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P.S. Q255 is a K-12 school with 431students from grade kindergarten through grade 12.  

The school population comprises 11.83% Black, 40.37% Hispanic, 26.68% White, and 

17.7% Asian students.  The student body includes 34.11% English language learners and 

100% special education students.  Boys account for 79.81% of the students enrolled and 

girls account for 20.19%.  The average attendance rate for the school year 2013-2014 was 

91.5%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Focus Proficient 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Additional 
Findings 

Well Developed 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Well Developed 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Celebration Well Developed 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Well Developed 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
3.4 High 

Expectations 
Rating: Well Developed 

 
Findings 
School leaders have created a culture for learning that consistently communicates high 
expectations for instruction and creates opportunities for professional learning and support.  The 
school partners with families to support student progress towards college and career readiness. 
 
Impact 
There is mutual accountability of student success by all stake holders.  These best practices have 
also resulted in high levels of professionalism, quality instruction, and effective communication 
around academic, social, and behavioral expectations resulting in improved student outcomes. 
 
Supporting Evidence 

 

 The school provides ongoing, clear lines of verbal and written communication with 
families to deepen their understanding of college and career readiness 
expectations for their children.   This is done via monthly school newsletters and written 

notes sent home by teachers on a daily basis. In addition, family workers, the parent 
coordinator and related service providers make outreach to parents to ensure all 
students’ diverse needs are met. This empowers families to help support their 
children in meeting these expectations.  One parent stated: “We always know what 
are kids are doing and what is coming next”. 

 Tools such as curriculum binders, instructional memoranda, data collection sheets, and 
templates for analyzing student work are distributed to all staff, specifying the school’s high 
expectations for teaching and learning.  The Principal distributes a weekly bulletin 
reinforcing these high expectations and defining next steps that are linked to the targeted 
components of the Danielson Framework for Teaching, the instructional focus across the 
school and content specific steps, with supports and materials that must be evident in all 
classrooms. 

 Teachers receive high quality professional development from Treatment and Education of 
Autistic and Related Communicative-Handicapped Children (TEACCH) consultants which 
has led to consistent practices within and across grades.  New teachers receive training in 
August to prepare them for the school year.  An example of this work includes the use of 
visual icons to give effective feedback to non-verbal students regarding their progress.   

 Ongoing parent workshops play a significant role in enhancing teacher communication and 
partnerships with parents.  “Annual Family Fun Night, Cultural Night and Summer 
barbeque”, bi-monthly workshops provided by related service providers, new parent 
orientation, training on communication devices and Picture Exchange Communication 
System (PECs), and an open door policy all increase opportunities for a school and home 
connection to support high expectations for a path to college and career readiness. 

 Parents stated that the teachers are more than willing to work with them to help their 
children.  For example, one parent stated, her child was having difficulty in doing homework 
assignments.  The teacher strategically mapped out a plan of action for the parent to use at 
home to help her child.  The parent stated he is now able to sit and complete all 
assignments without incident. 
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Area of Focus 
    

Quality Indicator 1.1 Curriculum Rating: Proficient 

 
Findings 
School leaders and teachers align curricula to the Common Core Learning Standards, integrate the 
instructional shifts and consistently utilize multiple resources to emphasize rigor and higher order 
thinking skills for all students in their learning tasks.  However, coherence of mathematical curricula 
varies across the school. 
 
Impact 
The school cohesively integrates the instructional shifts and content standards across all curricula 
with rigorous tasks, learning experiences, and multiple entry points promoting college and career 
readiness resulting in increased student achievement by all learners.  The school is deepening its 
commitment to coherence of math curricula. 
 
Supporting Evidence 

 The school’s belief of assuring access for all learners is embedded in all lesson planning.  
Entry points for all students, including English language learners, is a collaborative decision-
making approach that focuses on the individual elements of a lesson, while considering the 
learning styles of students, their learning modalities, interests and readiness skills.  It 
assures contributing and participatory roles for all learners.  For example, extra time was 
provided for some students to complete a rigorous task, while enrichment activities were 
provided for others.  During a 1st grade classroom (alternate assessment) visit, students 
were working on comparing shapes.  Students who completed the task worked on an 
enrichment activity creating their own chart of various shapes. 
 

 Lessons and academic tasks include the integration of the instructional shifts across subject 
areas.  For example, in English language arts, lesson plans reflect strategies to build 
academic vocabulary, including the use of word walls across subjects.  Student work posted 
on bulletin boards reflects higher order tasks requiring problem solving, creativity and text-
based writing products. 

 

 Lesson plans integrate the instructional shifts in math, specifically Math Shift 5 (Application), 
during daily instruction.  Teachers plan opportunities for students to utilize functional 
concepts and apply them to real world experiences as accomplished using instructional 
strategies such as money exchanges, time concepts, 1:1 correspondence and choosing 
correct operations to solve problems.  Teachers support these opportunities while piloting 
math programs in order to ensure coherence of curricula across the school. 
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Additional Findings 
    

Quality Indicator: 1.2 Pedagogy Rating: Well Developed 

 
Findings 
Across the vast majority of classrooms, teaching practices are aligned to the curricula and reflect a 
coherent set of beliefs about how students learn best as informed by Danielson Framework for 
Teaching.  Plans for lessons and units are well-structured with student specific pacing and time 
allocations to ensure all learners have the opportunity to produce meaningful work products. 
 
Impact 
Across all classrooms, grades and subject areas, it was evident that instructional practice uses a 
variety of strategies to actively engage all learners in tasks that promote higher order thinking 
resulting in student work that is demonstrative of rigor, high levels of student cognition, and student 
ownership of learning. 
 
Supporting Evidence 

 Throughout the school there is a consistent belief that students learn best when they 
engage in activities that allow for high levels of questioning and discussion.  Teaching 
practice is informed by the Danielson Framework for Teaching, the instructional shifts and 
team discussions.  For example, in a 4th grade class (alternate assessment) students 
demonstrated high level discussion and critical thinking, using PECs to explain their choice 
of healthy foods.  Students were paired to question their classmate about their choices.   

 Student work portfolios, classrooms, bulletin boards and notebooks show tasks that provide 
multiple entry points that provide students with opportunities to engage in cognitively 
challenging activities that develop critical thinking skills.  For example, in a 2nd grade 
(alternate assessment) class students were graphing their choice of snacks considered 
healthy.  Verbal students responded orally and non-verbal students used communication 
devices.  Each student explained their reasoning for their selection through their Preferred 
Mode of Communication (PMC). 

 Class instruction provides extensions, which include two essential questions specific to each 
grade band and content area, requiring high level of student thinking.  For example, in a 7th 
grade (alternate assessment) class students were creating menus of healthy foods which 
would be included in the class made “Healthy Living” book.  Completed menus varied and 
included student writing and PECs lists.  Each student explained the process used in 
creating their menu. 
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Quality Indicator: 2.2 Assessment Rating: Well Developed 

 
Findings 
Across the vast majority of classrooms the school uses common assessments and rubrics aligned 
to its curricula to analyze student work, make adjustments to curricula at the team and classroom 
levels, and provide meaningful feedback and next steps across grade and subject areas. 
 
Impact 
The strategic creation and use of assessments and rubrics by all teachers allows for ongoing 
analysis of student performance and adjustment to classroom practices that increases student 
achievement.  Student self-assessment tools guide instructional decisions and provide clear and 
actionable learning targets for all learners. 
 
Supporting Evidence 

 Teachers articulate coherent reasons for assessment choices which are aligned to the 
Common Core Learning Standards.  For example, in one classroom visit all students are 
non-verbal and the teacher uses an assessment that incorporates PECs to analyze student 
learning.  These choices provide a wide range of daily, monthly and quarterly data to adjust 
instruction and monitor student growth.  In another classroom visited, the teacher and 
student were reviewing the student’s works product and together completing the student’s 
daily performance chart allowing for student comprehension of next steps. 

 A variety of meaningful feedback is given to students at the conclusion of each lesson.  
Feedback is timely and given in various forms due to each student’s receptive and cognitive 
understanding.  For example, in classroom visits feedback was observed verbally, social 
praising (high fives), by the use of tangibles (stickers, reinforcers, tokens), and written 
feedback with next steps. 

 The school’s instructional focus, as articulated by all teachers and administrators, centers 
on deepening the knowledge of students through planning and is reflective of analysis of 
assessments.  This work has led to increased focus on the design of tasks and teaching 
strategies.  For example, speech teachers push-in the classroom to increase 
communication skills.  Evidence of this was observed in the end of unit assessment in a 1st 
grade (alternate assessment) class, which assessed content area and communication skill 
growth. 

 Administrators and lead teachers created a Resource Guide to assist teachers in completing 
the beginning of the school year assessment process for their students.  This guide details 
specific assessment responsibilities for various teachers and fosters collaboration among 
stake holders.  Information obtained from assessments assists teachers in the development 
of Individualized Education Plan (IEP) goals as well as Behavior and Social Skills plans. 
This was evident by the 14% decrease school wide in targeted inappropriate behaviors. 
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Well Developed 

 
Findings 
All teachers are engaged in structured, collaborative inquiry-based professional learning teams and 
study groups.  Embedded leadership structures encourage teachers’ voice in key decisions from 
planning curricula to improving practices. 
 
Impact 
The work of teachers teams results in teacher leadership throughout the school, where deep 
collaboration among colleagues leads to identification of practices resulting in increased student 
performance.  Furthermore, teachers adjust practices to ensure student mastery in all subject 
areas. 
 
Supporting Evidence 

 All teachers are involved in a professional learning team and meet at least twice a week.  
Teams use multiple sources of data including student work, Student Annual Needs 
Determination Inventory (SANDI) baseline and end of year assessments, teacher created 
English language Arts and math assessments to understand trends across the school, 
grade, classes and individual students.  Curriculum maps, units of study and lesson plans 
demonstrate planning aligned to the Common Core Learning Standards and highlight the 
instructional shifts. Evidence of this work is the identification of an appropriate individualized 
reading program for each student based on their cognitive ability. 

 Teachers take on leadership roles such as instructional coach, data specialist, and team 
leaders.  All team leaders participate in training provided by a district based coach, are 
supported by administration and receive a training packet explaining team norms, roles and 
expectations.  The administration meets with the instructional cabinet to follow-up on the 
work of the teams.  Teachers state, “The principal and assistant principals are 100% in favor 
of anything we want to do that will benefit the students”.   

 During weekly inquiry team meetings, teachers participate in lesson study, analysis of 
student work, performance, and progress outcomes with the goal of understanding the 
impact of teaching on student learning.  Each month the teams have a different focus, 
studying targeted groups of students to gain understanding of strategies that are successful 
and expand practice to impact students across the school.  For example, one team is 
focusing on students who use communication devices to improve their writing.  The team is 
developing writing protocols as well as embedding enrichment activities into all units of 
study that support the continual progress of students. 

 During the team meetings each teacher articulates how they will apply the suggestion or 
strategy that was discussed at the prior meeting and then it is followed up at the next 
meeting discussing the impact.  For example, at a 3rd thru 5th grade literacy team meeting, 
one teacher presented a piece of student writing where the student scored a four on a rubric 
of one to four.  She explained how she implemented the strategy given to her at a prior 
meeting which led to an improved student outcome. 

 


