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Shirley Tanyhill School is and elementary/intermediate school with 513 students from Pre-

Kindergarten  through grade 8.  The school population comprises 49% Black, 39% 

Hispanic, 8% White, and 4% Asian students.  The student body includes 7% English 

language learners and 14% special education students.  Boys account for 52% of the 

students enrolled and girls account for 48%.  The average attendance rate for the school 

year 2013-2014 was 89.1%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Developing 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Developing 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Developing 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Celebration Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Developing 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
3.4 High 

Expectations 
Rating: Proficient 

 
Findings 
School leaders communicate high expectations to the entire school community, including teachers, 
students, and families.  Professional development, parent workshops, and teacher feedback 
support the belief that all students are to be on a path of college and career readiness. 
 
Impact 
Structures that support high expectations across all constituencies result in strengthening school-
family partnerships that support students’ achievement of college and career ready skills and 
behaviors.  There is accountability among teachers for meeting school expectations around 
teaching and learning. 
 
Supporting Evidence 
 

 Articulation of high expectations by school leadership includes an understanding that the 
Danielson Framework for Teaching is at the core of teacher practice.  Through faculty 
conferences, individual planning conferences, grade and department meetings and 
professional development, teachers are immersed in the Danielson framework.  Through 
conversations with teachers and school leadership, it is evident that the school is working 
toward providing students with opportunities for excellence through the planning and 
implementation of units and lessons that provide all students with opportunities to access 
content and demonstrate their learning through multiple pathways. Teachers articulate a 
deepening understanding of the Danielson rubric, report that supervisors support their 
understanding of expectations, and that feedback on their practice is meaningful allowing 
for clear next steps toward improving pedagogic practice. 

 Regular communication with parents includes a school website, Facebook page and 
Jupiter grades, which is an online system that parents can access, progress reports, phone 
calls, emails and report cards. These structures provide parents with a clear understanding 
of expectations and student progress providing several mediums for ongoing conversations 
with teachers and administrators.   

 Workshops for parents build an understanding of the college and career readiness skills, 
emphasized by the school, to support student growth.  There is a shared expectation that 
students demonstrate personal behaviors conducive to success, including, perseverance, 
determination, honesty and integrity.  Parents partner with the school by holding students 
accountable for the behaviors at home that they are expected to demonstrate at school.  
Workshops also engage parents in understanding of the Common Core learning standards, 
providing opportunities for families to engage in learning with their children. Publishing 
parties allow students to share their work with the school community including their parents 
and family members. The school articulates strategies to parents to support student 
learning including scheduling time for children to read at home to build their stamina and 
support comprehension.  
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Area of Focus 
    

Quality Indicator: 1.2 Pedagogy Rating: Developing 

 
Findings 
While teaching practices are beginning to reflect a set of beliefs on how students learn best that is 
informed by the Danielson Framework for Teaching, the use of multiple entry points and extensions 
that provide access to the curriculum for all students varies across the school.   
 
Impact 
Throughout the school, lessons are structured to give students opportunities to work independently 
and in groups.  However, teachers provide multiple entry points inconsistently. Thus some students, 
including students with disabilities, do not have daily opportunities in all subject areas to tackle 
challenging and engaging tasks that enable them to demonstrate higher-order thinking skills in their 
work.  
 
Supporting Evidence 
 

 Classes across grades and content areas lessons are structured with clearly articulated 
learning targets, an opportunity for the whole class to receive direct instruction and time for 
group or independent work.  For example, a 6th grade English language arts lesson stated 
the learning objective as “To build a universal theme.” The class began with direct 
instruction by the teacher with questioning to access prior learning on the concept of theme.  
Students were then placed in groups based upon reading level and engaged in a task that 
asked that they look for evidence to support one of four concepts in the story, curiosity, fear, 
trust and bravery. Students worked together to analyze the text and find evidence for their 
conclusions.  

 Although some planning documents list some scaffolds and groupings for students, 
teachers do not always incorporate differentiated strategies into their lessons. As such, 
students at differing levels are given the same access points to the work allowing some 
students to meaningfully engage with the material and reach standards, while others 
including students with disabilities appear unable to make adequate progress. For example, 
during a 5th grade mathematics lesson all students worked on the same problem using the 
same tools.  Several students were confused and unable to access the problem while others 
were able to quickly solve the problem and had to wait for the rest of the class to finish 
before beginning their next task.  

 A review of group work in several classrooms indicated that some students, including 
students with special needs were not actively participating in the task, were observing other 
students doing the work or were fully disengaged while another group member did the bulk 
of the work.  Although teachers provide text to students at their individual reading levels, 
scaffolds and differentiated materials were not used to ensure that all learners had 
appropriate access to the task. 
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Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Developing 

 

 
Findings 
The school is beginning to develop units of study that align to the Common Core Learning 
Standards (CCLS) and that incorporate academic tasks that consistently emphasize rigorous habits 
and opportunities for higher order thinking.  
 
Impact 
The school’s curricular decisions are building school-wide coherence with student tasks and 
activities beginning to allow access to the curriculum for all students.   
 
Supporting Evidence 
 

 Teacher teams meet regularly to analyze the strands of the CCLS and are beginning to 
integrate the shifts in their planning to provide students with access to the content 
standards.  As a result, some units of study evidence the creation of text dependent 
questions and activities that require productive struggle to complete. For example, an 8th 
grade mathematics unit provides opportunities for students to use functions to model 
relationships between quantities.    

 Although some units emphasize activities that promote academic rigor and critical thinking 
by students, there is disparity in the depth and quality of the unit plans, with most restating 
the goals of Journeys or Go Math published units. The schools’ created plans are not 
consistently data driven to ensure alignment to all students’ needs resulting in uneven 
opportunities for all students to have access to the content.  

 Teachers use unit plans and program resources to plan lessons that align with the 
expectations of the CCLS.  However, a review of planning documents and lesson plans 
evidence inconsistencies in the manner of planning to ensure access for all students.  Some 
teachers’ plan showcase specific scaffolds and plans for differentiation aligned to individual 
student needs, including specific graphic organizers, sentence starters, manipulatives and 
tiered vocabulary cards.  However, most plans are broad and general, for example, 
“measurement problems using the act it out strategy” and do not evidence planning to 
ensure that all learners including English language learners and students with disabilities 
have access to the curricula and opportunities to demonstrate their thinking. For example, a 
5th grade lesson plan provides an essential question of, “How can you find a fractional part 
of a group?”  Under differentiation there are designated problems for groups 1 and 2 that 
appear to have different levels of difficulty.  However, there is no clear planning to provide 
access to students based upon data or sub-grouping so it is unclear how all students will 
have an appropriate entry point into the content.      
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Quality Indicator: 2.2 Assessment Rating: Developing 

 
Findings 
The school is beginning to create and administer assessments that align to the Common Core 
Learning Standards and collect and utilize data from multiple sources to measure progress toward 
goals for individual students, across grades and subject areas.  
 
Impact 
Analysis of assessment data, both formative and summative, to understand student learning and 
progress of reaching individual student, class, grade and school goal is a growing practice across 
the school resulting in the building of systems toward using data to provide students with feedback 
and adjust curricula and instruction to meet student need. 
 
Supporting Evidence 
 

 The core programs used at the school, Journeys in English language arts and Go Math, in 
mathematics, have built in assessments at the beginning and end of each chapter and unit. 
These assessments provide information on student achievement of unit standards. 
Teachers are beginning to use rubrics to set forth expectations for student tasks and provide 
feedback toward student growth.  However, the school is beginning its work on ensuring 
alignment between assessments and standards and is in the process of norming the 
evaluation of student work along the rubrics.  As such, the data collected from assessments 
is limited in its value in providing feedback to teachers and students regarding student 
progress and achievement.    

 The school is working toward using data to understand student levels to ensure planning 
and the chosen resources are appropriate to provide access to all students.  Assessments 
to determine student reading levels and their Zone of Proximal Development, a measure of 
text materials that are not too difficult and not too easy for an individual child, but in a range 
to appropriately challenge students, are being used by some teachers to plan and provide 
access for all students.  For example, a 4th grade special education teacher used reading 
level data and Zone of Proximal Development to tier text selections on the same topic 
ensuring all students an appropriate entry point into the content.  

 Although common assessments are used at the beginning and end of units across content 
areas, the school is beginning to develop other formative assessments to measure student 
learning that in a way that allows teachers to understand student thinking and student 
choices while solving problems or developing claims.  As a result, some classes evidence 
the use of assessments and the data garnered in a very purposeful way by adjusting groups 
during a lesson or in making instructional decisions for whole class or specific groups, 
however, this practice is not yet consistent across the school. 
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Developing 

 
Findings 
Teachers are beginning to examine data and student work within inquiry based teams.  Leadership 
structures are purposeful toward building capacity so that teachers are included in key decisions 
that affect student learning across the school.   
 
Impact 
The work of teacher teams is resulting in a growing sense of collaboration among teachers, clarity 
on using an inquiry based approach to study student progress and a venue that supports the 
development of distributed leadership structures to that is building teacher capacity to have voice in 
key decisions that affect student learning across the school. 
 
Supporting Evidence 
 

 Middle School teachers meet every other week on a cross curricular meeting where they 
collaborate by sharing best practices, case conference on students they share and examine 
student work.  The team is effective in sharing their strategies and in helping each other 
adjust practice for their specific content areas.  For example, an English language arts 
teacher shared a process he developed called R2-D2 that supports students in organizing 
the analysis of details while reading to support their writing.  The team engaged in a 
discussion on how to adapt the process for the other content areas.  
 

 Although teachers are meeting regularly with their grades to engage in common planning, 
they are just beginning to learn protocols to study student data, examine student work and 
develop cycles of inquiry.  As such, the work of teams is not yet at the level where the 
analysis and synthesis of data is building instructional coherence across the school or 
having a measurable impact on the instructional capacity of teachers. 

 

 Professional development workshops support teachers in obtaining leadership roles 
throughout the school.  School administrators and coaches meet with teachers to 
understand their interests and strengths.  Teachers are given opportunities to lead 
professional development, open their classrooms to colleagues for inter-visitation and are 
leading workshops of professional development.  As the school begins planning for the next 
school year, teacher leaders are actively working with administrators to study resources and 
materials with the understanding that they will have voice in the selection of what will be 
rolled out moving forward.  


