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The Angelo Patri Middle School is a middle school with 526 students from grade 6 through 

grade 8.  The school population comprises 25% Black, 73% Hispanic, 1% White, and 1% 

Asian students.  The student body includes 37% English language learners and 16% 

special education students.  Boys account for 56% of the students enrolled and girls 

account for 44%.  The average attendance rate for the school year 2013-2014 was 89.7%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Focus Developing 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Additional 
Findings 

Developing 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Celebration Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Developing 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
Across classrooms teachers use a variety of assessments, with rubrics, that are aligned to the 
curricula. The school uses common assessments to determine student progress towards goals 
across grades and subjects.  
 
Impact 
Classroom and common assessment results provide teachers and students with actionable 
feedback regarding student achievement as well as information they use to adjust their curricula 
and instruction.  
 
Supporting Evidence 

 Teachers and students maintain portfolios in each subject and each portfolio contains a 
cover sheet that contains the contents and student achievement. A review of student 
portfolios revealed that teachers consistently evaluate student performance and track 
improvements over time. Students stated that they were used to looking, and using their 
portfolios in class, and in conferences with their teachers.  

 Common performance tasks and unit assessments are included in each unit across grades 
and subjects. The school collects the results of those assessments and creates item 
analysis and error analysis reports for teachers to use in their teams and in their 
classrooms. For instance, based on State test data and in school assessment data, math 
teachers noticed a need to strengthen student understanding of ratios and proportions to 
meet Common Core Learning Standards. They expanded opportunities for problem solving 
within the curriculum and designed learning strategies to improve student progress.  

 All unit task and performance task rubrics contain a column for evidence to support the 
rating as well as next steps for students with each rubric trait. Across classrooms students’ 
portfolios, and posted work, showed that teachers consistently followed school practice by 
identifying why a student received the given rating, as well as actionable next steps to 
improve on future assignments. During the student meeting, students were able to discuss 
the feedback that they received on their writing assignments and how they had improved 
on specific aspects of the rubric.  

 Student independent reading level is evaluated multiple times per year. The school 
maintains an active spreadsheet to monitor reading improvement. The teacher meeting 
room also has the data posted for teachers to see student progress move throughout the 
year.  The results are used to create reading groups and identify students for interventions.  
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Area of Focus 
    

Quality Indicator: 1.1 Curriculum Rating: Developing 

 
Findings 
The curricula and academic tasks across grades and subjects are inconsistent in emphasizing 
rigorous habits and higher-order skills. The curricula reflect planning to provide more students, such 
as English language learners, access to the tasks including new units that incorporate project 
based learning.  
 
Impact 
All learners are not yet actively engaged within curricula that keeps them cognitively engaged in 
rigorous, higher-order tasks.  
 
Supporting Evidence 

 The school has created and is implementing project based learning units across subject 
areas to improve student writing and increase student engagement. A review of the units 
revealed that teachers had connected many components of their previous units such as 
academic tasks connected to rubrics and essential guiding questions; however, depth of 
knowledge required of students was inconsistent. For example, for a 8th grade task in 
mathematics students applied the Pythagorean Theorem to a baseball diamond thereby 
making a real world connection, but also resulting in the same task being completed by all 
students in which they only had to apply the formula.  

 A group of content leaders are responsible for maintaining and incorporating curricula 
revisions into the online Atlas Rubicon platform. All teachers have access to the curricula 
online, but only a few have the authority to add revisions. A review of units of study showed 
that teachers and school leaders use a consistent unit template that includes enduring 
understandings, key standards, essential questions, academic vocabulary, and assessment. 
In English language arts, unit plans and the depth of knowledge required for each task is 
identified, whereas in other subjects, such as science, assessments are not. In addition, 
English Language arts units have been revised and edited to include scaffolds for learning 
and supports for struggling students and English language learners (ELLs). The same 
process has not been extended to all subjects.  

 Review of lesson plans across classrooms demonstrated uneven expectations for students, 
even sometimes in the same grade and subject. Many planned classroom activities were at 
a low level. For instance, sixth grade science was focused on writing a procedure for an 
experiment based off of a recipe. In one 6th grade math lesson students were expected to 
find the mean of a set up numbers, while in another 6th grade math lesson students were 
expected to analyze the impact of the interquartile range on data distribution.  
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Additional Findings 
    

Quality Indicator: 1.2 Pedagogy Rating: Developing 

 
Findings 
Across classrooms teaching practices are beginning to reflect a set of beliefs about how students 
learn best. Teaching strategies which provide multiple entry points into the curricula were 
inconsistent across classrooms.  
 
Impact 
Teaching strategies that align with the Danielson Framework for Teaching and the instructional 
shifts of the Common Core Learning Standards are inconsistent across classrooms leading to 
uneven engagement of students in appropriately challenging tasks and uneven demonstration of 
higher-order thinking skills.  
 
Supporting Evidence 

 The principal and teachers shared an instructional focus on student discussion for the 
school year. In many classrooms, teachers were observed using strategies to engage 
students in discussion such as turn and talks and scaffolded questions for group work. In 
some classrooms there were protocols and expectations posted for discussion. However, 
the practice is still evolving, as in one classroom students were expected to discuss the 
mean temperature from a set of data in which some students did discuss with a partner, but 
with no extensions or supports students either completed the task quickly or struggled. As a 
result, the student discussions did not extend student thinking. In contrast, a 6th grade math 
lesson on analyzing data sets by quartiles, students worked together in groups with defined 
roles. Students contributed strategies to group problem solving and had group protocols for 
discovering unknown information. At multiple points, the teacher redirected student 
questions back to the group protocols for students to discover knowledge with their peers.  

 The depth of knowledge required of students to complete academic tasks across 
classrooms was inconsistent. In an 8th grade English language arts lesson students worked 
in groups to identify the central idea of their texts and support with evidence; however, the 
structures to support the conversation and scaffolds in the reading strategies did not yield 
students uncovering the central idea or articulating it in writing.  In a 6th grade classroom 
students worked together to generate thesis statements for their research projects on the 
great depression. Students used a variety of texts and each group had a different theme 
from the era. After a scaffolded mini-lesson, during which students had multiple 
opportunities to engage in higher-order thinking discussions, students reviewed their 
evidenced gathered from their texts to create an appropriate thesis statement for their 
project.  

 Often during the classroom observations the tasks and teaching strategies did not align with 
instructional objective. For instance in a 7th grade social studies lesson, the objective was to 
identify reliable and relevant sources. During the lesson the teacher focused primarily on 
creating research questions. The questions generated by the teacher and students were of 
low level, such as, what the weather is like in Dallas, Texas. Additionally, although the 
lesson plan required students to have access to a variety of research materials, there were 
only textbooks available. As a result, students, had difficulty generating questions they could 
answer and did not improve at identifying reliable or relevant sources.  
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Quality Indicator: 
3.4 High 

Expectations 
Rating: Proficient 

 
Findings 
School leaders consistently communicate high expectations to the entire staff and provide 
connected training. The school staff consistently communicates expectations connected to college 
and career readiness to families.  
 
Impact 
School leaders have system of accountability for the staff so that the entire staff can meet 
expectations. Families are provided ongoing feedback regarding their child’s progress to support 
them in achieving the next level.  
 
Supporting Evidence 

 All teachers maintain an online grade book using Skedula and parents have access through 
the application Pupil Path. The majority of parents stated that they used Pupil Path often to 
check on their child’s assignments and homework. They also stated that this has improved 
both their ability to communicate with their children about school, as well as let them know 
when to contact the teacher.   

 Throughout the year, the school conducts workshops for parents, in the morning and 
evening, on topics that are both relevant to parents and connected to the school’s curricula. 
Parents receive a monthly calendar of all school offerings and consistent communication 
from the parent coordinator to maximize parent attendance. Some workshops the school 
has conducted have been on how Common Core Learning Standards have changed 
expectations of students and teachers, curriculum workshops where parents learn what 
strategies are being used in the classroom, and how the school is working on preventing 
bullying.  

 School leaders, in conjunction with teachers of professional development committee, create 
three cycles of professional development with differentiated opportunities for teachers within 
each group. All professional development sessions are aligned with the schools instructional 
focus of improving literacy across content areas and strengthening student discussion. Lead 
teachers, and instructional leads, whose strengths align with the topic of a given cycle, are 
identified as facilitators. School leaders set expectations for the outcomes of each topic 
such as creating lessons or units of study that incorporate research based strategies for 
ELLs.  

 As part of professional development the school maintains a structured inter-visitation 
schedule which aligns teachers with observing best practices from their colleagues in 
groups of three. During the visit teachers are given a focus and observation sheet to collect 
evidence of practice connected to their needs. After each visit teachers are able to debrief 
and discuss learnings from the class period. Administrators follow-up with teachers through 
regular cycles of observation and feedback.  
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Developing 

 
Findings 
The majority of teachers engage in structured professional collaborations that are loosely 
connected to school goals. Teacher teams meet regularly to analyze assessment data and student 
work for students whom they share or are focused on.  
 
Impact 
The use of inquiry is developing across teacher teams and teacher team work does not typically 
result in improved teacher practice or progress toward goals for groups of students.  
 
Supporting Evidence 

 During the team meeting observation teachers were observed sharing their findings from a 
recent, common social studies assessment. Each teacher came to the meeting prepared to 
share the trends for their students. The team decision to focus on students generating 
higher quality research questions was not connected to a deep understanding of the 
instructional practices implemented prior to the assessment or connected to the rubric of the 
assessment looking at student strengths against the rubric and weaknesses.   

 A review of team agendas revealed that a majority of teachers are on teams and that they 
do look at student work. The school uses a “looking at student work” protocol that they have 
adapted to fit their needs. The protocol requires teams to review what students should know 
and be able to do, analyze what skills and knowledge students demonstrate in their work, 
and identify skills of which students need further assistance. A review of team outcomes 
demonstrate that teacher teams do not yet analyze student data over time as it relates to a 
team objective, or inquiry, as many agendas have very short term action plans that not 
always measure for effectiveness.  

 The school also has a separate inquiry team whose goal is to increase student achievement 
by regular analysis of students’ assessment data. A review of this team’s agendas revealed 
that the team engages in a lot of tasks that are related to school issues outside of the scope 
of inquiry such as teacher tenure and when to hold staff meetings. Over the course of the 
year the inquiry team has made groupings for students targeted for intervention, but have 
not identified relevant, research based strategies to align to the groups or measure of the 
impact of a strategy that could be established more systematically across grades.  

 


