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University Neighborhood is a high school with 303 students from grade 9 through grade 12.  

The school population comprises 23% Black, 42% Hispanic, 3% White, 31% Asian 

students, and 1% American Indian or Alaskan Native.  The student body includes 28% 

English language learners and 29% special education students.  Boys account for 62% of 

the students enrolled and girls account for 38%.  The average attendance rate for the 

school year 2013-2014 was 86.0%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Well Developed 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Proficient 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Celebration Well Developed 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Proficient 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
3.4 High 

Expectations 
Rating: Well Developed 

 
Findings 
School leaders consistently communicate high expectations to the staff and have a system of 
training and accountability for those expectations.  School leaders, faculty, and staff establish a 
culture for learning that consistently communicates a unified set of high expectations for all 
students and provides clear, focused, and effective feedback and guidance/advisement supports 
for all learners.   
 
Impact 
The school’s culture exemplifies mutual accountability for shared high expectations.  Effective 
guidance and advisement supports ensure that all students own their educational experience and 
are prepared for success in college. 
 
Supporting Evidence       

 The school has a detailed professional development calendar that was collaboratively 
created with teacher leaders to align to the Danielson Framework for Teaching.  Sessions 
are planned and facilitated by various teachers over the course of the year.  There is a 
specific follow up step or activity for each session and responsible staff members are 
clearly delineated.  

 

 The Advisory Team collaboratively developed and recently revised the Student/Family 
Handbook.  The handbook communicates clear high expectations for all students and is 
distributed to all families at the beginning of the year.  The handbook is used throughout 
the students’ advisory experience so it is a living document to help students understand 
expectations and also the supports available to them and has been translated into Chinese 
and Spanish for the schools English language learner population.  

 

 During the student meeting, students expressed that teachers had consistent and coherent 
high expectations across all classes and grades providing clear feedback on their 
academic work so that students understood their next learning steps.  An 11th grade 
student explained that College Summit, which all students participate in, supports students 
in writing essays for their college applications as well as empowering students with content 
and skills to identify best fit colleges. 
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Area of Focus 
    

Quality Indicator: 1.2 Pedagogy Rating: Proficient 

 
Findings 
Across classrooms, teaching practices are aligned to the curricula and reflect an articulated set of 
beliefs about how students learn best that is informed by the Danielson Framework for Teaching 
and the instructional shifts.  Teachers consistently utilize effective questioning and discussion 
techniques consistently providing multiple entry points and promoting high levels of student 
thinking.   
 
Impact 
While teaching practices align to the school’s instructional focus and provide consistent multiple 
entry points providing opportunities for students to engage in learner-centered lessons, discourse in 
some classes does not demonstrate a high level of student ownership.   
 
Supporting Evidence 

 Instructional strategies determined by teacher teams and related to school wide areas of 
focus were seen in all classrooms.  For example, in all classrooms visited, students were 
using accountable talk during whole class and student-to-student discussions.  In the 
majority of classrooms, students were using recently annotated text to support their 
contributions to the discussion. 
 

 In the majority of classrooms visited there were common and consistent instructional 
practices centered on the school’s emphasis on meaningful annotation and formulation of 
arguments.  For example, these skills were emphasized in an English language arts class 
where students were engaged in reading four different texts, annotating them, and 
developing arguments addressing a question connected to vocational education in the 
United States.   
 

 Across classrooms teachers were observed using graphic organizers, check lists, station 
activities, and flexible groupings to support student access to content and increase success 
on Regents exams, coursework and credit accumulation.  

 

 In an economics class students were organized in small groups with leveled text for English 
language learners connected to the issue on minimum wage.  Students work collaboratively 
to develop arguments citing evidence from text to use in a debate.  However in a 9th grade 
history class engaging with the Renaissance, students were dependent on the teacher for 
support in the task. 

 
 

  
 



M448 University Neighborhood High School: April 21, 2015    4 

 

 

  

Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Well Developed 

 
Findings 
School leaders and faculty ensure that curricula align to Common Core Learning Standards and 
strategically integrate the instructional shifts.  Teachers coherently embed curricular and academic 
tasks that emphasize rigorous habits and higher-order skills across grades and subject areas.   
 
Impact 
Curricula and academic tasks that emphasize rigorous habits and higher-order skills promote 
college and career readiness for all learners.  Across all content areas, coursework aligns to college 
readiness expectations so that all learners, including students with disabilities, must demonstrate 
their thinking.   
 
Supporting Evidence 

 To assure that students have the opportunity to experience rigorous college course work, in 
collaboration with City University of New York Baruch and La Guardia Community Colleges, 
College NOW classes are offered on site as well as at the college campuses.  This year 
students are enrolled in the college credit bearing courses such as Business, Personal 
Finance, and Speech Communication.  
 

 Reviewed unit plans reflect that English teachers have worked to provide a uniform 
progression within English language arts curricula, offering scaffolding of skills and content 
in conjunction with standards and increased complexity of content.  Teachers have 
increased student exposure to non-fiction as well as multi-media sources in preparation for 
college level research across the disciplines.   

 

 Teachers utilize the schools Common Core Learning Standards aligned Academic Skills 
Expectation Chart and Common Core Learning Standards Unit Planning Rubric when 
developing unit plans.  For example, a social studies teacher received feedback from the 
principal using the Unit Planning Rubric.  The feedback highlighted areas of strength and 
areas in need of change in order to be better aligned to the specific learning standard.  A 
review of curricula resulting from this process demonstrates coherence across grades and 
subject areas.   
 

 Lesson plans incorporated common and consistent instructional practices that support 
English language learners.  The QTEL model (Quality Teaching for English Learners) was 
evident in plans that included scaffolding using graphic organizers, purposeful grouping, and 
using accountable talk stems to push extended discussions. 
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Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
Across the majority of classrooms, teachers use or create assessments, rubrics, and grading 
policies that are aligned with the school’s curricula.  The school uses common assessments to 
determine student progress toward goals across grades and subject areas.   
 
Impact 
The school’s assessment practices provide actionable feedback to students and teachers regarding 
student achievement.  Data analysis structures lead to effective adjustments in curricula and 
instruction.   
 
Supporting Evidence 

 Common uniform assessments that include item analysis of Regents, benchmarks, and 
Achieve 3000 reading level exams in addition to department developed assessments are 
administered four times a year.  These assessments provide practical and easily accessible 
data that help teachers to modify instruction and provide academic interventions to students.  
Initial analysis of the data is performed by the Inquiry Team and is distributed to all staff and 
is used as a tool by teacher teams and individuals using the actionable feedback to help 
determine next steps. 

 

 The professional development committee provides all departments a framework for data 
collection.  The Special Education and English as a second language (ESL) teams used this 
framework and developed “trackers” for monitoring progress of students in the lowest third 
across all grades.   

 

 School leaders and teachers explained how curricula and tasks are purposefully planned 
and refined using student work collected from benchmark assessments and student class 
work.  For example, a teacher team was in the process of grading common benchmark 
assessments to determine progress towards student goals established at the beginning of 
the year to determine needed instructional modifications. 
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Proficient 

 
Findings 
The majority of teachers are engaged in inquiry based, structured grade level and content area 
professional collaborations that promote the implementation of Common Core Learning Standards 
and instructional shifts, and align practice to the school’s instructional goals.  A distributed 
leadership structure provides opportunities for teacher leadership. 
 
Impact 
Ongoing teacher collaborations strengthen teacher instructional practice.  Teachers have a voice in 
key decisions that affect student learning across the school.
 
Supporting Evidence 

 All teachers participate in on-going lesson studies following the Japanese Lesson Study 
model.  Teachers are organized in small groups to collectively plan, teach, observe, and 
provide feedback to lessons connected to the school’s instructional goals.  The principal 
shared that as a result of this professional learning model, classrooms have become more 
student centered.  

 School leaders have established a school wide inter-visitation program and require teachers, 
on a weekly basis, to visit classrooms in order to observe a range of classroom practices and 
to then utilize the Danielson Framework to provide feedback to peers. 

 Discussions with teachers at both teacher team meetings along with agendas and minutes 
demonstrate teams consistently articulate specific instructional strategies connected to target 
groups of students they are studying and the process they are using to track student 
feedback, and student progress over time. 

 Teachers are organized and lead key teams that build their capacity and give them a voice in 
key instructional decisions.  For example, teachers lead the inquiry, grade-level, parental 
engagement, professional development, departmental, and attendance teams.  Teachers 
also participate in affinity groups to share best practices connected to Domain 3 of the 
Danielson Framework for Teaching centered on questioning, assessment, and student 
engagement. 


