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The School Context

Emerson is a middle school with 237 students from grade 6 through grade 7. The school
population comprises 69% Black, 16% Hispanic, 2% White, and 8% Asian students. The
student body includes 3% English language learners and 31% special education students.
Boys account for 52% of the students enrolled and girls account for 48%. The average
attendance rate for the school year 2013-2014 was 93.0%.

School Quality Criteria

Instructional Core
To what extent does the school...

Area of:

Rating:

1.1 Ensure engaging, rigorous, and coherent curricula in
all subjects, accessible for a variety of learners and
aligned to Common Core Learning Standards and/or
content standards

Additional
Findings

Proficient

1.2 Develop teacher pedagogy from a coherent set of
beliefs about how students learn best that is informed
by the instructional shifts and Danielson Framework
for Teaching, aligned to the curricula, engaging, and
meets the needs of all learners so that all students
produce meaningful work products

Focus

Proficient

2.2 Align assessments to curricula, use on-going
assessment and grading practices, and analyze
information on student learning outcomes to adjust
instructional decisions at the team and classroom
levels

School Culture

Additional
Findings

Proficient

leadership and focuses on improved student learning

To what extent does the school... Area of: Rating:

3.4 Establish a culture for learning that communicates
high expectations to staff, students, and families, and Celebration Well Developed
provide supports to achieve those expectations

Systems for Improvement

To what extent does the school... Area of: Rating:

4.2 Engage in structured professional collaborations on Additional
teams using an inquiry approach that promotes shared Findings Proficient
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Area of Celebration

Quality Indicator:

3.4 High

Expectations Rating: |  Well Developed

Findings

The school has established a culture for learning that consistently communicates high academic
expectations for teachers and students with support to achieve those expectations of the
Danielson Framework for Teaching and the instructional shifts. The school offers ongoing
feedback to parents, providing them with a consistent awareness of their students’ progress

toward

Impact

meeting expectations.

The school’s collaborative culture of accountability supports high expectations for staff and
students. The successful partnering with families ensures that all students own their educational
experience and are prepared for the next level.

Supporting Evidence

High expectations are ingrained in the school’s culture communicated through staff in a
variety of ways. The staff, student/parent handbook and weekly newsletter titled, Emerson
Weekly, and the regular use of Danielson Framework for Teaching, reinforce school-wide
expectations for teaching and culture.

Frequent classroom observations, peer visitations, and feedback from classroom visits hold
staff accountable for meeting expectations. For example, a review of Advance Teacher
Level Measures of Teacher Practice (MOTP) Detail document indicates 47 out of 58
classroom observations completed by the administration, with the majority of teachers
moving from developing to effective in component 3b.

As part of the school’s partnership with the Uncommon Charter School Network, teachers
attend training on the topic of not settling for less than 100% from participation, scholar
effort, and throughout the work of preparing scholars for high school, college, and career
success.

The school holds an annual Career Day, where professionals from different careers are
made available to meet with scholars. Prior to the event, a vocational lesson plan is
disseminated to teachers, and individualized student schedules are developed based on
the outcome of scholars’ career preference from the lesson. Through the lesson, scholars
learn about their strengths, and areas of interest.

During the parent meeting, every parent was able to speak to the school’s vision of
academic rigor, complex thinking, student-centered learning, and a commitment to the
whole child through social emotional development, such as advisory, as well as Positive
Behavioral Interventions and Support (PBIS). Additionally, parents shared that teachers
offer guidance and support and consistently send updates on their child’s progress,
attendance, and reports via PupilPath, phone calls and email outreach.
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Area of Focus

Quality Indicator: 1.2 Pedagogy Rating: Proficient

Findings

While pedagogy, anchored in common beliefs, provides consistent instructional supports, the use of
strategic extensions that foster higher order thinking demonstrated in rigorous student work and
discussions varies across classrooms.

Impact

Across classrooms multiple access points support student engagement in rigorous tasks, supports
and extensions are not always strategically planned, so that all learners, including English language
learners (ELLs) and students with disabilities (SWDs), are not given opportunities to be highly
engaged and demonstrate critical and analytical thinking.

Supporting Evidence
e Throughout the observation cycle for each teacher, emphasis has been placed on improving
teachers’ questioning and discussion techniques. A review of Advance level of MOTP
indicates that the observations conducted thus far provide evidence that individual teachers
have made progress in improving component (3b) of their instruction.

o Teachers modify assessments and assignments to meet the needs of all learners in the
classroom. Teacher observations indicated a need for developing assessments that target
argumentative writing and respond to student data. For example, in 7 grade ELA, the
teacher altered the Expeditionary Learning assessment, which called for students to create
a brochure, into several different types of work products students can produce to meet the
same learning goal as a single brochure assignment for all students.

e Teacher-student-teacher directed conversations were viewed across classes. Students
were prompted to turn and talk to a partner or work in a group yet most of the activities were
teacher directed. In a 6 grade self-contained 12:1 math class, students determined the
probability of an event by exploring the theory of probability. Students engaged in a
probability sort activity, completed a chart with certain outcome, impossible outcome, and
possible outcome categories. Students then worked in pairs to flip a coin and record the
results on the “Flipping Coin Result Chart”. By flipping a coin, students explored the
relationship between experimental probability and theoretical probability. Students who
needed additional support worked with the teacher using IXL, students in the higher group
were given extension activities and used this knowledge to predict results in other games of
chance and simulations. This level of ownership and high level thinking varied across the
vast majority of classes.
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Additional Findings

Quality Indicator: 1.1 Curriculum Rating: Proficient

Findings
All curricula are aligned Common Core Learning Standards. Curricula and academic tasks are
revised using student work and data to support diverse student needs.

Impact

The school’s curricular decisions build coherence and promote college and career readiness for all
learners. Across subjects teachers make intentional decisions to emphasize key standards and
target students’ areas of weaknesses and promote college and career readiness.

Supporting Evidence

The school uses a Danielson’s Framework aligned lesson planning school-wide template to
create lesson plans that include the New York State Content standards and Common Core
Learning Standards, the learning objective, essential questions, vocabulary, content
knowledge, literacy and differentiated groupings, formative assessments and reflection
activities.

The school adheres to the Understanding by Design (UBD) development model and uses
the Atlas Rubicon Curriculum Mapping. Through Atlas Rubicon, teachers analyze student
work, identify and examine low inference observations to inform revision of curricula and
tasks. Teachers discuss student thinking, standards that students are required to know, and
the evident gaps that need to be addressed. This information is then used to refine curricula
allowing for reflection on how the school’s curricula adapt to student’s needs and create
academic tasks that offer differentiated access so that the school’'s ELLs and SWDs are
engaged in their learning.

The entire school focuses on the Common Core Learning Standards instructional shift of
writing from sources to support scholars in making claims that are supported with textual
evidence. For example, in a social studies classroom students strengthen and
demonstrated their thinking by moving from recalling of information to demonstrating the
significance of the information in an assignment that asked them to “list the taxes the British
were enacting on the colonies” verses an assignment where the teacher pretended that
students would be taxed for supplies and connected their outrage to that of the colonists.
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Quality Indicator: 2.2 Assessment Rating: Proficient

Findings

Teachers use common assessments aligned to curricula in all subject areas and consistently track
student progress, however effective use of ongoing checks for understanding varies across
classrooms.

Impact

The school’s systems to monitor progress through data analysis as well as during instruction are
used regularly to guide adjustments in units and lessons to meet students’ learning needs.

Supporting Evidence

The school utilizes common assessments in all content areas, such as iReady, myOwn, and
MOSL. Teachers use common rubrics to assess student writing taken from the
Expeditionary Learning ELA curriculum. The EngageNY math curriculum provides rubrics
that math teachers use to grade assignments. All rubrics are modified and adjusted for
given tasks.

Based on iReady results, ELA and math teachers have modified their lessons and units
based on the needs of their individual classes. For example, the diagnostic and ongoing
individual student work on iReady showed many students lacking necessary vocabulary for
constructing argumentative essays. Consequently, teachers adjusted instruction to include
vocabulary building skills through differentiated instruction for groups of students as
observed during classroom visits and lesson plans reviewed.

Across classrooms, teachers use exit slips to assess achievement of learning objectives.
Ongoing checks of understanding take place throughout a lesson as observed during a 7
grade math Special Education 12:1 class. Teachers indicate these in their lesson plans as
well as inform the students before beginning group or individual work what they will be
assessing for the given time of group or independent practice. Students self-assess through
reflection pieces on culminating unit tasks as observed in student work during the student
meeting.
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4.2 Teacher teams

Quality Indicator: and leadership Rating: Proficient

development

Findings
Teachers examine data and student work within inquiry based teams. Leadership structures
provide a means for teachers to have input in key decisions about curricula and teacher practices.

Impact

The work of teacher teams has resulted in improved pedagogy and student progress on
assessments. Shared leadership structures build capacity to improve student learning.

Supporting Evidence

Teacher leaders, who represent each grade or department, meet weekly with the
instructional cabinet to discuss professional development and shared teacher practice.

During teacher team meetings teachers look at student work. As a result of looking at
student work, teachers have been able to adjust their instructional practices to address the
need for greatly analysis and comprehension of text by students. For example, in 7 grade
ELA teachers noticed that student argumentative skills on examined work were marred
when students were asked to consider counter-arguments. Thus, the curriculum was
modified for future writing assignments to ensure the counter-argument does not weaken a
student’s main argument.

All staff plays a critical role in this small school, from decision-making concerning
curriculum, instruction, school climate, professional development, school policies on
discipline, program design and the well-functioning of the school. Teachers and
administrators consistently collaborate to share information about scholars’ performance,
including academic progress and social emotional learning across the school.

Teacher teams review the results from recent I-Ready exams to make instructional
decisions, and share ideas to adjust teaching practices per grade based on data and
student performance tasks. For example, during a team meeting observed, a 6 grade
Collaborative Team Teaching (CTT) ELA teacher shared student work in which the student
had to compare and contrast two articles. Teachers used a Collaborative Assessment
Protocol for student work and offered suggestions to deepen this student’s learning.
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