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P.S 168X is a special education program with 504 students from Kindergarten through 

Grade 12.  The school population comprises 33% Black, 60% Hispanic, 2% White, and 2% 

Asian students.  The student body includes 20% English language learners and 100% 

special education students.  Boys account for 80% of the students enrolled and girls 

account for 20%.  The average attendance rate for the school year 2013-2014 was 85%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Celebration Well Developed 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Additional 
Findings 

Well Developed 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Focus Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Well Developed 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 1.1 Curriculum Rating: Well Developed 

 
Findings 
Curricula decisions strategically made by school leaders and staff have resulted in the seamless 
integration of the instructional shifts and its coherence and alignment to the Common Core 
Learning Standards.  Embedded and consistent cognitive engagement and higher order thinking 
skills are across all grades and subjects areas.  

 
Impact 
Across grades and curricula, the school coherently integrates the instructional shifts and Common 
Core Learning Standards with rigorous and challenging tasks, and real-world experiences resulting 
in improved learning for all students. 
 
 
Supporting Evidence 

 All teachers in alternate assessment programs in grades 3-8 are using the District 75 
Curriculum Modules that are broken down into grade bands (3-5 and 6-8) and include the 
focused Common Core Learning Standard instructional shifts.  All students are provided a 
curriculum that supports their needs to achieve their Individualized Education Plan (IEP) 
goals.  In addition, the coherence in lesson planning and expectations of rigor has 
impacted student progress.  As a result, based on the Students Annual Needs 
Determination Inventory (SANDI), for grades 3-8, there are gains in the following areas: 
reading 16%, writing 12%, communication 18% and math 11%. 

 The English Language Arts curriculum maps for the standardized assessment programs 
are broken down by grade levels and integrate the instructional shifts seamlessly by 
requiring students to cite evidence from texts, find key ideas and supporting details.  A 7th 
grade ELA class had students using two texts, Water for South Sudan and Long Walk to 
Water, (one text is informational while the other is literary) to discuss how water impacts 
villages, the impact of clean water, the connections between the two texts and provide cited 
evidence.  

 Student work products observed in the students’ ELA portfolios demonstrate a steady 
infusion of higher order thinking skills.  Students used a word web as a tool to gather 
details on a specific topic and a Venn diagram to illustrate comparing and contrasting. 

 Entry points for students, including English language learners, strategically focuses on the 
elements of a lesson, while addressing students’ interests, functional levels and learning 
styles. During a kindergarten bilingual ELA class on kings and queens, using the poem Old 
King Cole, the teacher separated her students into three small groups. With the assistance 
from her paraprofessionals, each staff member worked with each group identified by a 
color. The red group had the students point to specific characters from the poem and 
added one-two distracters that were not characters in the poem. The blue group had the 
students create a puppet of Old King Cole using a template.  The yellow group had the 
students draw a picture of Old King Cole, answer recall questions, and then make 
connections to real-world experiences.  The students were able to identify Great Britain 
royalty, such as Queen Elizabeth, Prince Charles and Prince William. 
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Area of Focus 
    

Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
The school uses teacher-made assessments, common assessments, and rubrics aligned to the 
curricula to provide feedback and ongoing checks for understanding.  
 
Impact 
Teachers use rubrics and ongoing checks to make instructional adjustments to classroom 
practices, however, teacher feedback on student work products did not effectively guide the 
students to their next learning steps. 
 
 
Supporting Evidence 

 Across classrooms visited, teachers use rubrics and provide students with feedback. 
Although some of the feedback reflects the wording of the rubric, other feedback did not 
always offer next learning steps connected to the specific skills that the learning tasks 
require the students to demonstrate. Therefore, providing fewer opportunities for the 
students to understand what they need to improve in order to increase mastery and level of 
independence. 
 

 Across all sites, the  SANDI and Formative Assessment System for Teachers  assessments 
are used as baselines, pre-test and post-test. The results are used by school leaders for 
classroom placements and by teachers to group students and drive instruction. 

 Teachers create skill-specific tracking forms where level of progress and independence are 
monitored and measured over time.The form is a five-column tracker that addresses type of 
prompt, extent of prompt, accuracy, noticing and next steps. An early childhood teacher was 
tracking some of her students in drawing horizontal and vertical lines.  The long-term goal is 
for the students to trace/copy the letters of their first name. 

 During the classroom visits, teachers were observed using various checks for 
understanding: exit slips, whiteboards to show answers, class discussions, think-pair-share, 
teacher questioning specific to the tasks and cold calling.  Classroom teachers indicated 
that they use the checks for understanding to better guide them in making adjustments to 
their lesson planning and instruction.  As evident in some of the lesson plans, teachers 
incorporated additional teaching strategies to increase student achievement; such as, the 
use of the workshop model, turn and talk, guided notes, anchor charts, manipulatives, 
comprehension focus utilizing connections and visualization, and graphic organizers. 
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Additional Findings 
    

Quality Indicator: 1.2 Pedagogy Rating: Well Developed 

 
Findings 
Across the vast majority of the classrooms, teaching practices strategically provide high quality 
supports and extensions into the curricula to ensure that students produce meaningful work 
products and discussions reflect high levels of student thinking and participation.   
 
 
Impact 
Across grades and subjects, a variety of teaching strategies are evident to actively and cognitively 
engage all students in challenging tasks that promote high-order thinking skills which results in 
positive student outcomes and ownership. 
 
 
Supporting Evidence 

 The school’s instructional focus is the “Productive Struggle.”  Throughout the school, there 
is a set of beliefs that students will achieve when they engage in activities that are 
cognitively challenging and when teachers plan strategically, provide instructional supports 
and ask meaningful questions.  For example, in a 5th grade, students viewed a YouTube 
video about scientists in France tracking lizards and butterflies. After viewing the video, the 
students were asked to Think-Pair-Share on “Why did the scientists conduct experiments on 
lizards and butterflies?  Later in the lesson, the students read an excerpt from “The Most 
Beautiful Roof in the World”.  The students were asked, “Why did Meg Lowman conduct 
experiments in the rainforest and Why did Meg Lowman follow the experimental process 
that she conducted?” 

 In alternate assessment classrooms, teachers use a structured teaching model to provide 
multiple entry points, supports, and extensions to all students.   In the classrooms visited, 
students move between workstations, small groups, and 1:1 instruction using schedules to 
promote independence. 

 Across classrooms, teachers provide a variety of teaching strategies to enable all students’ 
opportunities to engage in challenging activities that develop critical thinking skills.  For 
example, in a 2nd grade Go Math lesson, students were able to solve sums for basic facts 
using the “double fact” strategy.  In a 4th grade class, students were using a “Three-Column 
Inferring Graphic Organizer” to learn about Colonial America farming.  In a 7th grade ELA 
class on Cesar Chavez Commonwealth Club Address, students use a “close reader anchor 
chart” that is posted throughout the room to guide and assist the students in answering text-
dependent questions with strategies that include: pay attention to the vocabulary, reread the 
text, gather evidence from the text, and generate interactions between schema and text. 
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Quality Indicator: 
3.4 High 

Expectations 
Rating: Proficient 

 
Findings 
The school establishes a culture for learning that communicates high expectations to all members 
of the school community and partners with families to support student progress towards the path to 
college and career readiness.  
 
 
Impact 
School leaders’ expectations are reinforced by all members of the school community through a 
common vision. This shared vision of communication and accountability provides a stronger 
partnership with families and a clear path for student achievement towards college and career 
goals. 
 
 
Supporting Evidence 

 The school is involved with the Learning Partners Program with P.S 176. Through 
intervisitations and collaborative instructional discussions with the model school, the school 
is developing a uniform IEP data collection sheet to monitor student success in achieving 
their IEP goals. 
 

 Parents shared that they are provided with consistent and on-going feedback through 
parents and teachers conferences, annual IEP meetings, communication books, report cards 
and email. The school generates monthly newsletters to illustrate students’ works and 
successes, and highlights on the school’s curricula expectations.   
 

 The school provides staff with the “Success Express” handbook that emphasizes five 
instructional initiatives; implement Citywide Instructional Expectations, strengthen teacher 
practice through the Danielson’s Framework for Teaching, ensure classroom instruction is 
aligned to the Common Core, ensure all students benefit from rigorous instruction and 
prepare students for least restrictive environment, college, workforce or independent living.  
Based on the 2013-2014 NYC School Survey, 93% of students strongly agree that their 
teachers are teaching them organizational skills and work habits to assist them in succeeding 
in school. In addition, 100% of teachers agree that their school does a good job in providing 
students with the best courses and supports to assist students in achieving their 
postsecondary goals, and 88% of parents strongly agree that the school is keeping their child 
on the right track for college, career, and success in life after high school. 
 

 Across the organization, all staff continues to receive monthly professional development 
training on writing effective IEPs, strategies on questioning and discussion techniques, 
Webb’s Depth of Knowledge and increasing student engagement through cognitively 
challenging tasks.  Based on Advance, from January 2014 to January 2015, there were 13% 
more teachers rated effective on questioning and discussion techniques, and 24% more 
teachers rated effective student engagement. 
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Well Developed 

 
Findings 
All teachers are actively engaged in inquiry teams to examine data, analyze student work, and 
refine unit plans.  School leaders provide a means for teachers to have input on key decisions 
about the curricula. 
 
Impact 
Embedded professional collaborations consistently strengthen teacher practice ensuring a shared 
commitment to attaining school goals and resulting in increased student achievement. 
 
Supporting Evidence 

 School leaders supported the importance of teacher team collaboration and implemented 
schedules, which allow every teacher to meet five periods a week for teacher team 
meetings. 

 Across all sites, the school’s instructional teacher teams monitor the implementation of the 
Common Core, review and refine the curriculum maps, performance tasks and rubrics to 
ensure that instruction is rigorous and student outcomes improve. 

 During the teacher team meetings, teachers stated that school leaders encourage staff to be 
active members in the community and a voice in improving student achievement. The 
teachers indicated that they conduct classroom intervisitation observations. The process is 
as follows: after observing a colleague’s lesson, the groups meets during their scheduled 
teacher team period and address five key areas.  A recorder using chart pad paper lists the 
five areas: Noticing of the Lesson, Wondering of the Lesson, Glowing of the Lesson, Next 
Steps for the Teacher and Observing Teacher’s Next Steps. 

 Student writing samples from students’ portfolios demonstrate consistent increases in 
content and analysis, the use of key vocabulary and command of evidence. A 7th grade 
student completed a literary analysis essay on Long Walk to Water that included a reflection 
of homeless people in New York City. 


