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The Urban Assembly Academy of Government and Law is a high school with 320 students 

from grade 9 through grade 12.  The school population comprises 41% Black, 50% 

Hispanic, 3% White, and 6% Asian students.  The student body includes 3% English 

language learners and 18% special education students.  Boys account for 42% of the 

students enrolled and girls account for 58%.  The average attendance rate for the school 

year 2013-2014 was 86.2%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Proficient 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Developing 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Celebration Proficient 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Proficient 

 
Findings 
The majority of teachers are engaged in inquiry-based, structured grade level and content area 
professional collaborations that promote the implementation of Common Core Learning 
Standards and instructional shifts, and that align practice to the school’s instructional goals.  
Teacher teams consistently analyze assessment data and student work for students they share 
or on whom they are focused.  
 
Impact 
Teacher collaboration in structured inquiry supports the alignment of instruction with the school’s 
goals, and results in improved teacher practice and progress towards goals for groups of 
students.   
 
Supporting Evidence 

 The instructional cabinet has developed a common understanding of instructional 
expectations so that department leaders can lead this work in their content area 
departments. This includes aligning units to the CCLS and Danielson, target and task 
alignment, and analyzing student work products for mastery and gaps in student learning.   

 Teacher teams use a variety of data to inform their instructional practices and further 
strengthen school culture.  The principal shared examples of data such as Degrees of 
Reading Power (DRP) scores, mock Regents data and school learning environment data. 
School leadership reported that DRP data has been used to assess the impact of the 
implementation of literacy strategies and to identify appropriate resources for groups of 
students based on their reading levels such as leveled texts as well as tiered user 
guides. 

 In an observed grade team meeting, teachers articulated specific instructional strategies 
connected to school literacy goals and to DRP scores for targeted groups of students 
they are studying.  A teacher presented student work on a task that implemented these 
goals and teachers collectively developed strategies to be implemented and therefore 
improve teacher practice. 
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Area of Focus 
    

Quality Indicator: 1.2 Pedagogy Rating: Developing 

 
Findings 
Across classrooms, teaching strategies (scaffolds in English and or native language where 
appropriate, and routines) inconsistently provide multiple entry points into the curricula.  Teacher 
practice in the use of questioning and discussion techniques is not consistently effective or 
engaging.  
 
Impact 
There is uneven engagement in appropriately challenging tasks and uneven demonstration of 
higher order thinking skills in student work products, including the work of English language 
learners and students with disabilities.  Across classrooms, student work products and discussions 
reflect uneven levels of student thinking and participation. 
 
Supporting Evidence 

 When asked, several students across classrooms could not articulate what they were 
learning and why it was important. In a grade 9 reading workshop, students were asked to 
compare and contrast the immigrant experience in America to a character in a novel and to 
analyze the impact environment has on identity.  Students were unable to articulate how the 
current political environment impacts immigrant teenagers in America. 

 Although the principal indicated that teachers were in the process of encouraging student to 
student discussion and allowing more wait time to better support students as they reflected 
on questions asked by the teacher and their classmates, these practices were not 
consistently seen across all classrooms. 

 In classrooms visited, questioning strategies to promote higher levels of students thinking 
and discussion were inconsistent. Some teachers asked only low level recall questions that 
did not ask for students to strategically think or extend their thinking. 
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Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Proficient 

 
Findings 
School leaders ensure that curricula are aligned to Common Core Learning Standards and the 
instructional shifts.  Curricula and academic tasks are refined using student work and data. 
 
Impact 
Coherence in curricular planning for tasks aligned to the Common Core across grades and subject, 
promotes college and career readiness for all learners.  All students, including English language 
learners and students with disabilities, have access to the curricula and tasks and are cognitively 
engaged. 
 
Supporting Evidence 

 Conversations with school leadership, as well as a review of curriculum documents, reveals 
that the school is in the process of aligning curricula in all core subject areas to CCLS 
and/or content standards. For example, the principal spoke to how this process has helped 
teachers to develop their skills in designing end of unit tasks as well as to ensure that a daily 
learning objective should align with the content and skills being addressed in the unit.   

 Minutes from department meetings reflect the ongoing process in the development of the 
Academy of Government and Law unit plan rubric that uses the Tri-state rubric and the 
Danielson rubric.  The instructional cabinet normed and refined the rubric using a unit plan 
created in one of the departments.  

 Team meetings have focused on the analysis of student work products, including work 
products from English Language Learners and Students with Disabilities.  Teachers identify 
gaps in student learning and devise next steps.  Sample lesson plans reviewed showed that 
teachers are using specific literacy strategies, such as user guides, double entry journals, 
and vocabulary rings, as supports to provide all students with access to texts. 
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Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
Across classrooms, teachers use or create assessments, rubrics, and grading policies that are 
loosely aligned with the school’s curricula.  Teachers’ assessment practices inconsistently reflect 
the use of ongoing checks for understanding and student self-assessment.   
 
Impact 
Teacher assessment practices provide limited feedback to teachers and students regarding student 
mastery of learning objectives.  Teachers inconsistently make effective adjustments to meet 
students’ learning needs. 
 
Supporting Evidence 

 In classrooms observed, teachers used exit slips, rubrics specific to the task, one-on-one 
conferencing with students and pier and self-assessment to check for understanding. 
Although the school uses a variety of assessment practices, some students need further 
support with their academic skills to increase mastery of standards. 

 The mock Regents assessments are used to determine students’ mastery of the content 
and skills taught up until the administration of the test, identified gaps in students learning 
and to plan instruction moving forward. Following the administration of the exam, school 
leaders met with each teacher for a data analysis meeting. The principal shared that the 
school was proactive in planning interventions for students who were not on track. 

 At a teacher team meeting, teachers shared that they are using assessment data to plan 
instruction based on students’ needs.  For example, teachers identified that students 
struggled with short answer extended response and essay question.  In response, teachers 
modified plans to provide more time for students to write “on demand” in class.  
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Quality Indicator: 
3.4 High 

Expectations 
Rating: Proficient 

 
Findings 
The principal consistently communicates high expectations aligned to the Danielson Framework for 
Teaching to the entire staff, and has created opportunities and support through professional 
development, and has implemented a system of accountability for those expectations  School 
leaders and staff consistently communicate expectations that are connected to a path to college 
and career readiness and offer ongoing feedback to families.  
 
Impact 
Systems of training and accountability support faculty and staff in meeting professional 
expectations.  Reciprocal communication with families helps parents understand student progress 
towards expectations. 
 
Supporting Evidence 

 The principal has met with staff as a group and individually, to discuss school wide and 
individual expectations for classroom teaching practices. Professional development is 
aligned to high need areas of the Danielson Framework for Teaching after an analysis of 
teacher observations and student achievement data. Professional development offered by 
the administration, teacher leaders and the Network is differentiated based on these needs. 

 During a parent meeting, parents shared that Jupiter Grades allowed them to track their 
children’s academic progress in school. While parents shared that they know how to track 
their children’s academic progress, they think the school should have more workshops on 
the pathway to college.   

 A review of the school’s faculty handbook shows that the handbook outlines all staff 
professional responsibilities and expectations.  Staff throughout the year regularly reviews 
the handbook.  Topics include the school’s expectations for interactions between staff and 
students, the school uniform policy and expectations for the delivery of instruction. 

 


