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ACORN Community High School is a high school with 376 students from grade 9 through 

grade 12. In 2015-2016, the school population comprises 1% Asian, 83% Black, 13% 

Hispanic, and 2% White students. The student body includes 3% English Language 

Learners and 28% students with disabilities. Boys account for 55% of the students enrolled 

and girls account for 45%. The average attendance rate for the school year 2014-2015 was 

79.2%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1 Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Proficient 

1.2 Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Focus Developing 

2.2 Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Celebration Proficient 

School Culture   

To what extent does the school… Area of: Rating: 

3.4 Establish a culture for learning that communicates high 
expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Additional 
Findings 

Proficient 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2 Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Proficient 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 2.2 Assessment Rating: Proficient 

 
Findings 
Across classrooms, teachers use and create common assessments and rubrics aligned to the 
curricula, to determine student progress towards goals. 
 
Impact 
Across classrooms, these assessments provide actionable feedback to students and teachers 
regarding student achievement. The results are used to adjust curricula and instruction.   
 
Supporting Evidence 

 Students shared that they use rubrics for all assignments and that rubrics along with 
teacher feedback help to let them know where they need to improve.   Student work on 
bulletin boards, in notebooks and displayed in classrooms show that students use rubrics 
and are provided actionable feedback from teachers indicating next steps.  An example of 
student feedback in a grade 10 English class read, “It is clear that you understand 
organization very well.  Next time, work on your word choice and the infusion of quotes 
from the text into your analysis.”    

 Teachers use a student/teacher conferencing log to provide ongoing feedback to students.  
The log allows for students’ written reflection and helps them to focus on what has 
improved, what needs to be improved, what was taught and next steps for learning. 

 Teachers use data from assessments to adjust curricula and instruction.  For example, the 
math team analyzed data from a common assessment revealing that students were 
missing “basic” skills needed to simplify radicals. From this, they refined subsequent 
lessons to include opening activities that focus on operations skill building. 

 Teachers use exit tickets and in many classes to assess whether students were able to 
grasp tasks taught during a given lesson.  The data from these exit tickets inform how 
teachers adjust instruction and make student groupings. Teachers also dissect results of 
Regents exams, connecting questions to specific standards, followed up by the 
development of related performance tasks aligned to applicable rubric. 

 Across grades and content, common assessments are used among teachers. For example, 
Algebra assessments are common throughout the classes. The teachers pre-plan 
assessments prior to teaching lessons, which allows them to focus on specific standards. 
Results are then analyzed as teachers reflect on what was previously taught and how it 
was taught as they plan for re-teach.  
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Area of Focus 
    

Quality Indicator: 1.2 Pedagogy Rating: Developing 

 
Findings 
Across classrooms, teaching practices are inconsistently providing multiple entry points into the 
curricula where student work products and discussions demonstrate uneven levels of student 
thinking and engagement. 
 
Impact 
There are multiple entry points into the curricula across the school but it is inconsistently present, 
leading to uneven levels of student engagement and variation in the demonstration of higher order 
thinking and discussion for all students. 
 
Supporting Evidence 

 Across classrooms, teaching practices include strategies such as higher order thinking 
questioning.  However, due to inconsistencies, they yield uneven engagement in 
demonstrating higher order thinking.  For example, in a grade 9 science class, a question 
posed was, “If carbon dioxide is a natural gas found in nature, how can it be a pollutant?” In 
a grade 11/12 chemistry class, students had to answer, “What physical properties are 
associated with ionic and covalent compounds and what factors affect electrolytic strength?” 
However, in a grade 10/11 Global History class, there was little evidence of higher-level 
questioning.  Similarly, in a non-core subject class, the level of teacher-directed questioning 
did not push student thinking, which led to uneven levels of engagement. While some 
students were working on task, other students appeared disengaged. They did not complete 
the task or answer any questions. 

 Although the school’s curricula plan does allow for multiple entry points and extensions, it is 
not always evidenced in teacher practice. In the majority of classrooms visited, all students 
worked on the same task and most teachers did not provide extension activities for 
advanced learners. For example, in one class, all students worked at their desks, with the 
option to pair up and perform a translation-by-construction activity.  Students’ completion 
times varied and no follow up activity was included until an exit slip was provided.  

 Several lessons were teacher dominated, with students listening to the teacher or to 
responses from a few peers who were called on to answer questions regarding previously 
learned information. In one English class, students spent at least eight minutes listening to 
teachers, asking a series of questions such as, “Is there a hook? What kind? Where did this 
writer get this information?”  The responses given by the student did not demonstrate higher 
order thinking skills. 
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Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Proficient 

 
Findings 
The school ensures that curricula are aligned to Common Core Learning Standards and 
instructional shifts. Academic tasks are planned using student work and data. 
 
Impact 
The school’s use of aligned curricula builds coherence and promotes college and career readiness, 
providing access to the curricula for all learners. 
 
Supporting Evidence 

 Unit plans and curricula reinforce the school’s focus on the instructional shifts. This is 
demonstrated in grade 10 English where students were required to cite strong and thorough 
textual evidence and make inferences based on a text. Another example is a grade 9 Global 
History course, where students were asked to demonstrate proficiency in gathering, using 
and interpreting evidence. 

 Professional development plans and agendas indicate that leadership and teacher teams 
conduct analysis of assessments and review student work to determine necessary 
adjustments to curriculum.  For example, one inquiry group meeting focused on teachers 
engaged in data driven dialogue and analysis to examine June 2015 Regents data and 
refinement inquiry plans. 

 Actual lesson and unit plans allow for differentiated learning experiences with modifications 
that address students who are advanced and may need a challenge as well as struggling 
students, students with disabilities and English Language Learners, which included 
strategies for modifying physical arrangement of the room and lesson presentation in an 
effort to provide access and have students cognitively engaged. 
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Quality Indicator: 
3.4 High 

Expectations 
Rating: Proficient 

 
Findings 
Administration consistently communicates high expectations to the entire staff.  Teacher teams and 
staff establish a culture for learning that consistently communicates high expectations for all 
students.  
 
Impact 
School leaders have a system of accountability for their expectations. Teachers and staff provide 
ongoing supports that prepare students for the next level. 
 
Supporting Evidence 

 The principal provides staff with ongoing professional development aligned to the Danielson 
Framework for Teaching and holds staff accountable by conducting regular classroom 
observations, reviewing team meeting minutes and agendas and providing actionable 
feedback.   

 Teacher teams and staff communicate with families and students via Edmodo.  The 
program provides feedback on assignments, progress on academics and allows for 
communication with teachers online. Additional forms of communicating with families to 
support the learning process for their children include PupilPath online grading platform, 
dedicated Tuesdays for parent outreach, parent workshops, senior parent meeting, emails, 
phone calls and progress reports. 

 The school developed several partnerships with programs that supports, advises, and 
guides students and families and staff in preparation for the next level.  Some organizations 
with which they have partnerships include: the Medgar Evers College Pipeline, which 
exposes students to the college curricula and expectations, the Brooklyn Academy of 
Music’s Brooklyn Reads! Residency Program, which builds students’ literacy through 
creative writing, poetry analysis and individual performance, New York City Urban Debate 
League, Legacy Pathways and Project Lead the Way. 
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Proficient 

 
Findings 
Teachers consistently engage in professional collaborative inquiry sessions where they analyze 
assessment data and student work and share content knowledge. 
 
Impact 
These collaborations strengthen the teachers’ instructional capacity, typically resulting in improved 
teacher practice and progress toward goals for students. 
 
Supporting Evidence 

 Teachers meet weekly in subject and grade teams using agendas and protocols for inquiry 
work that focuses on targeted students.  Together they determine a plan of action and goals 
for each student with the intent being for the student, with this support, to be prepared to 
move to the next level. 

 The math team was observed using a protocol for looking at student work specific to 
working with transformations to manipulate rotations.  As a result, they determined that 
students with disabilities, and some general education students as well, struggled with the 
use of a compass and simplifying radicals.  Teachers discussed the need to modify their 
teaching practice to meet their student needs by conferencing with students, front loading 
specific strategies and skills needed for the unit, re-teaching perfect squares with a different 
approach and having students list the necessary steps. 

 Teachers analyze the results of a common assessment, including MOSL and Regents, and 
determine next steps, targeting extensions or supports for students including scaffolding of 
lessons, the use of graphic organizers, rubrics, assessment notebooks, and conferencing. 


