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The School Context 

 
Elementary-Middle School 208 is an elementary/intermediate school with 702 students 

from grade kindergarten through grade eight.  The school population comprises 77% 

Black, 12% Hispanic, 1% White, and 10% Asian students.  The student body includes 

1% English language learners and 9% special education students.  Boys account for 

50% of the students enrolled and girls account for 50%.  The average attendance rate 

for the school year 2013-2014 was 96.8%. 

 

School Quality Criteria 
 
Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Proficient 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Celebration Well Developed 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Well Developed 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Focus Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Well Developed 
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Area of Celebration 

Quality Indicator: 1.2 Pedagogy Rating: Well Developed 

 
Findings 
 Across the vast majority of classrooms, pedagogy is aligned to the curricula and influenced by 
the Danielson Framework for Teaching and the instructional shifts.  Teaching strategies provide 
multiple entry points and quality supports to all learners including English language learners 
(ELLs) and students with disabilities (SWDs).  
 
Impact 
  Curricula extensions enable students to produce meaningful work products.  The Danielson 
Framework for Teaching is embedded in teaching practices and all learners, including ELLs and 
SWDs, are given opportunities to take ownership of their learning. 
 
Supporting Evidence 
 

 Teaching practices reflect and support the school’s beliefs about how students learn 
best.  These beliefs are grounded in the Danielson Framework for Teaching and 
postulate that students take ownership of their learning and drive student engagement 
by active questioning and discussion.  Students are encouraged to speak more than 
teachers and develop their own questions in response to the lesson.  Some of the 
methodologies used include Socratic Seminars, summarizing, levels three and four of 
Webb’s Depth of Knowledge chart and reciprocal teaching. 

  Although there are very few English language learners, instructional student groups are 
organized thoughtfully and are varied as appropriate.  Special education students are 
provided with substantial support and held to grade level standards.  Academic 
vocabulary and teaching to students’ needs are evident across all classrooms.  

  During a third grade social studies class, students were assigned to flexible groups 
based on their independent reading and level of research.  They were required to listen 
to a selection about China and answer a series of questions that ranged from level one 
through level four of Webb’s Depth of Knowledge matrix.  Students were provided with 
different graphic organizers and were encouraged to discuss and work collaboratively 
with their classmates.  

  A review of student portfolios revealed consistent work in argumentative writing with a 
claim, counterclaim, and text-based evidence in most of the writing.  The close reading 
structure pushes students to delve deeper into their texts.  Teachers create opportunities 
for students to write short and extended responses to questions that require inference 
and analysis.  The work products reflected high levels of student thinking and students 
were able to discuss their work when requested to do so. 
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Area of Focus 

Quality Indicator: 3.4 High 
Expectations 

Rating: Proficient 

 
Findings 
While school leaders convey high expectations consistently to staff through the Danielson 
Framework for Teaching in trainings and other modes of communication, workshops and 
performance updates that keep families apprised of student progress towards college and 
career readiness varies across the school.  
 
Impact 
Structures that support the school’s high expectations build buy-in and accountability among 
students, staff and their families.  Yet families cannot always articulate the clear path towards 
increased student achievement toward college and career readiness. 
 
Supporting Evidence 
 

 The school leaders conduct frequent formal and informal observations in the classrooms 
and provide tailored feedback to teachers using the Danielson Framework.  Classroom 
inter-visitations, professional development and informal conversations between leaders 
and faculty hold staff accountable for meeting expectations.  

 Regular parent workshops, monthly parent newsletters and the school messenger 
system promote clear communication to families on the school’s expectations and a 
clear path to college and career readiness.  Academic progress is shared via Easy 
Grade Pro, Class Dojo, class messenger, and emails.  Parents are generally positive 
about teachers’ ability to respond to their queries in a timely manner; however, they 
would prefer additional personal ways to communicated with the school. 

 Parents expressed satisfaction with the school’s emphasis on college and career 
readiness which leads to annual college and career days.  Many career professionals 
from the community visit the school to offer students fresh perspectives. However, some 
parents cannot articulate the school’s vision as captured in the Comprehensive 
Education Plan.  Parents were aware of their children’s current performance but were 
unable to describe their next steps.  They were confident that the school was promoting 
a high standard of academic content.  

 The school has a trained Positive Behavior Intervention (PBIS) team that collaborates 
with parents to promote the social-emotional wellbeing of each child.  All-Pro Dads 
makes regular presentations to the students and there is a “Motivating Boys to be 
successful Men” program.  Elementary students are exposed to the Parent Teacher 
Association’s afterschool program and middle school students are exposed to a Sports 
and Arts Foundation afterschool program. 
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Additional Findings 

Quality Indicator: 1.1 Curriculum Rating: Proficient 

 
Findings 
All curricula are aligned to the Common Core Learning Standards and the content standards, 
higher-order thinking are consistently emphasized for all students across all grades.  
 
Impact 
The school’s curricular decisions build coherence and promote college and career readiness for 
all learners including ELLs and SWDs. Across grades and content areas, academic tasks push 
student thinking. 
  
Supporting Evidence 
 

 Reading, writing and content area units of study are adjusted by teacher teams to 
integrate the instructional shifts across classrooms.  Some examples of intentional 
strategies include tiered-academic vocabulary and word walls, fluency in reading and 
math, problem-solving strategies for multi-step problems and text-based writing. 

 Curricula maps reviewed demonstrate that the school develops and adapts rigorous 
academic tasks through the resources available from Engage NY, the Department of 
Education’s Common Core Library, and the New York City social studies and science 
scope and sequence. 

 Lesson plans were available for all classrooms visited. They included learning targets, 
the Common Core Standard addressed, the assessment, essential vocabulary and the 
teacher’s questions.  These questions ranged from basic recall to higher-order thinking 
questions.  

 Unit plans in the content areas illustrated many different designs of academic tasks with 
multiple scaffolds for all students. Teachers coach college and career readiness skills. 
Examples of these skills include note-taking, project-based learning, debate and 
discussion techniques and research skills.  Strategies for supporting English language 
learners and special education students include sentence starters, graphic organizers, 
discussion prompts, video clips, audio books and visual cues. 
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Quality Indicator: 2.2 Assessment Rating: Well Developed 

 
Findings 
The school uses common assessments, rubrics and grading policies across the vast majority of 
classrooms that are aligned to the curricula and provide accurate and actionable feedback to 
students and teachers. The assessments provide a transparent picture of student progress 
including ELLs and SWDs.  
 
Impact 
The school’s data analysis systems are used continuously by teachers to provide feedback to 
their students and make instructional decisions about teaching emphases. The curricular and 
teaching adjustments have led to student improvement including among ELLs and SWDs. 
 
Supporting Evidence 
 

  Across classes grade level rubrics are required for all writing and performance tasks.  
These rubrics are refined on teacher teams and explained to students so they can use 
them to assess their own work.  Students shared that they receive actionable and 
meaningful feedback from their teachers.  They were able to discuss their current level 
of performance and their next steps for improvement. 

 Ready Gen, Go Math, CMP 3 and Code X pre, mid and post-unit assessments identify 
students’ strengths and areas of need.  Reading Recovery, academic intervention 
services, Wilson and running records track students’ reading levels, comprehension and 
fluency.  Teacher-made quizzes and questioning facilitate mid-lesson adjustments. 

 Special education students are continuously measured against their Individualized 
Education Plan goals.  English language learners are coached diligently by the ESL 
teacher until they test out at the advanced level.  These students are also tracked 
through web-based programs including Achieve 3000 which monitor literacy 
improvement. 

 The school uses Measures of Student Learning (MOSL) assessments as a benchmark 
test against which they measure progress through the year.  They conduct continuous 
intensive teaching sessions to build skills in students.  Some examples of this work 
include thinking maps, intensive writing periods across all grades and weekly extended 
writing and push-in writing for middle school students. 
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Quality Indicator: 4.2 Teacher teams 
and leadership 
development 

Rating: Well Developed 

 
Findings 
The vast majority of teachers consistently engage in inquiry-based professional collaboration on 
teams. These teams systematically work on all major aspects of teaching including classroom 
practice, student assessments and student work products.  
 
Impact 
The work of teacher teams has resulted in expanded teacher instructional capacity and more 
complete implementation of Common Core Learning Standards leading to increased student 
achievement. The improvements in teacher practice have enhanced student mastery of 
individual and group goals.  
 
Supporting Evidence 
 

 Teacher team meetings review results from formative assessments, student work 
products and unit planning to develop a repertoire of skills which they can use 
immediately in their classrooms.  Teachers were able to speak knowledgeably to the 
strong implementation of the Common Core Learning Standards daily in the classroom.  
The teams meet both formally and informally two to three times per week. English as a 
second language and special education teachers are seamlessly integrated into the 
teams.  Several different types of teams are working on different areas of school 
improvement. 

 Teacher leaders meet weekly with the administrative cabinet to discuss professional 
development and pedagogy.  These discussions bring the work of the teacher team 
meetings to the attention of school leaders.  The professional development committee 
uses the Monday afternoon sessions to provide teachers with skills and strategies which 
are further refined during teacher team meetings. 

 Teachers expressed that they were empowered to share substantially in the decisions 
around the purchase and use of instructional materials.  They also have input on the 
placement and grouping of students and the evolution of school culture. 

 

 

 

 

 


