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The School Context

The New Venture Academy is a middle school with 336 students from grade six through
grade eight. The school population comprises 33% Black, 65% Hispanic, 1% White, and
1% Asian students. The student body includes 35% English language learners and 27%
special education students. Boys account for 55% of the students enrolled and girls
account for 45%. The average attendance rate for the school year 2013-2014 was 89.9%.

School Quality Criteria

Instructional Core
To what extent does the school...

Area of:

Rating:

1.1 Ensure engaging, rigorous, and coherent curricula in
all subjects, accessible for a variety of learners and
aligned to Common Core Learning Standards and/or
content standards

Celebration

Proficient

1.2 Develop teacher pedagogy from a coherent set of
beliefs about how students learn best that is informed
by the instructional shifts and Danielson Framework
for Teaching, aligned to the curricula, engaging, and
meets the needs of all learners so that all students
produce meaningful work products

Additional
Findings

Developing

2.2 Align assessments to curricula, use on-going
assessment and grading practices, and analyze
information on student learning outcomes to adjust
instructional decisions at the team and classroom
levels

School Culture

Additional
Findings

Developing

leadership and focuses on improved student learning

To what extent does the school... Area of: Rating:
3.4 Establish a culture for learning that communicates Additional
high expectations to staff, students, and families, and Eindinas Proficient
provide supports to achieve those expectations 9
Systems for Improvement
To what extent does the school... Area of: Rating:
4.2 Engage in structured professional collaborations on
teams using an inquiry approach that promotes shared Focus Developing
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Area of Celebration

Quality Indicator: 1.1 Curriculum Rating: Proficient

Findings
All curricula are aligned to the common Core Learning Standards (CCLS). Curricula and academic
tasks illustrate rigor and offer opportunities for all students to engage in higher order thinking.

Impact

The school’s decisions on curriculum have built coherence across classrooms and promote
college and career readiness. All students, including English Language Learners and students with
disabilities, have access to tasks that promote critical thinking.

Supporting Evidence

The incorporation of the instructional shifts across the content areas was evidenced in
student portfolios, bulletin board showcases and the teachers’ instructional plans. The
student work on the bulletin boards supports the literacy and mathematics instructional
shifts. For example, student essays illustrated argumentative essays with claims and
counter claims supported by text-based evidence. In mathematics, evidence of writing in
the content area was reflected in student work on the bulletin boards and student portfolios,
with a focus on key standards.

Teacher teams modified the Code X curriculum to create rigorous and coherent units of
study aligned to the Common Core Learning Standards and content goals which support all
learners. These units are blended with the teacher-created units to enhance the writing
process and incorporate the rigors of college and career readiness. Social studies and
science lesson plans illustrated the integration of language and literacy standards into the
content areas. For example, students are expected to use close reading strategies such as
annotation as they read science and social studies texts.

Lesson plans have been designed to include higher-order thinking skills. For example, in
several classrooms teachers embedded tasks that support the development of academic
language for both English language learners and students with disabilities. In a literacy
lesson plan students were asked to create a game. The task required students to
communicate with other students, write directions so that others could understand and
clarify specific language used for the game.
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Area of Focus

4.2 Teacher teams
Quality Indicator: and leadership Rating: Developing
development

Findings

Structured professional development, including an inquiry approach to improving learning and
teaching, is developing across teacher teams. Teacher teams are beginning to focus on
assessment data and student work for the students they share.

Impact

The activities of teacher teams are loosely aligned to the inquiry approach and school goals; hence
this work has not yielded improved teacher practice or progress towards goals for groups of
students.

Supporting Evidence
e Although, the majority of teachers collaborate in professional teams, the work is developing.
Teachers work on the incorporation of scaffolds such as visuals, language objectives, and
grouping. However, there was little evidence that teachers are delving deeply into the
sharing or development of practices that address targeted groups of students based on
analysis of student performance data.

e Teacher teams do not clearly articulate how they implement structured professional
collaborations using protocols and other structures to strengthen teacher capacity as they
plan, revise, and adapt teacher practice to meet student needs. During the social studies
team meeting, teachers shared that they were using a “Looking at Student Work” protocol
for the first time. The lack of familiarity, support and practice with the protocol did not allow
for the strategic use of the information towards supporting the development of teacher
pedagogy and effective implementation of instruction to accelerate student progress
towards Common Core aligned learning goals.

e School documents show that teacher team meetings are held regularly. However, records
and discussions of meetings do not reflect implementation of consistent systems to monitor
a variety of student data and classroom practices that inform instruction leading to the
achievement of goals for individual as well as groups of students. For example, although
there is a tool for the collection and sharing of data, it was shared that the system is
inconsistently updated.
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Additional Findings

Quality Indicator: 1.2 Pedagogy Rating: Developing

Findings

Across classrooms, teaching strategies inconsistently provide multiple entry points into the
curricula. Meaningful student work products and discussions were not present across all
classrooms visited.

Impact

Academic tasks in most classrooms were not differentiated to engage all learners in challenging
tasks, hence students’ work products and discussions do not consistently reflect high levels of
student thinking and participation in learning.

Supporting Evidence

In three out of the twelve classes observed teachers used multiple entry points such as
grouping, visuals, and language supports to provide access for all learners, including
English language learners and students with disabilities. However in the other nine
classrooms, differentiation strategies were not noted. For example, although students sat in
small groups in a seventh grade math class focusing on an algebraic inequality problem, all
students were working on the same problem with no other scaffolds to support their diverse
learning needs and styles. As a result, not all students were highly engaged in the task.

In varying classes, students engage in peer to peer discussions as they worked in groups,
but the conversations were limited due the use of low level questions asked by the teachers.
The questions focused on basic recall, using who, what, where, when, and why, which
resulted in limited student engagement. For example, in a seventh grade class students
were asked by the teacher, “Tell me what animals you see in the picture.” This line of
questioning did not require critical thinking or deep discussion and resulted in limited student
discussion.

Although, vocabulary instruction is integrated into all subjects, students in several classes
were unable to articulate their learning using academic language during discussions. In
addition, student work products did not consistently demonstrate the use of high level
academic vocabulary across all content areas. Supports for students’ use of academic
language during class discussions were also not evident across classrooms, further limiting
students’ use of such vocabulary in their work products.
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Quality Indicator: 2.2 Assessment Rating: Developing

Findings
Teachers are developing in their use of common assessments to measure student progress and
make inconsistent adjustments to meet student learning needs.

Impact

Teacher’s use of common assessment results to evaluate student progress and adjust instruction is
inconsistent across grades and subjects, resulting in missed opportunities to implement
adjustments to meet all students’ learning needs.

Supporting Evidence

Classroom visits and meetings with teachers indicate that the school is at the beginning
stages of using ongoing formative and summative assessments to group students and drive
instruction. For example, the school wide expectation is that teachers use the Data Driven
Classroom system (DDC) which is meant to gather and share data streams to drive
instruction and monitor growth. This system is inconsistently updated so teachers are not
using current data to adjust curricula or monitor teacher practice. The Data Driven
Classroom system allows parents to view their children’s academic performance. However,
parents reported that the school needs to update and monitor entries.

The use of checks for understanding is inconsistent across classrooms. In only two of the
twelve classrooms visited was there evidence that teachers checked for student
understanding. In several classrooms, students were asked either throughout the lesson
and/or at the end of the mini-lesson, “What do you do if you do not understand?” Students
asked were unable to articulate a response that included strategies such as asking the
teacher for assistance, reviewing the charts for reference, or working in groups. Teachers
continued to teach with no real time adjustments despite the lack of understanding evident.

In some of the classrooms visited, there was evidence of teacher use of peer to peer and
group assessments, such as turn and talk or use of group discussions as tools for ongoing
assessment of learning. However, the level of student engagement in peer and self-
assessment was limited across classrooms due to a lack of clear directives from some of
the teachers. For example, students did not have checklists or rubrics to direct their work.
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Quality Indicator:

3.4 High

Expectations Rating: Proficient

Findings

School leaders consistently communicate high expectations to the staff, using the Danielson
Framework for Teaching. High expectations for students are communicated and supported through
guidance/advisement activities that help prepare all students towards college and careers.

Impact

Communication of high expectations across the school community and supports for staff and
students’ success in meeting them, contribute to student progress towards college and career
readiness.

Supporting Evidence

High expectations are communicated to staff through memos, team structures, and
professional development sessions. In alignment to the Danielson Framework for Teaching,
all staff members receive training in topics such as the Socratic Method through the Junior
Great Books Foundation and linguistic support from the Center of Applied Linguistics (CAL).

The school is in the process of becoming a community school and is committed to college
and career readiness for all students. For example, the school is partnering with the
Children’s Aid Society to deepen student engagement in college and career readiness
activities. High expectations are emphasized in the curriculum and through advisory classes
that are held daily. During advisory classes students are taken through scenarios and asked
to think their way through the situation. These scenarios are designed to foster college and
career readiness behaviors.

Teachers set clear expectations for all learners, including English language learners and
students with disabilities, through lesson objectives and tasks that require students to think
critically and focus on academic vocabulary. Across classrooms and content and evidenced
in lesson plans, all teachers ensure that vocabulary is taught. For example, in a seventh
grade math class studying inequalities, words like “inequalities, solution set, compound
inequality”, and “algebraic inequality” were explicitly taught.
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