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Christopher Avenue Community School is an elementary school with 325 students from 

pre-kindergarten through grade 5.  The school population comprises 70% Black, 27% 

Hispanic, 2% White, and 1% Asian students.  The student body includes 3% English 

language learners and 31% special education students.  Boys account for 52% of the 

students enrolled and girls account for 48%.  The average attendance rate for the school 

year 2013-2014 was 86.0%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Focus Proficient 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Additional 
Findings 

Proficient 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Celebration Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Proficient 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
3.4 High 

Expectations 
Rating: Proficient 

 
Findings 
Administrators communicate high expectations for learning across the school and provide supports 
for staff and families to collaborate towards students’ success in meeting the expectations. 
 
Impact 
Communication of expectations for high quality teaching and learning across the school 
contributes to the engagement of all staff and families in activities that promote high levels of 
accountability for learning and improvement in staff and student achievement. 
 
Supporting Evidence 

 There are tools such as weekly instructional memoranda, data collection sheets, school 
newsletters and templates for analyzing student work that specify the school’s high 
expectations for teaching and learning.  Rubrics such as the “Quality Classroom 
Environment Rubric” and the “Quality Instruction Rubric” explicitly state expectations for 
high quality instruction linked to the targeted components of the Danielson Framework for 
Teaching, the school’s instructional foci of vocabulary and language development, and 
Common Core Learning Standards and instructional shifts.  They identify content specific 
instructional practices, strategies, supports and materials that must be evident in all 
classrooms.  In addition, documents which refer to “The 401 Way” and require that 
“Everybody Say Rigor” be used to further embed high expectations for teaching and 
learning schoolwide. 

 Administrators use reviews of unit and lesson plans, feedback from observations, and 
analyses of student work to hold staff accountable for the school’s high expectations.  The 
principal uses spreadsheets to share results of assessments by classes, identifying 
students who met or did not meet the targeted level of mastery on the assessment.  Each 
teacher whose students did not meet the target is expected to identify next steps for re-
teaching the content and skills in preparation for a follow up assessment.  Teacher team 
meetings and lab site visits serve as supports for building teacher capacity to meet 
instructional expectations, allowing teachers to strengthen their pedagogy and accelerate 
student progress towards learning goals.  Further, to support effective implementation of 
ReadyGEN and GO Math! curricula, all teachers receive targeted professional 
development via workshops facilitated by network leaders, coaches, ReadyGEN and GO 
Math! professional development specialists, teacher team leaders and administrators. 
 

 A parent stated that at events such as a middle school parent meeting, a fifth grade parent 
workshop and family literacy nights, families learned about expectations for their children 
and received suggestions for helping their children meet the expectations.  Another parent 
added that the school sends home progress reports, invites them to parent teacher 
conferences, and uses a monthly newsletter and the school’s website to keep them 
informed about school events and their children’s progress in meeting expectations for 
learning.  Parents also praised the school for a college awareness month initiative in March 
and “Talk to Me” sessions on Tuesdays, where families meet one to one with teachers who 
advise them of their children’s strengths and any expectations not yet met. 
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Area of Focus 
    

Quality Indicator: 1.1 Curriculum Rating: Proficient 

 
Findings 
All staff members work collaboratively to provide all students with access to Common Core aligned 
curricula with tasks that reflect the instructional shifts.  Strategic use of student work and data to 
further refine curricula and tasks to maximize engagement of all students in learning is not yet fully 
evident across all content areas and grades. 
 
Impact 
Collaborative review and modification of curricula by teams of teachers do not always lead to all 
learners, including English language learners and students with disabilities, having access to tasks 
in all content areas that accelerate their progress towards college and career readiness skills. 
 
Supporting Evidence 

 The school uses Common Core aligned curricula such as GO Math! for kindergarten 
through grade 5 math instruction and ReadyGEN for kindergarten through grade 5 literacy 
instruction.  Pacing calendars for each grade level illustrate timelines and a path for 
instruction that identifies topics of modules, texts, reading and writing foci and performance 
assessment tasks. 
 

 Curricula also include units of instruction linked to Journeys, which supplements curricula for 
students in kindergarten through grade 2.  To supplement the curricula further, the school 
utilizes technology-based programs including Imagine Learning, a phonics-based program 
designed to build early literacy skills for students in the lower grades.  Further, collections of 
texts are integrated into instructional units from ReadyGEN.  However, integration of the 
instructional shifts to deepen alignment of tasks from the selected curricula to applicable 
standards via in-depth writing tasks across all content areas and grades was not noted in 
instructional plans. 

 

 The principal stated that teachers are “expected to use the specific Common Core Standard 
that is being taught to assess a task for alignment, use the standard to ensure that the task 
is assessing the standard and use Webb’s Depth of Knowledge and Bloom’s Taxonomy to 
assess for rigor”.  However, while some lesson plans and pacing guides show a relationship 
of tasks to standards and assessments, teacher use of student work and data to create 
tasks to support full access to curricula by diverse learners such as highest and lowest 
achieving students was not evident in school documents seen during the Quality Review. 
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Additional Findings 
    

Quality Indicator: 1.2 Pedagogy Rating: Proficient 

 
Findings 
Across classrooms, teaching strategies and academic tasks immerse students in rigorous work and 
discussions that foster higher-order thinking and learning.  However, instructional strategies do not 
illustrate optimal use of extensions to further differentiate learning for students at varied proficiency 
levels. 
 
Impact 
While cognitively demanding tasks promote student progress towards learning goals, there are 
missed opportunities to accelerate student learning via completion of tasks that allow all students 
opportunities to engage in diverse learning experiences matched to their ability levels. 
 
Supporting Evidence 

 Across classrooms, teachers engaged students in challenging tasks such as reading texts 
to cite evidence for responses to tasks and using academic vocabulary to explain solutions 
to problems.  In a grade 4 class of students with disabilities, students used prompts posted 
on a chart to engage peers in conversations about characters’ thoughts, feelings and 
actions, based on details from the story of the Birchbark House.  They shared thinking with 
each other and with the whole class, citing evidence from the text.  In addition, the teacher 
invited other students to comment on their peers’ work and add their thinking to the 
discussion. 
 

 Tasks and lessons facilitated student participation, student-to-student dialogue and student 
generated questions in most classrooms visited.  Students in a pre-kindergarten class 
engaged in role-playing as weather forecasters, by moving across stations around the room 
to use manipulatives in identifying, predicting and distinguishing between weather related 
events and changes.  The teacher used effective questioning to drive high level peer to peer 
questioning and discussion as students worked with partners at each station. 
 

 In most classrooms visited, students worked on differentiated group tasks but most teachers 
did not provide additional activities or extensions of tasks for the most advanced learners.  
As an example, in a math class where grade 1 students all worked with a partner on 
differentiated tasks, some students finished the task quickly but could not move on because 
the teacher said, “Wait for your partner to do the work first”. 
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Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
Cycles of assessments, matched to curricula, result in feedback to staff and students about 
students’ progress towards learning goals and inform adjustments to curricula and instruction to 
improve student achievement. 
 
Impact 
Feedback contributes to staff and student awareness of students’ progress towards learning goals, 
leading to adjustments designed to accelerate achievement by all students. 
 
Supporting Evidence 

 Across content areas, there are multiple forms of assessments from which teachers cull 
data, adjusting instruction to improve student performance.  They base the adjustments on 
findings about student’s proficiency and content knowledge across varied performance 
tasks.  The school administered Measures of Student Learning baseline assessments in 
reading, writing and math at the beginning of the school year.  Across grade levels, teachers 
also implemented ReadyGEN and GO Math! baseline and end of year assessments, 
English language arts and math mid and year end assessments, and Fountas and Pinell 
Running Records.  Further, they introduced the Dynamic Indicators of Basic Early Literacy 
Skills (DIBELS) assessment for students in kindergarten through grade 2. 
 

 Teachers use a school-wide grading policy and task-specific rubrics aligned to curricula to 
provide feedback on students’ performance in all disciplines.  Writing rubrics attached to 
samples of student work on bulletin boards provided feedback on the work.  Students’ work 
folders also showed copies of work with feedback including next steps and contained copies 
of assessments with scores and teacher comments about the student’s strengths and areas 
of need.  Spreadsheets seen in the principal’s data binder identify students who “met”, “did 
not meet” or “regressed” in relation to assessment goals, and along with intervention logs 
and instructional memoranda, indicate that administrators regularly analyze assessment 
data and monitor student progress. 
 

 The principal stated that administrators work with all teachers to adjust and re-align 
assessments to curricula and instruction, based on findings from assessment data.  After 
analyzing assessment data to identify specific standards that many students struggle with, 
teachers redesign assessment tasks and develop plans for re-teaching, re-grouping or small 
group intervention, as applicable.  During a teacher team meeting one teacher described the 
introduction of a daily journal-writing task, based on assessment data, showing the need for 
additional opportunities for students to practice writing across content areas.  Another spoke 
of allowing students with special needs a choice of graphic organizers with chunked steps 
for a writing assessment task, which resulted in improvement in the quality and quantity of 
the students’ writing. 



K401 Christopher Avenue Community School: May 13, 2015    6 

 

 

    

Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Proficient 

 
Findings 
Scheduled inquiry based professional collaborations across grades and content areas allow teams 
of teachers to regularly analyze student work and data and share instructional strategies for 
improving teaching and learning, in alignment to school goals. 
 
Impact 
The inclusion of all staff in a multitude of teams empowers all teachers to assume responsibility for 
collectively ensuring progress towards goals such as improved teacher practice and student 
mastery of Common Core Learning Standards. 
 
Supporting Evidence 

 Grade level teacher teams meet weekly on Mondays and bi-weekly on Tuesdays, using 
agendas and protocols that focus attention on meeting the goal of improving student 
achievement through improved teaching practice.  During the meetings, teachers engage in 
weekly common planning and participate in collaborative inquiry activities involving analysis 
of student work and data, including item skills analysis of the 2013-2014 standardized 
assessments.  Teachers reported that teams “cycle” through rotations that alternate their 
focus on topics such as examination of student work, analysis of assessment data, and 
lesson planning, with all activities recorded on Google Docs for ready access by all staff. 

 Minutes and agendas of teacher team meetings indicate that teachers refine curricula, 
develop and evaluate assessments, analyze assessment data and design instructional 
adjustments and improvement plans.  Teachers at one team meeting reported that after 
each end of unit or chapter assessment, the grade team examines the results to determine 
next steps for students who do not achieve the learning target for that assessment, and then 
share ideas in creating an action plan.  One team observed during the Quality Review 
engaged in error analysis of GO Math! post unit test data, for “students in grade 1 who 
scored below 69% in comparing two digit numbers based on meanings of tens and ones 
digits”.  The team used item analysis to identify the standards and skills which many 
students had difficulty with and created a task analysis sheet, using Universal Design for 
Learning constructs to outline steps for re-teaching.  Students who scored 90 and above on 
the math assessment were targeted for enrichment. 
 

 The principal indicated that team meetings include all teachers of the grade, including 
Response to Intervention teachers and related service providers.  For all teams, 
administrators collaborate with coaches, teacher leaders, curriculum specialists and network 
staff in providing support with data analysis, instructional resources, and next steps to 
improve student learning and teacher pedagogy.  According to the principal, this has 
strengthened teacher practice and contributed to improvement in student performance on 
the 2013-2014 New York State English language arts assessment. 


