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P.S. X176 is a K-12 school with 846 students from grade pre-kindergarten through grade 

12. In 2015-2016, the school population comprises 2% Asian, 43% Black, 47% Hispanic, 

and 7% White students. The student body includes 9% English Language Learners and 

100% students with disabilities. Boys account for 82% of the students enrolled and girls 

account for 18%. The average attendance rate for the school year 2014-2015 was 91.5%. 

 

School Quality Criteria 
 

Instructional Core 

To what extent does the school… Area of: Rating: 

1.1 Ensure engaging, rigorous, and coherent curricula in 

all subjects, accessible for a variety of learners and 

aligned to Common Core Learning Standards and/or 

content standards 

Additional 
Findings 

Well Developed 

1.2 Develop teacher pedagogy from a coherent set of 

beliefs about how students learn best that is informed 

by the instructional shifts and Danielson Framework 

for Teaching, aligned to the curricula, engaging, and 

meets the needs of all learners so that all students 

produce meaningful work products 

Additional 
Findings 

Well Developed 

2.2 Align assessments to curricula, use on-going 
assessment and grading practices, and analyze 
information on student learning outcomes to adjust 
instructional decisions at the team and classroom 
levels 

Focus Well Developed 

School Culture   

To what extent does the school… Area of: Rating: 

3.4 Establish a culture for learning that communicates high 
expectations to staff, students, and families, and 
provide supports to achieve those expectations 

Celebration Well Developed 

Systems for Improvement   

To what extent does the school… Area of: Rating: 

4.2 Engage in structured professional collaborations on 
teams using an inquiry approach that promotes shared 
leadership and focuses on improved student learning 

Additional 
Findings 

Well Developed 

  

The School Context 
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Area of Celebration 
    

Quality Indicator: 
3.4 High 

Expectations 
Rating: Well Developed 

Findings 
School leaders have created a culture for learning that consistently expresses high expectations 
for all constituents, provides professional development opportunities for staff, and college and 
career readiness skills for all students. All staff members systematically communicate a cohesive 
set of high expectations and provide clear and focused feedback for all learners.  
 
Impact 
Embedded structures that support the school’s high expectations result in effective academic 
and personal growth of students, who take ownership and are prepared for the next level, and 
adults in a culture of mutual accountability.  
 
Supporting Evidence 

 At the beginning of every school year, school leaders distribute and review the staff 
handbook, which delineates management strategies and expected classroom practices, 
embedding principles of the Danielson Framework for Teaching. School leaders 
effectively articulate high expectations through a variety of means such as: the principal’s 
weekly staff calendar, faculty meetings, protocols and procedures, workshops, new 
teacher orientation and scheduled monthly meetings with school leaders and/or their 
mentors.  

 School leaders and staff work as a team in study groups reviewing potential curricula, 
planning and designing professional development workshops based on staff requests, 
and school leaders’ observations. Staff members hold themselves accountable by 
submitting written feedback from workshops attended to inform future professional 
development activities. The school provides ongoing professional development with 
regard to best practices identified in the Danielson Framework for Teaching. The school 
continues to focus on promoting higher order thinking skills utilizing Webb’s Depth of 
Knowledge.   

 High expectations for classwork and behavior are modeled by all staff members as seen 
in classrooms visited. Teachers introduce lessons with reminders to students of 
academic and social/behavioral expectations for instruction, providing clear examples of 
what these behaviors look and sound like. Evidence of high expectations is manifested 
by the movement of students to a Least Restrictive Environment (LRE). Presently, there 
are 73 students moving to LRE which includes: decertification from special education, 
placement in inclusion classes, change in class ratio, termination of support services, and 
changes in related services such as, decrease in frequency or increase in group size.     

 The school is systematic in addressing and providing specialized supports such as, 
targeted sensory and physical needs, ensuring all students are on a track of steady 
progress. Skills such as self-management and self-governing, are actively taught 
addressing college and career readiness expectations. Students are active participants in 
their transition planning process and consistently meet with advisors and transition 
coordinators about possible living arrangements and career choices. The school has an 
extensive work-study program to prepare students for life after age 21. The transition 
process validates students’ ownership of their educational experience, and demonstrates 
growth and independence.  
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Area of Focus 
    

Quality Indicator: 2.2 Assessment Rating: Well Developed 

Findings 
Across all classrooms, the school uses common assessments and rubrics and checklists aligned to its 
curricula to analyze student work, monitor student understanding and progress towards goals, and make 
adjustments at the classroom and team level.  
 
Impact 
The tactical creation and use of varied assessments and rubrics, including student self-assessment, allows 
for analysis of student performance and adjustment to classroom practices that demonstrate increased 
student mastery. Teachers continue to deepen peer-to-peer assessments. 
 
Supporting Evidence 

 Students are placed in various curricula programs based upon summative assessments such as 
Students Annual Needs Determination Inventory (SANDI) or Brigance. The impact of student 
participation in various programs is tracked using the Individual Student and Classroom 
Performance data forms developed by the school. The data forms are monitored and analyzed by 
classroom teachers, teacher teams and school leaders, and demonstrate the effectiveness of the 
programs for students in the various service ratios. The program’s assessments are utilized as a 
baseline and teacher teams adapt, design, and create additional assessments to meet the varied 
needs and levels of all students.    

 The school’s instructional focus, as articulated by teachers and school leaders, centers on 
deepening the knowledge of students through effective planning and is reflective of analysis of 
assessments. This has led to increased focus on the design and refinement of tasks and teaching 
strategies, such as the inclusion of speech providers in the classroom to increase communication 
skills. Evidence of this was noted on an end-of-unit assessment which assessed the content area 
and communication skill growth. Formative Assessment of Standard Tasks (FAST) shows from fall 
2015-spring 2016, 94% of students maintained or improved academic performance in Reading for 
Information and Operation and Algebra.   

 Across classrooms, there is evidence that teachers are monitoring progress of students through 
frequent strategies such as; Webb’s Depth of Knowledge (DOK) leveled questions, written and 
picture symbol exit slips, and 1:1 conferencing with the teacher. Rubrics are used consistently, to 
assess skill acquisition. Student rubrics, self-evaluations, and checklists, deepens students’ 
understanding of the task. In a middle school 12:1:1 class, the teacher and student were reviewing 
his work, and his self-evaluation. The teacher stated, “You did a great job in your responses, what 
do you need to work on?” The student replied, “I need to check my words.” The student wrote, “We 
made are shields red and black”, instead of, “our” shields. The teacher immediately started a word 
game identifying words that sound the same. Self-assessment tools vary greatly to meet the 
cognizant level of the students such as picture symbols to written words. Teachers stated they want 
to further increase and extend peer-to-peer feedback and assessment that are meaningful. 
Presently, students tend to look at adults in the room for feedback.     

 In all classrooms visited, students binders include all assessment data, both academic and 
behavior, and student work products to continuously monitor increases towards mastery. 
Assessment results and student work samples are reviewed weekly evident during a teacher team 
meeting. Teachers’ notes show these assessments lead to instructional adjustments such as; re-
designing performance tasks, incorporating hands-on materials and visual aids. Team suggestions 
for next steps were; creating story pictures, utilizing sentence strips, cue cards, and verbal prompts.  
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Additional Findings 
    

Quality Indicator: 1.1 Curriculum Rating: Well Developed 

Findings 
All curricula are aligned to the Common Core Learning Standards and tactically integrate the 
instructional shifts. The school continues to expand and refine their curriculum maps and tasks, 
using student work and data to ensure a range of learning experiences, engaging all students in 
academics and building relevant work/social habits.  
 
Impact 
The school’s curricula decisions have built coherence across all grades and subject areas while 
promoting college and career readiness, thereby, ensuring a range of learning experiences, 
engaging all students in academics and building relevant work/social habits thus fostering 
increased achievement for all students. 
 
Supporting Evidence 

 Continuous and purposeful choices about curricula are based on student performance and 
periodic assessments. A variety of programs, aligned to the Common Core Learning 
Standards, and Career Development and Occupational Standards (CDOS) were chosen to 
meet the needs of all students on the autism spectrum with a wide range of cognitive and 
social/behavioral abilities. The school has invested in Unique Learning System (ULS), 
Attainment, Math in Focus and GO Math!, enhanced by district modules for all subjects. 
CDOS drives vocational planning in high school, and work-site classes. The school provides 
additional programs to support social/behavioral issues such as Social Express and Getting 
Ready to Learn, a daily sensory practice to help students with autism to focus. 

 Data revealed an instructional gap in opinion and informational writing. To supplement ULS, 
First Author Writing Curriculum provides multiple entry points, is task-based, and allows 
students to choose topics. The curriculum focuses on the elements of a lesson, while 
considering the learning styles, modalities, interests, and readiness skills. In the 8:1:1 
cohort, 79% show growth in opinion writing and 75% in informational text writing. School 
leaders stated that the consultant has been instrumental in using Teachers College 
strategies supporting cross-content emphasis on informational and opinion writing. 

 Consultant support to teachers in the use of running records is very effective to evaluate, 
monitor, and improve reading, in skills such as, phonemic awareness and comprehension. 
In the 6:1:1 cohort, Edmark reading program, 60% show growth, and 95% show growth in 
the SMILE reading program. In a grade 3, 4, 5 mixed class for students with autism, 
students participated in a read-aloud, “A Snowy Day.” Students took a picture walk through 
the book and made predictions about the story. Students were directed to their reading 
groups and were asked to describe the main character and give their opinion “why” or “why 
not” they liked this character. Students at a higher cognitive level were asked to compare 
their personality traits with this character. Fountas and Pinnell Intervention Reading have 
fostered a notable growth (71%) in reading across all student populations.     

 The school has established a very strong arts department as a means to foster and 
encourage students’ communication skills. School leaders stated “our students benefit from 
alternate pathways to learning and the arts are a powerful tool.” Students write about their 
experiences, communicate with peers, and develop appropriate social skills. The arts have 
a positive impact on the culture of the school and all its constituents. The school’s Disney 
grant aids in the support of performances such as the Lion King to enrich the lives of all.  
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Quality Indicator: 1.2 Pedagogy Rating: Well Developed 

Findings 
Teaching practices across the vast majority of classrooms are aligned to the curricula, reflect a 
coherent set of beliefs about how students learn best as embodied in the Danielson Framework for 
Teaching. Teaching practices provide multiple entry points and high quality supports.  
 
Impact 
Across all classrooms, teacher collaboration fosters the unified Common Core-aligned curricula, a 
coherent set of beliefs about how students learn best, and teaching practices that engage and 
support the needs of all students to produce meaningful work products.  
 
Supporting Evidence 

 In a 12:1:1 middle school class, students were learning how to create an opinion/argument 
writing piece and support their opinions with appropriate reasoning. During whole group 
instruction, students collaborated in choosing the topic “recess,” and the teacher modeled 
the activity to develop the concept. During small-group instruction, students were instructed 
to work collaboratively with their partners and develop an opinion-writing piece with a claim. 
Differentiation was noted utilizing Webb’s Depth of Knowledge (DOK) levels of questioning 
and verbal prompting by the paraprofessional as needed.             

 Teachers utilize the Fitzgerald Key, a strategy appropriate for students with severe learning 
deficits, including communication skills that foster higher order thinking skills. This strategy 
addresses both receptive and expressive language issues by utilizing a color-coding system 
for nouns, actions, and objects. This strategy is a visual support for students to write in the 
correct grammatical format and assist in comprehension. During a middle school classroom 
visit, students were asked to construct a complete sentence using the Fitzgerald Key for 
visual support. In all classrooms visited, a Fitzgerald Key poster exhibits the strategy. “Who” 
(People-Yellow) “Is Doing” (Action-Green) “What” (Noun/Objects-Orange) “Where” (places – 
purple). Teachers stated the Fitzgerald Key aligns to DOK level 1 questions.  

 Staff utilizes and embeds extensions and supports into classroom planning that result in 
high levels of student engagement in appropriately challenging tasks. Supports such as, 
graphic organizers, Picture Exchange Communication (PEC) symbols, picture schedules, 
voice output devices, and iPads are consistently utilized across the school. Students are 
engaged in learning tasks that foster communication skills, support independence, and 
present frequent opportunities to demonstrate their thinking as evident in class visits. For 
example, a middle school, non-verbal student used his iPad to engage in a discussion with 
a peer about his favorite video game.    

 Teachers state that collaboration is encouraged with other teachers and is the best form of 
professional development. Intervisitations are suggested by school leaders and provide 
teachers with opportunities to observe classroom strategies through the lens of different 
student populations and ensures a coherent curricula and belief system. As a result of 
professional development in the 2014-2015 school year, 51% of teachers received an end 
of year rating of Highly Effective. For the 2015-2016 school year, school leaders stated 72% 
are on track to make a projected rating of Highly Effective.  
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Quality Indicator: 
4.2 Teacher teams 

and leadership 
development 

Rating: Well Developed 

Findings 
All teachers participate in inquiry-based collaborations that consistently look at teacher practice, 
examine student work and analyze data. Embedded leadership structures are in place.  
 
Impact 
The work of teacher teams has improved practice and established school-wide instructional 
coherence. Teacher teams and teacher leaders inform key decisions regarding curricula, pedagogy, 
academic and behavior interventions promoting a shared commitment to attaining school goals. 
 
Supporting Evidence 

 All teachers participate at least twice weekly in teacher teams using the tuning protocol, 
modified to demonstrate students’ cognitive level. The school designed a four box “Looking 
at Student Work Protocol” that includes: what is the task, what Common Core Learning 
Standard is being addressed, what assumptions about the student’s skills can we make, and 
next steps. In addition, assessment data and behavioral challenges are included to provide a 
complete picture of the student. During a teacher team meeting, the focus was evaluating the 
sample of a (6:1:1) upper elementary writing piece. The classroom teacher stated, “Having 
an instructional focus, writing opinion pieces, helps me to promote specific standards and 
concentrate on the instructional shifts.”        

 Teacher teams engage in the analysis of data and student work products, ensuring all tasks 
are age-appropriate, rigorous, and identify multiple entry points and supports for struggling 
students. An inquiry team was formed to research a strategy designed to support students 
with receptive and expressive language issues. The inquiry team adopted the Fitzgerald Key 
methodology that uses a color-coding system that encourages students to write in a specific 
grammatical format. During a team meeting, teachers shared student work samples, utilizing 
the Fitzgerald Key strategy, and the positive impact for students struggling with writing. 

 Team members suggest collegial intervisitation based on teachers’ stated area of need to 
strengthen pedagogical practices. Teachers stated this form of professional development 
provides them with concrete opportunities to observe classroom environment, daily routines, 
and specific teaching strategies utilized for the various service ratios, and has improved their 
teaching. In order to further embed best teacher practices, teachers developed a best 
practices document that is aligned to the Danielson Framework for Teaching. Based on 
current data, there is an identified focus on effective assessment practices as it informs 
classroom decision-making as well as appropriate questioning and discussion techniques 
based on Webb’s Depth of Knowledge.    

 Leadership structures are embedded within the school’s daily operation. Teachers have 
assumed leadership roles by serving as; unit coordinators, mentors, instructional coaches, 
cohort facilitators, and workshop presenters. The teacher teams are grouped according to 
the different populations. Each population has several inquiry teams formed by grade bands. 
School-based coach/lead facilitators are assigned to help provide content-related resources 
and strategies. Staff stated school leaders foster collaboration and professional growth.      

 


