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The School Context 

 
The Manhattan Academy for Arts and Language is a secondary school with 350 

students from grade 9 through grade 12.  The school population comprises 6% Black, 

89% Hispanic, 2% White, and 3% Asian/Native Hawaiian/Other Pacific Islander 

students.  The student body includes 82% English language learners (ELL) and 5% 

special education students.  Boys account for 51% of the students enrolled and girls 

account for 49%.  The average attendance rate for the school year 2013-2014 was 82%. 

 

School Quality Criteria 
 
Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Proficient 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Additional 
Findings 

Proficient 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Focus Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Celebration Proficient 
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Area of Celebration 

Quality Indicator: 4.2 Teacher teams 
and leadership 
development 

Rating: Proficient 

 
Findings 
 
Teachers are consistently engaged in collaborative team meetings, co-planning or inquiry based 
work.  Through the on-going analysis of student work and assessments, teachers are able to 
adjust their lessons and share instructional strategies.  
 
Impact 
 
The work of teacher teams, trained by the Teaching Matters Consultant, provide the majority of 
teachers with opportunities to engage in structures that result in professional collaboration while 
addressing student progress towards school wide goals.  
 
Supporting Evidence 

 Using Skedula and Google Docs, targeted student performance data is tracked and 
analyzed weekly, through both departmental and intra-disciplinary team meetings.  A 
teacher team was observed using the Looking at Student Work Protocol to determine 
need and suggest strategies to another teacher in an effort to increase student 
proficiency in essay writing in preparation for the English Regents Exam with a sub-
group of 12th grade students.   

 Teacher leaders, who represent each grade/content area, meet weekly with a Teacher 
Matters consultant to discuss professional development and teacher practice.  A math 
teacher was observed saying, “We meet so often and discuss our practice, I feel like I 
could go teach a history lesson.”   

 All teachers engage in common planning in curriculum teams to analyze practice and 
revise lesson plans to incorporate Webb’s Depth of Knowledge (DOK) Level 3 and 4 
questions.   

 Teacher teams meet daily in various configurations; two meetings per week in subject 
area teams and two days per week cross content.  During meetings, teachers address 
implementation of the instructional foci and other initiatives.  Teacher teams engage in 
the following, as observed during a teacher team meeting and via data on the schools 
Google Drive: examining student work, creating shared assessments, conducting item-
analysis, revising curriculum, discussing instructional strategies for English Language 
Learners and aligning curriculum to the Common Core Learning Standards..  
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Area of Focus 

Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
 
While evidence from classroom visits and curricula review demonstrates created shared and 
individual classroom assessments, rubrics and plans for ongoing checks of understanding 
through unit assessment plans and lesson planning, an increased consistency of formative 
assessment practices would further spread their use across the vast majority of classrooms.   
 
Impact 
 
Through miscue analysis, shared assessment item analysis and curriculum reviews teachers 
are engaged in reflecting upon student progress.  Additionally, teachers utilize teacher team 
time to reflect on student mastery and/misunderstandings and adjust lesson plans as needed.  
However, due to the inconsistent application of actionable and meaningful  feedback, it is 
unclear whether students understand next steps to ensure skill mastery.    
 
Supporting Evidence 

 Across classrooms, teachers used or created rubrics and data trackers aligned with the 
school’s curriculum.  Feedback via rubrics, teacher notations written on student work 
and praise were observed.  However, upon analysis of feedback, there was inconsistent 
evidence that feedback consistently provided actionable meaningful next steps to 
students.  In a math classroom visited, approximately all student work displayed on one 
bulletin board had the same feedback lacking next steps, “Good support of your claim; 
Great work with your analysis [sic]”.   

 Teachers monitor student progress via student work, exit tickets and the use of shared 
assessment in addition to using questioning as a check for understanding across 
classrooms visited.   

 Across classrooms visited, exit tickets were observed as a consistent use of the 
formative assessment process yet it was unclear how other formative assessments were 
utilized throughout the delivery of instruction as three teachers out of the seven 
classrooms visited were observed recording notations while observing students working 
in groups.   

 While checks for understanding and differentiation are identified in lesson plans and 
observed across classrooms, instruction was not adjusted in one classroom where a 
student entered late.   Upon entry, the student went to their seat and during the 15-
minute observation, the teacher did not provide the student copies of the work 
distributed or explain the task as other students were engaged in the work, thereby 
missing an opportunity to adjust the instruction to meet the needs of all students.  
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Additional Findings 

Quality Indicator: 1.1 Curriculum Rating: Proficient 

 
Findings 
 
The school community follows cycles of curriculum review and revision using student work 
products to align curriculum to the common core standards while assessing proficiency of those 
work products.  For the primarily ELL population, teachers outline specific content objectives, 
language objectives and academic language targets for each unit meeting the English language 
arts (ELA) Common Core instructional shift of Academic Vocabulary.   
 
Impact 
 
The schools approach to reviewing curriculum and co-planning across all content areas has 
provided teachers the ability to build instructional coherence.  Across all content areas, the 
coherence is demonstrated in tasks that engage students in higher order thinking skills.   
 
Supporting Evidence 

 The school uses Google Drive to allow teams to make interdisciplinary connections 
through the curriculum review process by requiring teams to upload their curriculum unit 
plans following teacher team meetings which are then shared and available to all 
teachers across content areas.  An example of this has occurred with Math teachers 
adopting questioning and discussion strategies used in the Native Language and English 
Language Arts classes.  Curriculum is reviewed at the end of each marking period by 
grade and content team leaders, followed by item analysis of student outcomes.   

 Lesson plans include Unit Essential Questions, Content and Learning Objectives, 
Assessment Plans and identification of DOK Levels 2, 3 and 4 questions used 
throughout the delivery of instruction.  

 Literacy has been emphasized across all content areas and integrates the Common 
Core Learning Standard instructional shifts.  Both English Language and Native 
Language Arts, Science and the Global curriculums have been revised to incorporate 
two independent reading periods per week to build students reading fluency.   

 Units of study reflect curricula and sample assessments as they are released on the 
Engage NY website. In September, teachers were trained on the new New York State 
Education Department NYSED Common Core Geometry units resulting in the math 
team updating the Geometry curriculum. 
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Quality Indicator: 1.2 Pedagogy Rating: Proficient 

 
Findings 
 
The school’s articulated and observed belief that students learn best “by doing and learning 
from one another” is delivered through instructional strategies such as CLOSE Reading, 
Student to Student Discussions and Claim and Evidence writing and response.  Pedagogy is 
aligned to the Danielson Framework for Teaching through the Manhattan Academy for Arts and 
Language Preferred Lesson Plan Format.    
 
Impact 
 
Across classrooms, teachers utilize various teaching strategies to engage students in peer 
learning and challenging tasks, driven by their belief that students learn best when learning from 
one another.  Native Language Arts teachers are part of the teacher leadership team which 
enables all content area teachers to access and employ best practices the primary English 
Language Learner population.   
 
Supporting Evidence 

 Across classrooms visited, lesson plans were aligned to the Danielson Framework for 
Teaching as well as the Common Core instructional shifts.  Student groupings were 
included in all lesson plans as well as students seated in pairs or groups of three, four or 
five allowing for peer conversation and learning.  

 Across classrooms visited as well as observed on bulletin boards throughout the school, 
the MEAL Paragraph Protocol and Rubric was used as a strategy to build literacy skills 
inclusive of Native Language Arts, Mathematics and Global History; across content 
areas.  

 Teachers have begun using the World Class Instructional Design and Assessment “Can 
Do” performance descriptors for different levels of ELLs to plan differentiation and 
rigorous tasks for varying levels of English language proficiency. 

 Differentiation was observed across classrooms in the form of heterogeneous student 
groupings; one high/one low student and varied levels of texts which teachers stated are 
based upon students Lexile Reading Scores.  In one classroom visited a student said, 
“We work together on the problems, but if she needs help, I am able to explain it to her 
and help her solve the problem.”   
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Quality Indicator: 3.4 High 
Expectations 

Rating: Proficient 

 
Findings 
 
School leaders empower teacher leaders and teacher teams to guide staff in consistently 
communicating learning expectations and feedback to students and their families.   
Administration and teachers utilize ongoing conferences with students and their families to 
reinforce expectations and determine supports for students to meet and exceed school wide 
goals.  
 
 
Impact 
 
Through structures for identifying, analyzing and communicating student needs, the school has 
established a culture of learning that demonstrates shared accountability amongst all 
stakeholders for students to understand and meet established expectations.   
 
Supporting Evidence 

 Parent workshops provide information on college and career readiness, the CCLS 
through the lens of a student classroom experience and community supports such as 
assistance with immigration.  During the parent meeting when asked what the school 
values a parent stated, “The school values the students and their learning." 

 Students described the school expectations to try their best, to support one another’s 
learning and that their learning is relevant to post-secondary life.  Student’s stated that 
teachers sacrifice their time before school and after to offer academic support and 
tutoring.   

 Teachers share classroom level data with students through Pupil Path and show 
students how to track their progress during and following each marking period.  

 To increase college access and readiness, the school hired a college advisor who 
conducts a series of College Preparation Workshops for students and families.  The 
school has also partnered with iConnect, a mentoring system offered by the partnership 
at Urban Arts.  iConnect is comprised of two mentors and 15 repeater 9th grade students 
who meet twice a week to support targeted students through structured activities and 
attendance and scholarship tracking.    

 

 

 


