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The School Context

P233Q is a K to 12 school with 411 students from grade kindergarten through grade 12.
The school population comprises 30% Black, 33% Hispanic, 16% White, and 11% Asian
students. The student body includes 17% English language learners and 100% special
education students. Boys account for 67% of the students enrolled and girls account for
33%. The average attendance rate for the school year 2013-2014 was 88%.

School Quality Criteria

Instructional Core
To what extent does the school...

Area of:

Rating:

1.1 Ensure engaging, rigorous, and coherent curricula in
all subjects, accessible for a variety of learners and
aligned to Common Core Learning Standards and/or
content standards

Additional
Findings

Well Developed

1.2 Develop teacher pedagogy from a coherent set of
beliefs about how students learn best that is informed
by the instructional shifts and Danielson Framework
for Teaching, aligned to the curricula, engaging, and
meets the needs of all learners so that all students
produce meaningful work products

Additional
Findings

Well Developed

2.2 Align assessments to curricula, use on-going
assessment and grading practices, and analyze
information on student learning outcomes to adjust
instructional decisions at the team and classroom
levels

School Culture

Focus

Well Developed

leadership and focuses on improved student learning

To what extent does the school... Area of: Rating:

3.4 Establish a culture for learning that communicates Additional
high expectations to staff, students, and families, and Eindi Well Developed
provide supports to achieve those expectations Indings

Systems for Improvement |

To what extent does the school... Area of: Rating:

4.2 Engage in structured professional collaborations on
teams using an inquiry approach that promotes shared Celebration Well Developed
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Area of Celebration

Quality Indicator: | 4.2 Teacher teams | Rating: | Well Developed

and leadership
development

Findings

Impact

Teachers and teacher teams systematically collaborate to analyze a range of student data and
information, and particularly for targeted students, make connections to classroom practices.
Additionally, the school has created a multi-tiered system of leadership structures to promote
staff investment through shared decision-making as aligned to student achievement goals.

As a result, staff engage in an array of opportunities that afford them input into the direction
that school goals based on student achievement take, thereby creating a cohesive culture of
practices and shared improvements impacting student learning.

Supporting Evidence

Teacher teams analyze a range of data and student work as standard practice as reflected in
team minutes as well as shared by designated lead teachers of each teacher team. Teachers
can provide rationale for the team’s collective thinking around the instructional decisions being
made as part of classroom planning and small group instruction and how that applies to the
adjustments each teacher is making given the particular students they teach. Subsequently,
the lead teacher, who maintains an out-of-classroom coaching position, follows up by
supporting implementation of the agreed-upon strategy with each teacher individually. Logs
from this classroom support are reviewed by the school’s instructional cabinet and serve as
feedback that cycles back as additional data to inform future team meetings facilitated by the
lead teachers. Over 95% of students in alternate assessment made from 2% to 50%
achievement gains in both English language arts and mathematics using the SANDI
assessment as a local measure. Since this same assessment is used to write students’
Individualized Education Plans goals, those gains further translate to progress toward mastery
on students’ individual goals.

Conversations with teachers and teacher teams indicate a shared understanding of school-
wide plans and a common instructional language that is being developed through an
embedded system not only present through structured professional collaboration time but also
during common preps and Lunch and Learns, which are teacher-initiated and directed.
Practices are created and shared and can be see cohesively across classrooms. For
example, one teacher shared how she learned to utilize a “KWL” chart with her students earlier
in the year. Teachers articulated how they began experimenting with the KWL and how useful
they have found this particular graphic organizer to be in accessing student’s background
knowledge and motivating students by setting the stage for new learning. In all classes visited,
the KWL strategy can be seen in use.

Staff articulate that the open invitation to participate on focused committees; the regular
dissemination of formal surveys soliciting interests, ideas and needs; the constant informal
exchanges and flow of ideas either face-to-face or by email; and the support by administration,
teacher leaders and their peers in meeting a specific need as it arises or in piloting a fresh
idea fosters a culture for learning whereby all stakeholders are vested in the policies and plans
that are developed to impact the learning of the students they share. This results in teachers
who are motivated in problem-solving new ways to engage students in applying academic
skills to real life situations. For example, two teachers have collaborated to create a
supplementary entrepreneurial curriculum in response to students’ interests.
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Area of Focus

Quality Indicator: 2.2 Assessment Rating: | Well Developed

Findings
The school has a coherent structure of common assessments aligned to curricula in all
subject areas, tracks students’ progress toward goals, and consistently checks for
understanding using a varied approach to meet the needs of all student groups.

Impact
Across the majority of classrooms teachers consistently monitor achievement data
making curricular or instructional adjustments as needed. Students take ownership of
their learning goals and demonstrate mastery toward those goals.

Supporting Evidence

e The school uses common assessments aligned to the standards and all subject curricula
across all classrooms. New York State Alternate Assessment and Student Annual
Needs Determination Inventory (SANDI) and Formative Assessment of Standards Tasks
(FAST) provide baseline and summative information for alternate learners; Regents,
RCTs and New York State Standardized Assessments in English language arts and
Mathematics, grades 3 to 8 provide baseline and summative data for standardized
learners. Scantron as well as diagnostics from programs such as Equals Mathematics,
STEM, and Rigor in Reading, to name several, are formatively used to determine
student groups and track incremental gains toward goals. Teachers work together to
design teacher-made assessments, rubrics and Student Reflection Cards. Data is
warehoused in a common platform IEP-PAL, and reports and supporting student work
resides in student portfolios for teacher analysis which was evidenced in all classrooms
visited.

e Teachers across classes visited and in teacher teams explain how they make decisions
regarding instructional learning groups based on baseline level data, available at this
point in the school year, and by formative information garnered from regular
administration of the programmatic diagnostics used respective of a particular student
sub-group cohesively across the organization. Teachers monitor incremental gains with
weekly work products from common teacher-made assessments to inform revisions to
their next planning steps and to effectively analyze students’ movement toward learning
mastery. |IEP-PAL aggregate reports for SY 13-14 indicate that an average of 90% of all
student groups participating in alternate and standardized assessments made
achievement gains as measured by state and local measures.

e Teacher monitoring of student engagement and understanding is visibly active on the
part of stakeholders including paraprofessionals. The teaching team can be seen either
working with small groups with adapted materials or circulating to guide and intervene as
needed. Exit tickets and a Student Reflection Card monitor academic and personal
behavior learning. Most teachers can be seen conferencing with students who need
support in self-assessing with an adapted version of the Reflection Card. Many students
could speak to their next learning steps. For example, one student interviewed at his
work site at CVS explained that he is working on solving multiple operations in math and
accepting constructive criticism at his job. However, other students interviewed from
one class could not articulate specific next steps for learning in a particular subject area.
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Additional Findings

Quality Indicator: 1.1 Curriculum Rating: | Well Developed

Findings

Impact

The school strategically adopts a complement of rigorous and engaging core curricula
and programs across content and grades, aligned to standards and embedding the
shifts, to meet the needs of students of varying cognitive abilities. Staff revises tasks
using a range of student information and work to enhance curricula to meet the needs of
students of all cognitive ability levels.

All students, including those at both the high as well as low end of intellectual capacity,
have access to and engage in rigorous content learning and thinking across classrooms,
in preparation for post-secondary success.

Supporting Evidence

The school’s curriculum maps, which have been and continue to be revised by a cross-
functional committee structure over several years, are used cohesively across the
organization and align to the Common Core Learning Standards and integrate the
instructional shifts based on the Essential Elements and Alternate Indicators. Bimonthly
units reviewed include lessons and activities that generalize learning to real world
situations in alignment with the Career Development Occupational Studies standards as
well. The school showcases units of study in Music, Culinary Science and the Arts and is
currently developing additional career readiness units based on student interest aligned
to standards.

Lesson plans in all subjects include a pre- and post-assessment, core vocabulary,
hands-on materials, and a selection of adaptations, including the need for assistive
communication, to provide access to concepts and skills taught based on individual
student need as well as groupings that are established and revised based on
benchmarking data. Additionally, students’ individual goals are integrated into plans so
that there are maximum opportunities for teachers and paraprofessionals to address IEP
goals in an integrated way during small group content-specific instruction.

The school has determined targeted literacy and mathematics intervention programs that
supplement core instruction for identified student cognitive ability groups based on an
analysis of data and the complementary portfolio of student work and other
programmatic-specific diagnostics. These programs serve to provide direct instruction in
the mastery of students’ individualized literacy and mathematics goals. For the 2013-14
school year, over 90% of students across all cognitive ability levels made moderate to
significant gains in both English language arts and Mathematics as measured by local
assessments

Academic tasks are revised even more specifically by teachers during common planning
as well as during other self-initiated times in order for tasks to best meet the cognitive
needs of students. Teachers use a software tool called Vizzle, which has been
purchased for every classroom, to create cognitively engaging, yet appropriate, activities
that provide all students, but particularly those with severe intellectual disabilities, access
to meaningful learning. For example, during a lesson from a unit on the digestive
system, students in a 12:1:4 class are actively engaged in sorting edible and nonedible
items on the SmartBoard.
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Quality Indicator: 1.2 Pedagogy Rating: | Well Developed

Findings

Impact

A congruent set of practices, teaching strategies and high-quality supports that are
based on a common belief about effective student learning and are grounded in targeted
criteria from Danielson’s Framework for Teaching is evident across the vast majority of
classrooms.

Students of all ability levels have access to curricula, are engaged in challenging work
leading to work products that reflect levels of higher order thinking as appropriate.

Supporting Evidence

Across classrooms visited, students of across ability levels were actively engaged in
learning, sitting in homogeneous groupings, with tasks and respective materials adapted
according to each student’'s cognitive need as well as available programmatic
communication devices to support student response and peer-to-peer interaction
whenever possible. In one class with severely intellectually impaired high school
students, the teacher was directing Christian to add on to Mohammed’s answer about
the digestive system with assistive technology. In another class during a mathematics
lesson, students were locating coordinates on the Smart Board.

Classroom environments that are highly structured as well as print and material rich
coherently across the organization support high levels of cognitive engagement.
Individual work schedules; learning stations with IEP driven work tasks; leveled libraries;
updated technology including communication devices, Smart Board, ipad and computer;
and a wealth of educational resources and teacher-made activities are examples of what
can be found consistently in classrooms across the organization including in those
classes opened this September at a new site with first year teachers.

A positive disposition toward learning is supported by Get Ready to Learn (GRTL), a
yoga movement program that every class participates in at the onset of the day as
reflected in class schedules and classrooms’ Flow of the Day. The Power of Choice is a
social/lemotional program utilizing a token economy with club incentives that help
students self-regulate. Students especially articulated the importance of “work effort” as
one of the six areas of respect.

Teachers observed scaffold instruction for the range of learners they serve via
differentiated visual supports and materials based on students’ learning modalities.
Questioning and prompting was also observed to be varied in an effort to move students
toward a higher level of thinking and independence. Class practices and routines reflect
the school’s expectations that every student actively participate and take ownership for
all their learning and with a focus on communication skills. Several examples observed
include: students have their IEP goals on their desk and are guided to reflect on their
progress routinely. Students interviewed could speak to their goals and what they were
working on to master them. Paraprofessionals observed worked alongside teachers,
prepared with plans to facilitate small groups. Classroom teaching teams were seen to
consistently promote student communication and peer-to-peer interaction through
guided questioning, use of communication systems, and a practice of peer review.
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Quality Indicator: 3.4 High Rating: | Well Developed

Expectations

Findings

The school has a culture whereby school leaders, staff and parents have high
expectations for themselves and the students they share. lIterative communication and
training drive the school’s instructional goals and plans to meet the long-range
achievement goals of all students.

As a result, there is a well-entrenched culture for learning whereby all stakeholders hold
each other accountable for thoughtful, mutually developed learning expectations and
corresponding supports so that the students they share make continuing and optimal
progress toward post-secondary success.

Supporting Evidence

Parents share teachers communicate regularly with them using a Daily Communication
Notebook as well as with weekly updates that keep them apprised of what their child is
working on in school and the progress they’re making. Every teacher has a website that
is shared with families and monthly newsletters provide parents other timely school-wide
information. Parents could speak to how they continue to work with their child at home
on skills being taught at school, for example practice reading using word families.

School leaders and staff proactively partner with families to improve post-secondary
outcomes for their children. For example, in reviewing data as well as by having a deep
knowledge of their students, the school identifies students who could benefit from a
decreased reliance on adult support and/or related services in order to move them
toward independence. Outreach to respective families is made, the school and family
collaborate to put a plan into place, and the student’s instructional progress is monitored.
Last year 20% of students who are alternately assessed were successful in meeting
their goals with a reduction in support services.

Parents state they value the communication and training they receive from the school’s
transition and guidance support team which helps families access outside agencies and
other community resources as they partner in the transition goal planning process for all
aging students. Parents state students are being prepared for the optimal independent
life they can achieve. One parent claims her daughter is ready with employable skills,
and that she doesn’t know where her daughter would be today if it wasn’t for this school.

The school consistently messages high expectations for all stakeholders and has
worked to build an embedded culture for learning over a five-year span by developing a
broad and responsive committee structure including teachers, paraprofessionals, related
service providers and parents representative of all sites, subjects, and student
populations. Students also have representation in select committees giving them an
active voice in how plans are developed and revised. The school’s instructional goals
grounded in Danielson’s FfT undergird the planning process. Action plans and logs from
committee meetings inform the school’s training plans, possible revisions to plans, as
well as offer the ability to pilot innovative practices. The principal shares she welcomes
teachers to email her their ideas. Surveys, regularly disseminated, also yield feedback
from the staff at large. All teachers met with articulated they felt important in all planning
decisions and voiced the school’s open door policy and strong support of their teaching
practices. They also shared the high value they place on the support of their peers in a
climate that sees everyone as having strengths.
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