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Pelham Preparatory Academy is a High School with 480 students from grade 9 through 

grade 12. The school population comprises 40% Black, 48% Hispanic, 7% White, and 5% 

Asian students and 1% American Indian/Alaskan Native. The student body includes 2% 

English language learners and 5% special education students.  Boys account for 52% of 

the students enrolled and girls account for 48%.  The average attendance rate for the 

school year 2013-2014 was 91.0%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1  Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Proficient 

1.2  Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Proficient 

2.2  Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4  Establish a culture for learning that communicates 
high expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Celebration Well Developed 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2  Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Proficient 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
3.4 High 

Expectations 
Rating: Well Developed 

 
Findings 
School leaders and staff consistently communicate expectations’ that are connected to college and 
career readiness and partner with families to support student progress.  Teacher teams and staff 
establish a culture for learning that sets a unified high expectations level for all students.) 
 
Impact 
This culture of clear expectations toward college and career supports student progress.  There is a 
sense of community where students, teachers and families feel supported in moving toward the 
goal of career and college.  Families are supported with focused goals and knowledge that their 
student is provided guidance supports to ensure that their educational experience is preparing 
them for the next level. 
 
Supporting Evidence 

 The principal communicates high expectations through a variety of methods.  Parents 
receive progress report, constant updates on their students’ progress.  Parent outreach is 
established through Grade Teams, Guidance Team, Attendance Team and cohort teams’ 
work together to maintain constant flow of information to parents keeping them informed of 
pertinent information.  There is a Parent Financial Aid Night with experts on financial aid 
offer training to parents on all issues related to financial aid and completing the Free 
Application for Federal Student Aid (FAFSA) online.  The school has several college fairs 
and trips for students and parents.  This has allowed students easy access to information 
and creates interview opportunities as students can meet with admissions staff.   

 As stated at the student meeting, they understand and appreciate their parents’ roles in the 
school community, and feel empowered to making decisions about their future with parent, 
and school support.  Students expressed that the school had high expectations for them.  
Student voices are heard in the school, on the School Leadership and through ‘Leadership 
through Service Program’, which involves students in service activities.  The school’s 
expectation is that these activities will teach and enhance leadership skills and qualities. 

 Teachers have established a High Achievement Bulletin Board program where at the end 
of each marking period students are acknowledged for their work.  There is a Principal’s 
Honor Roll where students are celebrated for their achievements with a luncheon in their 
honor.   

 There is support to students through peer mentoring where upper class students are paired 
with lower class students to create support both academically and socially.  This links to the 
support provided by the College office and the Guidance department.  The school 
Guidance department provides a support system where students are exposed to the 
universities through numerous workshops provided by their partners University of Vermont 
and Lehman College.  College for Every Student (CFES) provides Pelham Preparatory 
Academy students with mentoring, Pathway to College and Leadership through Service.  
PPA also has Youth Leaders on the Move where students work closely with elected 
officials, such as the Black and Latino Caucus. 
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Area of Focus 
    

Quality Indicator: 1.2 Pedagogy Rating: Proficient 

 
Findings 
Teaching strategies are aligned to the curricula and reflect the use of Danielson Framework for 
Teaching and the instructional shifts.  Across most classrooms, there is consistent use of multiple 
entry points and challenging tasks for students in all grades. 
 
Impact 
Although all students are participating in higher-order thinking skills and discussions, participation 
and ownership expanding discussions was inconsistent across all classrooms.  Emphasize is 
continuing to be placed on appropriately challenging tasks and thinking skills in student work.  
Appropriate use of scaffolding and multiple entry points are being used across classrooms. 
 
Supporting Evidence 

 Clear expectations for classroom practice, as outlined in Danielson Framework, reinforce 
school-wide beliefs about engaging all students. The school has provided professional 
development to all teachers on synthesizing the Common Core Learning Standards shifts in 
math and English language learners (ELA) and the Danielson Framework into all lessons.  
In addition, through the use of Socratic Seminars, teachers participated in various 
instructional activities in order to gain a range of pedagogical approaches.  Lesson plans 
reflect activities designed with strategic groupings, questions to activate thinking, and 
graphic organizers to gather information.   

 There is use of scaffolding to meet the learning deficits of subgroups and struggling 
learners.  Across classrooms there is consistent use of multiple entry points so that 
academic tasks challenge all learners.  There were extensions to push thinking and broaden 
the learning experience of some students, though this was not apparent in all classes 
visited.  Questioning and routines were in place in all classes visited; however some 
students did not always participate in discussions and take ownership of their learning.  In a 
9th grade ELA class students were sitting in groups discussing the rubric in relation to the 
mini-research project assigned.  Each group had predetermined roles with instructions from 
the teacher noted on the board: “How to be effective member of your group to achieve your 
group’s goal.”  Each group worked at a different pace but on a unified task, “Elizabethan 
England”, holding the students to accountability.  The teacher was circulating and listening 
to the discussions.  Visuals and vocabulary sheets were supplied to each group as well as a 
concise project requirement sheet that provided information on writing and presenting. 

 Training has been provided to all content area staff on multiple entry points for all students 
including students with disabilities (SWDs) and English language learners (ELLs).  It was 
decided that a ‘test’ project should take place and two students for the focus of inquiry work 
(1- general education student, 1-SWD).  Student work products and assessments would be 
shared with the entire grade team. 

 Teachers are using Depth of Knowledge (DOK) levels to guide their questioning and 
providing opportunities for accountable talk across classrooms.  In addition, many teachers 
visited used charts and sentence starters to show ELA process, such as citing from text. 
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Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Proficient 

 
Findings 
School leaders and faculty ensure that curricula are aligned to Common Core Learning Standards 
and integrate the instructional shifts.  Curricula and academic task consistently emphasize rigorous 
habits and higher order skills.  
 
Impact 
The school makes purposeful decision to build coherence and promote college and career 
readiness for all students.  Across grades the promotion of higher order skills for all learners is 
engaging students in learning. 
 
Supporting Evidence 

 The school has worked on the integration of the Common Core Learning Standards in 
everyday practice using the Common Core Learning Standards Rubrics, as evidenced in 
meeting and agendas of Professional Development.  Teacher teams along with New Visions 
assistance started an 8 week work plan addressing argumentative essay writing in each 
content area.  Teachers are of aligning practice to the Danielson Framework and engaging 
in inquiry work using baseline data and annotating each Measures of Student Learning 
(MOSL) task for thinking skills.  The use of Socratic Seminars has begun along with 
analyzing student work from the January assessments to guide discussions around lesson 
planning.  Teachers at team meeting are addressing the highest-leveraged skill, along with 
the integral components of their lessons in order to improve teaching and learning. 

 Curriculum binders in each content area were developed and distributed in order to support 
teachers in designing engaging, rigorous and coherent lessons around curricula.  Common 
planning takes place once a week where teachers look at student work based on Common 
Core Learning Standards aligned performance tasks.  The school has developed their own 
pre-assessment, vocabulary units, summative assessment and requirements for the use of 
domain-specific language in writing tasks. 

 Current curriculum development practices work to ensure that struggling students and 
SWDs have access to Common Core Learning Standards aligned learning experiences.  
The Special Education team, working with New Visions has created protocols for student-
centered discussion the team is using student work and performance tasks to discuss their 
achievement. 
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Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
Assessment practices incorporating common assessments and ongoing checks for understanding 
are aligned to the school’s curricula and are used strategically to drive instruction, make adjustment 
and push student to think critically.  
 
Impact 
Teachers assess student learning effectively leading to targeted interventions, varied scaffolds, and 
shared instructional planning to meet all students’ learning needs.  
 
Supporting Evidence 

 The school has a school-wide grading policy to determine student progress toward meeting 
subject-specific benchmarks across grades and subjects, baseline and diagnostic 
assessments are used at regular intervals.  Gathering data and presenting this information 
to monitor each students progress over time is embedded into team practices.  Teachers 
use curricula-aligned assessment in all subject areas as a source for actionable feedback 
regarding student strengths and areas of need.   

 Student work posted on bulletin boards and in folders includes rubrics with actionable 
teacher feedback.  Teacher checklists and conferencing notes help identify who needs 
immediate attention with learning tasks during lessons. 

 An item analysis of previous assessments showed a gap in identifying evidence to support 
claims. Based on this the school created an instructional focus on Citing Evidence, and has 
developed specific skill charts to build upon student work and outcomes.  Adjustments to 
curriculum and instruction included focused teaching points, increasing informational texts 
and engaging students in reading and discussion using text-based evidence across 
subjects.  For example, by annotating the ELA Pre-Assessment grades 9-12 as a baseline 
the school came to a consensus that analysis was the highest leveraged skill.  As a result of 
this finding, teachers developed an essential question: “What is analysis and what does it 
look like in the different content areas in the classroom setting.” A lesson study protocol was 
established resulting in a change in the Common Rubrics ELA to use a shared language. 

 Most teachers check for understanding during lessons with exit slips, 5-minute checks, 
conferences and journal entries.  This common approach to reviewing assessments 
provides teachers with a clear portrait of student progress towards mastery of Standards.  
Students speak knowledgeably about their achievement and next steps and are clear about 
“where they are and where they have to go”. Students at the meeting addressed how 
teachers work with you to set goals and what you need to improve.  There is a common 
academic language school wide that has helped students across content areas and grade 
levels.  There have been positive results in course pass rates and Regents pass rates. 
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Proficient 

 
Findings 
The majority of teachers engage in structured inquiry based professional collaborations focused on 
aligning practice with the Common Core Learning Standards and analyzing assessment data and 
student work. 
 
Impact 
These professional collaborations have led to improved teacher practices, and ensured consistent 
progress for groups of students toward their learning goals. 
 
Supporting Evidence 

 All teachers are engaged in teacher-led teams that meet regularly, at least once a week, 
embedded into the schedule, with planned agendas.  Teacher Language Team observed 
were engaged in conversations that were targeted and data-driven around student 
performance and alignment to the Common Core Learning Standards.  Both ELA and 
Spanish teachers participate on this team.  Both teams interviewed, stated that they use 
common data tools such as  New York City (NYC) Performance Assessment Common 
Rubrics in ELA and the  New York State (NYS) Regents exams, English language arts 
MOSL (Measurement of Student Learning), review of tasks, and spiral skills  in aligning 
practice to identify strengths and needs of the school, classes, subgroups and individual 
students.   

 Subject area teams focus on annotated student work, using the ELA pre-assessments as 
baseline and using the Individual Student Work Analysis, the ELA team came to a 
consensus that a way to improve teacher practice is to begin a lesson study using the 
inquiry protocol.  The NYS Regents exams were discussed and the NYC Performance 
Assessment Common Rubrics in ELA were examined to identify evidence of Common Core 
Learning Standards and pinpoint which traits of the rubric are most relevant to teacher’s 
practices.  All assessment inquiry work with teams is on-going. 

 Teachers revisit their own lesson and receive ‘grow/grow’ feedback from peers.  All staff at 
Pelham, according to the principal continues to use the NYC Performance Assessment as a 
baseline, in conjunction with Common Core Learning Standards aligned in class 
assessment to engage in a cycle of inquiry and determine ways to adapt instruction based 
on the individual needs of students.  Teachers consistently collect, analyze and share 
feedback with students and other teachers, as they adjust lessons and unit planning based 
on their analysis of student data. 

 Teacher teams organize inter-visitations, with support from school leadership, and examine 
classroom practice to see student engagement, student work products, questioning and 
scaffolding and assessment.  Teachers spoke how this helps to reflect on their experiences. 

All Content area teams focus on student work which has informed strategies to implement in 
the classroom.  The teachers are using the ‘Questioning and Discussions Techniques’ and 
Danielson Framework component 3C: Engaging Students in Learning, to change how they 
manage a classroom.  The shift from teacher centered to student centered has impacted 
their pedagogy. 


