillo




The School Context

P.S. 029 John M. Harrigan is an elementary school with 803 students from PK through
grade 5. The school population comprises 4% Black, 13% Hispanic, 73% White, and 10%
Asian students. The student body includes 3% English language learners and 12% special
education students. Boys account for 48% of the students enrolled and girls account for
52%. The average attendance rate for the school year 2013-2014 was 96%.

School Quality Criteria

Instructional Core
To what extent does the school... Area of: Rating:

1.1 Ensure engaging, rigorous, and coherent curricula in
all subjects, accessible for a variety of learners and
aligned to Common Core Learning Standards and/or
content standards

Celebration Well Developed

1.2 Develop teacher pedagogy from a coherent set of
beliefs about how students learn best that is informed
by the instructional shifts and Danielson Framework Focus Well Developed
for Teaching, aligned to the curricula, engaging, and
meets the needs of all learners so that all students
produce meaningful work products

2.2 Align assessments to curricula, use on-going
assessment and grading practices, and analyze Additional

information on student learning outcomes to adjust Well Developed

instructional decisions at the team and classroom Findings
levels
School Culture |
To what extent does the school... Area of: Rating:
3.4 Establish a culture for learning that communicates Additional
high expectations to staff, students, and families, and Eindings Well Developed
provide supports to achieve those expectations 9
Systems for Improvement |
To what extent does the school... Area of: Rating:
4.2 Engage in structured professional collaborations on Additional
teams using an inquiry approach that promotes shared Findings Well Developed

leadership and focuses on improved student learning

K029 P.S. 29 John M. Harrigan: November 17, 2014 1



Area of Celebration

Quality Indicator: 1.1 Curriculum Rating: Well Developed

Findings
Curricula across grades and content areas are aligned to Common Core Learning Standards.
Rigorous habits, as defined by the instructional shifts, are embedded in plans and tasks.

Impact

Curricula in all subjects cognitively engage all learners and give all students access along with
various opportunities to demonstrate their thinking.

Supporting Evidence

The school has long used the Teacher's College Reading and Writing Project for English
language arts and TERC Mathematics. Grade level and vertical teams meet regularly to
review curricula along with Common Core Learning Standards and instructional shifts to
ensure integration and alignment.

School teams have made decisions around pacing and supplements that include Engage NY
and Fundations in order to meet all students' learning needs. Kindergarten students receive
direct instruction around phonemic awareness along with emerging literacy skills that support
fluency and comprehension.

In order to extend the work of Universal Design for Learning, the school has partnered with
NYU working to increase student access and engagement. Station teaching and small group
instruction are utilized throughout the school providing for differentiation in lesson execution
and student products.

Collaborative planning includes members of the school support team and leads to the
integration of executive functioning skills within the curriculum as well as scaffolds and
supports within each lesson. For example, students work collaboratively on project based
tasks that involve self-monitoring of progress using rubrics and checklists. The use of role
assignments, such as recorder, reporter, and time keeper supports the collaborative process
and development of communication skills. Across content areas we saw group work and this
extends to enrichment in Cool Clusters, where groups of students work to create screenplays,
design video games and solve mysteries.
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Area of Focus

Quality Indicator: 1.2 Pedagogy Rating: Well Developed

Findings
Across the vast majority of classrooms, students engage in high level activities and discussions.

Impact

While students are able to access rigorous tasks, engage in classroom discussions and produce
meaningful work products, the school will continue to work on the strategic use of extensions and
supports to increase student progress.

Supporting Evidence

Small group instruction and station teaching occurs in all classrooms. In a science classroom,
students were studying Bess beetles. Students were examining live beetles in small groups for
their behaviors and adaptations. Students had additional extension opportunities following the
lesson to create a food chain that included the bess beetle or to set up experiments to answer
the questions they had about the bess beetle life cycle and exploring what might happen if
decomposers die out.

Role assignment is one of the instructional strategies used to ensure student participation and
access. Across classrooms students were engaged in reading and writing tasks in small groups.
Students had roles such as recorders, inquisitors, or presenters allowing for students to
collaborate, access information and demonstrate understanding in a variety of ways.

Students have many opportunities to make choices in their learning. They can select topics to
study within units of study, choose presentation form and select cluster offerings during "Cool
Cluster"” cycles where they can explore content of interest to them in depth.

Students in a 4th grade class were engaged in a grand counsel meeting of the Iroquois nation
to discuss ways to address the arrival of the Europeans. Students had to work in groups to
research and synthesize information on their tribe's needs and values. Students in each group
had different roles and extensive conversations took place to prepare for the larger group
discussion.
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Additional Findings

Quality Indicator: 2.2 Assessment Rating: Well Developed

Findings

Across all grades and classrooms, teachers use common formative and summative assessments that
are aligned to Common Core Learning Standards to make instructional decisions around planning and
practice and provide a clear picture of student progress.

Impact

Analysis of assessment results leads to actionable feedback and next steps for students, teachers and
parents so that all students including English language learners and students with disabilities
demonstrate mastery of content.

Supporting Evidence

e Students regularly use self and peer evaluation tools in conjunction with standardized rubrics
to reflect on their learning. This is followed with teacher conversation and feedback on next
steps. During the student meeting, all students were able to articulate the expectations for the
task they brought, the feedback they received, how they improved the selected piece and how
they can continue to improve.

e On demand writing pieces occur for each writing unit. Feedback is given on content and craft
as well writing mechanics, pushing student thinking and giving clarity on next learning steps,
resulting in high quality final products. In a 4™ grade classroom, students were participating in
an end of unit activity. The task originated with students collecting and synthesizing
information from various sources on the Iroquois nation. Students then worked in groups to
create a proposal for their tribe and needed to give an oral presentation where they shared
their plan for dealing with the arrival of the Europeans. Students had to develop and pose
guestions to each other and present counter claims and ideas.

e Students in grades 4 and 5 have piloted student led parent teacher conferences. This
experience included having the students reflect on their performance and progress so that
discussions at the conferences was focused on the next steps they would take to increase their
own performance in the future.

e Teachers develop common assessments and include customized rubrics and checklists with

performance tasks across all grades and all content areas. Students use these rubrics and
checklists to monitor their performance and progress in partnership with their teachers.
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3.4 High

Quality Indicator: Expectations

Rating: Well Developed

Findings
The school consistently communicates high expectations to staff, students and parents that lead to
multiple opportunities for collaboration and support student progress.

Impact
There is a mutual accountability among school staff and families leading to college and career readiness
for all students.

Supporting Evidence

e  Curriculum nights occur each marking period and are followed by First Fridays where parents
are able to have hands-on experience in classrooms with their children around tasks and
explorations. In an upper grade unit on Native Americans, parents participated in an arts
integration activity where they created wigwams with their children and learned about the
larger unit of study. Parents have also participated in math games and hands-on problem
solving with their children as well as shared reading where parents learn how to utilize
guestioning and discussion strategies around text.

e Families participate on many of the school committees along with teachers. These committees
focus on school and student improvement as well as more global issues in education, such as
Common Core Standards, the Instructional Shifts and the charter school movement.
Committees have discussed how learning standards have shifted and asking students to
practice higher level thinking skills, analyzing and evaluating information, along with explaining
their mathematical thinking and utilizing multiple representations.

e Teachers receive professional development that is largely focused on their classrooms and
students. Teacher's College consultants and teacher leaders use inter-visitation, co-teaching,
modeling and co-planning to support teacher development in practice. Teachers are supported
in using protocols to look at student work to inform instructional next steps.

e Parents receive monthly newsletters which include broad information about units that will be
studied. Parents receive information sheets within the unit to explain which Common Core
Learning Standard is being addressed and are provided examples of work that demonstrates
meeting that standard.

e Teachers receive extensive professional development in the Danielson Framework for
Teaching. Teachers participate in instructional rounds to create a normed understanding of the
expectations of the framework. At weekly professional development sessions and summer
planning teachers unpack Danielson components discussing what each looks like in practice.
Teachers videotape lessons and review them to identify and share best practices. Instructional
rounds occur quarterly and focus on a particular element such as questioning and discussion
techniques.
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4.2 Teacher teams

Quality Indicator: and leadership Rating: Well Developed

development

Findings

All teachers are engaged in professional collaborations around student achievement. Teachers look at
student work and assessment data along with learning standards to improve instructional coherence and
teacher practice.

Impact

Throughout the school, professional collaborations are resulting in improved quality of student work as
well as improvements in performance levels for all learners.

Supporting Evidence

One early childhood teacher is conducting research on whether process charts, designed
specifically for groups of students based on identified needs, support student achievement.
The process charts are portable and parents have been instructed on how the charts can be
used at home. The teacher noted improvements in comprehension and expression based on
this work and parents noted improvements in independence when approaching homework.

All inquiry work and professional learning is shared by all members of the school community
using an online Google tool. Improvements in student performance, whether qualitative or
guantitative, are shared school-wide encouraging discussion around the instructional practices
linked to those improvements.

Teacher teams meet weekly in grade and content teams. Teachers use protocols to look at
student work and analyze performance data to make decisions around instructional practice,
student grouping and curricula modification. Teachers created a tool kit that includes
multiple approaches to re-teaching and extending content for groups of students.

As a result of teacher team inquiry in early childhood, teachers recognized that students
who were not leaving kindergarten at a Fountas and Pinnell level D, had struggles meeting
first grade standards in literacy. Teachers worked with administration to adopt and
implement Fundations, providing students with more explicit instruction and support in
phonemic awareness. Station teaching is an instructional practice that has been
implemented school-wide as a result of the work of teacher teams with New York University.
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