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Floyd Bennett is an elementary school with 781 students from grade pre-kindergarten 

through grade 5.  The school population comprises 84% Black, 9% Hispanic, 4% White, 

and 3% Asian students.  The student body includes 5% English language learners and 14% 

special education students.  Boys account for 50% of the students enrolled and girls 

account for 50%.  The average attendance rate for the school year 2013-2014 was 94.9%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Well Developed 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Proficient 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Well Developed 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Celebration Well Developed 

  

The School Context 



 

K203 Floyd Bennett: March 26, 2015    2 

 

  

Area of Celebration 
    

Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Well Developed 

 
Findings 
The vast majority of teachers engage in structured professional collaborations using an inquiry 
approach that strengthens teacher instructional capacity and focuses on improved student 
learning.  Embedded distributed leadership structures enable effective teacher leadership.  
 
Impact 
The systematic analyses of key elements of teacher work including classroom practice, 
assessment data, and student work by teacher teams is resulting in shared improvements in 
teacher practice and mastery of goals for groups of students.  Teachers play an integral role in key 
decisions that affect student learning across the school. 
 
Supporting Evidence 

 A vertical teacher team is engaged in a long-term action research project to create a 
Danielson Framework for student use.  To date, they have rewritten the rubrics for 3b and 
3d and are piloting it in a grade 3 math class.  Team members stated that this process has 
resulted in staff and students becoming facile with the language of the framework.  One 
teacher stated that the process has enabled him to plan more effectively. 

 A teacher created vertical math inquiry team meets regularly to analyze data from 
summative assessments.  This team focuses on students with disabilities in testing grades. 
Teachers state that they have seen growth in student progress in math and English 
language arts.  The School Quality Snapshot supports this claim. 

 Teacher team members stated that they work and plan collaboratively by grade and 
provide a ladder of feedback to students based on data that are collected and analyzed. 
This has resulted in students being more willing to take chances with difficult material.  In 
the words of one student, “In our class it is a group effort.  We think what the answer would 
be and we discuss what we need to improve.” 

 

 The school has a teacher team devoted to professional development.  Team members 
stated that the assessment of student data translates into teachers identifying their own 
needs.  These needs govern the content of future professional development sessions.  
Teachers complete exit slips at the end of each session so that the professional 
development team has feedback it uses as an assessment component. 
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Area of Focus 
    

Quality Indicator: 1.2 Pedagogy Rating: Proficient 

 
Findings 
Teacher pedagogy aligns with the curricula and reflects a coherent set of beliefs about how 
students learn best that is informed by the Danielson Framework for Teaching and the instructional 
shifts.  Students are actively engaged in their own learning. 
 
Impact 
Across classrooms, observed teaching practices are meeting the needs of all learners, and 
enabling students to produce work products that reflect high levels of student thinking and 
participation.  
 
Supporting Evidence 

 In a grade 5 class, students were annotating texts about hurricanes.  Each group of 
students had a hurricane of a different category, and students needed to use the strategy of 
close reading to determine why their hurricane was worthy of distinction. 

 In a math class, students were measuring angles.  Some students were wearing visors.  
These “go-to” students served as "teachers in training".  This led to observed student-to-
student accountable talk. 

 In a grade 2 class, previous high-level discussions were evident in displayed student work. 
Following peer discussions, students generated writing pieces based on idiomatic 
expressions such as, “I was eaten out of house and home.”  
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Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Well Developed 

 
Findings 
School leaders and faculty ensure engaging, rigorous curricula aligned to the Common Core 
Learning Standards and strategically integrate the instructional shifts.  Curricula and academic 
tasks are planned and refined using student work and data. 
 
Impact 
The strategic integration of the instructional shifts by teachers is resulting in coherence across 
grades and subject areas.  Teachers use student work and data to refine academic tasks so that all 
students, including English language learners (ELLs) and students with disabilities, have access.  
 
Supporting Evidence 

 The school is in its second year of implementing Expeditionary Learning and texts sets in 
English language arts.  Based on student data, the staff and administration chose to add 
Exploring Nonfiction: A Differentiated Content Area Reading Program in grades K-2.  This is 
a program from Teacher Created Materials Publishing.  Teachers created lessons aligned to 
the Common Core Standards and focused on text-dependent questioning. 

 The school has transitioned from the Every Day Math program to Go Math!.  Based on the 
needs of all students, including ELLs and students with disabilities, the school chose to 
continue using the workshop model for Go Math!.  The workshop model is evident in math 
units and lessons. 

 A grade 3 math lesson plan included student groups, the rationale for the selection of each 
student for their respective group, and differentiated activities for the groups.  For example, 
the teacher paired an ELL with a partner who was more fluent in English since the ELL had 
good computational skills but struggled with the language of word problems. 
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Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
Across classrooms, teachers use or create assessments, rubrics, and grading policies that are 
aligned with the school’s curricula.  The school uses information on student learning outcomes to 
adjust instructional decisions at the team and classroom levels. 
 
Impact 
Across classrooms, teacher created rubrics provide actionable feedback to students.  Common 
assessments effectively determine student progress toward achieving goals. 
 
Supporting Evidence 

 The school created a rubric for the Danielson Framework for Teaching in language that 
students can use.  The principal stated that the framework should be real in order for 
students to own it.  Students were aware of this rubric and spoke to how rubrics are used.  
One student stated, “We know what we did right and what we need to improve.”  Another 
stated that, “We use rubrics kind of like our own graphic organizer.” 

 Running records in reading are evidence of instructional decisions at the classroom level. 
Teachers use real data collected during the guided reading portion of a balanced literacy 
block to evaluate student needs and modify instructional groups. 

 

 Across classrooms, there is evidence of peer and self-assessment.  Students were aware of 
both.  One student stated, “We conference with each other.” Another stated, “We worked in 
groups of three—a triad talk—when we read the first chapter of a book.” 

 Teachers chose a set of non-fiction books and by using the strategy of close reading, 
plotted text complexity in advance of students reading them.  They created an assessment 
checklist for each book that guides instructional decisions for groups of students and 
individuals. 

 Actionable feedback is evident across classrooms.  For example, in a grade 3 classroom, 
displayed student work had teacher comments such as, “You used prior knowledge; 
remember to also cite examples from the text that you are reading.” 
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Quality Indicator: 
3.4 High 

Expectations 
Rating: Well Developed 

 
Findings 
School leaders consistently communicate high expectations to staff and students and successfully 
partner with families to support student progress toward achieving those expectations toward a path 
to college and career readiness. 
 
Impact 
The communication of high expectations with the supports to achieve them has led to a culture of 
mutual accountability for all members of the school community.  The school’s successful partnering 
with families enables them to support their children’s progress toward meeting expectations. 
 
Supporting Evidence 

 School leadership conveys high expectations to staff through monthly notes and daily 
morning messages, which staff members receive by e-mailed and is posted in the main 
office.  Teachers stated that they are part of a community of high expectations. 

 Parents stated that the school communicates well via telephone, email, and in person.  
Parents also stated that they have input into decision-making.  For example, the school sent 
out progress reports in February 2015.  When parents shared their concerns that this was a 
bit too late in the year, the school responded by agreeing to distribute the report a month 
earlier next year. 

 Students stated that the school has high expectations for them.  They also indicated that 
they receive written and verbal feedback from teachers and use this feedback to set goals 
for themselves.  Students also stated that they feel at home in the school and through 
structures such as student government that they are able to participate actively in the school 
community. 

 The school is a Friend of Core Knowledge school with the purpose of promoting cultural 
literacy.  This year, the school piloted a Core Knowledge class in kindergarten with the 
intention of providing a rigorous curriculum for gifted and talented students.  The school 
intends to “grow” this program into a school wide model over time. 

 


