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The School Context

Peter G. Van Alst is an elementary school with 579 students from pre-kindergarten
through grade 5. The school population comprises 25% Black, 51% Hispanic, 4%
White, and 19% Asian students. The student body includes 18% English language
learners and 20% special education students. Boys account for 52% of the students
enrolled and girls account for 48%. The average attendance rate for the school year

2013-2014 was 91.1%

School Quality Criteria

Instructional Core

To what extent does the school...

Area of:

Rating:

1.1 Ensure engaging, rigorous, and coherent curricula in
all subjects, accessible for a variety of learners and
aligned to Common Core Learning Standards and/or
content standards

Additional
Findings

Proficient

1.2 Develop teacher pedagogy from a coherent set of
beliefs about how students learn best that is informed
by the instructional shifts and Danielson Framework
for Teaching, aligned to the curricula, engaging, and
meets the needs of all learners so that all students
produce meaningful work products

Additional
Findings

Proficient

2.2 Align assessments to curricula, use on-going
assessment and grading practices, and analyze
information on student learning outcomes to adjust
instructional decisions at the team and classroom
levels

School Culture

Focus

Proficient

leadership and focuses on improved student learning

To what extent does the school... Area of: Rating:

3.4 Establish a culture for learning that communicates Additional
high expectations to staff, students, and families, and Eindi Well Developed
provide supports to achieve those expectations Indings

Systems for Improvement |

To what extent does the school... Area of: Rating:

4.2 Engage in structured professional collaborations on
teams using an inquiry approach that promotes shared Celebration Well Developed
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Area of Celebration

Quality Indicator: | 4.2 Teacher teams | Rating: | Well Developed

and leadership
development

Findings
Teachers consistently engage in structured, inquiry-based professional collaborations in teacher
teams and systematically analyze data and student work to improve instructional practices.

Impact

The work of teacher teams has resulted in curricular and instructional adjustments that improve
pedagogy and student learning in the school. The established structures for teacher teams also
promote distributive leadership and build capacity in the school.

Supporting Evidence

Q171 The

Teacher team leaders, who represent each grade and discipline, meet monthly with the
instructional cabinet to discuss Professional Development and teacher practice. For
example, Professional Development for the staff is based on student work analyzed, as
well as surveys that are distributed to the staff. The teams meet to discuss these
findings and create a plan of action for next steps. An example includes teachers that
were struggling with differentiating in the classroom. The team gathered various
resources the staff was using and had professional development to discuss some of
these strategies and also scheduled inter-visits to classrooms to see examples of how
these strategies are implemented.

Teacher teams, who represent each grade and discipline, meet weekly to discuss
student work, analyze data to find common trends and to create curriculum maps that
address the needs of all diverse learners, so that scaffolding includes the use of visuals,
manipulatives and enrichment activities. For instance, when the grade teams met to
collect data on student work in math, they noticed that students were struggling with
place value. They modified the curriculum maps to include more activities that would
allow for visual learning, such as partner work with manipulatives and creating projects
that showed their understanding of how place value is used in the real world.

Teachers shared that they have input on decisions made regarding the development of
instructional resources across the grades. For example, teachers felt empowered to be
able to decide on using the city recommended program, ReadyGen, as a resource, in
conjunction with Teacher’s College resources, to create a curriculum map and develop
lessons that were more specific to the needs of the school population and school culture.
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Area of Focus

Quality Indicator: 2.2 Assessment Rating: Proficient

Findings

The school uses common assessments across all grades that are aligned to curriculum.
Teachers across the school monitor student outcomes using on-going assessments and provide
clear next learning steps to improve student progress.

Impact

The students’ progress toward goals are tracked and analyzed on an on-going basis across all
grades resulting in curricula and instructional adjustments. Although teacher’s assessments
across the classrooms consistently reflect the use of ongoing checks for understanding, the
results are not always used to make effective instructional adjustments to meet all students
learning needs.

Supporting Evidence

e Teacher assessments across the classrooms consistently reflect the use of ongoing
checks for understanding. Students work contains “Glows” and “Grows” to help student
understand their next steps.

e The Literacy Team focused on analyzing current Running Records and comparing the
results to previous findings, to develop additional scaffolds, such as guided group
practice and independent practice to build on student achievement.

e Teachers across classrooms use assessments, such as Performance Based
Assessments (ReadyGen PBA), Running Records, as well as task specific rubrics that
provide feedback to students and teachers on student progress and performance.

e Although teachers across the classrooms use Problem of the Day, Higher Order
Thinking (HOT) guestion of the Day and task specific rubrics to assess students and
make adjustments to lessons, student self-assessments and partner/peer assessments
are not utilized as much.
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Additional Findings

Quality Indicator: 1.1 Curriculum Rating: Proficient

Findings

Curricula across the school are aligned to the Common Core Learning Standards (CCLS).
Instructional academic tasks are developed and refined using data so all students are engaged
in learning.

Impact
The needs of the diverse population are marked to create instructional coherence and college
and career readiness across all grades.

Supporting Evidence

e Curriculum maps provide evidence that the school develops rigorous academic tasks,
through the adaptation of instructional materials from ReadyGen, Envisions, Engage NY
and the NYC Social Studies Scope and Sequence.

o The CCLS instructional shifts, across the content areas in reading, writing and the
content are units of study. Students are engaged and developed skills that lead to
academic success. For example, weekly enrichment projects, such as the 5" grade
research project on the Effects of the Rain Forest on People of Today, are listed on the
homework sheets as a culminating activity.

e Unit plans, in all content areas, include components of balanced literacy such as read-
alouds, shared reading, shared and interactive writing to accomplish goals of English
language arts (ELA) and literacy in the content area.

e Lesson plans and academic tasks are planned and refined using student work and data
from Running Records, as well as Envision assessments, so that the population of
learners, including English language learners (ELLs) and Students with disabilities
(SWDs), may choose from a menu of strategies, to assist in completing rigorous tasks.
For example, the use of visual picture cards to assist with the building of and better
understanding of vocabulary, as well as discussion prompts to assist with “Table Talk”.
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Quality Indicator: 1.2 Pedagogy Rating: Proficient

Findings

The school’s instructional policy is aligned to the curricula and the Danielson’s Framework for
Teaching. Teacher’s questioning and discussion techniques and the school-wide use of various
engagement strategies student’s thinking, reflected in meaningful student work products.

Impact

Across all grades, teaching practices reflect challenging learning tasks that engage students.
Teaching strategies regularly provide multiple entry points to positively involve English language
learners (ELLs) and Students with disabilities (SWD) in meaningful tasks.

Supporting Evidence

During the Kindergarten center time, students were rotating through stations that
provided various scaffolds, such as teacher modeling, visuals and graphics and hands-
on learning. The teachers also provided small group instruction using magnifying
glasses.

Reviewing the student portfolios in the majority of the classrooms visited revealed
consistent work in narrative writing and included a beginning, middle and ending, as well
as a problem and solution. In addition, teacher reflections with “Glow” and “Grow”
comments were included with the student work.

Across classrooms, student conversations included response to teacher-generated
guestions, as well as Higher Order Thinking (HOT) questions that allowed students to
support their thinking using text-based evidence.

Unit plans, in all content areas, illustrate multiple designs of academic tasks, with
numerous scaffolds and entry points for all learners. For example, during a math lesson
students had access to visual aids used the Promethean Board and other assorted
manipulatives to complete their task.
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Quality Indicator: 3.4 High Rating: | Well Developed
Expectations

Findings

School leaders convey high expectations that promote parental involvement and support
learning so that staff, students and families work together to improve student outcomes and
accomplish school goals.

Impact
The cohesive shared belief in the significance of learning has resulted in support systems where
staff, students and families have a sense of ownership and mutual accountability.

Supporting Evidence

o Daily classroom observations and consistent feedback from classroom visits, as well as
continuous Professional Development based on Teacher Survey needs, holds the staff
accountable for meeting school-wide expectations for teaching and for school culture.

o Parent workshops, which include learning about the Common Core Learning Standards
(CCLS) and New York State exam expectations, provide information on the importance
of meeting the CCLS and how to support student progress towards those expectations.

o Exposing students to complex texts, and assisting them with building a better
understanding, as well as encouraging students to work in partnerships and groups to
make oral presentations, enables students to build self-esteem that will better prepare
them for their own on-going educational experience and prepares them for the next
level.

e The school has developed a comprehensive professional development system to
support teachers in meeting their individual professional goal. Staff communicates high
expectations that are connecting to college and career readiness and work closely with
families to understand students’ next steps toward those expectations. High
expectations are communicated to parents through monthly curriculum calendars, and
workshops. High expectations are also communicated by distributing monthly checklists
to staff members encompassing room environment, teacher feedback to students,
student work, assessments, data, unit and lesson planning.
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