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The School Context 
 

P.S. 295 is an Elementary school with 519 students from pre-kindergarten through grade 5. 
The school population comprises 8% Black, 47% Hispanic, 29% White, and 12% Asian 
students. The student body includes 18% English language learners and 23% special 
education students. Boys account for 52% of the students enrolled and girls account for 
48%. The average attendance rate for the school year 2013-2014 was 94.8%. 
 

 

School Quality Criteria 

Instructional Core 

To what extent does the school regularly... Area of: Rating: 
  

1.1 Ensure engaging, rigorous, and coherent curricula in all subjects, 
accessible for a variety of learners and aligned to Common Core Learning 
Standards and/or content standards. 

Celebration Well Developed 
  

1.2 Develop teacher pedagogy from a coherent set of beliefs about how 
students learn best that is informed by the instructional shifts and Danielson 
Framework for Teaching, aligned to the curricula, engaging, and meets the 
needs of all learners so that all students produce meaningful work products 

Focus Well Developed 
  

2.2 Align assessments to curricula, use on-going assessment and grading 
practices, and analyze information on student learning outcomes to adjust 
instructional decisions at the team and classroom levels. 

Additional Findings Well Developed 
  

School Culture 

To what extent does the school... Area of: Rating: 
  

3.4 Establish a culture for learning that communicates high expectations to 
staff, students and families, and provide supports to achieve those 
expectations. 

Additional Findings Well Developed 
  

Systems for Improvement 

To what extent does the school... Area of: Rating: 
  

4.2 Engage in structured professional collaborations on teams using an 
inquiry approach that promotes shared leadership and focuses on improved 
student learning. 

Additional Findings Well Developed 
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Area of Celebration 

Quality Indicator: 1.1 Curriculum  Rating: Well Developed  

 

Findings  
The school has created and adapted rich, cohesive curricula in all content areas that is consistently 
reflected upon and refined to address the needs of all learners and incorporates ever increasing levels of 
rigor.  
 
Impact  
The school's commitment to analyzing student work and revising units of study to maximize coherency and 
to meet all student needs has resulted in a seamless educational experience for students that causes them 
to think deeply, make connections among and between subjects, prepare them for the next levels of their 
education and promotes college and career readiness. 
 
Supporting Evidence  

 Utilizing the framework provided by the Teachers' College Reading and Writing Project the school 
has developed standard based units of study in English language arts (ELA). Furthermore, 
promotion of higher-order thinking skills is enhanced through the use of Webb's DOK and Hess' 
Cognitive Rigor Matrix. This occurs during multiple opportunities in read aloud, shared reading and 
class discussions across all disciplines.  

 Math units of study are developed across grades with the support of the academic coach. These 
units are aligned to the Common Core Learning Standards (CCLS), incorporate the instructional 
shifts and adapt resources from TERC Investigations and Go Math.  

 Grade level teams review tasks across all subjects and ensure consistent alignment to the CCLS. 
Ongoing professional development is provided to teachers so they can implement additional 
opportunities for student learning through multiple entry points in all instructional task.  

 Teacher teams review student work and assessment data to gain a better knowledge of their 
students’ abilities and challenges. Through this knowledge instruction is consistently monitored and 
tailored so that all students have access to the CCLS and thereby achieve the highest possible 
level of success.  
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Area of Focus 

Quality Indicator: 1.2 Pedagogy  Rating: Well Developed  

 

Findings  
Across the vast majority of classrooms all students are engaged in activities with rigorous cognitive 
demands including high levels of discussion. The use of various protocols in classrooms provides student 
with tools to extend their thinking, make meaning and take ownership of their learning.   
 
Impact  
All classrooms teachers delivered lessons aligned to Danielson Framework for Teachers and allowed 
students to interact with subject matter through high levels engagement and discourse resulting in 
meaningful work products.  
 
Supporting Evidence  

 All teachers follow the workshop model and rubrics are standards-based which affords students 
with the ability to peer assess and provide next steps to their fellow classmates. During classroom 
visits students self-assessed using rubrics, participated in discussions with peers and asked critical 
thinking questions. Students used the strategy of restate, answer, text-based and explain as an 
expectation for short responses. Across classrooms, students worked independently and in various 
group structures based on data, interest and choice. Discussion protocols such as Say Something 
was used to ensure all students make meaningful contributions and develop the skills needed to 
serve as leaders.  

 Across classrooms teachers strategically used scaffolds and multiple entry points to provide access 
to content for all students. During lessons, teachers used various types of graphic organizers and 
mental models to support different types of learners. Teachers tailored instruction based on exit 
tickets from prior lessons and thoughtfully arranged groups to reflect needs of students.  

 In a 4th grade math lesson the focus for students was to recognize a division problem and 
represent it as a numerical equation and visual model. Students were observed using plain paper 
and grid paper as well as manipulatives if needed, to solve problems with a drawing that matches 
the situation, writing an equation that accurately represents the situation and finding a solution and 
representing that solution in numbers, pictures and words. As students worked independently the 
teacher was observed assessing the needs of various students while the two other adults in the 
room rotated between independent working groups of students to check for understanding and offer 
support when needed. Additionally, the teacher took a group of six struggling students to offer small 
group support and high level students and students who finished early were observed moving on to 
more complex problems and using numbers ,equations, pictures, models and words to illustrate 
why similarities and differences existed among the problems.  

 During a first grade Integrated Co-Teaching reading lesson, students were working on determining 
the change in the character's feelings and thinking about why the change may have occurred. The 
students were asking themselves the question; "Did the characters learn a lesson here?" Students 
were observed using post-its to write about the character's feelings and turning and talking to their 
partners about the evidence from the text that supported their ideas. Furthermore the lesson 
activities were aligned to instructional goals and followed an organized progression to meet all 
students’ learning needs. All students were able to go off and bring back a solid check for 
understanding by way of the post-its the teacher gathered at the end of the lesson.  
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Additional Findings 

Quality Indicator: 2.2 Assessment  Rating: Well Developed  

 

Findings  
Across the vast majority of classrooms, teachers consistently create assessments, rubrics, and grading 
policies that are aligned to the Common Core Learning Standards and the curricula. The school uses 
common assessments to determine student progress toward goals across grades and subject areas.  
 
Impact  
The school provides actionable feedback to students and teachers regarding student achievement and 
adjusts curricular and instructional decisions so that all students including English language learners and 
students with disabilities demonstrate increased mastery.  
 
Supporting Evidence 

 The school uses a range of common assessments that include Degree of Reading Power, Running 
Records, and Teachers ’ College on demand writing assessments. The analysis of assessment 
results has led to the development of instructional goals for teaching, and reinforcement of skills 
across all subject areas. Based on English language arts (ELA) data English as a second language 
teachers and special educators reinforce the ELA units of study already being taught in the 
classroom and provide extensive supports. For example teachers break down strategies and 
academic vocabulary as part of small group instruction that includes the use of paired texts on 
common themes to help students build prior knowledge and engage in discussions on thematic 
topics that build on academic vocabulary. Teachers provide consistent exposure to high quality 
academic words in varied content including precise word choices and complex sentence structures. 
Additionally the Academic Vocabulary Toolkit has been introduced and is being utilized to support 
SWDs and ELLs. Furthermore the school gathers targeted information from these assessments to 
track student progress towards goals in all content areas for all learners. 

 

 Teachers gather data that includes formative assessments, rubrics and student work to ascertain 
levels of student learning. The use of data to inform and adjust instruction in all content areas is 
consistent across classrooms and classroom checks for understanding lead to instructional 
adjustments that support all learners. Classroom visits and meetings with teachers and students 
revealed that feedback on student work includes next steps. Teachers were observed conferring 
with students and providing them with strategies for improvement. 
 

 During the student meeting students shared work products that included rubrics and teacher 
feedback requiring them to include text based evidence in their writing and details for clarity in 
writing. Students compared earlier writing to more current pieces and explained how the feedback 
from the rubrics helped them improve in writing, For example, students explained that they are 
adding more details, writing more complex sentences and using text evidence to support their 
claims. 
 

 All teachers use goal sheets that are aligned to the CCLS to determine students’ individual needs. 
Student goals are developed through the analysis of assessment results as well as conversations 
between students and teachers. For example, the ongoing analysis of student work in math has led 
teachers to focus on targeted whole group instruction and small group morning math activities that 
track both student and class progress. Additionally, the analysis of summative and formative student 
data across classrooms consistently includes information on student subgroups.  
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Findings  
School leaders incorporate various trainings to systematically communicate high expectations consistently 
to the entire staff. School staff communicates effectively the expectations that promotes a positive 
partnership with families and engages them in supporting their progress... 
 
Impact  
The communication of high expectations has resulted in a culture of mutual accountability with staff. 
Feedback to families supports progress towards those expectations.  
 
Supporting Evidence 
 

 The principal stated that a strong connection between home and school is essential in establishing 
trust and understanding between parents and educators and contributes to student success in 
school. The school communicates with parents through a “Thursday News” which means all notices 
and communications are sent home on Thursdays. Each week parents receive a hard copy of the 
Thursday bulletin that incorporates important information and messages from the staff, school and 
PTA. Teachers also communicate with parents through a bi-monthly grade newsletter that includes 
curriculum updates, the goals for current units of study and resources to extend lessons and 
practice skills learned in the classroom at home. The newsletters also clearly outline the 
expectations of the CCLS and the instructional shifts that emphasize critical and analytical thinking 
and problem solving using a constructivist approach. Each month parents are invited to a “Bagel 
Bits”, they meet in the school library for breakfast and visit the classrooms during different 
instructional activities to observe and participate in different aspects of the curriculum.  Additionally, 
periodic parent workshops provide parents with learning opportunities to support their child’s 
progress. 
 

 The school provides parents with STARS generated report cards along with reflective comments 
about student progress. Additionally teachers reach out to parents by phone, email and face-to-face 
meetings during preparation periods and Parent Engagement Time. Report cards are distributed on 
the trimester. Progress Reports are distributed to all students prior to second report card.  
 

 Through the use of rubrics and teacher and peer feedback, students are clearly able to articulate the 
skills, strategies and standards they are learning and what they need to do in order to improve their 
work products. This was evident during the student meeting where students in all grade levels were 
consistent in expectations that were communicated to them around demonstrating their thinking in 
math tasks and how to connect their work to real world concepts and around writing units and next 
steps. One student stated; “In the beginning of a writing lesson the teacher preps us on what we are 
going to do in the unit and splits us into groups to learn how to make claims with supporting 
evidence and we work together and help each other.” Then the teacher gives us actionable 
feedback on our work. The feedback helps us figure out what separates a claim from the reason 
and evidence and how they fit together.”  

 

 Frequent classroom observations, feedback from classroom visits, review of lesson plans, a staff 
handbook and regular e-mails reinforce school wide professional expectations for the instructional 
team. 

 
 
  
 

  

Quality Indicator: 3.4 High Expectations  Rating: Well Developed  
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Findings  
All teachers are systemically engaged in inquiry-based professional collaborations aligned to school goals 
and opportunities are embedded to empower them to assume leadership roles that directly impact key 
decisions across the school.  
 
Impact  
School-wide vertical and horizontal teacher teams cultivate teachers’ ability to play an integral role in 
decision making that increases coherence of instruction and student achievement for all learners.  
 
Supporting Evidence  

 Professional learning opportunities on analyzing student work, data, questioning, and student 
engagement are provided weekly for teachers. Staff Monday meetings focus on vertical planning 
and looking at big picture ideas ensuring consistency and promoting rigor and cognitive 
engagement for all students. 

 Teachers stated that honest communication happens all the time as part of the teacher team 
learning culture. They enjoy working together and sharing information. Additionally they believe that 
one of the most effective forms of professional development is visiting classrooms to look at 
environments and to observe colleagues. Teachers regularly visit classes independently or request 
a more formal visit scheduled with the administration.  One teacher stated; “I can tap into how smart 
my colleagues are during team meetings and during inter-visitations to their classes.  For example I 
have learned so much about guided reading through sharing information and strategies across 
grades and meetings. “Hearing everyone else share their strategies as well as watching a colleague 
in action has helped me to step out of my comfort zone.” 
 

 Grade teams meet two to four times a week and work collaboratively to ensure that units of study 
continue to address the CCLS and instructional shifts. Teachers also analyze student work, 
establish small group plans, revisions of units and assessments and the use of rubrics, checklists 
that support student self-monitoring. Each grade is currently working on developing an efficient 
system for tracking mastery of CCLS across the year. 
 

 Teachers stated that these meetings have led to thoughtful teacher planning in regards to what the 
students need to be successful and increased expectations for all students.  One teacher said, “I 
have changed my mindset and now meet students where they are at.” I sit in on classes and take 
notes so I can use the same language with my students. I have shifted from a remediation model to 
a focus on building on what the student knows to help him meet grade level expectations. 
Particularly in working with English language learners my focus has been on academic language 
and helping them with the content and skills they need to be successful in school.” 
 

 Each grade has an assigned subject leader in the areas of reading, writing, math, social studies and 
word study. Teachers share responsibilities including facilitating planning in their particular content 
area and act as liaisons with administration in regards to communication and record keeping. The 
writing of the monthly newsletter is shared by all teachers in the grade. 

 

 

Quality 
Indicator: 

4.2 Teacher teams and leadership 
development  

Rating: 
Well 
Developed  


