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The Lorraine Tuzzo, Juniper Valley School is an elementary/middle school with 933 

students from kindergarten through grade 8.  The school population comprises 1% Black, 

20% Hispanic, 76% White, and 3% Asian students.  The student body includes 4% English 

language learners and 3% special education students.  Boys account for 48% of the 

students enrolled and girls account for 52%.  The average attendance rate for the school 

year 2013-2014 was 95.7%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Proficient 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Additional 
Findings 

Proficient 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Focus Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Celebration Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Proficient 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
3.4 High 

Expectations 
Rating: Proficient 

 
Findings 
School leaders consistently convey high expectations to staff through ongoing feedback and 
professional learning aligned to the Danielson Framework for Teaching.  The school provides 
ongoing information to families regarding student progress towards college and career readiness.  
 
Impact 
Ongoing communication and support has increased teacher’s understanding and awareness of 
school leader’s expectations around teaching and learning.  The school’s communication with 
families provides opportunities for them to understand student progress towards meeting the 
standards. 
 
Supporting Evidence 

 At the start of the school year, the principal met with his new staff to share his vision and 
goals for moving the school forward. To inspire his new team, he shared a clip of a movie 
that would motivate them and help the staff understand the work they needed to engage 
and how all of their efforts would eventually impact student learning. During this time, the 
instructional focus on Danielson Framework for Teaching domain, 3C-a focus on engaging 
students in learning was communicated to all staff. As a means to norm understanding of 
what teaching and learning should look like with his administrative cabinet, the principal 
and the assistant principals collaboratively conducted the first round of teacher 
observations.  Furthermore, norming around feedback to teachers was also part of this 
process to ensure all teachers receive high leverage feedback from all administrators, 
which is aligned to the school’s instructional focus. 

 Through frequent visits to classrooms, teachers receive immediate feedback regarding 
their practice with supports to address gaps in practice, such as one-on-one coaching with 
assistant principals, differentiated cycles of professional learning sessions for identified 
staff provided by outside consultants and school staff, as well trainings to support all staff. 
A review of feedback to teachers reflects a focus on the school’s priorities and specific next 
steps of support. Assistant principals maintain a professional learning plan for all staff 
which highlights specific supports provided, expected outcomes, next steps and evidence 
of actual outcomes of implementation. Teachers expressed that they value the ongoing 
feedback and support from school leaders and that it has helped them hone in on their 
pedagogical practices. 

 In an effort to keep parents informed of their child’s progress, the school provides families 
with quarterly progress reports that outline overall progress in all content areas detailing 
progress in meeting the standards for the marking period. In addition, the school provides 
parents with running record letters which outline where students are and how they are 
moving through reading levels. Parents expressed that they appreciate the ongoing 
communication from the school and teacher’s resource lists which allow them to better 
support their children at home.  This year, families have also been engaged in variety of 
workshops to assist in their understanding of the Common Core Learning Standards, as 
well as those focused on homework help, overviews of the various on-line resources and  
support of families of English language learners.  
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Area of Focus 
    

Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
Across classrooms, teachers are using and creating assessments, rubrics and grading policies 
aligned to the school’s curricula. Common assessments are used to track student progress towards 
goals across grades and subjects.  
 
Impact 
The tracking of student data allows for curricula and instructional adjustments to meet the needs of 
all learners. However, teacher feedback to students regarding their progress does not always 
provide clear next steps to ensure they understand what they need to do to improve.  
 
Supporting Evidence 

 The school utilizes various assessments, such as Fountas & Pinnell running records in 
grades K-5 three times per year, pre and post unit assessments, and end of unit writing 
performance based assessments.  Additionally, the school utilizes other on-line assessment 
programs such as Achieve 3000 to track reading levels, Dream Box Learning Mathematics, 
and The Great Leaps Reading Fluency Program. In addition, across content areas, teachers 
are using rubrics aligned to the expectations of the Common Core Learning Standards, as 
well as to teacher-created tasks and the school’s grading policy. Teachers utilize data 
collected from these various sources to determine students’ progress towards the school’s 
goals.  

 Across the school, teachers utilize the school-created skills assessment logs, which allow 
them to identify and track students’ specific needs aligned to the skill focus for the week. 
Based on the findings gathered from these formative assessments, teachers determine the 
interventions needed for students, scaffolds to support students as they engage in tasks, 
and to organize flexible groups that provide time for teachers to address gaps in learning or 
to provide students with multiple points of entry. Furthermore, administrators maintain 
tracking spreadsheets of all common and unit assessments by grade spans and by sub-
groups to determine where students are and the progress they are making towards meeting 
the standards. Based on the information gleaned from these data sources, interventions and 
adjustments to instructional programs are put in place, such as additional guided reading 
periods, Fundations phonics support or modifications to tasks, which are managed by the 
school’s vertical teacher team and based on feedback from grade teams. 

 While teachers are providing actionable and rubric-aligned feedback to students during 
lessons and on their work products, as evidenced within student portfolios and on classroom 
and hallway bulletin boards, the depth of the feedback varies and is not always explicit and 
detailed with next steps that allow students to fully understand what is required to move to 
the next level on the rubric. For example, one teacher noted “…… your essay is organized 
with great ideas. You paraphrased your information, but you need to add some quotes from 
the text.” However, another teacher stated, “….be sure to focus on your spelling and be sure 
to not use slang in your writing,” which does not clearly articulate what the student needs to 
do to move along the continuum of the rubric.  
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Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Proficient 

 
Findings 
The school effectively aligns its curricula to the Common Core Learning Standards and ensures the 
incorporation of the instructional shifts. Teachers utilize student work and data to plan and refine 
curricula and academic tasks.  
 
Impact 
Curricular decisions have allowed for coherence across the grades and a focus on college and 
career readiness skills. The planning and refinement of units and academic tasks based on 
students’ specific needs has provided all learners access to learning experiences in which they are 
cognitively engaged. 
 
Supporting Evidence 

 For the past two years, the school has used the Ready Gen reading and GoMath! programs 
in grades k-5, Code X reading for grades 6-8 and various math resources, such as 
Connected Mathematics Project3 (CMP3) and the Integrated Algebra math curricula to 
develop unit plans for math instruction in the middle grades. Additionally, the school has 
created unit plans for social studies and science aligned to the New York State scope and 
sequence. In order to support phonics instruction and to develop students’ phonemic 
awareness, early-childhood teachers are using the Fundations phonics program a minimum 
of four times per week.  Based on the analysis of last year’s English Language Arts (ELA) 
state assessments and other formative data collected by teachers, the school determined 
the need to focus on students’ ability to cite text-evidence to support their claims and 
opinions in their writing. As a result, all content area teachers are embedding this skill into 
their lessons to address the gaps surfaced within their data analysis.  

 Unit plans and teachers’ lesson plans are aligned to specific Common Core standards and 
include essential questions, assessments to be employed, various scaffolds to support 
struggling learners and differentiated tasks based on students’ needs. Across all content 
areas and grades, teachers’ plans reflect the components of the workshop model, where 
mini-lessons, guided practice and independent or group tasks are clearly outlined to reflect 
the “I-do, we-do, you-do” model. All plans reviewed reflect the exposure to the instructional 
shifts, such as work on reading and math fluency, making meaning of science content, 
connecting math to real world situations, and the school-wide focus on writing from sources 
and providing text-based answers. For example, within a 7th grade science unit plan, 
students are introduced  to several skill sets, such as determining the electrical conductivity 
of a material using a simple circuit and using the periodic table to identify an element as a 
metal, non-metal or noble gas. 

 Within grade and vertical teams, teachers are using the results from their data analysis from 
skill assessment logs and unit assessments to make modifications and revisions to the 
curricula, tasks and accompanying assessments. For example, within an 8th grade ELA unit 
plan entitled, “Do the Right Thing”, teachers modified the original Code X unit to incorporate 
more informational texts, a variety of scaffolds to support students and more rigorous writing 
tasks. Teachers also adjusted the end of unit writing tasks to an argumentative essay, 
where students are analyzing various claims and opposing arguments and creating and 
forming opinions of their own, which require the defense by text-evidence, a skill that 
students across grades continue to receive support in all content areas. 
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Quality Indicator: 1.2 Pedagogy Rating: Proficient 

 
Findings 
Teacher pedagogy is centered around a coherent set of beliefs about how students learn best 
which is informed by the Danielson Framework for Teaching. Multiple points of entry and scaffolds 
are consistently provided to support students’ diverse learning needs.  
 
Impact 
Consistent teaching practices and strategies provide opportunities for students to be exposed to the 
instructional shifts through differentiated tasks that allow them to demonstrate higher-order thinking 
in their work products. 
 
Supporting Evidence 

 This year, the school has moved towards using the workshop model with a focus on 
Danielson Framework for Teaching component 3C-engaging students in learning, using 
data effectively to support students’ specific needs and ensuring students are able to cite 
text evidence to support their claims or opinions.  Across classrooms visited, all teachers 
were observed within one of the workshop model components of “I do, we do, or you do”, 
where they were either providing a mini-lesson, working with students in guided practice or 
had students working on tasks to demonstrate their understanding of the content. Students 
worked through differentiated tasks, with scaffolds of support to ensure they were able to 
successfully participate in independent, partner or group work. For example, during a 1st 
grade Integrated Collaborative Teaching (ICT) phonics lesson, the teachers worked with 
students within ability level groups to have them spell words on their individual whiteboards, 
on the Smart Board using their Fundations letter manipulatives, and provided the 
opportunity for two above grade level students to work collaboratively to create a story using 
the same focus words. 
 

 During visits to classrooms, students were provided scaffolds, such as guiding questions, 
visual aids and various graphic organizers that included tips that allowed students to engage 
and complete tasks successfully. In addition, across classrooms and content areas, 
students were observed citing evidence to support their written and verbal responses. For 
instance, during an 8th grade social studies lesson, students worked in small groups to 
identify evidence within a provided text in order to demonstrate why the United States 
opposed their involvement in World War II. During this lesson, students were provided with 
various graphic organizers, some that provided tips and writing prompts for some students 
which allowed them to successfully complete the assignment and be able to discuss their 
evidence with their peers.  

 With the focus on student engagement, teachers across classrooms were observed 
providing time for students to actively engage during lessons within partnerships or small 
groups. During a 7th grade science lesson, students worked in small groups to rotate 
between various lab stations where they had to differentiate between physical and chemical 
changes of provided objects. Within each station, students completed experiments and the 
assigned writing tasks that included prompts for some students and discussed their findings 
of whether they noticed physical or chemical changes of materials or objects with their 
group mates. Students had to defend their findings by citing specific evidence from the 
provided text that explained how to differentiate and determine an object’s physical or 
chemical change. 
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Proficient 

 
Findings 
Teachers are engaged in inquiry-based professional collaborations to analyze student work and 
data and to share best practices.  
 
Impact 
Teacher collaboration has resulted in the strengthening of teachers’ instructional capacity and 
improvement in targeted students’ learning outcomes. 
 
Supporting Evidence 

 Across the grades, teachers utilize the Tuning Protocol to look at student writing and 
assessment data in order to understand their specific needs and to plan next steps for 
teaching. In the beginning of the year, teachers analyzed assessment data from last spring’s 
ELA state exam and identified four students from their class who did not meet the standard 
in this skill. These targeted students have been provided with various supports throughout 
the year, such as small flexible group instruction and specific scaffolds to get them to 
improve their ability to utilize text evidence to support an argument or opinion. At the close 
of all team meetings, teachers complete a reflection sheet which details their findings and 
the implications on their teaching.  

 An observation of a 5th grade team meeting, teachers were looking at students’ science 
writing assessments and provided warm and cool feedback about what the students did 
well, what they noticed the students still struggled with, aligned to the school’s focus on 
citing evidence and then discussed the scaffolds and supports they would develop to 
support the students’ writing. While teachers expressed that they noticed that the targeted 
students are now able to cite evidence to support their claims, they now struggle with 
paraphrasing their evidence. Teachers then shared strategies and possible tools they could 
create to support their students, such as more specific graphic organizers that would guide 
students with paraphrasing, reference sheets, as well as dictionaries for those who continue 
to struggle with their spelling. Teachers also shared that they would use these tools to 
support all of their students’ writing and not just for their targeted group. 

 Throughout the school, teachers also meet vertically to share best practices and to support 
teachers of science, social studies and math, in order to assist them with infusing literacy 
skills, such as citing evidence, into their lessons. Members from the school’s vertical team 
are also responsible for making the necessary curricula adjustments that surface as a result 
of teacher feedback, along with the re-writing of performance based assessments to make 
them more comprehensive and rigorous. Teachers articulated that they appreciate these 
opportunities to collaborate and to share best practices which have allowed them to improve 
their practices, learn from one another and to build coherence across the school. 

 


