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The School Context 

 
The Rosa Parks School is an elementary school with 654 students from grade Pre-

Kindergarten through grade 5.  The school population comprises 8% Black, 72% 

Hispanic, 7% White, and 12% Asian students.  The student body includes 6% English 

language learners and 15% special education students.  Boys account for 51% of the 

students enrolled and girls account for 49%.  The average attendance rate for the school 

year 2013-2014 was 94.0%. 

 

School Quality Criteria 
 
Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Celebration Well Developed 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Proficient 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Well Developed 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Well Developed 
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Area of Celebration 

Quality Indicator: 1.1 Curriculum Rating: Well Developed 

 
Findings  All curricula are aligned to Common Core Learning Standards (CCLS). Higher-order 
thinking skills are consistently emphasized for all learners across grades and content areas. 
 
Impact  As a result of these findings, the school makes strategic curricular decisions to promote 
college and career readiness for all learners. Rigorous and challenging academics tasks are 
built into lessons where students must demonstrate their thinking and understanding.  
 
Supporting Evidence 

 The school’s revision and modification of their curriculum utilizing a comprehensive 
balanced literacy program, ReadyGen, incorporated with supplemental literacy 
resources along with their comprehensive balanced Go Math! Programs, show that unit 
plans have cross curricula elements and rigorous academic tasks.  

 The schools’ vertical team meets using the Common Core Learning Standards and 
formative and summative assessment data to revise and plan units.  

 Lesson plans are designed using Webb’s Depth of Knowledge and Hess’s Cognitive 
Matrix with a combination of higher order thinking activities. The use of multiple means 
of representation, expression and motivation for learning are evident.  

 Supplemental programs and online support tools are incorporated into daily whole class 
and small group lesson plans to enrich, challenge and support student thinking. These 
supports include Treasures, Triumph, Brain Pop, Imagine Learning English, Think 
Central, and MyOn.  

 Curriculum maps are shared with clusters, support personnel and all school members to 
ensure that students are exposed to CCLS across grades and subject areas, including 
gym and art.  
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Area of Focus 

Quality Indicator: 1.2 Pedagogy Rating: Proficient 

 
Findings   
Teacher practice is centered around a coherent set of beliefs about how students learn best. It 
is informed by the instructional shifts and Danielson Framework for Teaching; supports the 
curricula; is engaging, and meets the needs of all learners so that students produce meaningful 
work products.  
 
Impact   
Teaching practices support the delivery of instruction which is often times student centered, 
excited, challenging and relevant so students are active participants in the learning experience.   
 
Supporting Evidence 

 In most classrooms visited students were engaged in discussions, grouped by strengths 
and area of need and had opportunities to express their thinking. 

 Across classrooms, teachers modeled for teachers by using explicit frontal teaching 
based on curricula. However, some classrooms had lessons and teaching strategies 
with missed opportunities for students to extend their thinking and challenge their peers.  

 In most classrooms, there was evidence of multiple entry points and scaffolds of support 
built into the lesson so that ELLs and SWDs could access curricula materials and 
produce student work products in their own way including the use of varied graphic 
organizers, visual aids, technology supports.  However, in some classes, some students 
could not understand learning targets and were not able to complete assignments, and 
in others, gifted students were not able to move forward independently. 

 Most classrooms demonstrated evidence of structured protocols for small group work 
and/or pair work and learning. For example, students in one class had to work in 
partnerships to solve math word problems where one student used the manipulative and 
the other student figured out the problem using numbers. While in another class, 
students participated in a Team Talk session and had to discern between the better type 
of skeletal system based on the environment.  However, across other classes visited, 
there were mainly whole group activities; one size fits all type of teaching in most of the 
other classes visited.  
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Additional Findings 

Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
The school aligns assessments to curricula; uses on-going common assessments and grading 
practices; analyzes student learning outcomes, and makes instructional decisions school wide, 
at grade level, and at the classroom level.  
 
Impact  
As a result of these findings, assessment practices inform instruction and improve student 
outcomes across grades and classrooms.  
 
Supporting Evidence 

 The school collects frequent formal and informal assessment data on students, and the 
cabinet along with coaches and teachers interpret data about student progress.  These 
assessments include Go Math checklists, unit assessments, ReadyGen weekly and unit 
assessments, on-going running records, and published pieces of writing which are 
published weekly and monthly. 

 Data is interpreted and broken down by grade, class, student population, and grade 
band (K-2 and 3-5) to inform decisions about programs, curriculum teaching, which the 
school monitors through the use of data-folios for each class and portfolios for each 
student.  However, not all classes had their data-folios or portfolios completed across 
classes.   

 The use of entry and exit slips along with conference notes tracks student progress and 
the effectiveness of instruction, and aids the school in making instructional changes 
based on student progress. However, some classrooms visited missed opportunities to 
adjust classroom practice using this information.  
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Quality Indicator: 3.4 High 
Expectations 

Rating: Well Developed 

 
Findings   
The school has a culture of learning that communicates high expectations to staff, students, and 
their families, and provides supports to achieve those expectations.  
 
Impact   
As a result, all stakeholders are accountable for the success of students at the school with 
emphasis on successful partnerships and effective feedback to teachers, parents, and students. 
 
Supporting Evidence 

 Teachers conference daily with students in all subject areas; keep sticky notes next to 
learning targets with samples of student outcomes, and provide next steps for students.  

 School leaders partner with families by inviting them in once per month to learn about 
Common Core Learning Standards and to work side by side with their children as active 
participants in completing writing assignments associated with the learning tasks  

 The principal sends out a weekly email message to teachers highlight best practices, 
and provides multiple opportunities for intervisitation, collaboration, and planning 
throughout the school day.  

 Each child is given the opportunity to select a career, and the career choice is displayed 
on the back of each chair. The teacher refers to the career on appropriate occasions. 

 Classes conduct research on colleges and organize a college fair. Students have 
opportunities to visit local colleges and learn about the expectations and post-secondary 
requirements.  
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Quality Indicator: 4.2 Teacher teams 
and leadership 
development 

Rating: Well Developed 

 
Findings 
There are a variety of structured inquiry based professional collaborations through which teams 
of teachers share best practices for improving teaching and learning throughout the school. 
Distributed leadership structures create varied opportunities for staff members to work with 
peers and administrators in making decisions about school improvement goals and initiatives.   
 
Impact   
The inclusion of all staff in a multitude of teams empowers all teachers to assume responsibility 
for collectively improving teacher practice and student mastery of applicable performance 
standards and results in teachers being deeply involved in school level decision-making.  
 
Supporting Evidence 

 The school’s master schedule which shows programmed meeting times, indicate that 

teams of teachers have common planning periods and that other structured professional 

development sessions allow teachers to meet and make decisions in horizontal and 

vertical teams. School documents indicate that teams include: grade level Professional 

Learning Communities (PLCs); a grade leaders’ team; a Talented and Accelerated 

Academic Program (TAAP) team; and a special education team. Minutes and 

attendance logs show that all staff members, including out of classroom staff and 

teachers of English Language Learners and students with disabilities, collaborate in 

sharing best practices across classrooms.  

 During team meetings, teachers evaluate student work and data on an ongoing basis, 

using the Objective, Reflective, Interpretative, Decisional (ORID) protocol. Meeting 

documents, including student work samples and agendas, show the use of this protocol 

by all PLCs to look at student work and make decisions about next steps for individual 

and groups of students, based on needs uncovered via collaborative analysis of the 

work samples.  In addition, exhibits of individual and class level item skills data reflect 

teacher team analysis of students’ mastery of specific Common Core Standards.  

 The principal stated that team meetings strengthen the instructional capacity of teachers 
to improve student achievement across grades, as team meetings result in a clear focus 
on gaps in students’ learning and collaborative determination of effective strategies for 
addressing those gaps. For example, samples of work submitted by the principal for the 
same students, showing the level of performance before and after interventions, 
demonstrate increased student mastery of the targeted skill.   
 

 There is a grade leader for each team and teachers take turns leading presentations to 
their peers during meeting sessions. Teachers interviewed during a teacher meeting 
stated that grade level leaders also participate in meetings with school leaders to 
promote school goals, providing critical input in school level decisions about how to 
improve teaching and learning daily. The teacher leaders facilitate the work with their 
respective teams.  

 


