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The Talfourd Lawn Elementary School is an elementary school with 770 students from 

grade pre-kindergarten through grade 5.  The school population comprises 26% Black, 40% 

Hispanic, 2% White, 18% Asian, and 14% American Indian students.  The student body 

includes 14% English language learners and 18% special education students.  Boys 

account for 51% of the students enrolled and girls account for 49%.  The average 

attendance rate for the school year 2013-2014 was 93.0%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Celebration Well Developed 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Proficient 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Proficient 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 1.1 Curriculum Rating: Well Developed 

 
Findings 
All curricula are aligned to Common Core Learning Standards and strategically integrate 
instructional shifts.  Higher-order thinking skills are consistently emphasized for all learners across 
grades and content areas.  
 
Impact 
As a result, students are engaged in coherent curricula across grades and subjects that 
consistently challenge them to demonstrate their thinking.   
 
Supporting Evidence 

 The school revises and modifies curricula, utilizing a comprehensive program for reading 
and math, including resources from Teachers College Reading Writing Program for 
kindergarten – 5th grade, Go Math program, Foss Science Kits, and Houghton Mifflin Social 
Studies Series, resulting in shared cross curricula elements and rigorous academic tasks. 
For examples, students across grades are reading historical fiction based on grade 
appropriate text.  Curriculum maps and unit plans are updated and revised on a continuous 
basis based on the teaching of lessons and as a result of student’s response and work 
products from classroom lessons after reading texts.  For examples, students had to 
synthesize information read from two texts and had to develop their own questions and 
respond to teacher-created prompts.   

 Teachers plan complex math problems and tasks designed to deepen conceptual 
understanding in line with the instructional shifts.  Tasks are situated to help students 
develop speed and accuracy with simple calculations and then have students be able to 
solve complex word problems and be able to explain their thinking before providing the 
answer.  In addition, unit plans highlighted prioritized standards which emphasized 
conceptual skills and enduring understandings students must have in each chapter or unit 
as evidenced by the work across maps focused on student understanding of models and 
diagrams to represent numerical equations.  In maps for grades 1 through 4, they include 
basic facts for all four operations (addition, subtraction, multiplication and division). 

 Lesson plans are designed using Webb’s Depth of Knowledge, Bloom’s Taxonomy, and 
Universal Design for Learning (UDL) principles with a combination of higher-order thinking 
activities.  The use of multiple means of representation, expression and motivation for 
learning activities are evident.  For example, students are asked decide the types of 
strategies they would use to solve a multi-step problem.  Each student is allowed to solve 
as long as they are able to show their work and provide a written explanation of the solution 
and methodology.   

 Curriculum maps are shared with clusters, support staff and all school members to ensure 
that students are exposed to Common Core Learning Standards across grades and subject 
areas. The school identified priority standards based on the instructional shifts that all 
grades and subjects must address formally.  For example, all maps showed text complexity 
and use close reading strategies as focal points for maps in English language arts (ELA) 
across the school.  
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Area of Focus 
    

Quality Indicator: 1.2 Pedagogy Rating: Proficient 

 
Findings 
Teacher practice is centered on a coherent set of beliefs about how students learn best and 
informed by the instructional shifts and Danielson Framework for Teaching.       
 
Impact 
Teaching practices, which supports the curricula, result in instruction that is student-centered, 
challenging and relevant so that students are active participants in the learning experience and 
produce meaningful work products.  However, strategic supports and extensions are not yet 
consistent across all classrooms. 
 
Supporting Evidence 

 In most classrooms visited students were engaged in discussion, grouped by strengths or 
areas of weakness and had opportunities to express their thinking.  For example, English 
language learners (ELLs) students in a 2nd grade class, had to read and then respond to 
prompts about sugar consumption in American fast food products.  Students had 
opportunities to turn and talk to their partner and explain their thinking citing evidence from 
their reading.  

 Across classrooms, teachers modeled for students by using explicit teaching based on the 
curricula.  However in some classrooms teaching strategies did not allow students to extend 
their thinking and challenge their peers.  For example, in one 3rd grade ELA class working 
on editing and revising their essays, students worked with the teacher to help them improve 
their writing.  There were missed opportunities for the teacher to allow students who showed 
mastery in capitalization, order, organization, spelling and punctuation to move on to 
another more challenging activity. 

 In most classrooms, and approaching the vast majority of classrooms, there was evidence 
of multiple entry points and scaffolds, such as the use of varied graphic organizers, 
technology supports, and visual aids, built into the lesson so that ELLs and students with 
disabilities could access curricula materials and produce student work products in their own 
way. However, there were missed opportunities for students to lead discussions and 
develop their own meaning and understanding of the work.  

 Across classrooms, there was evidence of structured routines for small group work, work in 
pairs or individual work. However, some other classes had mainly whole group activities, 
with one size fits all teaching practices, missing opportunities for all students to demonstrate 
their thinking.   
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Additional Findings 
    

Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
The school aligns assessments to curricula, uses ongoing common assessments and grading 
practices, analyzes student learning outcomes, and makes instructional decisions at the school-
wide, grade, and classroom level.  
 
Impact 
Assessment practices inform instruction and improve student outcomes across grades and 
classrooms.  
 
Supporting Evidence 

 The school collects frequent formal and informal assessment data on students and along 
with coaches for each subject area interpret data about student progress on an ongoing 
basis.  These assessments include, but are not limited to daily math quick checks, unit 
assessments, Teachers College assessment tools, ongoing running records, and published 
pieces of writing.  For example, the school has planning sheets which are comprised of 
multiple assessments, teacher feedback, self and peer assessment for most classes which 
allows teachers to form flexible groups and provide targeted instruction based on the 
information collected.  This analysis of data is also used to plan pre and post unit tests. 
Curricula units are compacted as needed once analysis shows that the majority of students 
have mastered a particular standard.  

 Data is interpreted and broken down by grade, class, student population, and inform 
decisions about programs to be used, classroom practices, which the school monitors 
through student data binders.  Trends and patters are monitored through multiple 
assessments including performance assessments to monitor student understanding of 
subject matter across grades and content areas and is color coded with yellow, green, and 
red to indicate students who need intervention and support.  Coaches are responsible for 
analyzing and tracking information, however, this practice is now being shifted to allow 
teachers to engage in this work as well.  

 The school uses a combination of exit slips and teacher conference notes to group students 
and makes changes to instructional practices during the class.  Teachers use the problem of 
the day from Go Math to provide strategic supports to students needing additional small 
group work and then allow other students to work independently.  However, in some 
classrooms visited there were missed opportunities to adjust classroom practice using 
formative assessment information during class time.  
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Quality Indicator: 
3.4 High 

Expectations 
Rating: Proficient 

 
Findings 
The school has a culture of learning that communicates high expectations to staff, students, and 
their families, and provides supports to achieve those expectations and prepare students for the 
next level.  
 
Impact  
Students have an understanding of academic and behavioral expectations and goals and are 
supported as they move to the next level.   
 
Supporting Evidence 

 Teaching practices, based on Danielson Framework for Teaching ratings, which have 
improved for a significant number of teachers from developing to effective based on 
consistent and actionable feedback from administration communicating expectations for 
teaching practices 

 Students understand academic expectations for academic performance and work to achieve 
goals.  In addition, students have opportunities to be challenged through class projects and 
activities and are exposed to college and career readiness skills.  For example, students 
have opportunities to participate in college tours and decide on what is required for them to 
enter the next grade, college, career, and beyond.  For example, fifth grade students shared 
understanding some of the requirements for sixth grade by being exposed to the standards 
for that grade as well as use rubrics which show sixth grade quality work in math and ELA. 

 Teachers and staff across the school have a set of clear structures for articulating 
expectations to students for what is expected of them.  Readiness skills like organization, 
responsibility, punctuality are addressed for students to understand the importance of their 
role in their educational outcomes.   

 School leaders provide support and coaching to staff through instructional coaches, off-site 
consultants, and expert leaders.  For example, teachers are aware of the system of 
accountability for those expectations communicated on an ongoing basis and make the 
necessary adjustments in teaching practices to build their own capacity and help students 
perform at their optimal best.  Teachers are observed regularly by administration, provided 
support and then held accountable for those expectations.  If a struggling teacher needs 
additional support, the instructional coach provides onsite coaching, demo lessons, and 
assistance with planning and preparation to help the teacher improve.  
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Proficient 

 
Findings 
There is structured professional collaboration on teams that use an inquiry approach, that promote 
shared leadership, and focus on improved student learning. 
 
Impact 
Teacher practice has improved and there is improved progress towards goals for groups of 
students.  Teachers have a key voice in decisions that positively impact student learning across the 
school.   
 
Supporting Evidence 

 Teams use the common planning periods and Marvelous Mondays provided by 
administration to meet and make decisions that include the support of ELLs, students with 
disabilities and the integration of out-of-classroom support personnel.  Data is examined 
from a cross section of team members to look for gaps in the curriculum and check for 
coherence across practices which help guide classroom practice and student work in the 
coming weeks and months.  Teams meet at least twice per week in both vertical and 
horizontal teams along with coaches to monitor instructional practices being used and 
discuss effective strategies that are helping students meet instructional objectives.  This 
work continues to grow as teacher capacity is built.  

 Teachers evaluate formative and summative data on an ongoing basis.  Teachers and 
teams use the protocol to look at student work and make decisions about next steps for 
lowest and highest achieving students, ELLs and students with disabilities.  For example, 
the 4th grade team reviewed student writing samples across grades and discussed gaps in 
the curriculum and based on an in-class writing activity where teachers found that students 
completed tasks in partners but struggled when working independently.  However, this 
process has not yet resulted in individual or groups of students showing mastery.   

 Teacher leaders serve as leads for English language arts and math.  These teachers attend 
network-led professional development and are responsible for turn-keying information for all 
staff members.  Expert teachers design professional learning community activities for 
teachers and facilitate based on conversations at the team levels.  For example, teachers 
make changes based on the needs of students.  In the fourth grade team meeting, teachers 
discussed the differences and growth in student essays from the pre to the post assessment 
for the unit on historical fiction.  They decided to change from focusing on mechanics to 
looking at the content of the material.  

 Teachers have a voice in what is taught in their classrooms and the way the curriculum is 
implemented.  Teachers agree that there is more than one way to teach a subject area and 
must adjust practices depending on students they are working with.  As a result, teaching 
practices have shifted in regards to providing more open-ended questions during class 
discussions and giving more actionable feedback to students in order for them to improve 
their work.  


