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P.S. 173 is an elementary school with 695 students from grade Pre-Kindergarten through 

grade 5.  The school population comprises 2% Black, 92% Hispanic, 3% White, and 1% 

Asian students.  The student body includes 21% English language learners and 14% 

special education students.  Boys account for 50% of the students enrolled and girls 

account for 50%.  The average attendance rate for the school year 2013-2014 was 93%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Proficient 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Additional 
Findings 

Proficient 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Focus Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Celebration Well Developed 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Well Developed 

 
Findings 
Teacher teams are at the center of the schools professional development efforts. Teachers are 
involved in focused work and collaboratively analyze curriculum, classroom practice, assessment 
data and student work.  
 
Impact 
The vast majority of teachers are engaged in instructional inquiry that has resulted in shared 
improvements in teacher practice and student learning.  
 
Supporting Evidence 

 The school leader has set up effective inquiry based teacher teams which use protocols to 
examine and refine student and teacher work that model distributive leadership and builds 
a sense of communal ownership for student success. Teachers have regularly scheduled 
common planning periods and also meet during Monday and Tuesday afternoons.  
Teachers said they have a voice in school decisions, provide peer led professional 
development and feel empowered to make instructional changes. They are also provided 
opportunities to attend professional development of their choice including Teachers College 
institutes and workshops on writing students Individual Educational Plans. Teachers 
interviewed said that administrators talk to teachers about their goals and provide 
professional development opportunities for them to attend.   

 Teachers meet often formally and informally to discuss instruction, share ideas, and 
strategies.  Teachers visit each other’s classrooms to observe practice and participate in a 
lesson study design where they co-plan and refine lessons.  As a result the school has met 
the student achievement target in progress and achievement as indicated in the NYC 
School Quality Guide 2013-14. 

 Teachers look at data to inform their teaching and improve achievement.  For example; the 
fifth grade team looked at the results of the fall benchmark English Language Arts 
assessment and determined that students needed to reread and fully understand the 
prompt before attempting to answer the question.  Teachers also needed a structure and 
strategy to organize their work, focus on main ideas and use varied transition words to 
compare and contrast information in two articles. They modeled strategies, rewrote 
prompts, created lessons and developed a graphic organizer for students to use.  During 
the post assessment student writing showed a significant increase in structure organization 
and focus.  The majority of students had written well developed topic sentences and had 
increased the volume of writing. The team is currently working on adding more multimedia 
to their lessons, to engage students and make lessons more interactive.  Their goal for the 
meeting was to discuss analysis of student work after implementing the first lesson of the 
lesson study they had participated in last week.   A cabinet of teacher team leaders meet 
regularly with the Principal, Assistant Principals and Staff Developers.  These meetings 
provide opportunities for administrators to share best practices and develop teacher 
leadership skill. 
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Area of Focus 
    

Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
Teachers use a broad range of assessment data to determine students’ strengths and needs 
leading to meaningful instructional planning and interventions for students.   
 
Impact 
The schools common approach to reviewing assessments provides teachers with a clear portrait of 
student’s strengths and areas of need, which lead to strategic adjustments in instructional planning 
and targeted interventions.  There is a good consistency with how teachers collect, analyze and 
share feedback with students and other teachers as they adjust lessons based on data. The use of 
ongoing checks for student understanding, however, is not the norm across the vast majority of 
classrooms.  
 
Supporting Evidence 

 The school’s current curriculum has assessments embedded into the program that are fully 
aligned with the standards based program. Each chapter has a pre-assessment, a mid -
chapter check to assess students’ progress, an end of chapter assessment and a 
performance based task. Teachers use a rubric to score the performance based task and 
the constructed response and analyze the results to inform instruction. In addition, a 
formative assessment is conducted daily during the mathematics lesson to determine if a 
student requires small group instruction. In Ready Gen students are assed regularly via 
journal question responses, to literature entry or text based language arts conventions.  An 
End of unit Performance Based Assessment gives teachers additional information to 
determine which goals were met or not met.  This information is used for re-teaching and 
making curricular adjustments in the next unit. For example, teachers infused additional 
writing units into the Ready Gen curriculum based on student writing data. Running records 
also provide information on student reading levels and results are used for small group 
instruction and guided reading groups.  

 Teachers have designed a checklist that students use to assess their performance and self-
reflect.  Students receive feedback from their teachers with next steps for improvement. 
They also self-assess their work using rubrics and select portfolio pieces to document their 
progress. Every lesson has an assessment for learning.  Teachers use various checks for 
understanding including conferencing and observation of students’ working on independent 
practice activities   

 Teacher teams meet to analyze student data and determine next steps that may include re-
teaching content, changing instructional approaches or small group instruction. For 
example: teachers conducted a test analysis of last year’s state assessments and identified 
focused grade standards recommended for greater emphasis. Teachers also embedded a 
test preparation period to support individual student needs based on identified areas. As a 
result, there was a 20% increase in student mathematics scores.   
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Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Proficient 

 
Findings 
The curriculum is aligned to Common Core Learning Standards and faculty make purposeful 
decisions to ensure coherence and student engagement.  
 
Impact 
Curricula and academic tasks are planned and refined using student work and data to ensure 
access to the curricular. However, academic tasks do not consistently emphasize higher order skills 
across grades and subjects. 
 
Supporting Evidence 

 The school adopted fully aligned common core curricular that includes Ready Gen and Go 
Math.  Standards are identified for all lessons and taught to clearly articulate desired student 
outcomes.  Standards are the catalyst for teacher planning and preparation as well as the 
lens for all formal and informal observations.  Teachers prioritize standards based on data 
rather than following the scripted program.  This method has resulted in more focused 
instruction in most classrooms.   

 Teachers’ use of the Depth of Knowledge rubric to inform planning and preparation and 
lesson unit plans include more opportunities for students to deepen their understanding of 
content through questioning and discussion. However, rigorous tasks and student led 
discussions were not evident across all classrooms and subjects.  The planned units do not 
consistently challenge all students and do not include extensions for higher performing 
students.  

 Curriculum includes modifications that consider English Language Learners, Students with 
Disabilities and students working above grade level.  Access to the curriculum is provided 
through a repertoire of instructional strategies such as frontloading content vocabulary, 
visual aids and instructional resources.  There is also a scope and sequence which 
designates the amount of teaching  days requires for each unit  

 The curriculum is supplemented with Teachers College Writing Units and program 
extensions and scaffolds to meet students’ needs.  In literacy curriculum maps reflect a 
focus on the integration of content area topics into reading and writing units.  Further 
development of tasks that challenge students to think write and analyze at higher levels are 
continuing to be a focus for curriculum development.  
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Quality Indicator: 1.2 Pedagogy Rating: Proficient 

 
Findings 
Teachers share a strong belief system about how students learn best and actively engage all 
students in learning with effective supports 
 
Impact 
Small group and partner learning are evident across classrooms, with differentiated supports for all 
learners. However, student ownership and high-leveled extensions for all learners was not evident.  
 
Supporting Evidence 

 Across classrooms there is a common belief that students learn best through small group 
instruction with scaffolds and supports.  Teachers use the structure of the workshop model 
to deliver instruction. Lesson plans clearly indicate scaffolded instruction for Tier 1, 2 and 3 
students.  The grade 2 Ready Gen lesson on A Chair for My Mother included benchmark 
vocabulary, text based conversations, team talk and checks for understanding. Students 
were asked to discuss what it is like to work toward a goal and to tell about a time they 
saved their money for something.  English language arts lessons include “sleuth work” 
where students look for clues, ask questions about what they read, write a question they 
would like to ask author and state their opinions with supporting evidence. 

 The mathematics lesson on modeling division by decimals included a guided group activity 
for below level, approaching level and grade level students. The students used the 
investigate problem and base ten blocks to model division by a decimal.  Students worked in 
partnerships on a project called “coffee shop ` where they applied their knowledge of 
decimals. 

 Lessons are observed using relevant Danielson Framework rubric components with a lens 
focusing on the instructional shifts. Administrators have prioritized ensuring greater 
continuity and rigor occurs during English language arts instruction as they conduct 
observations and provide feedback.  Most teachers plan and implement lessons that utilize 
the workshop model to facilitate instruction, model and confer and designate time for leveled 
independent reading.   

 Instructional practices reflective of effective practice have been emphasized during 
classroom visits including questioning and discussion techniques, differentiation for 
subgroups, small group instruction opportunities and assessment.  The School professional 
Development Plan is designed to support these practices to deepen the work school-wide.  
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Quality Indicator: 
3.4 High 

Expectations 
Rating: Proficient 

 
Findings 
School leaders and staff model and convey high expectations to each other, as well as to students 
and parents to reinforce the schools positive culture.  
 
Impact 
Students receive clear and effective feedback from the staff that includes a unified set of high 
expectations for academic performance and codes of conduct.   
 
Supporting Evidence 

 Individual classroom teachers create and distribute newsletters that showcase final projects 
student writing, student presentations and class trips to students, parents and school 
administrators.  Comprehensive calendars highlighting important events such as Parent 
Association Meetings, School Leadership Meetings, school concerts and assembly 
programs are also distributed each month.     

 The principal writes a weekly letter to the staff that speaks back to past school events and or 
professional development workshops to remind teachers of the schools high expectations 
for student academic performance and to highlight effective teacher practices.  
Administrators also write a daily memo which is posted in the main office to inform staff of 
important events including professional development.    

 Parents that said the principal, assistant principals and parent coordinator are easily 
accessible and teachers keep them informed of their child’s progress through letters, phone 
calls and conferences.  Parents received an introduction to grade expectations. Parents and 
students also said that the work is challenging and advanced work is available for those who 
excel.  Students are encouraged to explore and learn more about their environment through 
trips and project-based learning. There is a positive behavior system with clear guidelines 
for behavior which all students follow.  

 Students receive feedback through rubrics and glow and grow comments based on grade 
expectations and complete a student reflection prior to setting their goals for improvement.   

 The school staff supports students in the articulation process and they work hard to ensure 
that students get into quality middle schools.  

 

 


