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Maurice A. FitzGerald is an elementary school with 968 students from grade Kindergarten 

through grade 5.  The school population comprises 1% Black, 61% Hispanic, 5% White, 

and 32% Asian students.  The student body includes 42% English language learners and 

16% special education students.  Boys account for 50% of the students enrolled and girls 

account for 50%.  The average attendance rate for the school year 2013-2014 was 95.0%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Well Developed 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Additional 
Findings 

Well Developed 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Focus Well Developed 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Celebration Well Developed 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Well Developed 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
3.4 High 

Expectations 
Rating: Well Developed 

 
Findings 
School leaders consistently emphasize a culture of learning that communicates high expectations 
to teachers, staff, families and students, provide training and have a system of accountability for 
those expectations.  School leaders and staff effectively communicate expectations connected to a 
path to college and career readiness and successfully partner with parents to support student 
progress.  
 
Impact 
High expectations result in a culture of mutual accountability, collaboration, and buy-in on the part 
of teachers, leaders, and families, thus creating an atmosphere conducive to the developmental 
needs of all students.  School leaders successively partner with families to support student 
independence, progress and ownership of learning. 
 
Supporting Evidence 

 The school’s instructional focus is to support teachers in developing well-designed learning 
opportunities that require complex thinking and result in intellectual engagement.  Advance 
data revealed that teachers struggled with Danielson components 3b, 3c, and 3d.  Ongoing 
professional learning for teachers by teachers and school leaders in these components 
occur at least once per week. 
 

 The school communicates to parents in writing on a bi-monthly basis.  Grade level teacher 
teams create a newsletter detailing what each grade will be working on in reading, writing, 
mathematics, science, and social studies and includes important reminders and tips for 
families at home to support student progress. Additionally, the principal writes a monthly 
parent newsletter noting important parent workshops, academic supports and weather 
advisories. Parents volunteer to be trained and participate in the Learning Leaders program 
where parents provide classroom supports for teachers including noting student 
comprehension, reproducing resources and assisting with student behavior management.  
 

 The school hosts a career day where over fifty professionals from unique and diverse 
careers including fireperson, lawyer, doctor, writer, teacher, K-9 police unit, businessperson 
and engineer are represented to promote college and career readiness. 
 

 School leaders provide ongoing professional learning in mathematics and English language 
arts via outside consultants from Teachers College and Metamorphosis. These coaches 
provide weekly support and side by side coaching in planning and preparation, instruction 
and assessment for all teachers.  
 

 The Snow Lion program assists newly arrived Tibetan students and provides homework 
and literacy support after school.  The program also focuses on helping students acclimate 
to American society and develop their literacy skills through activities that highlight Tibetan 
culture and art.  The Snow Lion after school program meets from 2:45 PM to 4:45 PM twice 
per week. 
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Area of Focus 
    

Quality Indicator: 2.2 Assessment Rating: Well Developed 

 
Findings 
Across the vast majority of classrooms, teachers design and use assessments, rubrics and grading 
policies aligned with the school’s curricula. The school uses common assessments to create a clear 
picture of student progress towards goals across grades and subjects, track progress, and adjust 
curricular and instructional decisions.  
 
 
Impact 
School assessments provide actionable and meaningful feedback to students and teachers 
regarding student achievement across grades and subjects.  The school strategically makes 
adjustments to meet all students’ learning needs, including English language learners and Special 
Education students to ensure there is a clear portrait of student mastery; however, checks for 
student understanding were not seen in all classrooms. 
 
Supporting Evidence 

 School practice in developing Common Core Learning Standards aligned assessments, 
rubrics, and grading policies are consistent and cohesive across grades and subjects. 
Rubrics are written in student friendly language. 
 

 Teacher-teams meet weekly to revise unit maps and assessment and to discuss gaps in 
instruction between grades.  Teacher teams meet five times per year to look at student work 
and to gauge the effectiveness of reading, writing and mathematics instruction.  As a result, 
instruction and assessments are realigned on an ongoing basis to best meet students’ 
needs and promote student ownership of learning and growth. For example, teacher teams 
meet to discuss Item Skills Analysis and to identify ways to modify instruction to best meet 
the needs of all students.  After reviewing the data, teachers identified that students were 
struggling with questions about other types of energy as the Full Option Science System 
(FOSS) only covers sound energy. Teacher teams created units of study on heat, light and 
electricity to augment the science curriculum. 

 The school uses common assessments to determine student progress toward goals and 
adjust curricula and instruction.  Teachers formally assess students using Teachers College 
Assessment Pro, New York City pre and post assessments, New York State exam item 
analyses, Unit Tasks and Writing Responses (K-3), Exit slips, Guided Reading and Writing 
Conference notes (K-5), Common Core Learning Standards aligned English language arts 
and mathematics benchmarks (Gr. 3-5) and Investigations Mathematics Unit Exams (K-5). 
 

 Student self-assessment and reflections were seen in five of seven classrooms visited. For 
example, in English language arts, a student reflected that “Fractions are easy if I take my 
time”. Teacher checks for student understanding were seen in five of seven classes. 

 

 School administrators and teacher teams have focused on English language learner (ELL) 
student writing. Students are provided with supports and scaffolds including charts, 
sentence starters, prompts, Total Physical Response, and academic vocabulary. As a 
result, ELL writing endurance has increased across grades and subjects. 
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Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Well Developed 

 
Findings 
School leaders and faculty ensure that curricula are aligned to Common Core Learning Standards 
and strategically integrate the instructional shifts.  Rigorous habits and higher order skills are 
emphasized in curricula and academic tasks, and are embedded in a coherent way across grades 
and subjects. 
 
Impact 
The school’s use of engaging and rigorous curricula for all learners, including English language 
learners and Special Education students, results in coherent instruction, where students 
demonstrate their thinking across grades and subject areas while promoting college and career 
readiness. 
 
 
Supporting Evidence 

 The school has used Teachers College Reading and Writing curriculum (TCRW) since 2003 
and the curriculum is coherent and cohesive across subjects and grades. TCRW reading 
levels are used to ensure curricular cohesion and student entry points across grades and 
subjects.  For example, teachers create and note in units and lesson plans pre-selected 
activities including turn and talks, whole class and small group discussion, paired and 
shared reading, book clubs, partnership reading, and independent reading to increase 
student comprehension.  
 

 All grade teams have created vertically aligned curriculum maps in grades K-8.  Maps reflect 
grade level curricula, standards indicators, essential questions, related tasks, end of unit 
assessments, menus of complex texts with phonics and recognition skills, content 
knowledge and challenging academic vocabulary.  For example, Kindergarten to grade 5 
English language arts maps indicate a balance of informational and literary texts, building 
reading endurance, use of “tricky words” and use of academic vocabulary.  Mathematics 
maps include complex, multistep word problems and fraction activities to increase 
mathematics fluency.  

 

 The instructional shifts are strategically addressed in the curricula.  Each grade level in K- 5 
requires a “step” of growth on the “staircase” to prepare students for the complexity of 
college and career ready texts.  Students read the central, grade appropriate text of which 
instruction is centered and student entry points are created in lesson plans.  Adapted tasks 
and scaffolds for English language learners and students with disabilities were seen in 
activities including visual cues, total physical response, teacher created graphic organizers 
and strategies to pre-teach vocabulary. 

 Text-based answers figure predominantly in all curricula and tasks requiring evidentiary 
arguments in writing to assess textual comprehension were seen. For example, in grades 3-
5, maps indicate emphasis on writing and specific writing tasks in science and social 
studies. 

 English as a second language and students with disabilities supports and scaffolds include 
graphic organizers, picture cues, challenging vocabulary words and notes for flexible 
groupings.  
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Quality Indicator: 1.2 Pedagogy Rating: Well Developed 

 
Findings 
Teaching practices across classrooms consistently align to curricula and reflect a coherent set of 
beliefs about how students learn best, as informed by the Danielson framework for teaching and the 
instructional shifts.  Teaching strategies strategically provide multiple entry points and high quality 
supports and extensions into the curricula.  
 
 
Impact 
Teacher practice across most classrooms ensures all learners, including English language learners 
(ELLs) and Special Education students are engaged in appropriately challenging tasks and 
demonstrate higher order thinking skills in student work products. Special Education students, 
English-language learners and advanced students are provided multiple entry points, high-quality 
supports and extensions into the curricula, resulting in meaningful work products. 
 
Supporting Evidence 

 In the majority of classrooms visited, student-to-student discussions and participation in 
collaborative activities in flexible groups were seen.  For example, students including 
English language learners and Special Education students use discussion prompts to 
engage in student-to-student discussions.  Teachers create flexible groupings of students 
based on classroom and state assessment data. Questions including, “Why is smoking 
dangerous?, “How does T.V affect what people do?” and “What would happen if they didn't 
use standard tools when building PS 199?” were heard. 

 In six of the seven classrooms visited, lessons were aligned to the Common Core Learning 
Standards and informed by the Danielson Framework for Teaching.  For example, in a 5th 
grade English language arts class, students used evidence from texts to support claims and 
counterclaims and in a 3rd grade mathematics class, students explained multiple strategies 
in estimating length. Teacher team discussions inform classroom practices. Specifically, the 
mathematics team noted that students need additional support in fractions. As a result, the 
team adapted curriculum and instructional practices to include additional time devoted to 
fractions.  

 Students in flexible groups worked on tiered activities with unique scaffolds and resources in 
six of seven classes. For example, in 5th grade English language arts class, students in one 
of three tiered groups identified the main idea of a non-fiction article and formulated opinions 
based on evidence from the text. In a 3rd grade mathematics class, students in tiered 
groups illustrated, listed or explained why it is helpful to practice estimating length. 

  In the majority of classrooms, teachers used overhead projectors to model deconstruction 
of challenging vocabulary with visual aids including pictures, visual representations of 
fractions, graphics, and letters of the alphabet. For example in 1st grade mathematics, the 
teacher modeled shading of boxes as one potential strategy to solve equal fractions. 

 In the majority of classrooms, teachers stepped out of their mediating, central role and 
facilitated learning opportunities through student discussions and engaging tasks. For 
example, in English language arts, students in flexible groups chose one of three phonemic 
groups to study more about: final consonants, short vowels, or long vowels.  
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Well Developed 

 
Findings 
The vast majority of teachers are engaged in inquiry based structured professional collaborations 
that have strengthened teacher instructional capacity and promotes the achievement of the school’s 
goals and the Common Core Learning Standards. Teacher teams systematically analyze 
assessment data and student work to adjust curricula and instruction.  
 
 
Impact 
Structured professional collaborations result in school wide instructional coherence and increased 
student achievement for all learners. Teacher teamwork results in shared improvements in teacher 
practice and mastery of goals for groups of students. 
 
 
Supporting Evidence 

 The majority of teachers serve on teacher teams devoted to inquiry and the analyses of data 
that lead to adaptations and refinement to curricula and foster improvements in instructional 
practice.  Teams, known as Professional Learning Communities, meet in triads at least 
twice a week to engage in inquiry, adapt curricular resources including tasks and rubrics, 
and engage in student data analyses. 
 

 The Professional Development team comprised of administration and teacher leaders meet 
weekly to discuss professional learning opportunities for staff.  Professional learning topics 
include the Danielson Framework for Teaching, questioning, Webb’s Depth of Knowledge, 
and use of teacher team protocols for all teachers.  Teachers are provided with related 
scholarly articles, class coverages and other opportunities to inter-visit formally and 
informally each month. In January and March, teams share their experiences to the whole 
school during bi-annual learning exchanges. 

 

 In an effort to build instructional practice, teacher teams film each other providing instruction 
and review the footage as teams to identify strengths and weaknesses in practice. Based on 
team reviews, additional work in questioning and discussion skills is needed. Teachers have 
been working on including wait time between questions and the development and posing of 
Webb’s Depth of Knowledge (DoK) level 3 and 4 questions. In the majority of classrooms, 
wait time and the use of Webb’s DoK level 3 questions were heard. 

 Parents, teachers and school leaders created a “Career Day” committee to ensure all 
students were prepared and careers were researched prior to the event and questions pre-
planned to maximize impact and meaning for all constituents.  

 Teacher teams noted that students were having difficulty in providing supporting details in 
their writing. Teacher teams designed additional units of study on identifying textual 
evidence and its use in an essay, citation of quotes, elaboration stems and how quotes 
connect and support the thesis. Preliminary evidence from the Measures of Student 
Learning assessments note increased student achievement in use of textual evidence on 
essays.  


