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The School Context

Police Officer George J. Werdan Il is an elementary-middle school with 1,113 students
from pre-kindergarten through grade 8. The school population comprises 8% Black,
72% Hispanic, 8% White, 3% Asian, 7% Native Hawaiian/Other Pacific Islander, 1%
American Indian or Alaskan Native, and 1% Multi-Racial students. The student body
includes 19% English language learners and 14% special education students. Boys
account for 51% of the students enrolled and girls account for 49%. The average
attendance rate for the school year 2014-2015 was 91.0%.

School Quality Criteria

Instructional Core
To what extent does the school...

Area of:

Rating:

1.1 Ensure engaging, rigorous, and coherent curricula in
all subjects, accessible for a variety of learners and
aligned to Common Core Learning Standards and/or
content standards

Additional
Findings

Proficient

1.2 Develop teacher pedagogy from a coherent set of
beliefs about how students learn best that is informed
by the instructional shifts and Danielson Framework
for Teaching, aligned to the curricula, engaging, and
meets the needs of all learners so that all students
produce meaningful work products

Additional
Findings

Proficient

2.2 Align assessments to curricula, use on-going
assessment and grading practices, and analyze
information on student learning outcomes to adjust
instructional decisions at the team and classroom
levels

School Culture

Focus

Developing

leadership and focuses on improved student learning

To what extent does the school... Area of: Rating:

3.4 Establish a culture for learning that communicates
high expectations to staff, students, and families, and Celebration Well Developed
provide supports to achieve those expectations

Systems for Improvement

To what extent does the school... Area of: Rating:

4.2 Engage in structured professional collaborations on Additional
teams using an inquiry approach that promotes shared Findings Proficient
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Area of Celebration

Quality Indicator: 3.4 High Rating: | Well Developed
Expectations

Findings
The administration, faculty, students, and parents share and demonstrate high expectations and
work collaboratively towards attaining the schools goals.

Impact

Teachers revising units of study to address the school’s instructional focus of increased student
engagement, professional development activities that support improved teacher practice,
school-wide values that are embedded in the school’s Positive Behavior Intervention program,
and parents who are kept well informed and involved in support of their children, evidences a
culture of mutual accountability.

Supporting Evidence

e The school does a very good job of preparing its students for college and career as
evidenced by 87% of grade 8 students attaining enough high school credits in grade 9 to
be on track for graduating from high school in four years.

e  After reviewing student performance and progress the scope and sequence for all
content areas were revised to incorporate multiple entry points and scaffolds that provide
supports and extensions for all students to access the curriculum. In a kindergarten
class tiered activities included recognizing specific letters in a paragraph, determining
missing letters from a row, writing the letters in order, and using high frequency words,
leading to students engaging in writing sentences.

e Parents acknowledge the school goals, appreciate the level of support their children
receive and report good follow-up and opportunities for reciprocal conversations with
teachers about their children’s learning and progress. Effective use of a Family
Handbook, curriculum nights, workshops, progress reports, an automated telephone
system, monthly events calendars, a website, and ad hoc conversations, keep families
well informed.

e Students spoke about reaching their academic goals of improving their use of academic
vocabulary and writing skills. They reported that they feel respected and safe at the
school. Students referenced the Mosholu Montefiore Community Center and that they
enjoyed the music and dance components. There is also a leadership program that
focuses on preparation for college admission.

e The principal conveys high expectations throughout the school community by
demonstrating best practices of kindness and emotional support, and instructional
strategies via targeted professional development to improve teacher questioning and
discussion practices.
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Area of Focus

Quality Indicator: 2.2 Assessment Rating: Developing

Findings
Assessment results do not consistently monitor student progress to inform instructional
adjustments to meet the needs of all students.

Impact
The lack of purposeful analyses of data precludes teachers from providing tailored
instruction for targeted groups of students.

Supporting Evidence

e The school is in the process of developing rubrics that embed the language of the
Common Core Learning Standards (CCLS) into each component of a rubric in order to
provide aligned feedback. Therefore, across subjects there was minimal evidence of the
consistent use of rubrics aligned to the school’s curricula to provide actionable feedback
to students.

e Across grades and classrooms, student portfolios inconsistently contain exemplars or
evidence of common assessments and there is limited evidence of teacher feedback to
guide students’ next steps.

e The use of common formative assessments is not yet an embedded practice at the

school. This limits systematic targeted adjustment to curricula in order to meet the needs
of all students.
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Additional Findings

Quality Indicator:

1.1 Curriculum

Rating:

Proficient

Findings

The school aligns curricula to key standards and offers meaningful learning experiences that
promote rigor to improve student learning.

Impact

The school provides a rigorous written curriculum where the vast majorities of students
demonstrate enthusiasm, demonstrate high levels of enthusiasm for learning and pass their
content areas to reach their academic potential. The school met its target for overall student
achievement, including the Achievement Gap, as per the 2013-2104 School Quality Guide.

Supporting Evidence

e The school’s curricula is diverse and there is coherence across the grades and subjects
to promote college and career readiness. The school is emphasizing vocabulary via
Word Generation curriculum activities and the integration of writing units to strengthen

student achievement. In math the school prioritizes numerical fluency skills in order for
students to apply concepts to new situations to solve problems.

Recognition and concern regarding student achievement has led the school
administration to stimulate student interest by introducing high interest activities into the
school curriculum. In a sixth grade math class students with special needs and English
language learners completed a rigorous activity of understanding rates and unit rates of
the price of gas by engaging in tasks that involved abstract reasoning, constructing
viable arguments, and application of math skills to solve problems.

College and career readiness activities include career awareness through the
identification of community workers and discussions about future planning. Students
stated their intention to attend specific colleges because of academic and or sports
opportunities offered at the school.
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Quality Indicator: 1.2 Pedagogy Rating: Proficient

Findings
Schools leaders and faculty share a clear set of beliefs about how students learn best that is
informed by a research-based framework.

Impact

Students demonstrate high levels of engagement in classrooms via activities that provide
multiple entry points into their learning experiences.

Supporting Evidence

The school’s core belief about how students learn best is based on providing multiple
entry points that promote high levels of student engagement. In a seventh grade social
studies class, students, using primary and/or secondary sources aligned to his/her
learning need, participated in a Socratic discussion to discuss why slavery developed
and its impact on society. In an eighth grade math class students utilized their
knowledge of math academic vocabulary, including hypotenuse, right angles, and
square units, to apply the Pythagorean Theorem to determine the unknown lengths of
right triangles. To address learning preferences students used visuals and manipulatives
during guided practice activities.

To support student engagement flexible student grouping based upon needed skills is a
consistent practice throughout classrooms to support students’ mastery of academic
content. Instruction is provided through the re-grouping of at-risk students, including
English language learners and students with disabilities, into suitable small
homogeneous groups. The school implements intensive interventions with specific
content skill foci for students not yet achieving success, although receiving primary and
or secondary interventions. This includes incorporating the use of manipulatives to
provide strategic instruction.

Teachers’ questioning and discussion technigues provide scaffolds and extensions for
students to access content areas. In a fifth grade literacy lesson, which prioritized
vocabulary acquisition, students effectively engaged in a range of collaborative
discussions to defend an opinion via one-on-one, group, and a teacher-directed activity.
An extension activity required students to write a persuasive letter.
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Quality Indicator: | 4.2 Teacher teams | Rating: Proficient

and leadership
development

Findings
Teams of teachers engage in collaborative inquiry work that increases teacher ownership of key
decision-making that influences student learning across the school.

Impact

Adjustments to curriculum, instruction, and resource allocation, improve learning outcomes for
students across all grades.

Supporting Evidence

Teacher teams meet regularly across grades to plan collaboratively. Constituents have
specific roles. They analyze and discuss student work and benchmark assessments to
develop strategies to address student-learning needs. The grade 3 team is using a
rubric that is consistent across the grade for Informative/Explanatory Writing to calibrate
student work in order to gain a clear understanding of student learning.

Teacher team work supports shared responsibility for improved teacher practices which
is documented through the administration’s observation and feedback process. Lessons
observed showcased the school’s instructional focus of prioritizing student engagement.
Additionally, teacher work is coherent as evidenced by the development of common
plans and shared instructional practices.

Three lead teachers work with their colleagues to collaboratively support the
development of curricula revisions, units of study, and lesson plans. They also model
lessons and provide feedback aligned to the Danielson Framework. Teacher leaders
coordinate grade level content teams, resulting in promoting a positive school culture
and assisting their colleagues in enhancing their delivery of instruction. Furthermore, the
principal’s participation in the National School Administrator Management Innovation
Project-NSIP empowers the principal to focus on instruction by collaborating with school
administrators to improve teacher practice and student learning.
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