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The School Context 

 
Emma Lazarus School is an elementary school with 438 students from pre-kindergarten 

through grade five.  The school population comprises 93% Black, 4% Hispanic, 2% 

White, and 1% Asian students.  The student body includes 6% English language 

learners and 7% special education students.  Boys account for 47% of the students 

enrolled and girls account for 53%.  The average attendance rate for the school year 

2013-2014 was 92.49%. 

 

School Quality Criteria 
 
Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Proficient 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Developing 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Celebration Proficient 
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Area of Celebration 

Quality Indicator: 4.2 Teacher teams 
and leadership 
development 

Rating: Proficient 

 
Findings 
Horizontal and vertical teacher teams engage in professional collaborations using inquiry 
protocols.  Leadership structures focus on strengthening teacher capacity and give rise to their 
involvement and voice in decision-making.  
 
Impact 
Teacher teams reflect on their practice, provide administrators and each other with meaningful 
feedback that leverages changes in pedagogy, and improve learning for students.  
 
Supporting Evidence 

 Teacher teams engage in protocols to look closely at student work products.  Each of 
them contributes their individual perspectives to improve upon the quality of instruction 
on the grade.  For instance, trends in students' punctuation and editing skills generate an 
exchange of pedagogical strategies such as guided writing groups, pre-teaching of basis 
capitalization rules, and editing checklists for student self-assessment.  The level of 
curricular coherence is due to their collaborative work to accomplish academic goals. 

 During a second grade team meeting, for example, an in-depth analysis of three 
samples of students' writing surfaced trends associated with accomplishing the learning 
objective, the content of the writing, and students' application of writing mechanics.  An 
examination of work products provoke discussion about the clarity of instructions, 
strengths in the writing and apparent challenges as measured by student performance.   

 The emphasis on curricula modifications and extensions to the writing assignment 
produced a menu of pedagogical strategies aimed at improved outcomes for students, 
as evidenced in discourse among teachers during a team meeting.  

 Lead teachers and service providers, across grades and programs, turnkey professional 
learning to grow practice aligned with instructional shifts and school-wide foci such as 
questioning, discussion techniques, and pathways to learning principles. 

 Teachers report that administrators are open to innovative ideas and push their 
participation in key decisions that affect the direction of school-wide improvement.  This 
year, the principal implemented a strategic scheduling program for teachers with a 
Special Education license designed by the school psychologist. 
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Area of Focus 

Quality Indicator: 1.2 Pedagogy Rating: Developing 

 
Findings 
Teacher capacity to implement rigorous teaching practices, high levels of student participation, 
and differentiate instructional strategies aligned to student need and the articulated belief about 
how students learn best is inconsistent across grades and classrooms.  
 
Impact 
Some students engage in collaborative as well as independent thinking that reflect instructional 
shifts, and produce work that highlight critical thinking and communicative ability, while other 
students comply with instructions on workbook pages leading to a lack of high-level thinking and 
participation.  
 
Supporting Evidence 

 Instruction in all classrooms reflect alignment to the "I do, we do, you do" workshop 
model articulated by the principal as a belief about how students learn best.  Although 
lesson objectives match grade level expectations, the pedagogical expectations aligned 
with the Danielson Framework for Teaching and mirrored in the school's instructional 
focus of engaging students through discussion and high-order questions are not 
entrenched practices as evidenced by student engagement in five out of seven 
classroom visits.  

 Teachers incorporated the "turn and talk" strategy and students used accountable talk 
stems during lessons.  However, the use of these instructional prompts did not elicit 
purposeful teacher-facilitated discussion nor instigate extended thinking, allow for 
elaboration, or generate critical thinking around key ideas.  

 Purposeful, deep levels of thinking and participation using differentiated entry points was 
not evident in five out of seven classrooms visited.  All students keep pace with the 
curriculum, including English Language Learners and students with disabilities.  
However, thoughtful use of materials and instructional resources based on student 
strengths and challenges is not sufficiently in place.  
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Additional Findings 

Quality Indicator: 1.1 Curriculum Rating: Proficient 

 
Findings 
Curricula aligned with Common Core Learning Standards (CCLS) are the bedrock of 
instructional coherence across content areas and grades.  Embedded academic tasks promote 
higher-order skills development for all students.  
 
Impact 
Planned lessons present learning opportunities that consistently integrate college and career 
shifts.  Learning objectives support rigorous habits and higher-order skills development. 
 
Supporting Evidence 

 The school uses recommended Common Core Learning Standards aligned literacy and 
math programs pre-k through grade 5, namely Core Knowledge Language Arts, 
Expeditionary Learning which incorporates social studies and science content, and Go 
Math!.  

 The school's administrative cabinet makes purposeful decisions to broaden writing 
experiences through a workshop model that takes into account the need to engage 
students in more fiction and non-fiction on demand writing.   

 Uniformed curriculums foster cohesive instruction and embed standards-based 
performance tasks as evidence in school-wide unit maps.  Writing activities target 
literacy standards in which students refer to details and examples from informational text 
explaining what the text says explicitly, engage students in guided practice to skillfully 
introduce their opinions and reasons in writing, and provide opportunity for independent 
work as well as creative thinking using the writing process model. 

 Lesson planning supported by a network instructional coach for the expressed need to 
make students thinking visible (Making Thinking Visible) emphasizes essential questions 
based on Webb's Depth of Knowledge matrix aimed at critical skill development.  
According to the principal, "The school is moving away from cold reading".   

 Teachers incorporate questioning into their first aloud reading of complex texts.  The 
school designs literacy tasks to promote college and career readiness habits across 
classrooms such as the study of early Asian civilization in a second grade unit with 
emphasis on the acquisition of academic and specialized vocabulary.  Students 
experienced an incremental gain in student performance in the second year of the New 
York State reading exam.   
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Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
The school uses curriculum aligned-assessments and regularly analyzes student data to 
monitor progress toward learning goals.  
 
Impact 
Assessment structures guide decisions that enable the school to determine the progress of all 
learners and inform adjustments to curriculum and instruction. 
 
Supporting Evidence 

 The common use of baseline assessments includes Fountas and Pinnell Reading 
Levels, Core Knowledge Language Arts and Expeditionary unit tasks, Go Math! unit 
assessments, math Share and Show checks for understanding, running records, a 
writing inventory, assessment summary sheets, and Individualized Educational Plan goal 
sheets. 

 The school gauges where students are by looking at trends in its item analysis of State 
exams.  This work triggers modifications to curriculum such as a deeper focus on text-
based writing and the deconstruction of exam questions to address how and why some 
students struggle. 

 Licensed special education teachers use running records, unit tests, and student work to 
assess gaps in learning for small groups of students. Based on target skills, academic 
and behavioral, teachers track student progress and provide intervention services as per 
Special Education Teacher Support Service mandates. 
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Quality Indicator: 3.4 High 
Expectations 

Rating: Proficient 

 
Findings 
School leaders effectively communicate high expectations to the entire staff, parents, and 
students.  
 
Impact 
Systems of support engender highly motivated and reflective constituents that work together 
toward achieving school goals. 
 
Supporting Evidence 

 The principal utilizes faculty conferences and grade team meetings to convey clear 
school-wide professional and instructional expectations. 

 The network, talent coach, and administrators support teachers by providing 
professional learning opportunities in Common Core Learning Standards and the 
Danielson Framework for Teaching  

 Teachers hold themselves accountable for student learning and turnkey training to share 
newly acquired knowledge.  Collective responsibility for student learning is apparent in 
teachers' work with special need students.  Teachers with Special Education licenses 
work with students on or above their grade level.  Teachers compile Response to 
Intervention (RtI) data and monitor progress along with classroom teachers and 
administrators. 

 High expectations shared with students and families regarding academic personal 
behaviors foster ongoing supports from the school in preparing students for the 
demands of college and career readiness.  For example, an annual tour of Medgar 
Evers College, College and Career Day, celebratory assemblies to highlight effort and 
growth in one's self-management skills, and the recital of the school's affirmation during 
morning exercises embody the school's culture of expectation.    . 

 A brochure created by school leaders is a parent resource that makes clear the 
expectations for high quality instruction and the direction of the school toward improved 
progress and overall improvement.  In addition, parents interviewed stated that 
expectations communicated via progress reports are most useful to knowing how their 
children are doing before the marking period ends.   Monthly newsletters, the School 
Messenger system, and events hosted by the parent coordinator serve to encourage 
collaboration toward attaining goals. 

 

 

 

 


