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The School Context 
 

George Westinghouse Career and Technical Education is a High School with 634 students 
from grade 9 through grade 12.  The school population comprises 74% Black, 20% Hispanic, 
2% White, and 3% Asian students.  The student body includes 2% English language 
learners and 18% special education students.  Boys account for 73% of the students 
enrolled and girls account for 27%.  The average attendance rate for the school year 2013-
14 was 84.5%. 

 

School Quality Criteria 

Instructional Core 

To what extent does the school regularly... Area of: Rating:   

1.1 Ensure engaging, rigorous, and coherent curricula in all subjects, 
accessible for a variety of learners and aligned to Common Core Learning 
Standards and/or content standards. 

Additional 
Findings 

Well Developed   

1.2 Develop teacher pedagogy from a coherent set of beliefs about how 
students learn best that is informed by the instructional shifts and Danielson 
Framework for Teaching, aligned to the curricula, engaging, and meets the 
needs of all learners so that all students produce meaningful work products 

Focus Proficient   

2.2 Align assessments to curricula, use on-going assessment and grading 
practices, and analyze information on student learning outcomes to adjust 
instructional decisions at the team and classroom levels. 

Additional 
Findings 

Proficient   

School Culture 

To what extent does the school... Area of: Rating:   

3.4 Establish a culture for learning that communicates high expectations to 
staff, students and families, and provide supports to achieve those 
expectations. 

Celebration Well Developed   

Systems for Improvement 

To what extent does the school... Area of: Rating:   

4.2 Engage in structured professional collaborations on teams using an 
inquiry approach that promotes shared leadership and focuses on improved 
student learning. 

Additional 
Findings 

Well Developed   
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Area of Celebration 

Quality Indicator: 3.4 High Expectations  Rating: Well Developed  

 
Findings  
School leaders and staff consistently communicate expectations to students that are connected to a path to 
college and career readiness, and offer ongoing feedback to help families understand student progress 
toward those expectations.   
 
Impact  
Reciprocal communication with families ensures that parents understand their child’s progress.  Teacher 
teams and staff offer guidance/advisement supports that prepare students for the next level.  
 
Supporting Evidence  

 A culture for learning is established through the creation of the design teams that are assigned to 
specific grades for different purposes.  The improvement teams work on articulation, effective 
school practices, parent engagement, and develop goals to improve the school environment based 
on the school survey data and in-house data.  

 The school uses Skedula, emails, phone calls and a parent newsletter to communicate with 
parents and students about student progress.  In alignment with the school’s Drop Everything and 
Read (DEAR) program, the principal developed a DEAR for parents, with a theme of building 
relationships, where parents read articles about developing relationships and share their findings 
with one another.  

 The school implements a Do the Right Thing model, where students who pass all their classes, 
have no discipline issues, and have good attendance are celebrated with food and prizes 
throughout the year.  Data shows that since this program was implemented, the school's overall 
scholarship data has increased by three percent mid-year compared to last year's data.  This is 
supported by the use of assemblies, and behavior matrices that were developed by the teachers 
and is measured bi-annually.  At the end of the year, these students will have an opportunity to 
participate in a trip as a reward for their academic and personal behaviors. 

 There is a designated college advisor and college office, and monthly college readiness parent 
workshops are conducted by grade-level.  The school provides a series of workshops outlining 
high school opportunities for college readiness through the Brooklyn College Educational Talent 
Search program and the New York City College of Technology.  Pre-college programs that have 
increased enrollment in College Now classes.  There is a Career and Technical Education 
program that includes advisory meetings where post-secondary and industry partners conduct 
workshops on industry needs and expectations for future employees.  Students in grades 11 and 
12 are provided with internships through the school's work-based learning program.  
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Area of Focus 

Quality Indicator: 1.2 Pedagogy  Rating: Proficient  

 
Findings  
Across classrooms, teaching practices are aligned to the curricula and reflect an articulated set of beliefs 
about how students learn best that is informed by the Danielson Framework for Teaching and the 
instructional shifts.  Student work products and discussions consistently reflect high levels of student 
thinking and participation. 
 
Impact  
Coherence in teaching practices supports student engagement in rich tasks and discussions.  
 
Supporting Evidence  

 The school’s instructional focus of literacy across classrooms is promoted with the use of the Drop 
Everything and Read school-wide protocol.  This strategy is used in support of the implementation 
of the instructional shifts.  This strategy, and others, are reinforced by monthly professional 
development sessions and inter visitation cycles in support of the Danielson Framework.  

 Across classrooms, students are engaged in rigorous tasks that required higher order thinking and 
participation.  Teachers work with consultants to implement the use of accountable talk as a way 
to promote high-level thinking and student engagement.  In a Spanish class, students were given 
a Think Write Pair Share task upon entry to the classroom, where they were held accountable for 
completing the task, which involved a high level of peer-peer interaction.  

 In an English lesson on Swift's use of rhetoric and persuasion in A Modest Proposal, students 
participated in a Socratic Seminar guided by higher order thinking questions and additional 
scaffolds.  Students responded to one another's questions with comments such as, "I agree to a 
certain extent", and other accountable talk statements.  The lesson culminated with an exit ticket 
consisting of an open-ended question that required students to write a response that identified 
Swift's call to action in the essay.  However, students did not consistently demonstrate citation of 
text to support their responses.  
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Additional Findings 

Quality Indicator: 1.1 Curriculum  Rating: Well Developed  

 
Findings  
Curricula and academic tasks are planned and refined using student work and data.  Rigorous habits and 
higher-order skills are emphasized in curricula and academic tasks and are embedded in a coherent way 
across grades and subjects. 
 
Impact  
Individual and groups of students, including the lowest- and highest-achieving students, and English 
language learners, and students with disabilities, have access to the curricula and tasks so that all learners 
are cognitively engaged and must demonstrate their thinking.  
 
Supporting Evidence  

 A review of curricular documents provided evidence of coherence in expectations across 
classrooms.  In the beginning of the year and mid-year, each teacher is required to submit a unit 
map.  School leaders provide written feedback guided by the alignment to the Tri-State Literacy 
Rubric Checklist, so that teachers and teams can make the necessary adjustments.  The feedback 
from using the Tri-State Rubric is extensive, and speaks to specific areas of development for each 
section of the rubric.  For example, school leaders provided feedback for a unit in which they 
referred specifically to instructional supports such as extensions for advanced students, finding 
ways to teach grammar and conventions, and the need to provide evidence in the unit on how to 
hold students accountable for independent reading based on choice and interest.  

 The unit and lesson plan templates provide evidence of supports for students with disabilities and 
English language learners.  For example, the physical education plan showed modifications to 
meet the needs of all students in the softball unit by having students develop hand-eye 
coordination with various sized balls, even using a tennis racket instead of a bat.  In addition, 
suggested strategies for English language learners were active a physical demonstration, peer 
teaching, and individual instruction.  In the Physics curriculum map, there was an inclusion of a 
modified Regents, reference labels, video clips, guided notes and grouping as strategies to 
accommodate the needs of English language learners.  

 A review of curricular documents demonstrated that the school's uniform unit and lesson plan 
templates are aligned to the Common Core and the Understanding by Design model.  The 
templates include sections for enduring understandings, big ideas, essential questions and 
assessments that promote higher order thinking skills.  For example, in the Economics curriculum 
map, formative assessments include analyzing questions and critical thinking questions and a 
performance based task that requires students to reflect and construct a written response.  
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Quality Indicator: 2.2 Assessment  Rating: Proficient  

 
Findings  
Across classrooms, teachers use or create assessments, rubrics, and grading policies that are aligned with 
the school’s curricula.  Teachers’ assessment practices consistently reflect the use of ongoing checks for 
understanding and student self-assessment.  
 
Impact  
Assessment practices provide actionable feedback to students and teachers regarding student 
achievement.  Teachers’ checks for understanding lead to effective adjustments to meet all students’ 
learning needs.  
 
Supporting Evidence  

 Review of curricular documents with the Tri-State Rubric shows that school leaders assess unit 
maps and provide actionable feedback. This was noted in the adjustments made to the social 
studies curriculum map.  For example, school leaders suggested that all standards listed in the unit 
plan should be aligned to the grade 12 Common Core Learning Standards, as well as aligned with 
the activities outlined in the plan for the grade 12 unit.  

 A team of teachers develops the assessment calendar to ensure backwards planning.  All units 
end with a performance based task, which have been reviewed by teams for rigor and instructional 
alignment to the unit.  

 The use of varied assessment strategies was observed in classes through questioning and 
discussion, the use of exit slips and the use of rubrics for self- assessment.  In a grade 9 English 
lesson, the assessment was performed at the end of class with a whole class share out.  The 
school has implemented a student conference assessment, where individual students are meeting 
with teachers to facilitate self- assessment.  More teachers are using this practice.  Assessment 
data is used to review lessons and curricula.  

 The school has a uniform grading policy, and teachers create and use common assessments with 
rubrics, such as the school wide annotation rubric, to give students clear expectations, to provide 
feedback to students, adjust to curricula and instruction to address students' academic needs.  
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Quality 
Indicator: 

4.2 Teacher teams and leadership 
development  

Rating: 
Well 
Developed  

 
Findings  
The vast majority of teachers are engaged in inquiry-based, structured professional collaborations. The 
principal has implemented a distributed leadership structure. 
 
Impact  
Teacher collaboration has strengthened teacher instructional capacity, resulting in school-wide instructional 
coherence and increased student achievement for all learners.  A distributed leadership structure provides 
teachers with opportunities to lead teacher teams that are tasked with analyzing both teacher and student 
work, and to have integral roles in decision making at the school.  
 
Supporting Evidence  

 The principal has created a design team, which consists of four grade teams and four school 
improvement teams.  Every team has identified goals aligned the School Comprehensive Education 
Plan and in-house and school survey data.  The principal meets bi-monthly with the design team 
leaders for the grade teams, and bi-monthly with the design team leaders of the school 
improvement teams.  There are eight content team leaders who facilitate afterschool professional 
development for the staff.   

 The grade teams and the school improvement teams meet weekly.  In addition, the school offers 
targeted per-session professional development facilitated by the assistant principal and education 
consultants, which is aligned to the school’s observation data.  Every team maintains agendas, 
minutes and sign in sheets that are reviewed by the grade team leaders.  The grade teams use 
inquiry to improve student outcomes and teacher pedagogy.  The school improvement teams have 
developed goals and action plans to improve the school based on school survey data and the 
outcomes from a school based discussion that identifies a system of beliefs of how students learn 
best, and the way in which they envision the community.  Each goal is monitored by the school’s 
design teams, and is aligned to the school’s instructional focus.  For example, goal two, “Teachers’ 
ratings in Domain 3 as indicated in the Measures of Teacher Practice in Advance will increase 
from 2. 72 to 3.0 by June 2015, was supported by the school’s strategies of DEAR, Annotating, 
and Think-Write-Pair-Share which were selected to increase teacher effectiveness.  This work has 
built teaching practice that is coherent and effective across classrooms, and has increased student 
learning across the school.  

 There is a professional learning team that meets three times a week to plan professional learning 
opportunities for their colleagues, with the English team demonstrating the highest level of 
effectiveness.  A consultant supports the Career and Technical Education teachers to ensure that 
they are meeting the standards for their content area.  Most teachers attend a summer institute to 
plan Common Core Learning Standards aligned units.  
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