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South Brooklyn Community is a High School with 166 students from grade 9 through grade 

12.   The school population comprises 34% Black, 58% Hispanic, 6% White, and 2% Asian 

students.  The student body includes 3% English language learners and 19% special 

education students.  Boys account for 56% of the students enrolled and girls account for 

44%.  The average attendance rate for the school year 2013-2014 was 61.0%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Proficient 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Proficient 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Celebration Well Developed 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Well Developed 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
3.4 High 

Expectations 
Rating: Well Developed 

 
Findings 
A culture for learning is established that communicates and embeds high expectations shared by 
staff, families and students.   
 
Impact 
All members of the school community clearly articulate the school’s expectations are high, and are 
supported by a culture of mutual accountability connected to a path of college and career 
readiness and guidance advisories for all students. 
 
Supporting Evidence 

 The principal, who is at the school less than a year, has clearly articulated an atmosphere 
of high expectations, mutual trust and respect across all constituencies. Working with all of 
the school stakeholders, the school has developed an intensive plan of counseling and 
advisories that reinforces supports to prepare students for the next level. Since South 
Brooklyn is a small transfer high school serving over-age and under-credited students, the 
school has created a very strong advisory system. Parent outreach is a focus of the entire 
staff through a constant flow of information to parents. At the Parent meeting, one parent 
stated that “not only is the communication wonderful but the engagement of my child has 
changed to such a degree that he is out the door by 7:30 ready to go to school”.  In addition 
all parents spoke about Good Shepherd Services and the Advocate Counselor program 
that is “really working well across all grades”. There are parent Financial Aid/Application 
Process workshops, College Fairs/trips, ‘Junior Stepping Up Program, individualized 
college and career counseling and a Learn to Work program. 

 Promoted by the principal and teachers, there is a strong culture of “Believe in yourself,” 
with a student focus on college and career preparation as evidenced through discussions 
with all constituencies. The school has a services and support framework in partnership 
with Good Shepherd Services that provides attendance outreach, individual counseling, 
group counseling, crisis intervention, conflict resolution and student leadership programs., 
all providing constant feedback to students. Individualized counseling with Advocate 
Counselors from Good Shepherd and a “Steps up to Graduation Success” Program with a 
rubric for students to follow is ongoing.                                            

 At the student interview, students remarked that their voices are not only heard in the 
school but “Be heard and feel the love”.  The entire school community responds to students 
both academically and on a socio-emotional level.  Students spoke to the mutual respect in 
the school and understand that there is more accountability to achieve, such as 
attendance, lateness as well as academics. One student mentioned that one of the “best 
things is the Catch-up Basket”, a basket in the front of all classrooms with past 
assignments, rubrics, to allow revision or ‘catch-up’ in assignments. 

 Teachers focus on increasing opportunities for students to meet their Regents requirement 
for graduation.  Opportunities are given to leverage the positive relationships that students 
have with teachers, administrators/advocate counselors and advisors to increase student 
self-esteem and develop skills that can transition into planning for college and career. 
There are College and Career bulletin boards, college visits, Benchmark Progress Reports, 
‘Every First Friday’ there are goal setting meetings with staff and students.   
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Area of Focus 
    

Quality Indicator: 1.2 Pedagogy Rating: Proficient 

 
Findings 
Teaching strategies are aligned to the curricula and reflect the use of Danielson Framework and the 
instructional shifts.  There is consistent use of multiple entry points and challenging tasks for all 
students in all grades.   
 
Impact 
Students are engaged in activities that require high-order thinking skills and discussions and reflect 
participation of all learners including English language learners and students with disabilities. 
 
Supporting Evidence 

 With a centralized focus on the Common Core Learning Standards and the Danielson 
Framework, the school has provided professional development to all teachers on 
synthesizing the Common Core shifts in Math and English language arts (ELA) and the 
Framework into all lessons, as evidence by agendas and discussion with the principal.  The 
focus has been on engaging students in meaningful work designed to build critical thinking 
skills with teachers promoting the sharing of ideas.  Most teachers have received 
intentionally targeted support towards meeting this goal.   

 There is the constant use of scaffolding to meet the learning deficits of students in the 
school.  There were also extensions to push thinking and broaden the learning experience 
of some students, though this was not apparent in all classes visited.  In the 11/12th grade 
algebra class students were discussing the graphing process for the axis of symmetry.  
There were clearly more advanced students, assisting their peers, who could have been 
pushed further with extended assignments.  Some students were proficient on their own; 
others used the graphing calculator for support. 

 Students across classrooms are predominately in group work that supports topics relevant 
to their life experience which encourages discussions.  During group work, students are 
grouped on needs most work seen involved the same task with support provided for SWDs 
and ELLS and struggling learners.   Visual materials, graphic organizers, rubrics, exit slips 
and sentence starters are used as multiple entry points and the use of Common Core 
Flipcharts for questioning, as well as the Collins Writing Program in Math classes. In a 10th 
and 11th grade mixed class in US history, the students were sitting in a circle discussing and 
creating argumentative views based on articles read prior,  “What was the US government 
thinking about after dropping the bomb on Hiroshima and Nagasaki, and was it justified? 
The students were engaged, citing from the articles and also forming moral opinions based 
on the Nazis atrocities and the sacrifices at home. 

 Classroom instruction reflects an increase in student achievement as evidenced by student 
work products seen in classroom and at the student meeting and the principal stated that 
there is an increase in data from previous year on the regents.  In observations, the principal 
sated that teaching is shifting from teacher centered discussions to student centered, as 
seen in lessons mentioned above. Actionable feedback has been tied to rubrics for each 
task, Training has been provided to the entire staff on multiple entry points and accountable 
talk using DOK levels of questioning techniques. The school is striving to have more 
interactive classroom experiences in all subjects and across all grades.  
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Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Proficient 

 
Findings 
School Leaders and faculty ensure that curricula are aligned to the Common Core Learning 
Standards and integrate the instructional shifts.  Curricula and academic tasks consistently 
emphasize rigorous habits and higher order skills.  
 
Impact 
The school makes purposeful decisions to build coherence and promote college and career 
readiness for all students.  Across grades the promotion of higher order skills for all learners is 
engaging students in learning.   
 
Supporting Evidence 

 The school has worked on the integration of the Common Core Standards in everyday 
practice, as evidenced by professional development agendas and minutes of the team 
meetings.  Teachers are aligning practice to the Danielson Framework and engaging in 
inquiry work using baseline, interim and post assessment data, as well as annotating lesson 
tasks for thinking skills.  Teachers at team meetings are addressing the highest-leveraged 
skill, along with the integral components of their lessons in order to improve teaching and 
learning.  Skedula data system is used and a schedule of looking at the Curriculum Maps to 
continue alignment based on revisions is on-going.   

 The school believes that making learning relevant to students lives is motivating and 
curriculum maps include essential question that relate to real world connections.  Curriculum 
maps and lesson plans reflect the use of higher order thinking skills embedded.  Webb’s 
Depth of Knowledge to promote critical thinking is used in planning and the math curriculum 
incorporated writing on an everyday basis through the Collins Writing program.   

 The school uses Goggle doc to share data and student information along with Powerschool 
and Skedula to track student progress. Teachers are using the integration of instructional 
shifts in planning, aligning units and interdisciplinary learning.  Together with Good 
Shepherd counselors, the faculty provides seamless academic and youth developmental 
supports and resources.   

 Teacher teams are working on refining protocols for looking at and assessing curriculum 
units along with looking at student work to access outcomes. At the math team meeting, the 
teachers were discussing how to empower students to take charge of their own learning and 
have accountability.  Sentence starters were created to give students support and to build 
on ideas in math writing.  Data was looked at along with student work on Regents questions.   
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Well Developed 

 
Findings 
Distributive leadership structures are embedded so that there is effective teacher leadership.  A 
shared vision of looking at student work/data drives the teacher teams in inquiry work.  
 
Impact 
Teacher pedagogy and student outcomes are strengthened through effective teacher leadership 
and teacher have a key role in the decision making process resulting in a collaborative professional 
learning community. 
 
Supporting Evidence 

 Teachers stated at both team meetings that all meetings are data-driven as a way of making 
informed decision and possible revision to the curricula or to lesson planning. At the “Mixed 
Team” meeting the teachings were discussing leadership opportunities and how the school 
has created a community around “teacher development and being held to a high standard”. 
Across the school, teachers on teams developed a Depth of Questioning key ring for level 1-
4 questions as a reminder for themselves and students.  The key ring is used in the 
classroom during lessons. Teachers are looking at data to identify and plan for strategic 
groupings in class assignments across all subject areas. 

 Teachers shared with me that distributive leadership structures have formed as a result of 
high expectations for students and based on the small size of the school, teachers are 
encouraged by the principal to ‘step up to the plate’. The teachers plan instructional 
practices workshops, conduct inter-visitations, and communicating school wide 
recommendations to the instructional cabinet for decision making.  This process of 
professional collaborations has strengthened the instructional capacity of teachers as 
evidenced by teacher evaluation data and the schools observation tracker. As an example, 
one teacher stated that she wanted help on a particular lesson to make it student centered, 
and to make sure that she was addressing the needs of the struggling learner. The team 
assisted in developing a concept map and how to strengthen the scaffolding of strategies to 
support students. 

 Teams share best practices among themselves and from other Transfer schools.  The 
teams work along with Good Shepherd and focus on attendance data and the continued 
socio-emotional culture within the school.  POET premise drives the teams and is conveyed 
to the students: Persistence/Organization/Expression/Text-Based, to further commitment to 
the school.   

 Teachers at the meeting analyze key elements of their lessons and look at student work 
with peer input.  In some cases, the teams are supported by outside consultants and the in-
house coaches from Good Shepherd Services.  There is ample use of meeting time through 
strategic use of common prep times.  Special education teachers also meet with the teams.  
This purposeful use of collaborative planning time leads to effective instructional use of all 
adults including paraprofessionals and co-teaching classes, of which many exist in the 
school.  Teacher practice and mastery of goals for groups of students is evidenced through 
feedback on content and skills being covered in each class with outcomes examined at 
team meetings as a priority. 
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Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
The school uses common assessments in all subject areas, tracks student progress and adjusts 
curricula and instructional decisions.  There are ongoing checks for understanding, which are 
aligned to the school’s curricula.  
 
Impact 
Targeted assessment decisions that inform instruction and curricula positively impact student 
learning outcomes and enhance critical thinking skills for all students. 
 
Supporting Evidence 

 Across all classrooms, there was consistent evidence that teachers are checking for 
understanding at various junctures throughout the delivery of instruction.  All teachers 
frequently circulated around the room and provided individualized support and conferencing.  
All teachers used an exit slip at the end of the lesson and other methods included ‘stop and 
jot’, turn and talk and quick writes. 

 Teachers are assessing student learning in all subjects, across all grades to target 
interventions.  The use of scaffolding was seen in all classroom visits along with actionable 
feedback to students on work and rubrics.  The school uses mock Regents, benchmark 
assessments and other formative, as well as summative data to analyze student 
performance and target instruction for individual students and subgroups.   

 The school uses on-line data, MoSL, regents, benchmark assessments to form lesson 
planning. The principal stated that the use of online data system captures quantifiable 
information on students’ participation rates, homework, levels of class work and exam 
performance, providing teachers with the ability to adapt instruction. 

 Teachers use curricula-aligned assessments as a source for actionable feedback regarding 
student’s strengths and areas of need.  This was evident in the argumentative essays and 
writing tasks that were displayed on bulletin boards with rubrics, and feedback in content 
areas. Teachers on teacher teams are aligning assessment practices to reflect checks for 
understanding during small group activities.  In a co-teaching special education/English 
language arts class the students were assessing, comparing and citing text from mock 
Regents paragraphs on poetry. Both teachers circulating were stating: “stay with what you 
know – do not imagine answers, they are in front of you”.   

 Students when interviewed were able to refer to rubrics and stated that teachers have 
conferring notes to help identify who needs immediate attention with learning tasks.  
Teachers stated that they use checklists as they walk around the room during a lesson. 


