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P.S. 276 Louis Marshall is an elementary school with 689 students from grade pre-

kindergarten through grade 5. In 2015-2016, the school population comprises 1% Asian, 

91% Black, 5% Hispanic, and 1% White students. The student body includes 8% English 

Language Learners and 16% students with disabilities. Boys account for 55% of the 

students enrolled and girls account for 45%. The average attendance rate for the school 

year 2014-2015 was 93.0%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1 Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Proficient 

1.2 Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Developing 

2.2 Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Additional 
Findings 

Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4 Establish a culture for learning that communicates high 
expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2 Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Celebration Proficient 

  

The School Context 
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Area of  Celebration 
    

Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Proficient 

 
Findings 
Teacher teams are engaged in inquiry-based professional collaboration to analyze student work 
and data and to share best practices.  
 
Impact 
Teacher collaboration has resulted in shared leadership with a focus on improving student 
learning and progress toward goals. 
 
Supporting Evidence 

 At a third grade team meeting, teachers were reporting on the implementation of close 
reading and the use of text based evidence. Teachers shared that students were looking 
at text passages and coding them with “c” for character and “s” for setting to determine 
the main idea. They reported a noted increase in students making self-to-text 
connections. The meeting continued with a discussion of the English Language Arts 
spring benchmark results using the “Looking at Data” protocol. Warm and cool feedback 
was given highlighting what students did well and what areas were in need of 
improvement. The data revealed a 99% improvement in students going back to the 
passage to retrieve facts and details. Further analysis revealed that students across the 
grade struggled with standards that focused on recounting key details and writing an 
explanation to convey ideas. The teachers decided to re-teach this skill using small 
groups as well as the whole class using online resources such as Read Works and Moby 
Max. The teachers would share the acquired resources at various levels and monitor the 
outcomes from these practices. 

 The instructional team is a vertical team with lead teacher representatives from each 
grade to promote collaborative decision making centered on the school’s instructional 
goals. They meet bi-monthly and they work on the completion of curriculum mapping, 
pacing, and collaborative planning. This process ensures consistent and coherent 
instruction across grades. During a January meeting, it was determined that the required 
math units were not completed. As a result, they created and updated a pacing calendar 
for math for all the grades. In addition, in response to ongoing data and teacher 
concerns, the administration purchased the online Moby Max and Max Scholar reading 
programs to individually target and monitor student progress in literacy. Distributive 
leadership has been further developed by the adoption of the Teachers College Writing 
Project (TCWP). Two teachers per grade attend professional learning at Teachers 
College and share instructional information with their colleagues and teams during 
professional learning.  

 The school participates in the Learning Partners Plus Program. Focus areas are clarified 
through cycles of learning as a result of the school wide data analysis. Teachers share 
with a partner school and model best practices for a buddy teacher. The cycle continues 
to build effective instructional practices. Inter-visitations are scheduled for teachers to 
view practices to support close reading and provide intervention in both a horizontal and 
vertical setting.  
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Area of Focus 
    

Quality Indicator: 1.2 Pedagogy Rating: Developing 

 
Findings 
Teaching practices are becoming aligned to a set of beliefs about how students learn best. 
However, across classrooms the quality of student discussion and work products is uneven.  
 
Impact 
Students are not consistently engaged in high levels of thinking and participation.  
 
Supporting Evidence 

 Although a school wide belief based on the Danielson Framework for Teaching, exemplifies 
the teacher attending to evidence of student understanding during instruction, it is emerging 
in practice. In a grade 3 math class, students with their partners were asked to order 
fractions from least to greatest and then conversely, greatest to least. The teacher engaged 
the students in a discussion comparing the order of fractions. Students were asked to define 
least to greatest or greatest to least. The students self-assessed and reported their thinking 
by raising their hands. Additionally, in a grade 2 math lesson, the teacher asked students to 
demonstrate the different ways to show 42 cents with coins through the use of a white 
board. Students then worked in pairs questioning and demonstrating the money value. The 
teacher used a focus chart during the lesson for ongoing checks for understanding.  

 The school wide belief includes the practice of higher order questioning to promote and 
support genuine discussion among students although it is not in evidence across most 
classrooms. Although in a grade 5 English Language Arts lesson, students were led through 
a series of open-ended questions and were to determine with their partner whether it was 
right for people to break the law to help slaves escape through the Underground Railroad. 
This kind of engagement was not consistent across the majority of classes observed. Most 
questions were teacher-to-student directed, thus limiting student discussion.  

 The school wide belief that students learn best through genuine discussion with students 
posing questions is an emerging practice across classrooms. In an informational writing 
lesson in science, pairs of students were engaged in the setting up and the formation of 
questions connected with the science lab using the format for the scientific method. 
Students were able to discuss the height of the ramp and the speed of the items sliding 
down and the effect on the distance. However, the majority of the lesson was teacher 
centered with the explanations given by the teacher. 
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Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Proficient 

 
Findings 
The school effectively aligns its curricular to the Common Core Learning Standards and ensures 
the incorporation of the instructional shifts. Teachers utilize student work and data to plan and 
refine curricular and academic tasks.  
 
Impact 
Curricular decisions have resulted in coherence across the grades with an emphasis on college and 
career readiness skills. The planning and refinement of units and academic tasks based on 
students’ specific needs has provided all learners access to the curriculum.  
 
Supporting Evidence 

 Unit plans and teachers’ lesson plans are aligned to the Common Core Learning Standards 
and include essential questions, assessments, scaffolds, and differentiated tasks based on 
students’ needs. Across all content areas and grades, teachers’ plans reflect the 
components of the workshop model for instruction. All plans reflect exposure to the 
instructional shifts such as higher-order questioning, text-based answers and deep 
understanding of problem solving in math. For example, through the analysis of data and 
looking at student work, school leaders and teachers have included the use of higher-order 
fiction and non-fiction question stems in the units of study. These stems are also on cards 
for students to respond to and to utilize in order to create questions. Participating in the 
Learning Partners Plus Program supports the alignment of practice. 

 Teachers use the results from their analysis of state assessments, baseline assessments, 
unit assessments, and performance tasks to make modifications and revisions to the 
curricula and unit tasks. A separate skill builder period to support student growth in areas of 
need was one important outcome. A center-based Response to Intervention (RTI) program 
addressing the needs of the lowest third, middle third and on level students has also been 
implemented. Part of the process involves students utilizing self and peer-assessment to 
determine next steps. Student progress is individually and consistently monitored. 

 The curriculum has been revised to include a separate writing component. Writing 
instruction is being strengthened through the use of instructional resources that include 
being part of the Teachers College Writing Program. Writing prompt cards have been 
included to extend students’ writing for extended response questions. This is supported 
during writers’ workshop. For example, a plan for a second grade science class indicated 
that students would conduct an experiment, work in pairs, and write a report. Students 
would complete the charts and use the format for informational writing they were given. 
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Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
Across classrooms, teachers use and create assessments, rubrics, and grading policies aligned to 
the school’s curricula. Common assessments are used to track student progress toward goals 
across grades and content areas.  
 
Impact 
The tracking of student data allows for actionable feedback to students and teachers regarding 
student achievement and results in instructional adjustments to meet the needs of all learners.  
 
Supporting Evidence 

 The school administers common assessments including Beginning of Year (BOY) 
Prerequisites, Universal Screeners, Fountas and Pinnell running records, MOSL 
Performance Assessments, NYC Benchmark assessments. Chapter and unit assessments 
to assess students’ skills in reading, writing, and mathematics are also administered. These 
assessments are used as key benchmarks in measuring student progress in meeting their 
goals. Teachers submit data online utilizing Google Docs. The data is shared and reviewed 
by teachers to monitor progress and adjust the curriculum. For example, third grade 
teachers revised the pacing calendar for math and moved the major topics of fractions, 
division, and area to an earlier time in the year to allot added time for these concepts. In 
addition, based on the analysis of the extended responses on the English Language Arts 
and benchmark assessments, the instructional team added the Teachers College Writing 
Program to provide a more unified and structured approach to writing across the grades. 

 Teachers provide feedback to students through conversations and in reading and writing 
conferences. Actionable feedback is evident on performance tasks kept in portfolios, and on 
classroom and hallway bulletin boards. Rubrics provide students with actionable steps and 
push students to the next level on their writing pieces. Students also receive feedback from 
peers through peer editing checklists and conferences as well as self-assessment 
checklists. Students shared how rubrics provide direct instruction for improvement, 
especially when the tasks deal with conveying the main idea, grammar, and punctuation.  

 The school uses multiple data points such as Benchmark scores, Running Record levels, 
and NYC performance assessment data to identify standards and skills to be targeted. The 
Fundations program is being used for grades K-2 to support instruction. In addition, at-risk 
students in grades 2-5 are targeted and monitored closely to determine their progress. 
Resources include selections from Engage NY and ReadWorks. 
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Quality Indicator: 
3.4 High 

Expectations 
Rating: Proficient 

 
Findings 
School leaders consistently communicate high expectations to staff through ongoing feedback and 
professional learning aligned to the Danielson Framework for Teaching. The school provides 
ongoing information to families regarding student progress towards college and career readiness.  
 
Impact 
Ongoing communication and support has increased teachers’ understanding and awareness of the 
school leader’s expectations around teaching and learning. The school’s communication with 
families provides opportunities and support for them to understand student progress towards 
meeting those expectations.  
 
Supporting Evidence 

 The school leader communicates high expectations to the entire staff through the school’s 
administrative handbook, which is distributed at the beginning of the school year. A detailed 
outline of non-negotiable practices for the instructional day, as well as, the expectations for 
the classroom environment supports the initiatives for close reading, writing and Response 
to Interventions. The Danielson Framework for Teaching supports those instructional goals 
centered on questioning and discussion as well as assessment in the classroom. These 
school wide goals were developed using the analysis of data and staff input in concert with 
data measured by Advance Measures of Teacher Practice.  

 Through frequent classroom visits, the teachers receive immediate feedback regarding their 
practice. A review of the feedback reflects a focus on the school’s priorities with specific 
steps addressing questioning practices, discussion techniques and the use of formative 
assessment tools. Teachers participate in professional learning opportunities on site on 
Mondays and additionally attend Writers Workshop at Teachers College, and participate in 
the Learning Partners Plus Program focused on shared priority areas for both student 
achievement and adult learning.   

 In an effort to keep families informed of their child’s progress, the school provides families 
with progress reports three times a year, detailing progress in meeting the standards for 
literacy and math. Parents receive the Parent Handbook, as well as, ongoing informative 
communication through letters containing strategies for the home-school connection. In 
addition, parents receive a monthly grade newsletter highlighting what students are learning. 
Parents attend a Meet the Teacher Night to learn the expectations of the grade for their 
children. Workshops are offered for parents to assist in their children’s learning and 
progress. For example, workshops focusing on homework strategies to foster success, and. 
strategies to extend learning at home have been offered to parents. Parents attend Tuesday 
afternoon sessions with teachers and express appreciation of the school’s open door policy. 


