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Manhattan New School is an elementary school with 656 students from grade K through 

grade 5.  The school population comprises 2% Black, 8% Hispanic, 73% White, and 12% 

Asian students.  The student body includes 5% English language learners and 16% special 

education students.  Boys account for 46% of the students enrolled and girls account for 

54%.  The average attendance rate for the school year 2013-2014 was 96.0 %.  

 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Well Developed 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Additional 
Findings 

Well Developed 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Focus Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Celebration Well Developed 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Well Developed 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
3.4 High 

Expectations 
Rating: Well Developed 

 
Findings 
The school leader consistently communicates high expectations to the entire staff. The school 
clearly articulates and partners with families to support student progress connected to college and 
career readiness. 
 
Impact 
Trainings for the entire staff support professionalism, instruction and communication. The 
partnerships with families support students’ progress towards expectations, resulting in mutual 
accountability among all stakeholders. 
 
Supporting Evidence 
 

 PS 290 openly communicates with parents. School administration hosted a series of six 
workshops orienting parents around the new Department of Education (DOE) report card 
system, describing characteristics indicative of level three and level four in various grades 
and content areas. Participating parents are informed of the work teachers are doing to 
create consistency in providing feedback to families on report card grades. 

 

 The school holds a variety of workshops for parents. The mathematics coach facilitated a 
series of grade-level “Parent Math Workshops” in which the major content of a given grade 
is explored through interactive activities. These workshops add to parents understanding of 
mathematics, which helps them support their children at home. The principal holds monthly 
“Coffee with Doreen” meetings to foster communication among parents and the principal 
about academic expectations, successes and challenges involving students, teachers, 
curriculum and families. The coffee meetings serve as a two- way exchange of concerns 
and ideas that impacts student success which prepares them for college and career 
readiness. Teachers also host curriculum-based learning mornings for parents. During the 
parent meeting, several parents spoke about the excellent lines of communication the 
principal established in the school. 

 

 The School Leadership Team (SLT) developed a survey for parents and teachers to 
understand the perspectives of both groups in terms of school culture. The SLT plans to 
develop a child- friendly version for the students. The SLT is using the data gathered from 
the survey to form new programs to meet the needs of all stakeholders. The team has 
decided to refine the schools’ vision and develop a community-wide communication policy 
to foster positive family and teacher partnerships. Parents discussed this topic at the parent 
meeting and stated they are proud of the work the school is doing and of the relationship 
with the principal. 

 

 The school has a detailed parent handbook that outlines expectations and school 
protocols. The handbook is posted on the school web site and available as a hard copy. 
The administrators at PS 290 hold teachers accountable. They are very clear about 
professional responsibilities. All teaches implement lesson plans and units of study that are 
rigorous. The principal has met with the staff to norm the Danielson Framework for 
Teaching and set professional goals for all teachers. 
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Area of Focus 
    

Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
The school uses a variety of assessment tools aligned to the schools curricula. In most classrooms, 
assessments are used to measure student progress towards goals. 
 
Impact 
The school provides feedback to students and teachers regarding achievement. Across 
classrooms, most teachers adjust curricula and instruction to determine students’ progress towards 
goals across grades; however, there were a few missed opportunities for students to receive 
actionable feedback across all subject areas. 
 
Supporting Evidence 
 

 The school aligns curricula to the Common Core Standards and revises assessments to 
match the rigor of the standards. There are opportunities for students to surpass the 
benchmark assessments: Looking at student work in teacher teams has driven the schools 
articulation of grade level expectations and the ability to evaluate student progress towards 
those expectations. Teachers work together to determine appropriate next steps for 
students and look further for the rest of the population. 

 

 The school uses assessment data to reflect on the impact of their instruction and modify 
curriculum based on a student’s understanding. Students have opportunities to reflect on 
their own work and that of their peers to identify strengths and to articulate goals for each 
other. There are assessment goals for each student using data. All units of study are 
organized around assessment. Rubrics and checklists are a part of the unit’s goals and tied 
to student self-monitoring. Students can be involved in the creation of the rubrics. 
 

 Formative assessments are part of the school’s foundation. In every room visited, teachers 
were taking conference notes. Across most subject areas, teachers track data for students 
including small guided reading groups and strategy groups. For example, a review of data 
on a struggling reader in second grade illustrated a packet with running records, from 
December when the student arrived at the school on reading level c, to a current 
assessment where she was on level f. In addition, the packet included the student’s 
information and a list of all the small groups she participated in, a list of her goals in reading 
and writing and her progress. School wide notebooks and assignments are collected for 
review. The school has worked on norming assessments in math and literacy. 
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Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Well Developed 

 
Findings 
The school has rigorous and clearly defined interdisciplinary curricula, which emphasizes rigorous 
habits, embedded in a coherent way across grades and subjects. Curricula are aligned to the 
Common Core Learning Standards and strategically incorporate the instructional shifts. 
 
Impact 
All students are able to engage in rigorous tasks and demonstrate their thinking. The curriculum is 
deeply rooted in content and allows all students to think, problem solve, reflect, and become 
independent learners. 
 
Supporting Evidence 
 

 The school uses Hess Depth of Knowledge (DOK) Matrix to support their curriculum units. 
The units that have higher level thinking skills embedded in each subject. The principal and 
the staff developed rigorous units of study and continue to align and revise to meet the 
Common Core Learning Standards. In Social studies across grades, the units demonstrate 
a deep understanding of content; teachers focus on supporting student ability to get the 
answer through inquiry rather than teaching them how to get the answer. 
 

 The school has used the following programs to guide the adaptation of the literacy units: 
Teachers College workshop model, Making Thinking Visible, Thinking through Quality 
Questioning and Understanding: Rethinking Classroom Talk to Enhance Conversation and 
Reading Projects Reimagined Student Driven Conferences to Deepen Critical Thinking. The 
school also strategically integrated Wilsons Foundation Program into their literacy curricula. 
All programs support each other and provide the students with best practices, rigorous 
assessments, supports and differentiation for all learners.  

 In mathematics, the school has developed problem solvers to achieve both computational 
fluency and conceptual understanding. The school has integrated the instructional shifts and 
aligned the units to the Common Core Standards. The school has used the following 
programs to guide the adaptation of the units: Investigations and the supplemental units 
from the Context for Learning series, Math in the City, Metamorphosis, NCTM Conferences, 
Math Congress, Gallery Walks and the See, Think ,Wonder protocol from Making Thinking 
Visible. The school added Japanese lesson study to the math curriculum and has worked to 
promote higher level thinking skills within their mathematics program. They have created 
mathematical debates by having students construct viable arguments and critique the 
reasoning of others. They have enhanced place value in grades K-2, multiplication in grade 
3 and operations with fractions in grades 4-5. Students also engage in math talk with peers. 

 Social studies and science content is embedded in text evidence across grades in the 
literacy curriculum. Students are consistently using high-level, content rich non-fiction text. 
Students in all grades are reading complex texts and are expected to analyze, infer and 
communicate their findings in writing. The children are also expected to engage in high-level 
conversations with their peers. Research related to project based learning is strategically 
woven into the grade K-5 curricula.  
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Quality Indicator: 1.2 Pedagogy Rating: Well Developed 

 
Findings 
Across most classrooms, teaching practices are aligned to the Common Core Learning Standards 
and reflect a coherent set of beliefs about how students learn best. In all classrooms, teaching 
practices strategically provide multiple entry points and supports for a variety of learners. 
 
Impact 
Teaching strategies and multiple entry points results in increased student outcomes. Challenging 
tasks demonstrate higher order thinking skills in student work products. 
 
Supporting Evidence 
 

 The school has been working on questioning to assess and advance student learning. To 
support this work, the school studied Thinking through Quality Questioning. Questioning 
charts were seen in all classrooms visited. The charts reflect different types of questioning 
with sentence starters to support conversations. During classroom visits, students were 
engaged in peer and group discussions. In all classrooms visited, teachers took notes and 
listened to discussions to prepare students for next steps. 

 

 The teachers at PS 290 encourage independence and choice. Project-based learning 
involves students in research. For example, in a fifth grade class, the children studied 
Disappearing Decimal. The idea originated with students creating questions like -What is 
place value?  What is a decimal?  How is working with decimals the same as or different 
from working with a whole number? and What would happen if the decimal disappeared? 
Students worked in small groups to support each other. The teacher had supports in place 
for all learners: computers, math manipulatives, visual cards, and break cards. First graders 
worked on Standard C6, “With guidance and support from adults, use a variety of tools to 
produce and publish writing, including in collaboration with peers.” The students also worked 
on Standard C7, “Participate in shared research and writing projects.” The students worked 
with group members’ by rotation stations, studying and writing about many different types of 
rocks. Each station had a different type of rock with research materials that were on the 
student’s level. The students researched, took notes and moved on to different rock 
stations. 
 

 In all classrooms visited including Integrated Co-Teaching (ICT) classes, a variety of 
practices was used to meet the needs of all learners. For example, in classrooms visited, 
authentic tasks and inquiry based studies allowed for multiple entry points. A variety of 
teaching models like parallel and station teaching, push in services, and flexible groupings 
were evident. Students with disabilities (SWDs) had graphic organizers, different questions, 
and previewed the lesson with a special education teacher. Some students also had a list of 
supports taped to the desk to keep them organized and focused.  In addition, speech and 
special education personnel pushed into classrooms. Read aloud practices and structures 
allowed for a range of learners to participate and engage in turn and talks, open-ended 
questions, students to student questions, to develop and revise ideas over time. During a 
fourth grade lesson on historical fiction, the teacher had one English language learner (ELL) 
student in the class and used pictures to the support the think- aloud for the student. In 
addition, the teacher chose two books closer to the student’s level of English 
comprehension. This student used the computer to translate specific words and to find 
images to help her with literal understanding. 
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Well Developed 

 
Findings 
Teachers engage in inquiry based professional collaborations and constantly analyze classroom 
practices and assessment data. 
 
Impact 
Teacher team collaboration results in improvement in teacher practices, school wide coherence 
and increased student learning. 
 
Supporting Evidence 
 

 The cabinet meets in the beginning of the year to map out professional development and 
determine the role teacher teams would play in carrying out the plan. This team meets 
regularly to reflect and revise the direction of this work. During the teacher meeting, several 
staff members detailed the afterschool time they devote to writing curricula. Teachers 
pointed out the many times they meet to share best practices and strengthen student 
outcomes. The teachers stated that they plan, revise and discuss specific students after 
school. The school also writes most of the curricula and the principal provides teachers with 
extra time to write.  
 

 This year, classroom teacher teams are participating in a Japanese Lesson Study in the 
area of mathematics. Each lesson study involves a team planning a lesson, teaching the 
lesson in two different classrooms in front of the planning team while others observe. They 
then reflect on each lesson, give feedback to the host teacher and develop implications for 
instruction based on the reflections. This work has enabled teams of teachers to investigate 
mathematical content and pedagogy more deeply and has provided teachers with the 
opportunity to learn from each other and improve instruction in classrooms. 

 

 During a fourth grade team meeting, teachers discussed a historical fiction unit. They looked 
specifically at notebook feedback. The team spent a little over a week looking at student 
notebooks and focused on setting and theme work related to read alouds.The teachers 
discussed the different picture books each classroom used to support the work. While 
examining notebooks, the teachers had concerns with big understandings, which included 
setting, theme, and mood. The team decided to use a protocol for the next meeting when 
looking at student work. 

 

 Teacher teams meet at least once per week during a common planning period, as well as 
during hour-long Monday afternoon professional development sessions. Teacher teams 
analyze student work and the Common Core to come to a consensus on how to best 
evaluate and give feedback based on student work. The impact of this work has resulted in 
a common language around meaningful, specific, timely and student friendly work. The 
process of evaluating student work has led teachers to better articulate grade level 
benchmarks. The school is now in the process of sharing curriculum benchmarks across 
grades, identifying gaps and overlaps so that more rigorous school-wide instruction can be 
provided.                                                                                                                                                


