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The Brooklyn Arts and Science Elementary School is an elementary school with 337 

students from pre-kindergarten through grade 4.  The school population comprises 54% 

Black, 28% Hispanic, 13% White, and 5% Asian students.  The student body includes 7% 

English language learners and 10% special education students.  Boys account for 55% of 

the students enrolled and girls account for 45%.  The average attendance rate for the 

school year 2013-2014 was 90%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Celebration Well Developed 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Proficient 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Well Developed 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Proficient 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 1.1 Curriculum Rating: Well Developed 

 
Findings  
Across grade and content areas, lesson and unit plans are aligned to Common Core Learning 
Standards and promote college and career readiness for all students.  Instructional shifts are 
strategically implemented throughout curricula tasks to engage all learners and allow them to 
demonstrate their thinking.  
 
 
Impact 
All learners are provided access to rigorous tasks and supported in the development of the 
personal and academic behaviors associated with college and career readiness.  
 
 
Supporting Evidence 

 The school began its first year with an integrated curriculum for English language arts, 
social studies, science and the arts.  The school works in school-wide units of study around 
social studies and science themes.  Administration and teacher teams continually to 
strengthen curriculum bringing in Expeditionary Learning to expand resource material that 
support content and Habits of Mind (HOM) and International Baccalaureate (IB) to promote 
college and career readiness skills for all learners.  Templates and At-a-Glance overviews 
provide grade level and vertical coherence.  Each unit contains a learning progression 
across three grade bands.  For example a Kindergarten unit has students creating a class 
book, first graders created a question and answer book supported with non-fiction text 
features and a second grade class developing their own research questions and presenting 
published reports to their peers.  Grade level IB and HOM skills are also embedded to 
support the academic and personal behaviors of all learners. .  

 The school utilizes Visual Thinking Strategies to integrate the arts in literacy while building 
students conversational and comprehension skills.  Weekly, students examine a different 
work of art and have to identify what is happening in each work using the details provided 
by the artist and their experiential knowledge.  Students participate in guided discussions 
around the work and demonstrate understanding verbally and in written form.  

 In math, the school utilizes Go Math embedding additional multi-step real world problem 
solving and HOM Work to support students in thinking flexibly and striving for accuracy.  
Unit tasks consistently ask students to explain their mathematical thinking and give 
opportunities to show multiple representations of their process.  

 Teacher teams have been trained in and utilize a Universal Design for Learning checklist in 
planning and modifying lessons and tasks for the learners in their classroom.  Across 
content areas, lessons address building schema and allowing for multiple means of 
demonstrating understanding.  A first grade unit on Reading like a Researcher and Writing 
like and Investigative Reporter asked students to research and collect information on 
animals from multiple sources, work in teams to ask and answer questions, throughout 
their study, organize information and present to their peers an illustrate report.  

 Teachers participate in the Japanese Lesson Study protocol which involves co-planning 
with peer support, peer observation and feedback on execution.  
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Area of Focus 
    

Quality Indicator: 1.2 Pedagogy Rating: Proficient 

 
Findings  
Across classrooms teachers have a shared belief about how students learn best and multiple entry 
points are consistently provided to enable all students to engage in rigorous learning tasks.  Across 
classrooms student work products reflect high levels of student thinking and participation. 
 
 
Impact 
Students receive small group guided support and all lessons include a challenge component to 
extend student thinking.  However, the supports are largely teacher guided and limit opportunities 
for all students, including English language learners and students with disabilities, to own their 
learning. 
 
 
Supporting Evidence 

 In a grade 2 and 3 science class students were gathering information about frogs.  It was 
evident they had been reading fiction and non-fiction text around amphibians.  The lesson 
was designed to have students explore non-fiction text features through a scavenger hunt.  
However, the teacher instead of modeling the process with one text feature, continued to 
model all text features limiting student discovery and ownership.  

 In a grade 4 and 5 special education classroom, we saw students working in small guided 
groups with teachers and paraprofessionals studying colonial America.  This particular unit 
had students studying careers in this time period as they worked to develop characters for a 
historical fiction piece.  Students were reading about wheelwrights.  One group had to read 
the article and identify the tools of the trade, a second group had to identify the skills of the 
trade which required more inferential skills and third group was working to evaluate the 
importance of the wheelwrights to colonial life.  This largely guided time did not provide 
students an opportunity to productively struggle with the task. 

 Students in a kindergarten class were collecting information on the habitats of lions.  
Students worked in small groups and were creating lists of places lions might live along with 
illustrating a selected habitat.  Some students had individualized and interactive checklists 
to guide them through each step of the task.  An advanced group of students was complete 
and engaged in conversation.  The teacher stated that this group had individual Know, Want 
to know, Learned (KWL) charts to work on when complete but students were not working 
with them and while recognizing that they had them, seemed unsure how to access them.  
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Additional Findings 
    

Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
Across grades and classrooms, teachers use common summative and formative assessments, 
aligned to curricula to provide actionable feedback, measure student progress, adjust curricula and 
inform instructional decision making at the teacher team and classrooms levels.  
 
 
Impact 
Rubrics and checklist for task assignments give all students, including English language learners 
and students with disabilities, consistent feedback in the form of “glows” and “grows.”  Teachers 
analyze trends in feedback and item analyses on benchmark assessments to plan instruction and 
groupings.  
 
 
Supporting Evidence 

 Following a review of New York State assessments, teachers and administration created a 
Saturday Academy Program to focus on writing organized pieces that answer a question 
using text based evidence for the English language arts component.  Teachers work on 
chunking text and using margin notes in order to synthesize information and construct valid 
responses.  In math, teachers work to front load upcoming units on fractions, noticing that 
many of the students struggle with adding, subtracting, multiplying and dividing fractions 
across grade level.  

 In grade 1, teachers noticed student struggled on a task that asked them to create multiple 
representation of a number.  Teachers realized that students were struggling not with the 
skill of the task but with the academic language of the task.  In both kindergarten and first 
grade teachers began using more models of multiple representation as well as more math 
models tied to math language for additional units resulting increasing numbers of students 
mastering math content.  

 Teachers use Fountas and Pinnell reading levels to track student progress in reading.  
Students going into first grade at a level C, one level below the grade expectation of D, are 
identified for Reading Rescue.  Students receive small group targeted instruction.  Sixteen 
students were targeted in September and at the end of a 15 week period, all 16 were on 
grade level.  
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Quality Indicator: 
3.4 High 

Expectations 
Rating: Well Developed 

 
Findings 
School leaders consistently convey high expectations for teachers through the Danielson 
Framework for Teaching.  School leaders communicate high expectations to families and partner 
with them in achieving student progress towards those expectations.  
 
 
Impact 
There is mutual accountability among students, families and staff for student progress fostered 
through consistent communication and collaborations focused on the academic of personal 
expectations tied to college and career readiness. 
 
Supporting Evidence 

 As a school in its third year, the majority of decision making around curriculum and 
instruction are made by school teams.  Teaching staff participates in summer training in the 
Danielson Framework, planned by the curriculum committee, using teacher feedback and 
observation data.  

 Teacher teams meet weekly to plan and in four week cycles for data analysis.  Teacher 
teams use protocols to surface gaps and inform decision making.  Teachers feel 
accountable to their peers in this process, to not only come prepared but give meaningful 
feedback that helps push them forward in their practice.  

 Curriculum night provides parents with an understanding of the Common Core Learning 
Standards for the grade, the unit of study and the HOM students will be practicing.  A packet 
is sent home at the beginning of each unit of study with examples of expectations and ways 
to reinforce skills and concepts at home.  Parents receive report cards and progress reports 
in between each marking periods to keep them informed on student progress towards 
academic and personal goals.  

 In a parent survey, parents asked for greater communication and more opportunities to 
interact with their child around academics.  The school implemented a communication 
journal which goes home daily to increase parent-teacher communications.  The school also 
shifted its parent involvement component to include workshop on Common Core Math to 
involve parents working in small groups on math problem solving and an Emerging Readers 
workshop where parents read with their children learning about concepts of print and 
questioning strategies.  Teachers and parents run a number of Saturday offerings while 
students are attending Saturday Academy.  Parent can take fitness classes, conversational 
language classes, join the book club or participate in Saturday Academy alongside their 
child.  

 The school has a Learning Leaders Program and the Parent Teacher Association leads a 
gardening committee working with the science teacher to develop a composting program. 
Parents applied for this opportunity through a grant from the Today Show and also work with 
the National Gardening Association to support program endurance and success.   
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Proficient 

 
Findings 
All teachers engage in professional collaborations focused on strengthening their instructional 
capacity, implementation of the Common Core Learning Standards and instructional shifts, as well 
as improving student achievement. 
 
 
Impact 
Professional collaborations are resulting in teachers expanding their toolkit for meeting the needs of 
all learners and progress for student groups.  
 
Supporting Evidence 

 Administration and the instructional coach have trained teachers in the use of protocols to 
promote shared leadership and promote the instructional shifts and Common Core Learning 
Standards.  Teachers now alternate leading teacher team meetings which take place in a 
four week cycle that begins with a deep dive data analysis, followed by looking at student 
work and surfacing gaps, a case study of a high needs student and exploring a problem of 
practice. 

 Teachers implemented the practices of chunking text and using margin notes following a 
review of formative assessment data.  Implementing the practices school wide has resulted 
in improved comprehension on benchmark assessments in regards to understanding the 
author’s purpose and using information and prior knowledge to make inferences.  

 Teachers collaborate with student support staff as well and have implemented behavioral 
supports for students that improved their self-monitoring and impulsivity by incorporating 
interactive checklists and breaks. In classrooms, several students were observed interacting 
with wipe-off checklists that were individualized to support their specific steps in each task.   

 Teachers are noticing consistent gains on math pre and post-tests as a result of increased 
modeling and scaffolding strategies shared at team meetings.  On the latest Go Math 
assessment kindergarten students went from 16-60%, grade 1 students from 41-54%, grade 
2 students  from 35-75%, grade 3 students  from 28-55% and grade 4 students from 17-
74%, averages of correct responses.   

 


