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The School Context 

P.S. 202 Ernest S. Jenkyns is a/an K-8 school with 683 students from PK through grade 8. The 
school population comprises 61% Black, 37% Hispanic, 9% White, and 4% Asian students. The 
student body includes 6.6% English language learners and 13% special education students. 
Boys account for 50% of the students enrolled and girls account for 50%. The average 
attendance rate for the school year 2012 - 2013 was 89%. 

 

School Quality Criteria 
 
Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Proficient 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Developing 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Celebration Proficient 
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Area of Celebration 

Quality Indicator: 4.2 Teacher teams 
and leadership 
development 

Rating: Proficient 

 
Findings 
Professional collaboration is prioritized.  The majority of staff profit from varied opportunities to share 
and develop strengths as individuals, leaders and members of the larger community. 

 
Impact 
The work of teacher teams has resulted in improved pedagogy and student progress on 
assessments. Shared leadership structures build capacity to improve student learning.  
 

Supporting Evidence 

 Based on the results from the state exams, the inquiry focus this year for grade teams is 
Math and ELA. Teacher team members identify 3-5 Level 2 students who are close to 
becoming a Level 3, whom teachers then focus on for the year. Teacher teams analyze 
various forms of data to create long and short term goals for skill mastery for their targeted 
student population.  

 By looking at student work to identify student needs, teachers learn strategies from their 
team members and collaborate to brainstorm ideas that would address the targeted 
student’s needs. For example, one teacher noticed that a student in her inquiry group was 
having problems in a particular mathematics task. Thanks to strategies suggested by a 
colleague on the inquiry team, the teacher implemented the strategy and the student is now 
able to do the task in various forms and has shown mastery in this area. These practices 
have helped to build a reflective, collaborative community that plans cohesively and shares 
best practices gained from inquiry team work in math and English language arts across the 
school to close student learning gaps.  

 Every teacher on the grade team has a role to create agenda; share best practices gained 
through inquiry and share with colleagues. Additionally, minutes are taken for each meeting 
and identified articles are introduced and focused on innovative ways to close the 
achievement gaps of the targeted students for the inquiry study. As such, members of the 
team received an article promoting the need of foundational mathematics in Early 
Childhood.  

 This shared leadership has led the staff to establish a school-wide structure of identifying, 
targeting and assessing students to increase learning outcomes to be used consistently 
throughout the school. Many examples of effective school-wide changes grew from this 
teacher leadership such as increasing the use of graphic organizers, infusing idioms 
throughout all lessons and infusing academic vocabulary throughout different curricula.  

 Seven teachers were selected as lead teachers by the principal. They facilitate professional 
learning workshops, common planning teams and data analysis for administration and 
colleagues.  

  



 
 
 

K202 P.S. 202 Ernest S. Jenkyns : Nov 25, 2014   3 

 

Area of Focus 

Quality Indicator: 1.2 Pedagogy Rating: Developing 

 
Findings 
While pedagogy provides consistent instructional supports, including questioning and discussion 
techniques, the use of strategic entry points and extensions that foster deep reasoning in student 
work products varies across the school.  

 
Impact 
Across classrooms, curricula extensions are written for the students to produce meaningful work 
products. This hampers students’ ability to fully participate in instruction, reducing engagement and 
the opportunity for all students to produce meaningful work products that demonstrate higher levels 
of thinking. 

 
Supporting Evidence 

 Strengthen opportunities for meaningful student engagement in lessons that motivate 
students to reach their highest potential through high level thinking evidenced in student 
work products. Although in virtually all classes observed there were students clustered for 
small group instruction, lessons did not consistently reflect differentiation of modalities or a 
wide range of learning opportunities, especially for higher functioning students.  

 Many teachers are using higher level Depth of Knowledge and Bloom’s Taxonomy 
questions and are including these in their lesson plans. Students who participated in class 
discussions by responding to teacher-generated questions are beginning to use 
accountable conversation prompts. In a few classes, students were prompting to turn and 
talk but the conversation resulted in students being off track without mutual accountability 
to each other. In another class, the teacher pushed students to cite textual evidence and 
posted students' responses.  

 During a math lesson, students were working on an extension activity and were engaged in 
a high level thinking discussion. Students sat in groups and had structured work to 
encourage student to student responses. However, this was not consistent to the same 
extent in the vast majority of classrooms, thus preventing student engagement in tasks that 
result in higher level thinking and reaching their potential.  

 High level Bloom’s Taxonomy of questioning was evident in some, but not all classrooms. 
Differentiation of tasks for sub groups including higher achieving and lower achieving 
students and English language learners were also observed in some classes.  

 Student to student interaction and discussion was inconsistent across the classrooms.. 
Some teachers challenged students to prove their claims and cite another strategy. Using 
Accountable talk, “I agree because…, I disagree because …, Can you tell me more?...Can 
you show me where that happens?", occurred in 50% of the classes visited.  
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Additional Findings 

Quality Indicator: 1.1 Curriculum Rating: Proficient 

 
Findings 
All curricula are aligned to the Common Core Learning Standards. Higher-order skills are 
consistently emphasized for all learners across grades and content areas. 

 
Impact 
The principal and staff provide engaging, rigorous curricula aligned to the Common Core Learning 
Standards (CCLS) and the instructional shifts that offer meaningful learning experiences to engage 
all students. 

 
Supporting Evidence 

 The school uses Ready Gen for the English language arts curriculum, supplemented by 
EngageNY, all of which are Common Core Learning Standards (CCLS) aligned. Reading 
levels are also determined by Fountas and Pinnell. Envisions Math, is utilized and 
supplemented with Exemplars and Go Math.  

 The social studies curriculum, often integrated in the Ready Gen units of study, and the 
science curriculum which is supported by Full Option Science System (FOSS) kits, are both 
aligned with the New York State Content Standards and the CCLS. The usage of these 
curricula has resulted in instructional coherence across all subjects and grades. The school 
strategically incorporates online programs such as, MyON and Dreambox to support 
struggling students. Additionally to foster the love of reading and increased readership, the 
school created book challenges throughout the school year.  

 Curriculum maps and pacing calendars have been adjusted to ensure that content and 
instruction meet the students’ identified needs and increase literacy and mathematics. 
During the interview, the principal stated the students were not making progress in writing, 
particularly not citing evidence on their writing. To that end, the school integrated 
instructional shifts Opinion/Argumentative and Informational Writing, and Mathematical 
Problem Solving and Reasoning with constructed responses, explanations and diagrams 
beginning in kindergarten.  

 Teacher teams use a variety of data, summative and formative to continuously analyze 
student work to plan and challenge thinking for English language learners, special 
education, and high and low achieving students. Academic tasks, with multiple entry points 
are provided to allow students to work in small groups and display various ways to solve a 
problem.  
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Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
School leaders and staff regularly use a wide range of data and demonstrate a clear understanding 
of the performance progress of individuals, thereby effectively informing instruction and 
organizational adjustments.  

 
Impact 
Teachers have created differentiated activities in their lesson plans in English language arts and 
math and targeted activities have led to increase in common assessments and running records 
levels from benchmark to benchmark. 

 
Supporting Evidence 

 The schools’ assessments are CCLS aligned and collected by classroom teachers and 
school leaders on a regular basis. Assessments administered, analyzed and collected 
monthly by the principal include pre and post-tests for Ready Gen and Envisions, student 
work forms, and writing assessments; unit assessments, report cards, Fountas and Pinnell 
reading level assessments, science and social studies formative grade level tests and are 
checked periodically.  

 Tracking of all students’ progress enables the principal and assistant principals to observe 
curriculum adaptations. Teachers use this data to modify lessons plans and student 
grouping to promote student achievement and increased mastery.  

 Teachers assess students regularly using common assessments such as unit exams, 
benchmark exams, periodic assessments and assessment checklists. The literacy and 
math coaches look at teachers’ assessment data and provide feedback using the data 
analysis feedback form. Teachers then use this feedback to inform their action plans where 
teachers identify students’ strengths and areas of student growth as revealed on the post-
tests. Teachers then form new small groups based on the data and create action plans for 
re-teaching where needed.  

 During the team meeting, teachers shared that they collaborate on learning goals before 

using formative assessments to measure student mastery of goals. Teachers also organize 

their overall class data by sub-groups, including English language learners and students with 

disabilities
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Quality Indicator: 3.4 High 
Expectations 

Rating: Proficient 

 

Findings 

The school maintains a supportive learning environment that conveys high expectations to parents 
through regular and open communication that positively impacts student achievement.  

 
Impact 
Systems are created that foster high expectations with all staff, families and students. There is a 
consistent and effective message to families about their role in assisting their children academically. 
 

Supporting Evidence 

 In collaboration with Fordham University, the school hosted a series of workshops such as, 
“Strengthening our connection to the Danielson Framework, Common Core Learning 
Standards, Working with Newcomers,” for the English language learners staff and families. 
Additionally, the school provides clear lines of written and verbal communication via 
conferences, parent informational sessions, staff and parent handbook.  

 The school provides clear lines of written and verbal communication via conferences, 
parent informational sessions, staff and parent handbook. Parents expressed great 
satisfaction with how the school communicates its expectations for their children’s learning. 
The parents who were happy spoke about being a continuous learner and “always learning 
something new at workshops to assist their children.” The parents volunteer in the 
classrooms, cafeteria and office to support one another and participate in a culture of high 
expectations.  

 The parent coordinator attends and hosts professional development for parents to give 
them a forum to voice their concerns as it pertains to their child’s education and shares 
how parents can help to better the school. Professional development workshops for 
parents have included: helping prepare your child for the state exams, explaining the 
Common Core Learning Standards (CCLS) and the Common Core shifts, sharing 
expectations for students in the school and family fitness in the form of Zumba.  

 Parents receive tips from their teachers to help their child improve his/her academic skills 
at home. To foster mutual accountability, the parents receive a newsletter that informs 
them of the units being taught in the core curriculum areas as well as suggestions to help 
their child at home with homework and tips for preparing their children to do better in 
reading and math.  

 Monthly awards, Honor Roll, Individual and Class Attendance, are distributed with daily 
recognition over the public's address system. As such, attendance rates have improved 
from the 2013-2014 school year from 89% to 91.2% for the 2014-2015 school year.  

 

 

 


