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MS 582 is a middle school with 272 students from grade 6 through grade 8.  The school 

population comprises 27% Black, 70% Hispanic, 2% White, and 1% Asian students.  The 

student body includes 9% English language learners and 38% special education students.  

Boys account for 57% of the students enrolled and girls account for 43%.  The average 

attendance rate for the school year 2013-2014 was 90.0%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Well Developed 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Additional 
Findings 

Proficient 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Focus Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Celebration Well Developed 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Proficient 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
3.4 High 

Expectations 
Rating: Well Developed 

 
Findings 
School leaders create and communicate elevated levels of expectations for instruction and clearly 
define standards for professional development and classroom practices.  The school orchestrates 
ongoing events to partner with families and to ensure student progress towards college and career 
readiness.  
 
Impact 
The school’s culture and supportive structures result in reciprocal accountability between all 
constituents for student success and improved teacher practices. 
 
Supporting Evidence 

 The leadership, with the input from the staff, developed a set of comprehensive, high 
leverage expectations for instruction, guided by the Danielson Framework for Teaching 
(DfT), the Principles of Learning, and the Chancellor’s Four Pillars and the Capacity 
Framework.  They are grounded in research about differentiated instruction and building 
inclusive and respectful culture as evident in the Faculty Handbook. 

 In addition to school beliefs, goals and philosophy, teachers and leaders share clearly 
defined expectations for planning units and lessons, specifically with strategies for 
engaging students in higher-order thinking and discussions about rigorous tasks.  For 
example, they articulated that student-centered instruction is supported by knowledge of 
students that teachers acquire through the on-going use of assessments, daily 
observations and conversations, and through the advisory program anchored on preparing 
students for colleges and careers.     

 The school’s professional development, as evidenced in a pacing calendar and meeting 
agendas, includes strategically planned trainings and workshops, study groups and 
collaborative inquiry for teachers to refine and improve their practices.  Teachers say they 
have been provided with ample opportunities to be trained in strategies the school is 
promoting for student engagement, including the new technology based program in literacy 
called the COPIA iPad Reading.  

 The school’s focus on upholding and communicating high expectations for culture of mutual 
respect and safety is manifested in student mutual respect, self-regulation and 
collaboration.  Students say these habits, together with high expectations for engagement 
during lessons, put them on a successful path to college and career readiness.  

 Interviews with parents revealed that the school-home connection and communication has 
increased and reached a very high level of satisfaction.  Family members say that they 
receive regular feedback from teachers regarding student progress and next steps.  
Additionally, they say that students are working on rigorous tasks, especially in writing and 
math, and are engaged in class discussions daily, thus preparing them for high school and 
higher education.  Families regularly receive newsletters from content area teachers, 
including speech and English as a second language teachers, informing them about 
planned curriculum and units of study.  Furthermore, the school, in response to parents’ 
suggestions, opened a brand new parent resource room this year. 
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Area of Focus 
    

Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
Teachers’ practices consistently reflect the use of common assessments and student self-
assessment to monitor student progress towards goals. Deliberate curricular and instructional 
adjustments to meet all students’ learning needs vary across classrooms.   
 
Impact 
The school has a system for analyzing student work, and tracking student achievement, yet 
teachers across the vast majority of classrooms sometimes miss opportunities to raise student 
awareness of their next learning steps towards mastery of goals. 
 
Supporting Evidence 

 The school uses common assessments in all subject areas, such as performance based 
assessments and rubrics in writing and Achieve 3000 in literacy and math, which provide 
information on student progress and measure performance growth.  Teachers also monitor 
reading levels using class tracking forms for six scheduled rounds of assessment with the 
Fountas and Pinnell running records. 

 All subject teachers, including special education providers, create inquiry profile sheets to 
monitor progress of targeted students.  For example, English as a second language teacher 
indicates identified areas for improvement, such as the use of written expressions, and lists 
instructional strategies and next steps for identified students.  Similarly, math teachers 
analyze standardized assessments results for targeted students and list instructional 
adjustments, like the use of graphic organizers and a 4 step method in problem solving.  

 Although teachers and leaders consistently track academic progress, outline next steps for 
students on class inquiry profile sheets and analyze student work in inquiry teams, this data 
and information are not always intentionally used in daily lessons and units.   Classroom 
visits revealed that some teachers proceeded with planned lessons without making timely 
adjustments for identified students. 

 While teachers across the grades ask students to fill out exit slips and regularly encourage 
peer and self-assessment, the use of ongoing checks for understanding to meet all students 
learning needs varies across classrooms.  Some interviewed students also expressed some 
confusion about their next learning steps.    
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Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Well Developed 

 
Findings 
All curricula are aligned to the Common Core Learning Standards and strategically integrate 
instructional shifts.  Higher-order skills and rigorous habits are consistently embedded in units and 
tasks for all learners across grades and content areas.  
 
Impact 
The school’s curricular decisions promote college and career readiness and planning coherence.  
Units and tasks challenge all students and require from them to demonstrate critical and analytical 
thinking. 
 
Supporting Evidence 

 Units of study in all grades emphasize the following shifts to prepare students to be 
successful at the next level: close reading of informational and literary text, writing grounded 
in textual evidence, building academic and content vocabulary across all subjects, and 
problem solving with reasoning.   

 Across grades, teachers and leaders intentionally include class novels and other common 
texts to supplement existing Core Curriculum literacy program, the Scholastic Code X, with 
the most current young adult literature.  They plan innovative and standards-based literacy 
units of study and performance tasks in all grades that are anchored in a school-wide 
reading of the book Wonder by R. J. Palacio.  

 The school further promotes college and career readiness by purposefully infusing the new 
COPIA IPad reading program in grade 8 English language arts curriculum, with access to 
technology for all students.  This program enhances units of study with resources for 
research, vocabulary building, and online opportunities for student-to-student discussions. 

 Unit and lesson plans illustrate multiple designs of challenging tasks with numerous 
scaffolds and entry points for all students, including English language learners and special 
education students.  For example, ELA lesson plans list the use if visuals, prompts for 
discussion and questioning, chunking for close reading, and strategic student role 
assignments in literature circles.  Similarly, math lesson plans include graphic organizers, 
group work and differentiated levels of questions for identified students, including English 
language learners, special education and advanced students. 

 Teachers across grades and contents plan higher-order and essential questions and 
purposefully embed rigorous habits as evident in unit and lesson plans and in classroom 
visits. Teaching perseverance, listening with understanding and empathy, questioning by 
students and remaining open to the opinion of others are continuously emphasized in 
performance tasks for all students.   
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Quality Indicator: 1.2 Pedagogy Rating: Proficient 

 
Findings 
The Danielson Framework for Teaching (DfT) and instructional shifts inform the school’s beliefs 
about how students learn best.  Across classrooms students participate in problem solving and 
discussions about rigorous tasks.  
 
Impact 
Teaching practices, aligned to the curricula and reflective of the DfT reflect the school’s efforts to 
increase student engagement and result in high levels of student thinking and participation across 
grades and subjects. 
 
Supporting Evidence 

 School leaders and teachers regularly re-examine their belief system about how students 
learn best and have developed a shared understanding of student engagement which is 
informed by the DfT and ongoing discussions in various teams. A math team, for example, 
recommends the consistency of accountable talk prompts for students to use in every math 
classroom, as evidenced in the meeting agendas and minutes. 

 Conversations with teachers revealed that mutual trust between leaders and the faculty 
underpins conversations about best practices and has solidified the school’s beliefs that all 
students can learn when they are engaged and comfortable to take risks in supporting and 
inclusive classroom environment.  Teachers say that the school’s instructional focus to 
improve student led discussions also drives their capacity building in higher order 
questioning.  

 In most classrooms visited, students participated in critical thinking groups and lively 
discussed tasks asking each other questions using prompts and discussion stems.  During 
an English language lesson class in a grade 8 integrated co-teaching class, students in 
flexible groups engaged in debates reasoning their defense of a main character from the 
novel they all read and supporting their arguments by making personal connections with 
their own life experiences.   

 Students shared that they have daily opportunities to discuss lessons, tasks, and their work 
products such as written responses to reading or problem solving in math.  They also said 
that teachers ensure that students rotate as group leaders and are challenged to ask 
questions in critical thinking groups.  In one grade 7 math class, for example, students led 
questioning about different ways to answer problems about determining greater profits for 
two businesses.  They also said that they could discuss different solutions and strategies, 
and learn from each other.  

 A review of student work across grades and subjects in their portfolios and on bulletin 
boards reflects high levels of critical thinking in argumentative and opinion writing, analysis 
of informational text or in showing evidence of using multiple strategies to solve 
mathematical problems. In math tasks across the grades, for example, students are 
challenged to demonstrate high levels of thinking by showing deep understanding of 
concepts supported by evidence for their claims.  Similarly, grade 8 students express their 
answers in scientific notations and provide detailed explanation when completing tasks. 
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Proficient 

 
Findings 
The majority of teachers is engaged in structured professional collaborations and consistently 
analyzes student work. The systematic practices to use assessment results vary across 
classrooms.   
 
Impact 
Teacher teams work collaboratively on the unit alignment with the Common Core and use protocols 
for looking at student work, yet day-to-day shared improvements in teacher practice sometimes 
miss opportunities to support students towards achieving mastery of goals. 
 
Supporting Evidence 

 All teachers meet regularly in teams and collaborate in planning units of study sharing 
instructional expertise with colleagues.  School leaders promote structured collaborations by 
scheduling common planning time for teachers to support their work towards meeting school 
goals in analysis of student work in order to deepen the level of differentiated instruction and 
promoting strategies for critical and analytical thinking. 

 During weekly professional learning time, all teachers are engaged in collaborative inquiry.  
Activities for professional learning teams include looking at student work protocols.  One 
meeting agenda, for example, focused on surfacing gaps in students’ current thinking with a 
protocol listing inquiry questions such as “What did the instructional task and student work 
reveal about student thinking? Where in the work do you see insights into student thinking?”   

 While teacher teams consistently analyze assessment data and student work in grade level 
and vertical content area teams and discuss the use of assessments in planning lessons 
and units, they sometimes miss opportunities to strategically adjust their daily instruction for 
identified students, thus limiting their push for increased academic achievement. 

 Similarly, teachers regularly collect and analyze the results from performance based 
assessments, unit tests, and other periodic assessments as evidenced in the school’s 
tracking system inclusive of student self-evaluation and teacher evaluation of tested 
standards.  However, the practice of intentional guiding individual and groups of students 
toward mastery of their goals vary from class to class.  

 


