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School Quality Criteria 
 

Bread and Roses Integrated Arts High School is a high school with 123 students from 

grade 11 through grade 12.  The school population comprises 51% Black, 49% Hispanic, 

0% White, and 0% Asian students.  The student body includes 17% English language 

learners and 28% special education students.  Boys account for 63% of the students 

enrolled and girls account for 37%.  The average attendance rate for the school year 

2013-2014 was 72%. 

 
 
Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Developing 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Developing 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Developing 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Developing 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Celebration Developing 
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Area of Celebration 

Quality Indicator: 4.2 Teacher teams 
and leadership 
development 

Rating: Developing 

 
Findings  
Teacher teams are engaged in a process of analyzing student data with a goal of improved 
teacher practice and student progress.  Teachers have opportunities to contribute in a 
distributive leadership structure. 
 
 
Impact 
As a result of a collaborative team structure and teacher reflection on shared practice, the 
school is building teacher practice in supporting student progress towards graduation. 
 
 
Supporting Evidence 
 

 Teachers meet weekly in a whole faculty setting, guided by Columbia University social 
workers and Response to Intervention guidelines and protocols to address identified 
student need and to develop intervention strategies across content areas. 

 
 Teams include Measures of Student Learning, Assessment, Parent Engagement, 

Professional Learning, and Grade Level Teams.  These teams meet weekly and work 
collaboratively to increase student achievement and teacher growth.  Teachers 
participating in a cross-curricular team meeting shared that they are beginning to be 
included in key school level decisions. 

 

 The principal has created structures and systems that support ongoing, teacher inquiry-
based collaboration in core content teams. Inquiry teams review student work products, 
specifically relating to the instructional shifts.  Teachers analyze student work for use of 
textual evidence, use of academic vocabulary, and address the staircase of complexity 
shift by using Depth of Knowledge resources and the rigor relevance framework.   
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Area of Focus 

Quality Indicator: 1.2 Pedagogy Rating: Developing 

 
Findings 
Across classrooms, teaching practices are becoming aligned to the curricula and to the school’s 
goals for instructional improvement.  Student work products and classroom discussions 
inconsistently demonstrate high levels of student thinking and rigor. 
 
 
Impact 
As a result of inconsistent alignment of teacher practice to the instructional shifts and curricula, 
engagement and outcomes for all students, including English language learners and students 
with disabilities are hindered. 
 
 
Supporting Evidence 
 

 Across classrooms, although teachers used a common planning template, teacher 
practice did not incorporate the instructional shifts. In math classes the use of modeling 
was inconsistent as students worked to solve a progression of problems.  In English 
classes there were limited opportunities for students to grapple with rich informational 
text. 

 Although the school has an instructional focus around questioning and discussion, 
student engagement and use of assessments, across classrooms, class discussions did 
not fully engage all learners, including English language learners and students with 
disabilities.  In 11th grade science, students were passive consumers of the lesson and 
work products did not consistently demonstrate mastery of learning objectives.  
 

 Across classrooms, teaching strategies inconsistently provided modification or entry 
points for English language learners and students with disabilities. In math and social 
studies classes, students with limited English proficiency and students with special 
needs, were not engaged during instruction.  They shared that they were grouped by 
choice or by behavior. 
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Additional Findings 

Quality Indicator: 1.1 Curriculum Rating: Developing 

 
Findings 
School leaders and faculty are in the process of aligning curricula to Common Core Learning 
Standards. Teachers are beginning to plan to provide access to a diversity of learners.  
 
 
Impact 
Although the school has developed a common lesson-planning template, there is inconsistent 
planning for multiple entry points and scaffolds, hindering the cognitive engagement for all 
learners, including English language learners and students with disabilities. 
 
 
Supporting Evidence 
 

 In the science, math, English language arts (ELA), Business math and English as a 
Second Language teachers are beginning the process aligning curriculum with Common 
Core Learning Standards.  However, lesson plans reviewed provided inconsistent 
alignment with college and career readiness standards. 

 The principal expects lesson plans include multiple entry points and scaffolds to ensure 
all learners have access to curricula and higher-order skills. However, plans reviewed 
did not always include effective supports to cognitively engage all learners.   
 

 The instructional team has developed school-wide unit and lesson plan templates to 
build coherence across content areas.  Unit and lesson plans emphasize high level skills 
aligned with Common Core Learning Standards, and the school’s expectations for 
college and career readiness.  For example, a Science and Technology lesson plan 
expected students to describe the manipulation of genes to create new cells, organ 
systems or organisms.  However, lesson planning across all classrooms did not always 
ensure that all learners have opportunities to fully engage in high-level thinking, as 
evidenced by the number of English language learners and students with disabilities in 
mainstream classes who were observed struggling to fully engage with the language 
and/or content in the planned tasks and activities. 
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Quality Indicator: 2.2 Assessment Rating: Developing 

 
Findings  
Across classrooms, teachers’ assessment practices inconsistently reflect the use of ongoing 
checks for understanding and student self-assessment.  Teachers use or create assessments, 
rubrics and policies at the teacher team and classroom levels, that are loosely aligned to the 
school’s curricula. 
 
 
Impact  
As a result of inconsistent assessment practices, systems and structures, teachers are unable 
to make effective adjustments to meet the learning needs of all students, and students are 
unaware of their next steps toward mastery of learning standards. 
 
 
Supporting Evidence 
 

 The instructional team is in the process of developing course and task specific rubrics 
aligned to the school’s curricula, Common Core Learning Standards, and the 
expectations of New York State Regents exams.  However, across classrooms, 
teacher’s use of formative assessments and checks for understanding during lessons 
was inconsistent.  There was little evidence that all students understood the learning 
objective or how they were being assessed. 

 The school-wide grading policy provides limited feedback.  For example, across 
classrooms teachers were not observed noting or recording student participation to 
assist their progress and determine their grade.  

 Teachers are providing limited feedback to students regarding achievement.  In a 
meeting with students, their understanding of grading policy or how to improve work 
products was inconsistent.  In classrooms and hallways, written feedback on work 
products was limited. 
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Quality Indicator: 3.4 High 
Expectations 

Rating: Developing 

 
Findings 
School leaders communicate high expectations to the entire staff regarding professionalism. 
Teacher teams and staff are beginning to establish a culture for learning that communicates 
high expectations and supports to meet those expectations for all students. 

 
Impact 
As the process for teacher collaboration is emerging, teachers are not always accountable to 
their next steps.  As a result of inconsistent communication regarding expectations, students are 
not universally prepared to advance to the next level and meet the expectations for college and 
career readiness. 
 
 
Supporting Evidence 
 

 The school’s administration communicates high expectations for students and staff 
through verbal and written means.  A staff and student handbook is published and 
distributed along with the school’s website which provides updated information for 
parents, students and faculty.  

 The professional development team is beginning to work collaboratively to conduct 
whole-faculty presentations on effective instructional practice, lesson study, collegial 
inter-visitation, and Response to Intervention/Inquiry skills.  

 The school has scheduled ongoing events to partner with and engage families in their 
child’s progress towards college and career readiness through parent workshops, 
parent/teacher conferences, parent engagement, and a student handbook to deepen 
their understanding of college and career readiness expectations.   

 While the school created a series of parent workshops for juniors and seniors, college 
preparation or the application process was not offered. 

 

 

 

 

 


