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The School Context 

Special Music School is a/an K-10 school with 237 students from 0K through grade 10. The 
school population comprises 14.70% Black, 11.81% Hispanic, 43.46% White, and 16.46% Asian 
students. The student body includes 0.42% English language learners and 1.69% special 
education students. Boys account for 47.68% of the students enrolled and girls account for 
52.32%. The average attendance rate for the school year 2013-2014 was 96.0%%. 

School Quality Criteria 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Well Developed 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Well Developed 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Celebration Well Developed 

School Culture 

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Well Developed 

Systems for Improvement 

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Well Developed 

Additional 
Findings

Additional 
Findings

Additional 
Findings
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Area of Celebration 

Quality Indicator: 2.2 Assessment Rating: Well Developed 

 
Findings 
All teachers utilize assessments and rubrics to track progress and identify students’ successes and 
next steps. Teachers consistently use checks for understanding, peer assessments and student self-
assessment to measure student mastery.  
 

Impact 
As a result, teachers make adjustments to curriculum and instruction so that all students make 
significant progress and take ownership of their next learning steps. 

 
Supporting Evidence 

 Teachers identified the lowest third and track student progress using formative and summative 
data. Teachers completed a “Data-To-Do” sheet in reading and math looking at the state test 
data. Teachers started with a whole group analysis, then focused on the knowledge and skills 
of the bottom third and lastly focused on individuals with specific learning profiles.  

 Through a critical friends group, a teacher presented a problem to the group regarding a 
group of students not meeting the standard. Teachers suggested modifications such as 
teaching into the varying skills needed for analyzing the text and notetaking, providing 
students with a different text with similar content, or providing graphic organizers.  After the 
discussion, the teacher will make adjustments to the lesson to meet the needs of the targeted 
group and report back to the group. 

 Consistent evidence of student work being self-assessed using a common rubric as well as 
feedback from the teacher. Students provide their peers with feedback through post-its and 
google docs. The students follow a peer conference protocol and through google docs provide 
written feedback to their peers. Students indicate that they have opportunities to reflect on 
their own work as well as their peers work. One student stated, “In humanities, we pull up the 
work on the smartboard, give each other comments and this shows me what I need to work on 
to improve.”  

 There are regular opportunities for students to learn at their own pace. One teacher utilizes 
the flip classroom model where the students view the lesson the night before and control the 
pace of their individual lesson. Students identify the challenges and inform the teacher 
through their reflection. Students indicate that it is very helpful as they can repeat watching the 
video. Another student states that he is aware of his challenges in English and as a result he 
goes to homework lab, which is a quiet space to talk to the teacher, receive additional 
assistance with the areas he has identified and then he has an opportunity to retake the 
assessment to achieve mastery.  

 During another class visit, the teacher was questioning students and identified their struggle 
with the concept of constant difference. Teacher immediately made an adjustment to the 
lesson to provide students an additional opportunity to work out the solution and explanation. 

 During class visits, there was evidence of teachers using exit slips and questioning to check 
for understanding.  
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Area of Focus 

Quality Indicator: 1.2 Pedagogy Rating: Well Developed 

 
Finding(s)  

While across the vast majority of classrooms, teaching practices fully align to the school’s curricula 

and embed the instructional shifts with student work products and discussions that reflect critical 

thinking, participation, and ownership, targeted students will further benefit from the inclusion of 

more strategic supports.  

 

Impact  

 

Students take ownership of their own learning and produce meaningful work products however, 

teaching practices are not fully aligned to the needs of all students in all classrooms, slowing the rate 

of progress for the targeted group.  

 

Supporting Evidence  

 Across classrooms, teaching practices reflect the common belief that students need to be 
cognitively engaged in their learning through their participation in high-level discussions, this 
was evident across all classrooms and subjects including mathematics, science, and English 
language arts (ELA). Teacher teams further support the planning of lessons through focused 
discussions to ensure that all students are engaged. 

 In a math congress students engaged in a discussion whether a mathematical statement was 
true always, sometimes or never. Students had opportunities to come up to the smart board to 
“prove” their theory. Alternatively, in another math class, students were solving a high-level 
problem and building on each other’s responses but limited student ownership.  

 In an ELA class, a student begins the lesson with reviewing the minutes from the previous 
day’s lesson and provides the students with “a gift”; for example, student wrote an original 
poem which she shared with the class taking ownership of the lesson.  

 Across classrooms, teachers utilize a variety of strategies such as the flip classroom model, 
visuals and charts, graphic organizers, vocabulary building and scaffolded questions to 
support all learners.  

 In one class, students were receiving peer support while the teacher was circulating and 
providing one to one instruction, however, several students continued to struggle with the 
concept. Similarly, in another class, students were working on their independent writing and 
the teacher was circulating yet not all students were being challenged to push their writing to 
the next level.  
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Additional Findings 

Quality Indicator: 1.1 Curriculum Rating: Well Developed 

 
Finding(s)  

School leaders and teachers collaboratively ensure curricula are aligned to the Common Core 

Learning Standards and the instructional shifts across all grade levels. The school developed 

curricula units embed rigorous tasks to engage and challenge all students to think critically.  

 

Impact  

As a result there is curricula coherence ensuring student success in the next grade level and 

promoting college and career readiness for all students. All learners, including English Language 

Learners and students with disabilities, demonstrate their thinking and are cognitively engaged.  

 

Supporting Evidence  

 Curricula are developed through team meetings. With one class on a grade teachers meet by 
grade bands of K-2, 3-5, 6-8, 9-10 and then teachers in middle and high school meet by 
department. All curricula, units plans and lesson plans indicate scaffolded questions, 
resources and supports to address the needs of all students. Teachers share unit plans to 
ensure a coherent curricula across grades.  

 This year the teachers are working with a staff developer to further enhance and refine their 
curricula even further. The developer provides the teachers with feedback identifying any gaps 
in the plan. For example in grade 7, teacher identified for the students to produce reportage 
and the staff developer recommended that the teacher identify the structural elements of the 
genre for content and skills.  

 In tenth grade ELA, students are reading excerpts from Genesis to understand the effect of 
the bible on British literature. This is aligned with the instructional focus of reading complex 
texts and using annotation as a strategy during close reading. Students are writing a 
“wampeter” and developing a theory around the topic, character, event, symbol or passage. In 
grade one, students are publishing narrative writing and adding details to bring their 
characters and actions to life. Students referred to Cynthia Rylant as a mentor author. In sixth 
grade science students are beginning the unit of diversity of life and observing the cellular 
structure of living organisms. Students were engaged in a lab activity with observing bread 
mold and understanding how it relates to the theory of spontaneous generation.  

 Discussion is an integral part of all lessons. Students often work in groups or partnerships to 
complete a task. This practice provides all students with supports to ensure high level 
thinking.  

 School currently offers advanced placement music theory in grade eight. They offer regents 
algebra and living environment to all eighth graders. In preparation for the expansion to grade 
twelve, teachers are getting accredited in advanced placement English and US History and 
Government.  
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Quality Indicator: 3.4 High 
Expectations 

Rating: Well Developed 

 
Finding(s)  

School leaders and teachers engage in high-quality collaborative learning opportunities establishing 

a culture of professionalism. The school effectively partners with families, fostering their participation 

in the balance of academic and music education, with ongoing feedback.  

 

Impact  

Therefore, the entire staff takes ownership of their professional growth and there is a culture of 

mutual accountability. In addition, students successfully achieve the high expectations and are 

prepared for the next level on a path to college and career readiness.  

 

Supporting Evidence  

 Principal informs the staff through weekly staff notes of the instructional focus to ensure 
transparency. Principal participates in the critical friends groups and places a priority on 
professional learning and providing teachers with actionable feedback.  

 According to the learning environment survey, 100% of the teachers strongly agree that the 
school sets high expectations and they are supported by the principal, the assistant principal 
and their peers.  

 Parents indicate that the school has very high expectations and that the school is as committed 
to the academic program equally to the music program. They state that they have open 
communication with the teachers through email, letters, and parent meetings. Parents indicate 
that teachers are proactive in addressing any concerns. Parents are strongly encouraged to 
participate in the students one to one lessons twice a week but if unable to make it, the parent 
receives a recording of the lesson. 

 All students state that they are challenged by the work and that the school prepares them for 
the next grade as well as college. One high school student said that the teachers and her 
peers push her to work harder. The advisory period prepares the students for high school and 
for their auditions. Students have opportunities to take regents courses and advanced 
placement music theory in eighth grade. The students state that the guidance counselor 
assists with preparing for college particularly through the end of year meetings and review the 
credits earned and options for the following year.  
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Quality Indicator: 4.2 Teacher teams 
and leadership 
development 

Rating: Well Developed 

 

Finding(s)  

All teachers are engaged in professional collaborations bridging the coherence between the 

elementary, middle and high school programs. Teacher teams strategically and effectively 

implement structures to analyze instructional practices, assessment data and student work.  

 

Impact  

As a result of collaborative teams, teachers’ instructional capacity is strengthened. Teachers adjust 

practices to ensure mastery and increase achievement for all learners including targeted students.  

 

Supporting Evidence  

 All teachers meet in grade bands of K-2, 3-5, 6-8, and 9-10. Middle school and high school 
teachers also meet by department. Once a week, teachers meet in critical friends group 
consisting of teachers across grade levels. One teacher poses a dilemma from their practice 
and then they follow the consultancy protocol to provide feedback and suggestions.  

 During the teacher team meeting, a teacher posed the dilemma that even with strategic 
supports students are struggling to produce work that meets the standard. Teachers asked 
clarifying and then probing questions. Prior to this dilemma, the critical friends group offer 
feedback on a read aloud and ways to approach the text.  

 Teachers state that they find the professional collaborations very beneficial to their practice 
and they are able to support each other. Another teacher added that it has crystalized what 
being taught on the other grades. This process has allowed for curriculum transparency and 
full alignment with common core learning standards (CCLS).  

 The structure for teacher teams was developed by staff members and shared and presented 
through a fish bowl. This structure is utilized to analyze student work, look at data, or refine 
curriculum.  

 


