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Richmond Town School is an elementary school with 504 students from pre-kindergarten 

through grade 5.  The school population comprises 2% Black, 16% Hispanic, 78% White, 

and 3% Asian students.  The student body includes 2% English language learners and 14% 

special education students.  Boys account for 51% of the students enrolled and girls 

account for 49%.  The average attendance rate for the school year 2013-2014 was 94.0%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Proficient 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Additional 
Findings 

Proficient 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Focus Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Celebration Well Developed 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Well Developed 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
3.4 High 

Expectations 
Rating: Well Developed 

 
Findings 
School leaders incorporate various trainings to communicate high expectations consistently to the 
entire staff.  School leaders and staff effectively communicate expectations to build partnerships 
with families. 
 
Impact 
The communication of high expectations has resulted in a culture of mutual accountability with 
staff. Feedback to families supports progress towards those expectations. 
 
Supporting Evidence 
 

 Administration communicates high expectations for all staff, which is evidenced through 
verbal and written structures such as the staff handbook, weekly updates to staff and even 
newsletters to parents. The dialogue with administration, the review of observation 
feedback and the school wide professional development calendar further revealed several 
opportunities for teachers to engage in better understanding the Danielson framework by 
involving participants in deep dives via professional learning cycles that focus on specific 
components.  
 

 Teachers are conducting inter-visitations amongst staff members to observe teachers 
engaged in Socratic seminars.  

 As a leadership school using “Leader in Me”, the school has a Lighthouse Team which 
promotes leadership and communicates the school’s expectations to students and families 
by conducting assemblies based on “The 7 Habits of Happy Kids” and the virtue of the 
month.  
 

 Teachers communicate student progress regularly in a variety of ways.  The school has a 
website in which teachers have created web pages called “Classroom Corner”, to provide 
ongoing information to parents of what students are working on and the various skills to be 
covered across subject areas.  During the interview with parents it was revealed that 
teachers provide progress reports, updates via ClassDojo on student behavior, and face to 
face meetings that take place on Tuesdays to discuss expectations and opportunities for 
partnering within the community. 
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Area of Focus 
    

Quality Indicator: 2.2 Assessment Rating: Proficient 

 
 
Findings 
Across classrooms, teachers’ practices consistently reflect the use of rubrics and groupings based 
on common assessments towards the achievement of student goals.  
 
Impact 
The use of common assessments and rubrics, results in teachers providing actionable feedback to 
students and teachers being able to determine student progress across grades and subject areas 
which support the adjustment of curriculum and instruction.  
 
Supporting Evidence 
 

 A review of bulletin boards across classrooms displayed rubrics. The rubrics included 
actionable feedback. For instance, when observing the bulletin board in an Integrated 
Collaborative Teaching (ICT) classroom, each student had a rubric attached to their specific 
work. The rubric reflected what students needed to include in their work to achieve a 
particular level while teachers provided feedback as such: “Your illustration showed 
synergizing… We will work on adding more details to your writing” and “You clearly 
expounded how characters synergized with one another and …. We will work on writing 
your ideas in complete sentences.”   

 The school utilizes common assessments in all content areas. For instance, teachers use 
the Teachers College Reading and Writing Project (TCRWP) assessment to set goals for 
students and make adjustment of their lessons. During the review of student data, the 
administration shared that teachers observed an 11.4 % drop in student independent 
reading levels. Therefore, students were provided with a variety of reading strategies and 
the curriculum was adjusted to ensure additional independent reading time.   
 

 During team meetings, the results of common assessments are analyzed across 
classrooms and grades.  Teacher teams use of a Chapter Item Analysis sheet to review 
student responses to assessment questions. According to teachers, it provides them insight 
as to student strengths, and areas of focus to formulate reading and writing adjustments and 
provide next steps towards student learning. For instance, after reviewing the Chapter Item 
Analysis sheet, teachers noted that adjustments needed to be made to provide additional 
instructional time for teaching punctuation and decoding. As a result, the skill was moved to 
earlier in curriculum 
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Additional Findings 
    

Quality Indicator: 1.2 Pedagogy Rating: Proficient 

 
Findings 
Across classrooms, teaching strategies consistently provide multiple entry points and discussions 
reflect high levels of student thinking and participation.  
 
Impact 
Consistently providing multiple entry points into the curricula with challenging tasks support the 
engagement of all students in high levels of thinking and participation that culminate in work 
products.  
 
Supporting Evidence 
 

 Teachers across classrooms use several instructional strategies to engage all students in 
high levels of thinking and participation. For instance, during classroom observations the 
use of a turn and talk, group talk ability based grouping, modeling and graphic organizers 
were observed. 

 Classrooms observed reflect consistent levels of student thinking and participation. During a 
fourth grade literacy lesson, students were engaged in a Socratic seminar discussing the 
following teacher generated questions: “What conclusion can be drawn from the three texts 
read on the Pilgrims voyage to the New World? What predictions can be made about the 
outcome of the journey once the pilgrims arrive on land?” Throughout the Socratic seminar, 
students were required to cite strong and thorough textual evidence.  Students were seated 
in a fishbowl format while a group of students, located in the outer circle, used a rubric to 
assess and provide verbal and written feedback to their peers within the inner circle.  This 
demonstration of teaching strategies, entry points, student thinking and discussion was 
observed across classrooms in similar forms but student ownership and high levels of 
thinking varied across classrooms.  
 

 During an interview, students indicated their willingness to participate and engage in 
interactive activities, visual learning opportunities, and topic discussion. Students shared the 
fact that they participate in team talk opportunities with their, “Accountabilibuddies” in which 
they engage in discussions about the lesson and their class work. For instance, during the 
interview, students shared that the responsibility of the Accountabilibuddies was to provide 
feedback using a teacher generated checklist which was provided from their portfolio.  
Additionally, the check-list was observed in use during an observation of an English 
language arts class. 
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Quality Indicator: 1.1 Curriculum Rating: Proficient 

 
Findings 
School leaders and faculty adopted selected curricula to ensure that they are providing instruction 
aligned to the Common Core Learning Standards (CCLS) and use student data to plan and refine 
rigorous academic tasks.   
 
Impact 
The school’s adoption of curricula supports school wide coherence and college and career 
readiness for all students. Academic tasks provide access to students being cognitively engaged.    
 
Supporting Evidence 
 

 During the dialogue with administration and teachers, it was revealed that teachers attended 
ReadyGen and Go Math summer vendor offered professional development that informed 
the selections for the Common Core Learning Standards (CCLS) curricula in English 
language arts and Math. Additionally, teachers during their interview noted attending the 
vendor offered professional development allows teachers to collaboratively discover the 
curriculum and explore areas that require adjustments based on their student needs. 
Teachers use the professional development to norm instructional practices across the 
school. For instance, teachers, in their interview, noted that they develop chapter formative 
assessments together and use the team meetings to look at student work and data to 
determine a set of strategies that will be used to teach in a particular lesson and, when to 
assess particular skills collectively. Additionally this was evidenced in their unit plan.      

 Across content areas, lesson plans are planned to emphasize access in tasks and support 
student engagement. For example, during a kindergarten science lesson, the task was to 
make predictions of the seasons. The teacher incorporated a variety of resources including 
a YouTube video on the seasons and a picture book used to complete the task.      

 Unit plans included tiered tasks for a diversity of learners.  For example, in an English 
language arts lesson, the teacher’s plan provided different levels of text and use of multiple 
graphic organizers based on students’ ability levels.  In addition, in social studies, the 
teacher plans reflected a range of texts to allow students to draw conclusions. 
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Well Developed 

 
Findings 
All teachers are engaged in inquiry-based professional collaborations aligned to school goals and 
opportunities are embedded to empower them to assume leadership roles that directly impact key 
decisions across the school.  
 
Impact 
School-wide instructional coherence fosters teachers’ ability to play an integral role in decision 
making that increases student achievement for all learners.    
 
Supporting Evidence 
 

 During the observation of a teacher team, teachers were guided by a teacher developed 
agenda. Teachers made reference to the school’s instructional focus and used a looking at 
a student work protocol using the Teachers College Reading and Writing Project (TCRWP) 
Independent Reading Level Assessment.  Throughout the meeting, the teachers engaged in 
a four step process: engaging in a presentation of student work samples (low, medium , and 
high levels), examination of student work samples via vertical groups (K-1, 2-3 and 4-5) to 
analyze  strengths, weakness, questions, and next steps, vertical group share out of  
findings while a recorder memorialized in ideas in writing, and teachers making 
recommendations to be shared with administration and staff on instructional changes 
needed to address student challenges in fluency and comprehension. 

 The vast majority of teachers collaborate on one or more teams including grade level teams, 
School Leadership Team (SLT), School Implementation Team (SIT), The Lighthouse Team, 
Vertical Instructional Team, and Pupil Personal Team. During the team meeting, teachers 
develop and implement school wide instructional practices.  For instance, the vertical 
instructional team analyzed chapter data aligned to Go Math to determine student areas of 
strength and weakness across grades and then made recommendations for teacher 
practice. 

 During dialogue with administration, it was revealed that the school’s data specialist, who is 
a teacher leader, conducted a math item skill analysis and shared with administration a 
concern around the scope and sequence for measurement.  The data specialist indicated 
that an adjustment needed to be made by shifting around the timeline for when 
measurement is being taught from May-June to March-April.  The administration agreed 
with the finding and approved the curricula adjustment. 

 During dialogue with administration and teachers, it was revealed that the instructional team 
consisting of teacher representatives from grades K-1, 2-3, and 4-5, engage in professional 
collaborations on how to improve practices school-wide.  Instructional leaders determine the 
agendas during these meetings and provide input to administration. For instance, teachers 
determined that incorporating reciprocal teaching would support student learning. The 
administration agreed with the determination and reciprocal teaching is reflected on the 
professional learning cycles (PLC) calendar. 

 


