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SECTION IV: NEEDS ASSESSMENT  
 

P.S. 506 
Needs Assessment 

 
Progress Report 
P.S. 506 received an A on the 2007-2008 Progress Report with an Overall Score of 69.8 which 
included a 1.5 point Extra Credit for Other Students in the Lowest Third Citywide.  Our Progress 
Report Overall Score increased by 13 points when compared to the 2006-2007 Report.    
As indicated on the report, 72.1% of our students are making at least one year of progress in ELA and 
63.1% are making one year of progress in Math.   There has been a (.06) change in student proficiency 
on Levels 3 and 4 in ELA and (.00) change in student proficiency on Levels 3 and 4 in Math.  
The average change in student proficiency for Levels 1 and 2 students in ELA is (.35) and (.11) in 
Math. 
Our results clearly show a need to increase the number of Level 3 and Level 4 students in both ELA 
and Math with a specific focus on our ELL population. We need to focus on differentiated instructional 
practices for our ELL and Special Education populations within our school.   
 

  Our Disaggregated Data Report (2007 vs. 2008) is as follows: 
 

ELA All Tested Students 
 Level 1 Level 2 Level 3 Level 4 3+4 Change 
Grade 3 2007 22.9 37.3 37.3 2.5 39.8 
Grade 4 2008 13.1 33.6 48.6 4.7 53.3 (13.5) 
Grade 4 2007 12.5 37.5 49.1 .9 50 
Grade 5 2008 6.6 33.1 57.8 1.7 60.3 (10.3) 
 
ELA ELL’s 
 Level 1 Level 2 Level 3 Level 4 3+4 Change 
Grade 3 2007 38.5 40.4 19.2 1.9 21.1 
Grade 4 2008 34.2 44.7 21.1 0 21.1  
Grade 4 2007 29.6 55.6 14.8 0 14.8 
Grade 5 2008 29.2 54.2 16.7 0 16.7 (1.9) 
 
ELA English Proficient 
 Level 1 Level 2 Level 3 Level 4 3+4 Change 
Grade 3 2007 10.6 34.8 51.5 3 54.5 
Grade 4 2008 1.5 27.5 63.8 7.3 71 (16.5) 
Grade 4 2007 7.1 31.8 60 1.2 61.2 
Grade 5 2008 1 27.8 69.1 2.1 71.1 (9.9) 
 
ELA Gen Ed 
 Level 1 Level 2 Level 3 Level 4 3+4 Change 
Grade 3 2007 19.8 36.8 40.6 2.8 43.4 
Grade 4 2008 10.5 33.7 50.5 5.3 55.8 (12.4) 
Grade 4 2007 7.1 37.8 54.1 1 55.1 
Grade 5 2008 4.7 29 64.5 1.9 66.4 (11.3) 
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Subject/Area (where relevant): 
Engagement 

 
Annual Goal 
Goals should be SMART – Specific, Measurable, 
Achievable, Realistic, and Time-bound. 

By June 2009, student engagement activities and opportunities will be further developed to support and 
gather student opinion throughout the school year (QR improvement area)  

Action Plan 
Include: actions/strategies/activities the school will 
implement to accomplish the goal; target 
population(s); responsible staff members; and 
implementation timelines. 

A Student Council will be elected and meet regularly (ongoing) 
Interactive bulletin boards and displays will be evident throughout the school. 
Paideia seminars will be conducted in all classrooms 
Arts Residencies and Opportunities will increase across the school (all grades) 
Students: 
Formation of a Student Council (select Grade 4 and Grade 5 students) 
Enrichment Clubs ( March – May/ 100 students various grades) 
Implementation of Math Problem of the Week Challenge(all students) 
Classroom Reading and Writing Celebrations(all students/ongoing) 
Continued development of individual student goals(all students)  
Enhanced classroom libraries 
School-wide Reading Enrichment Time (20 minutes daily/ongoing) 
Partnership with Young People’s Dance Series of City Center- includes teacher, parent and student workshops 
LEAP Residencies on all grades 
Interactive Magnet display and bulletin board 
Interactive Math Bulletin Boards 
Publication of the School Newspaper (Winter and Spring Editions) 
Penny Harvest Round Table Student Group  
 

Aligning Resources: Implications for Budget, 
Staffing/Training, and Schedule Include reference 
to the use of Contracts for Excellence (C4E) 
allocations, where applicable. 

Title I 
FSF 
NYSTL 
Magnet Funds 
C4E (Literacy Coach support) 

Indicators of Interim Progress and/or 
Accomplishment 
Include: interval of periodic review; instrument(s) of 
measure; projected gains 

Results of the 2009 Learning Environment Survey 
Student Council feedback and school-wide changes (ongoing) 
Benchmark assessments of student goals (ongoing) 
Formal and informal observations (ongoing) 
LEAP projects (ongoing) 
Enrichment Club projects 
Assemblies, residencies, recitals, performances (ongoing) 
Projected gain: .2 increase in Engagement on the 2008-2009 Learning Environment Survey 
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Subject/Area (where relevant): 
ESL 

  
Annual Goal 
Goals should be SMART – Specific, Measurable, 
Achievable, Realistic, and Time-bound. 

By June 2009, 20% of all ELLs (30 out of 151) will make achieve 1 yr of progress as measured by the 2009 
NYSESLAT  

Action Plan 
Include: actions/strategies/activities the school will 
implement to accomplish the goal; target 
population(s); responsible staff members; and 
implementation timelines. 

Comparison of the 2008 and 2009 NYSESLAT scores. 
Teachers College Professional Development for ESL Teachers 
ELL PD Series ( ESO Network/6 teachers) 
America’s Choice Consultant (10 sessions/4 teachers) 
Leveled books and periodicals added to all classroom libraries 
ESL teacher participation in TC lab sites 
ESL teacher planning sessions with classroom teachers 
Title III Afterschool program (January- May/ Grades 2-5 students) 
2 F-status Reading Recovery teachers working with Beginner level ELLs on Grades K-3 
ELL Inquiry Study to determine best practices 
Literacy Coach support includes in-classroom modeling and demonstration of best practices for ELL instruction 
Blended ESL model  
 

Aligning Resources: Implications for Budget, 
Staffing/Training, and Schedule Include reference 
to the use of Contracts for Excellence (C4E) 
allocations, where applicable. 

Title I  
Title III 
NYSTL 
FSF 
C4E (Literacy Coach support) 
 

Indicators of Interim Progress and/or 
Accomplishment 
Include: interval of periodic review; instrument(s) of 
measure; projected gains 

Results of the 2009 NYSESLAT 
Benchmark Reading Assessments with Individual student goals (ongoing) 
Benchmark Rigby ELL Assessments (October/May) 
Articulation sessions with ESL and classroom teachers (ongoing) 
Informal assessments including accountable talk, running records, reading logs, writing notebooks etc.(ongoing)  
DRA2 and WRAP Assessments(quarterly) 
Informal observations- conferences, accountable talk, running records, writing samples etc.(ongoing) 
Projected gain: Goal will be met 
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REQUIRED APPENDICES TO THE CEP FOR 2008-2009 
 

 
Directions: All schools must complete Appendices 1, 2, 3, 7 & 8. All Title I schools must complete Appendix 4.  All schools identified under 
NCLB or SED for School Improvement, including Title I Schools in Need of Improvement (SINI) – Year 1 and Year 2, Title I Corrective Action 
(CA) Schools, NCLB Planning for Restructuring Schools, NCLB Restructured Schools, and Schools Requiring Academic Progress (SRAP), 
must complete Appendix 5. All Schools Under Registration Review (SURR) must complete Appendix 6. Note: Please refer to the 
accompanying CEP Guide for specific CEP submission instructions and timelines. 

 
APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM – SED REQUIREMENT FOR ALL SCHOOLS 
 
APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS – NCLB/SED REQUIREMENT FOR ALL SCHOOLS 
 
APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION – CHANCELLOR’S REGULATIONS FOR ALL SCHOOLS 
 
APPENDIX 4: NCLB REQUIREMENT FOR ALL TITLE I SCHOOLS 
 
APPENDIX 5: NCLB/SED REQUIREMENTS FOR SINI AND SRAP SCHOOLS  
 
APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR) 
 
APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEMWIDE CURRICULUM AUDIT FINDINGS – REQUIREMENT  

FOR ALL SCHOOLS 
 
APPENDIX 8: CONTRACT FOR EXCELLENCE (CFE) SCHOOL-BASED EXPENDITURES FOR 2008-09 – SED REQUIREMENT FOR ALL  

SCHOOLS 
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APPENDIX 1A: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM 
 

New York State Education Department (SED) requirement for all schools 
 
Part A. Directions: On the chart below, indicate the total number of students receiving Academic Intervention Services (AIS) in each area listed, for each 
applicable grade. AIS grade and subject requirements are as follows: K-3: reading and math; 4-12: reading, math, science, and social studies. Academic 
Intervention Services include 2 components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or student 
support services needed to address barriers to improved academic performance such as services provided by a guidance counselor or social worker.  Note: 
Refer to the District Comprehensive Educational Plan (DCEP) for a description of district procedures for providing AIS. 
 

371/2 Minute 
Program 

(ELA & Math) 
ELA Mathematics 

At-risk Services: 
Guidance 
Counselor 

SETSS Title III 
(Jan – May) 

Title III 
(Summer) 

Gr
ad

e 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

K 0 2 0 10 0 0 0 
1 25 66 0 2 0 21 0 
2 35 79 0 9 2 24 22** 
3 42 88 24 * 5 3 21 12** 
4 46 70 36 * 11 1 20 12** 
5 45 68 24* 14 6 22 12** 
6        
7        
8        
9        
10        
11        
12        

             * Anticipatory numbers pending results of the Math Predictive.     ** Anticipatory numbers pending Title III funding.  
Identified groups of students who have been targeted for AIS, and the established criteria for identification: 

o Students in Grades K – 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other 
identified assessments, or who have been identified as potential holdovers. 

o Students in Grades 4 – 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and social 
studies assessments. 

o Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments. 
o Students in Grades 10 – 12 who scored below the approved passing grade on any Regents examination required for graduation in English language 

arts, mathematics, science, and social studies. 
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APPENDIX 1B: ENRICHMENT PROGRAM SUMMARY FORM 

 
New York State Education Department (SED) requirement for all schools 

 
Part A. Directions: On the chart below, indicate the total number of students receiving Academic Intervention Services (AIS) in each area listed, for each 
applicable grade. AIS grade and subject requirements are as follows: K-3: reading and math; 4-12: reading, math, science, and social studies. Academic 
Intervention Services include 2 components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or student 
support services needed to address barriers to improved academic performance such as services provided by a guidance counselor or social worker.  Note: 
Refer to the District Comprehensive Educational Plan (DCEP) for a description of district procedures for providing AIS. 
 

 
Saturday Math 

3, 4, 5 
 

Wednesday 
Enrichment 

ELA Reading 
Enrichment 

ELA Math 
Enrichment 

Violin 
Instruction 

Schoolwide 
Reading 

Enrichment 
(Daily) Gr

ad
e 

# of Students 
Participating In 

# of Students 
Participating In 

# of Students 
Participating In 

# of Students 
Participating In 

# of Students 
Participating In 

# of Students 
Participating In 

K 0 14 0 0 18 138 
1  0 10 0 0 10 126 
2 0 12 0 0 10 114 
3 24 17 19 19 8 111 
4 24 15 26 26 10 121 
5 16 22 28 28 8 103 
6       
7       

  
Identified groups of students who have been targeted for AIS, and the established criteria for identification: 

o Students in Grades K – 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other 
identified assessments, or who have been identified as potential holdovers. 

o Students in Grades 4 – 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and social 
studies assessments. 

o Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments. 
o Students in Grades 10 – 12 who scored below the approved passing grade on any Regents examination required for graduation in English language 

arts, mathematics, science, and social studies. 
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Part B. Description of Academic Intervention and Enrichment Services 
 

Name of Academic Intervention Services (AIS) 
Description: Provide a brief description of each of the Academic Intervention Services (AIS) indicated in column one, 
including the type of program or strategy (e.g., Wilson, Great Leaps, etc.), method for delivery of service (e.g., small 
group, one-to-one, tutoring, etc.), and when the service is provided (i.e., during the school day, before or after school, 
Saturday, etc.). 

ELA: Grade 1- Students in Grade 1 participate in a Reading Recovery program.  Students are recommended by the teacher to receive 
additional support in reading.  All students participating in the reading recovery are assessed and an individualized program is 
developed for each student.  Students meet everyday for 30 minutes.  It is a 20 week program.  All students are evaluated at the end of 
the program.  Students meet in one to one and in small groups.  
Grade 2 – In addition to small group instruction within the classroom students in grade 2 also participate in small group AIS  
instruction.  The AIS reading teacher uses Fundations and guided reading.  In the program students are assessed periodically to 
evaluate their progress. The AIS reading teacher & the classroom teacher articulate and discuss next steps with students.  The program 
meets everyday for 45 minutes.   
Grade 3 – Students participate in small AIS group instruction that meets everyday for 45 minutes.  The AIS reading teacher utilizes 
the Soar to Success Reading Program.  This program focuses on Reading comprehension and fluency. The students are assessed 
periodically to monitor reading progress.  The AIS reading teacher & the classroom teacher articulate and discuss next steps for each 
student.  
Grade 4 -  Students meet everyday for 45 minutes with a small group AIS reading teacher.  The AIS reading teacher assesses each 
student and provides skills and strategies instruction through leveled books.  As the students increase their reading proficiency they are 
moved up to the next level in reading.  The AIS reading teacher & the classroom teacher articulate throughout the year to discuss 
students growth and next steps.  
Grade 5 -  Students participate in small group instruction with an AIS reading instructor for 45 minutes everyday.  The AIS reading 
teacher utilizes the Soar to Success Reading program.  This program focuses on reading comprehension and fluency. Student progress 
is documented.  The AIS teacher & the classroom teacher meet throughout the year and discuss student growth and next steps.   
Grades 2 – 5 -  2 F Status Reading Recovery teachers meet with small groups of beginner level ELL students for guided instruction 
using Reading Recovery strategies.  
37 ½ Minute Program – Students meet 4 mornings each week for small group guided instruction in ELA/Math.  
SETTSS – The SETSS teacher provides guided instruction in ELA and Math using different intervention programs, guided reading 
and test taking strategy lessons.  

Mathematics: In Grade 4 students participate in small group instruction with an AIS Math teacher for 45 minutes everyday. .  This instruction is 
aligned to the Math Standards and the Everyday Math Program.  The AIS Math teacher and the students work on problem solving 
strategies. The AIS teacher critically analyzes their responses.  
37 ½ Minute Program – Students meet 4 mornings each week for small group guided instruction in ELA/Math.  
SETTSS – The SETSS teacher provides guided instruction in ELA and Math using different intervention programs, guided reading 
and test taking strategy lessons.     

 
At-risk Services Provided by the Guidance 
Counselor: 

One to one and small group instruction utilizing play therapy and IEP mandates. 
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Title III Additional afterschool support (3 days) is given to our ELLs in Grades 1 through 5.  Instruction focuses on the enhancement of 
Listening, Speaking, Reading and Writing, in addition to NYSESLAT preparation.  

Saturday Math Enrichment  -  
       Grade 3, 4, 5 

Students Participate in a Saturday Math Academy.  The program meets for 6 consecutive Saturdays. Each meeting is for 3 hours.  The 
program focuses on how the students understand and solve the extended response portion of the Math test.  Manipulatives, use of 
overheads and discussions engage the students in identifying the steps needed to solve a problem.  

Wednesday Enrichment Students select an enrichment program that they wish to attend from a list of what is offered.  The Enrichment program meets every 
Wednesday for 2 hours.  Some of the enrichment clubs offered were: Technology, Cooking, Poetry, Health & Fitness, Scrapbook 
Making & Colonial Times.  

ELA Reading Enrichment Students participate in small group instruction 2 times a week afterschool.  The students in this program have  performance level of 3 
and 4.  The purpose of the program is to increase student performance levels through activities that promote higher order thinking 
skills and lessons that provide practice with test taking.  

ELA Math Enrichment Students participate in small group instruction once a week afterschool.  The students in this program have a performance level of 3 
and 4.  The program provides students with activities that promote higher order thinking skills and word problem analysis.  

Violin Instruction Small groups of students Grades K – 5 participate in violin instruction.  Students learn to play violin through the Suzuki Method of 
Instruction .  

Schoolwide Reading Enrichment All classes participate in 20 minutes of Reading Enrichment Daily. Two teachers in each classroom facilitate reading activities.  
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APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS (ELLs) 
 

NCLB/SED requirement for all schools 
 
Part A: Language Allocation Policy (LAP) – Attach a copy of your school’s current year (2006-2007) LAP to this CEP. 
 

Language Allocation Policy 
2008-2009 

 
I. Language Allocation Policy Team Composition 
  
Principal   Elizabeth Waters 
Assistant Principal  Ellie Vargas 
Assistant Principal  Maria Grajales 
Parent Coordinator  Amalfie Martinez 
Literacy Coach   Rocio Castillo-Siegel 
Math Coach   Lisa Sarnicola 
Parent     Michelle Rodriguez 
Guidance Counselor  Luz Cuervo 
ESL Teacher    Jacqueline Gutierrez   Luz Peralta       Mei Yen Cheng 
Related Services  Marci Hayden       
Classroom Teachers  Lynette Pastrana         Yulya Kravchik 
    Daysi Garcia                I. Machiavelo 
AIS Provider   Nancy Bongiovanni 
 
11.Teacher Qualifications 
English as a Second Language Teacher:__2__ certified       ____1__ uncertified 
Teacher Fellow in ESL ___1___   Bilingual Extension___1___ Certified Bilingual __3__                                      
   
 
111. ELL Student Demographics 

 
Overall Demographics: 

 
The total number of students at P.S. 506 is currently 742.  Of this population 200 are English language learners.  This indicates that 27% of 
the total school population are English Language Learners. 
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   Number of Classes per Program Model 
 
P. S. 506 currently provides for the needs of its English Language Learners through a Freestanding English as a Second Language Program 
in accordance with parent choice.  English as a Second Language is provided through self contained classes and in  push-in  / pull-out 
models.  The classes in our ESL program model are as follows:  
 
 
 
Freestanding ESL Self contained  
 

• 1 kindergarten class 
• 1 first grade class 
• 1 secong grade class 
• 1 third grade lass 
• Push-in / Pull-out classes serviced by ESL teachers 

 
English Language Learners Categorized by Program Model and Service Duration  
 
P.S. 506 has a total of 200 ELLs of which none are with interrupted formal education (SIFE).  14 students have individualized education 
plans (IEPs).  This group is categorized as follows:  
 
English Language Learners (Three Years or less) 
 
There are 200 ELLs in the freestanding ESL program.   
 
English Language Learners Four to Six Years 
 
There is a total of 0 students in this category . 
 
Long Term English Language Learners More Than Six Years  
 
There are no students in this category. 
 
English Language Learners Categorized by Grade Program and Language Group 
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The language groups of the English language learners at P.S. 506 include:  Spanish Chinese, Urdu, Arabic and Karen. Of these language 
groups, the most prevalent are Spanish and Chinese.  Below is an arrangement of these groups by language and grades.  
 
Freestanding English As a Second Language Self Contained and Push-in 
Language K 1 2 3 4 5 TOTAL 
Spanish 28 25 23 22 30 16   144 
Chinese 8  8  12  10  6 6   50 
Bengali        
Urdu  1         1 
Arabic      1     1 
Korean        
Pungabi        
Polish        
Albanian        
Other    2 1  1     4 
TOTAL 36 34 37 33 36 24 200 
 
Parent Program Choice 
 
The process of parent choice begins at registration.  In order for parents to make informed decisions, the necessary information is made 
available to them in the language of their preference.  The structures we have in place ensure that the goal of informing parents is met.  This 
includes:   

• Copies of letters and documents to parents providing them with information on the transitional bilingual and freestanding English as 
a Second Language programs.   Goals and methods are made available in the language spoken by the parent.  

• Parents are invited to attend a parent orientation where the ESL coordinator, assistant principal that supervises ESL and the parent 
coordinator are available to discuss the methods and purpose of each program. Translators are made available during the meeting to 
provide support to parents with the interpretation of key information.  

• There is an opportunity during the meeting for parents to ask questions in their language of preference. 
• Written forms of the information provided in the meeting are available in the parent’s home language.  

 
 
After reviewing the parents’ surveys and parent continuation letters 73% of parents opted for the freestanding, English as a Second 
Language Program. 7% of the  parent survey reflected a choice for a dual bilingual program. 
 
We continue to offer programs that are aligned with the choices made by parents in the parent continuation letters and parent surveys. 
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Assessment Analysis 
 
An analysis of the Grade 4 NYS ELA Assessment results, over the 2 year period from 2006 to 2008 indicated the following:  
 
Results for all ELL students who tested indicate a 6% increase of students performing at Level 1 and a 6% increase of students performing 
at Level 3.  A decrease of 10% is indicated for students performing at Level 2.  
 
Based on the analysis of the data and all relevant findings, the following are implications for our ELA Instructional program for our ELL 
students:  
 
 •  Continuation of Instructional Strategies, including a literacy block and daily reading and writing activities,  
 •  Continued provision of Intensive Academic Intervention Services to ELL students who are not meeting state standards.  
 •  Intensive professional development in the understanding and use of specialized 
    instruction/methodologies to meet the needs of our Second Language Learners.  
 •  Language support will be provided based on students’ level of proficiency –  
    according to NYSESLAT.  
 •  Pacing Calendars will be developed with teachers in all grades.  Opportunities 
    will be provided for the teachers to plan collaboratively.  
 •  Teachers will use data from the ITS’s, Predictives, NYSESLAT and other assessments to provide differentiated instruction.  
 
An analysis of the Grade 4 NYS Mathematics Assessment results over the 2 year period 
from 2006 to 2008 indicated the following:  
 
A 7% increase of students performing at Level 1 and a 9% increase of students performing at Level 3 
 
Based  on our analysis of the data, the following are implications for our mathematics 
instruction:  
 
 •  Continuation of Instructions Strategies, including a 75 minute mathematics 
     block.  
 •  Continued provision of an intensive professional development.  
 •  Math coach will implement effective strategies for teaching math, including 
     extensive use of manipulatives.  
 •  Teachers will use data from Math ITA’s, Predictives and other assessments 
     to provide differentiated instruction.  
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Planning for the English Language Learners 
 
 Students with Interrupted Formal Education (SIFE) 
 
SIFE students will be placed in an age appropriate grade. After orientation, parents will have the opportunity to meet the supervisor of that 
grade, and meet the parent coordinator to get an educational history on the student. The parent will be encouraged to participate in our 
Parenting Journey Program. This program assists parents in their native language with the issues that parents encounter.      
 

The goal is to provide our students with differentiated lessons that highlight student strengths to support areas of need.    With this goal 
in mind, our SIFE population will receive the following support:   

• Balanced literacy will be provided for reading and writing instruction at the students’ ability level.   
• Participation in the Title III extended day program. 
• Teachers will preview their lessons with careful consideration to the SIFE student need and modify instruction where needed. 
• Teachers will provide individual and guided support in literacy and math. 
• An ESL teacher will push-in/pull-out to provide literacy assistance aimed specifically at working with students at their ability level. 
• Cluster teachers will build on student’s language skills  
 

New Comers Less Than Three Years: 
 
Students identified, through their home language survey, are eligible for testing and the  administration of  the LAB-R, within ten days of 
registering.  In the case of students coming from other city schools, a verification of testing is done through ATS.   Students categorized as 
beginners or intermediate level of proficiency are provided with 360 minutes of ESL instruction per week.  Students who scored at the 
advanced level of proficiency are provided with 180 minutes of ESL instruction.   Support for these students is given in the following: 
 

• Participation in Title III extended program. 
• On our Way to English is used in the classroom to provide additional ESL support in literacy. 
• Classroom libraries are leveled and contain varied genres. 
• All ELLs are held to New York State Standards. 
• Instructional programs use materials that are aligned with the city and state standards. 
• On-going assessment is provided to assure that students’ achievement is periodically measured. 
• Language development is intensive through experiences and our literacy through the arts program, provided by our cluster teachers. 
• Small groups and individualized instruction is based on assessments. 
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Long Term English Language Learners: 
 
The school’s academic intervention team, ESL service providers and teachers will analyze students’ NYSESLAT scores as well as other 
assessments to identify individual academic strengths and needs.  Teachers will plan and modify instruction, to best meet the needs of our 
long term English language learners.   
 
Students who achieve language proficiency, in terms of the NYSESLAT, will continue to receive one year of related services with an AIS 
provider. Former ELL’s will continue to receive testing accommodations on the New York State exams for up to 2 years after they achieve 
proficiency on the NYSESLAT, 
 
To meet the needs of our long term English language learners, we propose the following: 
 

• Analysis of the NYSESLAT, ELA  and other assessments to monitor testing history and track progress. 
• Attendance records are reviewed for interruption of instruction and services. 
• Scores obtained from the citywide, state and other assessments are reviewed for patterns. 
• Parents conference are held several times a year to monitor home study and academic practices. 
• Teacher assessments, conferences and writing samples are assessed to identify areas of strengths and needs. 
 
Our long term ELL students are invited to participate in the 37 ½ program and Title III extended day program.  In a regular school day, 
these students are serviced in reading and math by an academic intervention teacher.  Their needs are assessed and there is regular 
discussion between the classroom teacher and the AIS provider.  Revisions on students’ intervention plans are modified as needed. 
 
The Pupil Personnel Team is composed of the Assistant principal, school physiologist, guidance counselors, the SETTS teacher and AIS 
provider of the grade.  The PPT team meets once a month to discuss students in needs, including long term ELLs.  The members of the 
team discuss and outline areas of concerns and propose possible interventions.  An intervention plan is developed and monitoring of 
student progress over a six week cycle.  Classroom teachers are debriefed on intervention plans proposed. 
 
Student support services for long term ELLs is as follows:   
 

• Pupil Personnel Team will meet to review and revise intervention plan as needed. 
• Guidance counselors will serve as the case manager to disseminate the school’s committee intervention plan to the teacher. 
• Professional development will be provided for all teachers on modifying instruction and differentiate instruction to best support 

our ELLs. 
• Assessments, on a six week cycle, will be implemented to monitor student progress. 



 

UPDATED – SEPTEMBER 2008 
 

• Decisions will be made whether to continue intervention services, modify the instructional plan or refer students to the SAT team 
for formal evaluation and other services. 

 
English Language Learner With Special Needs: 

 
 
We currently have one self-contained, monolingual special education class 12:1:1 in first grade, a 12:1:1 in second grade, a 12:1:1 bridge in 
third and fourth grade and a 12:1:1 bridge in fourth and fifth grade.  Services for our special education students are provided by our push-in 
ESL teacher.  The ESL teacher works collaboratively with special ed. teacher to review the goals of each student as indicated on their 
individualized education plan. 5 of our special education students fall within the category 4-6 years. 
 
 
Resources and materials support our ELLs with special needs.  Classroom libraries are leveled appropriately and include a variety of reading 
genres. The push-in ESL teachers provide lessons that are shared, guided and interactive that support the teaching point addressed by the 
special education teacher. Our English language learners with special needs participate in our literacy through the arts program. This 
program allows for all our English language learner to speak, listen, read and write through the arts. Students write and perform original 
plays and shows. This program in conjunction with their educational plan and an educational curriculum that is standard based, support all 
our students with special needs.      
 
Careful analysis of the students’ needs with the SAT team will help teachers identify areas where students will need additional support. 
 
 
 Transitional Support for English Language Learners reaching Proficiency 
 
Students in this category are placed in a mainstreamed class.  Students receive ESL services with an ESL teacher. In addition, the students 
receive academic intervention services with a Literacy and or math specialist.  Literacy and mathematics AIS providers work with these 
children, differentiating instruction during the literacy and math periods.   Students in grades 3-5 will be given the opportunity to enroll  in 
an afterschool and/or Saturday Academy that will provide literacy and mathematics support for learners who may be at risk of not meeting 
promotional standards.  Test prep strategies aimed at addressing content area writing and reading, will be provided during push-in periods.   
 
   Mandated Instructional Minutes 

 
Our primary goal in supporting our English language learners is to ensure that we have highly qualify and certified ESL teachers.  The 
administrative cabinet meets to discuss the NYESLAT results and plan for the placement or movement of English Language Learners as 
needed. Students are placed in accordance with parent choice and instructional periods needed.  
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The schedules for the ESL teachers that are pushing-in to general education classrooms is completed by the supervisor to ensure that 
students are being serviced in accordance with CR Part 154. Walkthroughs, formals and informal observations are ongoing throughout the 
school year in order to ensure that students are being provided with optimum instruction. Students entering our school from other New York 
City schools are screened during registration in order to identify any language needs. Placement is done in accordance to the services the 
child requires. 
 
  Explicit English as a Second Language 
 
 The explicit teaching of ESL is done within the context of Reading, Writing and Mathematics. We support the methodology that students 
bring social and cultural knowledge in addition to everyday life experiences that they can use as they are learning new and challenging 
information. 
 
 
 
 
Freestanding ESL Self-contained Program:   
 

• Content ESL lessons are done daily to aid students’ ability to comprehend academic language. 
• Interactive Writing is implemented to provide students the experience in learning how to share the pen and how to use high 

frequency words taught during the week.  
• During the reading workshop, the teacher supports learners at their individual levels through conferences aimed at enhancing their 

ability to comprehend and practice reading strategies. 
• Shared reading lessons are conducted everyday to teach literacy skills and build comprehension. 
• Pictorials are added to new vocabulary in order for the children to gain conceptual understanding of terms in math.  
• Read Alouds are conducted daily in order to build discussions amongst students. This allows for students to develop oral language 

skills around topics found in the reading.   
 
 
 
Freestanding ESL Program Push-in Model: 

 
• The Push-in ESL teacher conducts strategy lessons guiding children’s understanding of procedures for addressing and 

comprehending text. 
• During the reading workshop, the Push-in teacher supports learners at their individual levels through conferences aimed at enhancing 

their ability to comprehend English reading. 
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• During the reading workshop, the Push-in ESL teacher conducts lessons aimed at addressing strategies that children may need 
additional support with. It is expected that the children carry over these skills into their independent writing. 

• Pictorials are added to new vocabulary in order for the children to gain conceptual understanding of terms that they may already be 
familiar with.   

• The ESL teacher will read aloud fiction and nonfiction texts to build discussion amongst students. Accountable talk amongst peer or 
groups of students, gives teachers the opportunity to build oral language skills around topics found in reading.   

• The use of organizers such as KWL allow children to preview  the concepts they may already know, so that building of schemata is 
possible. This process provides scaffolding opportunities for the children.  

 
 
Extent of Servicing 

 
Wherever possible we use the push-in model to provide ESL instruction. The instructional team is aware of the importance of continuity of 
instruction as our English Language Learners learn and process the curriculum, so we continue our efforts in providing our students with the 
push-in model wherever possible. 
 
Resources and Support 
 
 
   Instructional Materials 
 
Classroom libraries are leveled appropriately. Literacy is taught using meaningful literature where students are actively engaged in 
practicing strategies taught. Before initiating a unit of study, the general education teachers responsible for delivering instruction to ELLs, 
meet to plan the teaching points for the unit. Careful consideration is given to the specific skills that readers should master on their 
independent reading level. As the mini-lesson takes place, ESL teacher work with individual students or small groups that are in similar 
levels or need assistance with similar strategies in order to differentiate and reinforce the mini lesson.  Guided reading is provided using 
multiple copies of stories -Sundance Guided Reading sets, Big books -fiction, Wright Group,  Story Box and nonfiction- National 
Geographic,  are used to teach shared reading lessons that focus on different literacy skills. Students maintain book baggies with several 
books at their level that the ESL teacher has assisted them in selecting (beginners). Children at the Intermediate and Advanced levels of 
proficiency, who are able to manage their own book selection, are allowed to do so.  
 
Differentiation of instruction to meet the language needs of students is achieved through techniques and strategies the ESL teachers use. Our 
ESL teachers use the program On Our Way to English. It is a program that includes guided reading materials, big books and audio tapes for 
the students to listen and follow stories. They also use Getting Ready for the NYSELAT and Beyond in preparation for the NYSELAT. 
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Content area materials include those used in the citywide curriculum. Support for ELLs is conducted by the ESL teacher through 
differentiated methods and techniques. Other content materials consist of multiple nonfiction collections in Social Studies and FOSS kits. 
The use of, Write Time for Kids provide support in the area of writing and language development.  
 
Technology is used to support ELLs with programs such as Kids Spiration and Pixie. These programs are interactive. They have audio 
feedback and reinforce phonic and phonemic awareness instruction.  
 
 
   Professional Development 
 
 
Professional development is achieved through the combined efforts of experience content specific, and licensed personnel that includes: The 
Literacy coach, the Math coach, Reading and Mathematics specialists, self contained ESL teachers and the ESL coordinator.  The 
professional development goal for the 2008-2009 school year is two fold.  First, pertinent personnel will work with the staff to analyze and 
disaggregate data for all ELLs.    Secondly, teachers will utilize the information from the disaggregated data to plan small group instruction, 
group students by area of need and individualize instruction.  In addition, the teachers will continue to meet to plan curriculum units of 
studies and gathering and sharing of resources and materials with the grade leaders and ESL teachers.  ESL teachers will work together in 
collaboration with the general education teachers, they will push into.  Intervisitations and debriefing will continue to provide the staff with 
ELS methodologies. In school year 2008-2009 we will begin our partnership with Teacher’s College.   
 
Free Standing English As A Second Language 
 

Description 
 

English as a second language program include two models:  Self contained and push-in / pull-out. Students at the Beginners and 
Intermediate levels of proficiency receive 360 minutes of ESL instruction per week. Students at the Advance proficiency level receive 180 
minutes of ESL instruction 180 minutes of English Language Arts instruction. Self contain classes are in grades kindergarten through grade 
3. Students in these classes participate in ESL instruction through content and grade appropriate curriculum and State standard based literacy 
instruction that is modified through ESL techniques and methods. Students spend their instructional day with the same certified ESL teacher 
who provides all instruction. 
 
The Push-in model involves ELLs in general education and special education classes. Students at the Beginner and Intermediate levels of 
proficiency receive 360 minutes of ESL instruction per week. Students at the advance proficiency level receive 180 minutes of ESL 
instruction provided by the ESL teacher and 180 minutes of English Language Arts instruction provided by the general education teacher. 
The ESL teacher works collaboratively with the general education teacher on implementing Literacy content instruction in the classroom.  
The reduced ratio of teacher to students provides for small group instruction and individualized instruction. Through guided instruction, 
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strategy lessons, interactive experiences, and individualize instruction, the students are led to interact in, reflect, read, write, problem solve, 
develop and practice strategies, in the second language. As in the  self contained classes, instruction is differentiated and supported by ESL 
methods in accordance with City and State performance Standards. 
 
 
   Instructional Components 
 

• Language Development activities that combine the four language strands: reading, writing, speaking, and listening. 
• A comprehensive Balanced Literacy model that highlights writing in explicit instruction supported by a series that is literature based. 

Language development techniques are combined to expose students to vary exploration and manipulation of comprehensible text.  
• General education classroom teachers provide extensive literacy lessons differentiated by needs that expose children to the actual 

structure of the second language.  Lessons take into consideration and build upon the ELLs’ background knowledge and expand their 
English vocabulary.  Opportunity for discussions is frequent and elaborate responses are encouraged.  Students are monitored on an 
on going basis and modification of instruction is modified where needed. 

• The classroom teacher and ESL teacher read a variety of books to, by and with the students.   
• The reading and writing workshop model and promote second language development through natural and explicit exposure to 

reading and writing that is meaningful and standards-based. 
• Teachers involve ELLs in mutually enhancing language process with reading and writing practices that support comprehension.  

Predictable books are used to construct knowledge related to language, style, vocabulary and concepts.   
• Teachers further develop the acquired vocabulary and content through pre and post conferences. 
• Extended use of interactive writing, guided and share reading that aide in scaffolding understanding. 
• Learners supported through scaffolding of instruction that ensures that needed elements are in place before constructing meaning of 

the whole topic.       
• State certified English as second language teachers will provide ESL instruction. 

 
 
 
 
 
 

The Classroom Environment 
 
The appearance of the environment in which ELLs receive their instruction is just as important as the lessons taught there.  A positive, 
organized and stimulating environment denotes respect for the learners.  It is a classroom that motivates the learner and enriches their 
knowledge about concepts, language development and ideas. Creating such an environment entails arranging a practical physical layout 
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supplying diverse materials and supplies and encouraging students to have a sense of belonging and ownership.  The physical appearance of 
the room should build language and become comprehensible to the students whose native language is other than English.  These include: 
 

• A meeting area large enough to include all children. 
• Children’s writing folder, located in a specific, neatly organized, visible area. 
• Leveled classroom library in English.  
• Print richness provided by charts and eye leveled word walls. 
• Furniture arranged to allow easy access and visibility by the teacher in clusters for group discussions and cooperative learning. 
• Assessment binders list all the ELLs and their level of instruction and areas of need.  
• Print/ environment  
• A flow of the day denoting the activities of the day and the periods during which ESL is taught. 
• Vocabulary Charts 
• Charts specific to unit of study in literacy and mathematics 
• Literacy word walls with high frequency words aided by visuals as may be needed for ELLs at the beginning and intermediate levels 
• Math word walls with high content specific vocabulary aided by visuals as may be needed for ELLs at the beginning and 

intermediate levels.   
                                                                                                                                     
.                                                                                                   
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Part B: CR Part 154 (A-6) Bilingual/ESL Program Description 
 
Type of Program:   ___Bilingual   __√_ ESL   ___ Both           Number of LEP (ELL) Students Served in 2007-08: ______200_____________ 
(No more than 2 pages) 

  
I. Instructional Program for ELLs (including brief description of program, # of classes per program, language(s) of instruction, instructional 

strategies, etc).  Program planning and management description, to include identification and placement of ESL/Bilingual certified teachers, 
utilization of appropriate instructional materials (English and other languages) and technology, school-based supervisory support, use of external 
organizations, compliance with ELL-related mandates and use of data to improve instruction.: 

 
A. Curricular: Briefly describe the school’s literacy, mathematics and other content area programs and explain ELLs’ participation in those 
programs.   
Briefly describe supplemental programs for ELLs (i.e., AIS, Saturday Academies). 
 
B. Extracurricular: Briefly describe extracurricular activities available in your school, and the extent to which ELLs participate.  Such programs 
may include art, music, sports, clubs, etc. 
 

II. Parent/community: Describe parent/community involvement activities planned to meaningfully involve parents in their children’s education and to 
inform them about the state standards and assessments. Activities might include parent orientations, homework help, leadership development, ESL 
and/or math/literacy.   

 
III. Project Jump Start: Describe the programs and activities to assist newly enrolled ELL/LEP students prior to the first day of school.   

 
IV. Staff Development (2007-2008 activities—tentative dates and ELL-related topics):  Describe how staff will participate in ongoing, long-term staff 

development with a strong emphasis on the State learning standards and high impact differentiated and academic language development strategies.  
 
V. Support services provided to LEP students:  Describe other support structures that are in place in your school which are available to ELLs. 
 
VI. Name/type of native language assessments administered (bilingual programs only): Describe how you assess the level of native language 

development and proficiency of the ELLs who are in a bilingual program.   
  

VII. Instructional Program (including brief description of program, # of classes per program, language(s) of instruction, instructional strategies, etc): 
  
 Public School 506 provides instruction to English Language Learners through a freestanding English as a Second Language program.  This  
 program  includes self-contained classes as well as pull out and push in ESL program.  
 
 The self-contained ESL classes service eligible students in grades K-3.  The ESL push-in and pull-out program service eligible students in 
 grades K-3.  Currently we have approximately 235 students in all levels of proficiency.  
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Part B: CR Part 154 (A-6) Bilingual/ESL Program Description  (Cont’d) 
  
 
 The language of instruction in all classes is English.  Teachers develop skills in listening, speaking, reading and writing English as  
 a second language.  
 
 The following instructional strategies are implemented:  
 
 A balanced literacy approach is implemented using ESL methodologies.  Shared reading, guided reading and independent reading periods 
 are conducted on a daily basis as well as shared writing, guided writing and independent writing.  The method of instruction is the workshop 
 model.  Each classroom has leveled libraries and other resource materials to support this program and develop skills in listening, speaking, 
 reading and writing.  Along with leveled libraries, teachers also use the Rigby’s On Our Way to English program.  Teachers use different 
 scaffolds to provide comprehensible input such as the use of visuals, frequent repetition, use of graphic organizers, guided instruction and 
 vocabulary development.  
 
VIII. Parent/community involvement: 
  
 Public School 506 has a parent coordinator.  The role of the parent coordinator is to serve as a liaison between the school and parents.  The parent 
 coordinator is an important asset to our parents.  Various workshops and events are organized to meet the interest of parents of English  
 Language Learners, such as how to help your child at home and how to prepare your child for standardized testing.  Communication between 
 the school and home is facilitated by providing translation services.  Monthly classroom newsletters are issued containing information 
 pertainin to parents.  A Parent Teacher Association board is elected each year.  The school is affiliated with the Center for Family Life and other 
 community  based organizations.   
 
IX. Project Jump Start (Programs and activities to assist newly enrolled LEP students): 
 
 Not applicable 
 
X. Staff Development (2007-2008 activities): 
 

 ●   Teachers will be provided with staff development opportunities in the area of modifying the curriculum for English Language Learners.  
 ●   Teachers will be able to meet on a weekly basis to analyze student work and plan differentiated instruction for English Language Learners. 
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Number of LEP Students Identified and Served in Each School Building by Type of Program in 2007-08 
School District: _______20______________                          Type of Program:  ESL  _ _√__    Bilingual ____   Both ___ 

School Building _______K506_____________       
Do not include long-term ELLs 

K 
Grade 1 Grade 2 Grade 3 Grade 4 Grade 5 Grade 6 

 
Served 

 
Served 

 
Served 

 
Served 

 
Served 

 
Served 

 
Served 

 

Language  
Identi
fied Bil ESL 

 
Identi 
fied Bil ESL

 
Identi 
fied Bil ESL

 
Identi 
fied Bil ESL

 
Identi 
fied Bil ESL

 
Identi
fied Bil ESL

 
Identi 
fied Bil ESL 

Arabic (ARB)                1  √    
Bengali  (BEN)                      
Bosnian (BOS)                      
Chinese (CMN)  8  √ 8  √ 12  √ 10  √ 6  √ 6  √    
French (FRA)                      
H. Creole (HAT)                      
Hindi (HIN)                      
Japanese (JPN)                      
Korean (KOR)                      
Polish (POL)                      
Portuguese (POR)                      
Russian (RUS)                      
Spanish (SPA) 28  √ 25  √ 23  √ 22  √ 30  √ 16  √    
Vietnamese (VIE)     1                  
Urdu (URD)     1                    
Other (Karan)     1  √   1           1  √    
                      
SUB 
TOTALS 

36   36   36   32   36   24      

Attach additional sheets if necessary. 
Total Number of LEP students in grades K-6   Total Number of LEP students in grades K-6 Served  
Identified in the Building in 2007-08                                            in the Building in 2007-08                              
  
                                         Bilingual             ESL    
(Long-term LEP= over 6 years of service)

200 200 
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Part C: Title III, Part A: Language Instruction for Limited English Proficient and Immigrant Students – School Year 2008-2009 
 
Form TIII – A (1)(a) 
 
Grade Level(s)     1 - 3  Number of Students to be Served:   100__ LEP    Non-LEP 
Number of Teachers  10  Other Staff (Specify)          
 
School Building Instructional Program/Professional Development Overview 
 
Title III, Part A LEP Program 
 
Language Instruction Program – Language instruction education programs funded under Title III, Part A, of NCLB, must help LEP 
students attain English proficiency while meeting State academic achievement standards.  They may use both English and the student's 
native language and may include the participation of English proficient students (i.e., Two Way Bilingual Education/Dual Language 
program.)  Programs implemented under Title III, Part A, may not supplant programs required under CR Part 154.  In the space provided 
below, describe the school’s language instruction program for limited English proficient (LEP) students. The description must include: type 
of program/activities; number of students to be served; grade level(s); language(s) of instruction; rationale for the selection of 
program/activities; times per day/week; program duration; and service provider and qualifications. 
We are proposing a Tutorial Program for First through Fifth grade ELL students. The tutorial will be designed to include intervention strategies 
for students to acquire English language proficiency across the major skill areas of listening, speaking, reading and writing.  This program  
will enable the targeted population to develop skills necessary to meet standards in English Language Arts and English as a Second Language, 
in addition to test preparation for the NYSESLAT.  The program will run from January to May 2009.  Our intention is to have approximately 10 teachers 
working twice a week (3 hrs a week).  We intend to purchase instructional to purchase instructional materials to service the students during this 
 after school program that will run prior to the NYSESLAT.  
 
This program will utilize teacher informal assessments and NYSESLAT to monitor students’ performance and growth.  
 
Professional Development Program – Describe the school’s professional development program for teachers and other staff responsible 
for the delivery of instruction and services to limited English proficient students. 
Study groups will be conducted after school, beginning in October, for ESL teachers to focus on: scaffolding learning for second language 
learners and developing language functions within the balanced literacy program; evaluating and interpreting data to plan for instruction; 
sharing and implementing best practices in the classroom.  
 
Teachers will receive additional staff development at no cost to the program through lunch and learns focusing on differentiating 
instruction, analyzing data and implementing best practices for ELLs.  These lunch and learns will be provided by the ESL Coordinator  
and Literacy Coach.  
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Form TIII – A (1)(b) 
 
Title III LEP Program 
School Building Budget Summary 
 
Allocation: 

Budget Category Budgeted Amount Explanation of Proposed Expenditure 

Professional staff, per session, per diem (Note: 
schools must account for fringe benefits) 

$32,207 Tutorial Program (Gr 1 – 5) Jan 6 – May 14 – Tues & Thurs. 
33 days x 1 ½ hrs. x 9 teachers = 446 hrs  
446 hrs x $49.73 = $22,180 
Supv 49 ½ hrs x $51.35 = $2,542 
Study group for ESL teachers – Oct - May 
15 days x 9 teachers x 1 hr = 135hr 
135 hrs x $49.73 = $6,714 
Supv  15 x $51.35 = $771 

Purchased services such as curriculum and staff 
development contracts 

  

Supplies and materials   

Travel   

Other   

TOTAL $32,207  
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APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION 
Requirement under Chancellor’s Regulations – for all schools 

 
Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-
school accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their 
children’s achievement. 
 
Part A: Needs Assessment Findings 
 
1. Assessment of our school translation needs has been conducted through our PTA Executive Board, Parent Coordinator,  
      Guidance Counselors, The Center for Family Life (CBO) and school staff.  
 
2. We have found that there is a need for written and oral translations in both Chinese and Spanish.  This information is 
      communicated to the school community at staff meetings and PTA meetings.  
 
Part B: Strategies and Activities 
 
1.   Our school documents are translated into Spanish and Chinese.  School staff assists with the translations to ensure the timely 
      provision of translated documents to parents in need of language assistance.  If necessary, per session will be given.  Computer 
      software has been purchased to assist with translations.  In addition, an outside vendor will be secured for the translation of  
      comprehensive documents such as Quality Review Report and Progress Report.  
 
      Translators from outside agencies are secured to assist with Parent Teacher Conferences.  They are available for any parent in need.  
 
2.   Our school has invested in a translation system which allows us to simultaneously present information in 3 languages, English,  
      Spanish and Chinese.  Additional headsets and transmitters will be purchased each year.  
 
      School staff members also assist with on-site oral translations, as well as phone communication.  
 
      The Dept. of Education translation service is also used by the school to assist with oral interpretation services.  
 
3.   Information has been disseminated to all parents.  In addition, the Parents’ Bill of Rights packets, in all covered languages,  
      are available in the main office.  
 
      Translation signs in all covered languages are posted in the main lobby.  
 
      Note: The full text of Chancellor’s Regulations A-663 (Translations) is kept on file and is available via the following link: 
      http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf. 
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APPENDIX 4: NCLB REQUIREMENTS FOR TITLE I SCHOOLS 
 

All Title I schools must complete this appendix. 
 
Directions: 
- All Title I schools must address requirements in Part A and Part B of this appendix. 
- Title I Schoolwide Program (SWP) schools must complete Part C of this appendix. 
- Title I Targeted Assistance (TAS) schools must complete Part D of this appendix. 
 
Part A: TITLE I ALLOCATIONS AND SET-ASIDES 
 
1. Enter the anticipated Title I allocation for the school for 2008-2009____$787,539____________ 
 
2. Enter the anticipated 1% allocation for Title I Parent Involvement Program____$7,875_______ 
 
3. Enter the anticipated 5% Title I set-aside to insure that all teachers in core subject areas are highly qualified___$39,377________ 
 
4. Enter the percentage of High-Quality Teachers teaching in core academic subjects during the 2007-2008 school year__95.3%_____ 
 
5. If the percentage of high quality teachers during 2007-2008 is less than 100% describe activities and strategies the school is implementing 

in order to insure that the school will have 100% high quality teachers by the end of the coming school year.  
 For any teacher that is not Highly Qualified we will provide additional professional development and we will reimburse  
     them at the CUNY rate for any credits that they need to become Highly Qualified.  
 
Part B: TITLE I SCHOOL PARENTAL INVOLVEMENT POLICY & SCHOOL-PARENT COMPACT 
 
1. School Parental Involvement Policy – Attach a copy of the school’s Parent Involvement Policy.  
 
Explanation: In support of strengthening student academic achievement, each school that receives Title I, Part A funds must develop jointly 
with, agree on with, and distribute to, parents of participating children a written parental involvement policy that contains information required by 
section 1118(a)(2) of the Elementary and Secondary Education Act (ESEA). The policy establishes the school’s expectations for parental 
involvement and describes how the school will implement a number of specific parental involvement activities.  It is strongly recommended 
that schools, in consultation with parents, use a sample template as a framework for the information to be included in their parental involvement 
policy.  The template is available in the eight major languages on the NYCDOE website at 
http://schools.nyc.gov/Parents/NewsInformation/TitleIPIG.htm. Schools, in consultation with parents, are encouraged to include other relevant 
and agreed upon activities and actions as well that will support effective parental involvement and strengthen student academic achievement. 
The school parent involvement policy must be provided and disseminated in the major languages spoken by the majority of parents in the 
school.  For additional information, please refer to the 2008-09 Title I Parent Involvement Guidelines available at the NYCDOE website link 
provided above. 
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2. School-Parent Compact - Attach a copy of the school’s Parent Involvement Policy. 
 
Explanation: Each school receiving funds under Title I, Part A of the Elementary and Secondary Education Act (ESEA) must develop a written 
school-parent compact jointly with parents for all children participating in Title I, Part A activities, services, and programs. That compact is part 
of the school’s written parental involvement policy developed by the school and parents under section 1118(b) of the ESEA. The compact must 
outline how parents, the entire school staff, and students will share the responsibility for improved student academic achievement and the 
means by which the school and parents will build and develop a partnership to help children achieve the State’s high standards. It is strongly 
recommended that schools and parents use the sample template which is available in the eight major languages on the NYCDOE website at 
http://schools.nyc.gov/Parents/NewsInformation/TitleIPIG.htm as a framework for the information to be included in the compact.   Schools and 
parents, in consultation with students, are encouraged to include other relevant and agreed upon activities and actions as well that will support 
effective parental involvement and strengthen student academic achievement. The school-parent compact must be provided and disseminated 
in the major languages spoken by the majority of parents in the school. For additional information, please refer to the 2008-09 Title I Parent 
Involvement Guidelines available at the NYCDOE website link provided above. 
 
 
Part C: TITLE I SCHOOLWIDE PROGRAM SCHOOLS 
 
Directions: Describe how the school will implement the following components of a Schoolwide Program as required under NCLB.  Note: If a 
required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can be found. 
 
1. A comprehensive needs assessment of the entire school that is based on information on the performance of children in relation to the State 

academic content and student academic achievement standards. 
          Our needs assessment is on pages 9 – 12 of the CEP. 
 
2. Schoolwide reform strategies that: 

a) Provide opportunities for all children to meet the State's proficient and advanced levels of student academic achievement. 
      Addressed in Appendix 7 of the CEP. 
 
b) Use effective methods and instructional strategies that are based on scientifically-based research that: 

o Increase the amount and quality of learning time, such as extended school year, before- and after-school and summer 
programs and opportunities. 

o Help provide an enriched and accelerated curriculum. 
o Meet the educational needs of historically underserved populations. 
o Address the needs of all children in the school, but particularly the needs of low academic achieving children and those at 

risk of not meeting the State academic content standards and are members of the target population of any program that is 
included in the Schoolwide Program. These programs may include counseling, pupil services, mentoring services, college 
and career awareness/preparation, and the integration of vocational and technical education programs. 
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o Are consistent with and are designed to implement State and local improvement, if any. 
    Addressed in Appendices 1 & 7 of the CEP. 

 
 
3. Instruction by highly qualified staff. 
 Not highly qualified teachers are mentored by our Literacy and Math Coaches.  In addition, they receive professional development through 
Teachers’ College.  The professional development includes, lab sites followed by debriefing sessions and attendance at Teachers’ College calendar 
days.  Opportunities are given for Not Highly Qualified teachers to get reimbursed for their coursework and credits toward becoming Highly 
Qualified. 
 
4. High-quality and ongoing professional development for teachers, principals, and paraprofessionals (and, where appropriate, pupil services 

personnel, parents, and other staff) to enable all children in the Schoolwide Program to meet the State’s student academic standards. 
 • P.S. 506 is a Teachers College Reading and Writing Project School.  Teachers are receiving extensive literacy professional 
                development. 
 • Teachers are attending Math Solutions professional development sessions throughout the year.  
 • Teachers are attending ELL professional development sessions.  
 
5. Strategies to attract high-quality highly qualified teachers to high-need schools. 

 Our efforts to attract highly qualified teachers include attending job fairs and contacting local colleges and universities to identify, interview 
and possibly hire properly licensed candidates.  We have also hired NYC Teaching Fellows and will continue to do so in high need/specialty 
license areas.  

 
6. Strategies to increase parental involvement through means such as family literacy services. 
 Monthly Classroom Newsletters are distributed to parents.  
 Monthly Parent Calendars highlighting school meetings & events are distributed to all parents.  
 Our Parent Coordinator conducts parent workshops.  
 Monthly PTA meetings are held.  
 We work closely with The Center for Family Life to provide our parents with community services & resources.  
 
7. Plans for assisting preschool children in the transition from early childhood programs, such as Head Start, Even Start, Early Reading First, 

or a State-run preschool program, to local elementary school programs. 
 Classroom visitations are scheduled in which our Pre-K class visits a Kindergarten class prior to moving up.  
 Our Pre-K teachers attend a yearly orientation in which information is given to assist students and parents with the 
 entry into Pre-K and the exit from Pre-K to Kindergarten.  
 
8. Measures to include teachers in the decisions regarding the use of academic assessments in order to provide information on, and to 

improve, the achievement of individual students and the overall instructional program. 
 Classroom teachers are members of our Inquiry Team.  The team meets to analyze data and review instruction & assessments 
 to best meet the needs of individual students.  
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 Teachers use many different forms of data to assess students and plan for instruction.   
 
 
9. Activities to ensure that students who experience difficulty mastering the proficient or advanced levels of the academic achievement 

standards are provided with effective, timely additional assistance.  The additional assistance must include measures to ensure that 
students’ difficulties are identified on a timely basis and to provide sufficient information on which to base effective assistance. 

 We have two (2) PPT teams.  One for Grades K-2 and another for Grades 3-5.  Each team reviews the needs for struggling  
 students.  Interventions are determined by the team.  Each student is reviewed after 6 weeks to determine the effectiveness 
 of the instruction.   
 
10. Coordination and integration of Federal, State, and local services and programs, including programs supported under NCLB, i.e., violence 

prevention programs, nutrition programs, housing programs, Head Start, adult education, vocational and technical education, and job 
training. 

 As a Beacon school we work closely with The Center for Family Life, a Sunset Park Social Services agency. 
 
Part D: TITLE I TARGETED ASSISTANCE SCHOOLS 
 
Directions: Describe how the school will implement the following components of a Title I Targeted Assistance Program as required under 
NCLB.  Note: If a required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can 
be found. 
 
1. Use program resources to help participating children meet the State standards. 
 
 
2. Ensure that planning for students served under this program is incorporated into existing school planning.  
 
 
3. Use effective methods and instructional strategies that are based on scientifically based research that strengthens the core academic 

program of the school and that:  
a. Give primary consideration to providing extended learning time, such as, extended school year, before/after school, and summer 

programs and opportunities;  
b. Help provide an accelerated, high –quality curriculum, including applied learning; and  
c. Minimize removing children from the regular classroom during regular school hours;  

 
 
4. Coordinate with and support the regular educational program;  
 
 
5. Provide instruction by highly qualified teachers;  
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6. Provide professional development opportunities for teachers, principals and paraprofessionals, including, if appropriate, pupil services 

personnel, parents, and other staff;  
 
 
7. Provide strategies to increase parental involvement; and  
 
 
8. Coordinate and integrate Federal, State and local services and programs.  
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APPENDIX 5: NCLB/SED REQUIREMENTS FOR SCHOOLS IN NEED OF IMPROVEMENT (SINI) AND SCHOOLS REQUIRING ACADEMIC PROGRESS (SRAP) 
 

This appendix must be completed by all Title I Schools in Need of Improvement (SINI) – Year 1 and Year 2, Title I Corrective Action (CA) 
Schools, NCLB Planning for Restructuring Schools (PFR), NCLB Restructured, Schools, Schools Requiring Academic Progress (SRAP), and 

SURR schools that have also been identified as SINI or SRAP. 
 
NCLB/SED Status:   SURR1 Phase/Group (If applicable):  

 
Part A: For All School Improvement Schools (SINI and SRAP) 
 
1. For each area of school improvement identification (indicated on your pre-populated School Data Profile, downloadable from the NYCDOE 

website at http://www.schools.nyc.gov.), describe the school’s findings of the specific academic issues that caused the school to be 
identified. 

 
2. Describe the focused intervention(s) the school will implement to support improved achievement in the grade and subject areas for which 

the school was identified.  Be sure to include strategies to address the needs of all disaggregated groups that failed to meet the AMO, Safe 
Harbor, and/or 95% participation rate requirement. Note: If this question was already addressed elsewhere in this plan, you may refer to the 
page numbers where the response can be found. 

 
Part B: For Title I Schools that Have Been Identified for School Improvement (SINI) 
 
1. As required by NCLB legislation, a school identified for school improvement must spend not less than 10 percent of its Title I funds for each 

fiscal year that the school is in school improvement status for professional development.  The professional development must be high 
quality and address the academic area(s) identified.  

(a) Provide the following information: 2008-09 anticipated Title I allocation = $________; 10% of Title I allocation = $________. 

(b) Describe how the 10 percent of the Title I funds for professional development will be used to remove the school from school 
improvement. 

 
2. Describe the teacher-mentoring program that will be incorporated as part of the school’s strategy for providing high-quality professional 

development. 
 
3. Describe how the school will notify parents about the school’s identification for school improvement in an understandable and uniform format 

and to the extent practicable, in a language that the parents can understand.  
 

                                                 
1 School Under Registration Review (SURR) 
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APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR). 
 

All SURR schools must complete this appendix. 
 

SURR Area(s) of Identification:  
 
SURR Group/Phase:       Year of Identification:  Deadline Year:  

 
Part A: SURR Review Team Recommendations – On the chart below, indicate the categorized recommendations for improvement resulting 
from the SED Registration Review Visit/Report and all external review and monitoring visits since the school was first identified as a SURR.  
Indicate the specific actions the school has taken, or will take, to address each of the recommendations. 
 

Type of Review or Monitoring Visit 
(Include agency & dates of visits) 

Review Team Categorized 
Recommendations (e.g., Administrative 

Leadership, Professional Development, Special 
Education, etc.) 

Actions the school has taken, or 
plans to take, to address review 

team recommendations 
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APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEM-WIDE IMPLICATIONS OF FINDINGS FROM 
AUDITS OF THE WRITTEN, TESTED, AND TAUGHT CURRICULUM IN ELA AND MATHEMATICS 

 
All schools must complete this appendix. 

 
Background 
From 2006 to 2008, the New York City Department of Education (NYCDOE) and the New York State Education Department (NYSED) 
commissioned an “audit of the written, tested, and taught curriculum” to fulfill an accountability requirement of the No Child Left Behind 
(NCLB) Act for districts identified for “corrective action.” The focus of the audit was on the English language arts (ELA) and mathematics 
curricula for all students, including students with disabilities (SWDs) and English language learners (ELLs). The audit examined the alignment 
of curriculum, instruction, and assessment as well as other key areas—such as professional development and school and district supports—
through multiple lenses of data collection and analysis. The utilized process was a collaborative one, intended not to find fault but to generate 
findings in concert with school and district constituency representatives to identify and overcome barriers to student success. As such, these 
findings are not an end in themselves but will facilitate important conversations at (and between) the central, SSO, and school levels in order 
to identify and address potential gaps in ELA and math curriculum and instructional programs and ensure alignment with the state standards 
and assessments. 
 
Directions: Schools are expected to reflect on the seven (7) key findings of the “audit of the written, tested, and taught curriculum” outlined 
below, and respond to the applicable questions that follow each section. 
 
 
CURRICULUM AUDIT FINDINGS 
 
KEY FINDING 1: CURRICULUM 
Overall: There was limited evidence found to indicate that the ELA and mathematics curricula in use are fully aligned to state standards. 
Although New York City is a standards-based system, teachers do not have the tools they need to provide standards-based instruction to all 
students at all levels, particularly ELLs. There is a lack of understanding across teachers, schools, and audited districts regarding what 
students should understand and be able to do at each level in ELA and mathematics. 
 
1A. English Language Arts 
 
Background 
A curriculum that is in alignment will present the content to be taught (as outlined by the state standards), with links to the following: an array 
of resources from which teachers may choose in teaching this content; a pacing calendar and/or suggested timeframe for covering the 
curriculum material; a description of expectations for both the teacher’s role and the student level of cognitive demand to be exhibited; and a 
defined set of student outcomes—that is, what the student should know and be able to do as a result of having mastered this curriculum. The 
New York State ELA Standards identify seven different areas of reading (decoding, word recognition, print awareness, fluency, background 
knowledge and vocabulary, comprehension, and motivation to read) and five different areas of writing (spelling, handwriting, text production, 
composition, motivation to write) that are addressed to different degrees across grade levels. Although listening and speaking are addressed 
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within the New York State ELA Standards, they are not further subdivided into topic areas. A written curriculum missing literacy competencies 
or performance indicators at any grade level will impact the alignment of the curriculum to state standards. A written curriculum that does not 
address the areas in reading identified by the state standards also will also impact vertical and horizontal alignment within and between 
schools by creating gaps in the Grades K–12 curriculum. Vertical alignment is defined as the literacy knowledge addressed at a grade level 
that builds upon and extends learning from the previous grade level, whereas horizontal alignment refers to agreement between what is 
taught by teachers addressing a common subject across a single grade level. 
 
ELA Alignment Issues: 
 
- Gaps in the Written Curriculum. Data show that the written curriculum in use by many schools is not aligned with the state standards in 

terms of the range of topics covered and the depth of understanding required. All reviewed curricula had gaps relative to the New York 
State ELA standards. The fewest gaps were found at Grade 2, but the gaps increased as the grade levels increased. Interviewed staff in a 
number of the schools that were audited reported less consistent and effective curriculum and instruction at the secondary level. These 
data further indicated that curricula were not adequately articulated—less articulated in secondary than elementary schools. 

 
- Curriculum Maps. The curriculum alignment analyses noted that although a number of curriculum maps had been developed, the 

mapping has been done at a topical level only and does not drill down to an expected level of cognitive demand that will indicate to 
teachers what students should know and be able to do at each grade level. These curriculum maps addressed only content topics—not 
skills to be mastered, strategies to be utilized, or student outcomes to be attained. 

 
- Taught Curriculum. The Surveys of Enacted Curriculum (SEC)2 data also show that the taught curriculum is not aligned to the state 

standards. For example, in the reviewed high school-level ELA classes, auditors observed a great disparity between what is taught and 
the depth to which it should be taught. A similar lack of depth can be seen in elementary and middle grades as well (specifically Grades 2, 
4, 5, and 6) and Grade 8. As one might look at it, the taught ELA curriculum is quite broad but lacks depth in any one area. Although 
standards indicate that instruction should be focused on having students create written products and spoken presentations, SEC data 
show quite the opposite. There is very little emphasis on speaking and listening and only a moderately higher level of emphasis on writing. 
Critical reading also is supposed to have a much greater depth than is currently occurring in high school English classes.  

 
- ELA Materials. In a number of the audited schools, teachers interviewed indicate that they have sufficient amounts of curriculum materials 

available to them; however, the materials they have are not adequate to meet the needs of all learners, particularly English language 
learners, students with disabilities, and struggling readers. Further, the materials in use are reportedly often not relevant to the students’ 
background knowledge, suggesting a need for more age appropriate and culturally relevant books and articles for student use. 

 
                                                 
2 To examine whether instruction was aligned to the New York state standards and assessments, teachers in the district completed the Surveys of Enacted Curriculum 
(SEC). Based on two decades of research funded by the National Science Foundation, the SEC are designed to facilitate the comparison of enacted (taught) curriculum to 
standards (intended) and assessed curriculum (state tests), using teachers’ self-assessments. The data for each teacher consist of more than 500 responses. The 
disciplinary topic by cognitive-level matrix is presented in graphic form, which creates a common language for comparison and a common metric to maintain comparison 
objectivity. 
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- English Language Learners 
Multiple data sources indicate that there is a great deal of variation in the curriculum and instruction that ELL students receive, by grade 
level, by type of ELL program or general education program, and by district. For example, some of the best instruction observed by site 
visitors was found in ELL program classrooms at the elementary level, which contrasted sharply with the generally lower quality of ELL 
program instruction at the secondary level. The auditors found that planning for ELL education at the city and even district levels did not 
percolate down to the school and teacher levels. Consequently, planning for ELL education in the audited schools generally occurred at 
the level of individual teachers or ELL program staff, contributing to the variations in curriculum and instruction observed across ELL and 
general education programs. Further, there is a general lack of awareness of the New York State Learning Standards for ESL. 

 
Please respond to the following questions for Key Finding 1A: 
 
1A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program. 
 
- Gaps in the Written Curriculum – A New York State Curriculum Alignment committee was formed to assess the school’s existing 

curriculum maps in the area of writing and their alignment to New York State standards.  If it is found that the maps are misaligned, said 
committee will update maps and training will be provided to the staff to discuss implementation requirements. 

- Curriculum Maps – The New York State Curriculum Alignment Committee will review the school’s existing curriculum maps representing 
all grade levels to update the content to include skills to be mastered, strategies to be utilized, and student outcomes to be attained.  
Student action plans in the areas of reading and writing will be reviewed to ensure alignment with content specific standards-based 
expectations. 

- Taught Curriculum - Formal and informal observations will include a focus on teachers’ attention to writing, critical analysis, speaking and 
listening. 

- ELA Materials – The results of the 2008/2009 Learning Environment Survey will be used to ascertain whether teachers have the materials 
they need to adequately deliver instruction, particularly, to sub populations of students including: English Language Learners and students 
with special needs. 

- English Language Learners – All classroom teachers and service providers, including ESL and teachers of bilingual education classes will 
be given the ESL Standards.  These Standards will be reviewed at grade and department meetings in order to ensure alignment with the 
school’s ELA curriculum and ELA standards. 

 
1A.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable   √ Not Applicable 
 
1A.3: Based on your response to Question 1A.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational 
program? 

PS 506 uses a standards-based Balanced/Comprehensive Literacy program of study for all students including those for whom 
English is not their first language and for students who have special learning needs.  Balanced Literacy stresses the essential 



 

UPDATED – SEPTEMBER 2008 
 

dimensions of reading through explicit teaching of phonics, phonemic awareness, fluency and expressiveness, vocabulary, and 
comprehension. Daily read-alouds, independent reading time, reading workshop, writing workshop, and systematic word study 
instruction are key features of the approach. Teachers demonstrate the habits and strategies of effective reading and writing 
through a variety of structures: read-aloud, guided reading, shared reading, interactive writing, and mini-lessons in reading and 
writing. By coaching students in individual or small-group conferences, teachers allow students to successfully and independently 
apply those strategies to their own reading and writing.  

Classroom libraries are the centerpiece of Balanced Literacy. These libraries allow teachers to organize instruction around 
authentic literature. Extensive use of classroom libraries encourages students to read and write about a variety of topics they 
know and like. The libraries are designed so that each grade will have a common core of books that span a range of reading 
levels and cover all kinds of literature from picture books, chapter books, and novels to poetry and nonfiction.  

 

 

 

Furthermore, our most recent test results in ELA show growth: 

 

 
1A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support 
from central to address this issue. 
 
NA 
 
 
1B. Mathematics 
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Background 
New York State assessments measure conceptual understanding, procedural fluency, and problem solving. In the New York State Learning 
Standard for Mathematics, these are represented as process strands and content strands. These strands help to define what students should 
know and be able to do as a result of their engagement in the study of mathematics. The critical nature of the process strands in the teaching 
and learning of mathematics has been identified in the New York State Learning Standard for Mathematics, revised by NYS Board of Regents 
on March 15, 2005: The process strands (Problem Solving, Reasoning and Proof, Communication, Connections, and Representation) 
highlight ways of acquiring and using content knowledge. These process strands help to give meaning to mathematics and help students to 
see mathematics as a discipline rather than a set of isolated skills. Student engagement in mathematical content is accomplished through 
these process strands. Students will gain a better understanding of mathematics and have longer retention of mathematical knowledge as 
they solve problems, reason mathematically, prove mathematical relationships, participate in mathematical discourse, make mathematical 
connections, and model and represent mathematical ideas in a variety of ways. (University of the State of New York & New York State 
Education Department, 2005, p. 2) When curriculum guides lack precise reference to the indicators for the process strands, then explicit 
alignment of the curriculum to the process strands is left to the interpretation of the individual classroom teacher. 
 
Specific Math Alignment Issues: 
 
- A review of key district documents for mathematics shows substantial evidence that the primary mathematics instructional materials for 

Grades K–8 (Everyday Mathematics [K–5] and Impact Mathematics [6–8]) are aligned with the New York state content strands except for 
some gaps that appear at the middle school level in the areas of measurement and geometry and number sense and operations. The 
instructional materials that were available at the high school level during the time of the audits (New York City Math A and B [8–12]) were 
aligned with the 1999 standards but not with the newer 2005 standards. Furthermore, these documents show that there is a very weak 
alignment to the New York state process strands for mathematics at all grade levels. 

 
- The SEC data for mathematics curriculum alignment (similar to Key Finding 1A for ELA), shows that there is a lack of depth in what is 

being taught in the mathematics classroom as compared to what is required by the state standards. 
 
Please respond to the following questions for Key Finding 1B: 
 
1B.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program. 
 
- A review of key district documents for mathematics shows substantial evidence that the primary mathematics instructional materials for 

Grades K–8 (Everyday Mathematics [K–5] and Impact Mathematics [6–8]) are aligned with the New York state content strands except for 
some gaps that appear at the middle school level in the areas of measurement and geometry and number sense and operations. The 
instructional materials that were available at the high school level during the time of the audits (New York City Math A and B [8–12]) were 
aligned with the 1999 standards but not with the newer 2005 standards. Furthermore, these documents show that there is a very weak 
alignment to the New York state process strands for mathematics at all grade levels. 

 
PS 506 is an elementary school.  The findings speak to gaps in middle school curriculum and, therefore, do not apply to our school. 
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- The SEC data for mathematics curriculum alignment (similar to Key Finding 1A for ELA), shows that there is a lack of depth in what is 
being taught in the mathematics classroom as compared to what is required by the state standards. 

 
This school supplements the mathematics curriculum with constructivist problem solving opportunities for students on all grade levels.  
Regular and ongoing evaluations using problems that are aligned to the process strands allow the school to determine whether students have 
a conceptual understanding of mathematical content.  Students’ constructed responses are assessed using grade appropriate rubrics.  
Student work is discussed at grade meetings and the math program is adjusted, as necessary, based on students’ ability/inability to problem 
solve.  Furthermore, the New York State Curriculum Alignment Committee will review curriculum maps representing all grade levels to update 
content to include skills to be mastered, strategies to be utilized, and student outcomes to be attained 
 
 
1B.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable   √ Not Applicable 
 
 
1B.3: Based on your response to Question 1B.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational 
program? 

PS 506 uses Everyday Mathematics, which is a research-based curriculum developed by the University of Chicago School 
Mathematics Project. UCSMP was founded in 1983 during a time of growing consensus that our nation was failing to provide its 
students with an adequate mathematical education. The goal of this on-going project is to significantly improve the mathematics 
curriculum and instruction for all school children in the U.S.  

Several basic principles that have guided the philosophy of Everyday Mathematics include: 

• Students acquire knowledge and skills, and develop an understanding of mathematics from their own experience. 
Mathematics is more meaningful when it is rooted in real life contexts and situations, and when children are given the 
opportunity to become actively involved in learning. Teachers and other adults play a very important role in providing 
children with rich and meaningful mathematical experiences. 

• Children begin school with more mathematical knowledge and intuition than previously believed. A K-6 curriculum should 
build on this intuitive and concrete foundation, gradually helping children gain an understanding of the abstract and 
symbolic. 

• Teachers, and their ability to provide excellent instruction, are the key factors in the success of any program. Previous 
efforts to reform mathematics instruction failed because they did not adequately consider the working lives of teachers.  
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The scope of the K-6 Everyday Mathematics curriculum includes the following mathematical strands which are aligned to the NYS 
standards: 

• Algebra and Uses of Variables  
• Data and Chance  
• Geometry and Spatial Sense  
• Measures and Measurement  
• Numeration and Order  
• Patterns, Functions, and Sequences  
• Operations  
• Reference Frames  

 
 
Furthermore, our most recent test results show growth: 
 

 

    
 
1B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support 
from central to address this issue. 
 
NA 
 
 
 
 
KEY FINDING 2: INSTRUCTION 
Overall: Multiple data sources indicate that direct instruction and individual seatwork are the predominant instructional strategies used by 
teachers in audited districts; there is indication of limited use of best practices and research-based practices, including differentiated 
instruction. A number of schools in audited districts further evidenced a lack of student engagement in classrooms, particularly at the 
secondary level. These data also show that there is an intention to use research-based and best practices; yet according to the interviews, 
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SEC, and classroom observations, there is limited evidence of implementation and monitoring of such practices. Interview data indicate that in 
audited districts, teachers indicate a need for more support focused on differentiation of instruction for all learners.  
 
2A – ELA Instruction 
Classroom observations in audited schools show that direct instruction was the dominant instructional orientation for ELA instruction in almost 
62 percent of K–8 classrooms. (In direct instruction, the teacher may use lecture- or questioning-type format. It includes instances when the 
teacher explains a concept, reads to students, or guides students in practicing a concept.) Direct instruction also was observed either 
frequently or extensively in approximately 54 percent of the high school ELA classrooms visited. On a positive note, high academically 
focused class time (an estimate of the time spent engaged in educationally relevant activities) was observed frequently or extensively in more 
than 85 percent of K–8 classrooms visited, though this number fell slightly to just over 75 percent of classrooms at the high school level. 
Student engagement in ELA classes also was observed to be high (observed frequently or extensively) 71 percent of the time in Grades K–8, 
but this percentage shrank to 49 percent at the high school level. Finally, independent seatwork (students working on self-paced worksheets 
or individual assignments) was observed frequently or extensively in approximately 32 percent of the K–8 ELA classrooms visited and just 
over 34 percent of classrooms in high school. 
 
Please respond to the following questions for Key Finding 2A: 
 
2A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program. 
 
Formal and informal observation will be used to confirm that all teachers are using the workshop model of implementation for both reading 
and writing. 
 
Informal observation will be used to assess student engagement. 
 
2A.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable    Not Applicable 
 
 
2A.3: Based on your response to Question 2A.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational 
program? 
 
As stated, PS 506 employs a workshop model of instruction for English Language Arts instruction.  The architecture of the mini lesson 
component of both the Reader’s and Writer’s Workshops includes: 
 
Teacher directed mini lesson  10-15 minutes (20%) 
Active engagement   5-10 minutes (13.3% ) 
Share     5 minutes (6.6%) 
Independent practice   30-45 minutes (depending on grade level) (60%) 
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During this time, teachers are either conferring with individual students or working with groups ofstudents for guided practice and/or small 
group strategy instruction.  Student independent practice does not include “busy work.”  At this time, students are reading independently from 
and responding to their “just-right” books.  During writing, students are drafting or editing and revising their genre-specific pieces.  
Student engagement is informally assessed using the following student engagement checklist: 

 
Student Engagement Checklist 2008/2009 

School-wide Informal Observations 
Category Observation Comments 

Whole Class Instruction: Rug Area 
-All students are attentive and looking at 
teacher(s) 
-Students sit on rug in purposeful ways 
depending on task 
-Various students participate when questions are 
posed – not the same hands all the time 
-Student responses to queries are positively 
validated 

_____ Yes to all 
 
_____ Yes to some 
 
_____ Not really 

 

Independent Work 
-All students are working productively on 
assigned task 
-Students know what to do when “they are done” 
-Students seek the assistance of a teacher or a 
peer when they are confused or need direction 
-Students use environmental print for self-
direction 

_____ Yes to all 
 
_____ Yes to some 
 
_____ Not really 

 

Transitions 
-Are quick and smooth 
-Require little direction 
-Students go from point A to point B without 
interruption  
-Students are prepared with required materials 

_____ Yes to all 
 
_____ Yes to some 
 
_____ Not really 

 

Organization of the Day 
-Morning meeting sets the tone for the day: 
children are part of an interactive conversation 
concerning the flow of the day  

_____ Yes to all 
 
_____ Yes to some 
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-Children know what they will be learning / what 
is being taught 
-Children know what is expected of them at all 
times 
-Children know why they are part of a small 
group experience 
 

_____ Not really 

Student Accountability 
-Students are held to a high standard: good is 
not good enough 
-Students know what work that is good enough 
looks like 
-Students are given opportunities to improve 
their work  
-Students know the behavioral expectations in 
the room and act appropriately 

_____ Yes to all 
 
_____ Yes to some 
 
_____ Not really 

 

Metacognition 
-Students are given opportunities to share their 
thinking 
-Students are held accountable for their 
learning – they are asked to articulate or write 
what they know and understand 
-Incorrect answers are not validated or simply 
ignored – being “right” is important and 
misunderstandings are discussed 

_____ Yes to all 
 
_____ Yes to some 
 
_____ Not really 

 

Self Esteem – Building Toward Intrinsic 
Motivation 

-Children are self-directed and self-motivated 
-Children who need to be “pushed” are pushed in 
subtle, nurturing ways 
-Children do not sit next to peers who disrupt or 
interrupt learning (including friends) 
-Children feel good about their learning and are 
excited to share new experiences 
-Children who need behavioral plans have them 

_____ Yes to all 
 
_____ Yes to some 
 
_____ Not really 
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and these are used in consistent ways 
-There is never a “why should I?” attitude – 
children perform because they understand that 
learning is important 
 
 
2A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support 
from central to address this issue. 
 
NA 
 
 
2B – Mathematics Instruction 
Auditors noted that although high academically focused class time was observed either frequently or extensively in 80 percent of K–8 
mathematics classes, it was observed at this level only in 45 percent of the high school mathematics classes. Further, a high level of student 
engagement was observed either frequently or extensively in 52 percent of Grades K–8 and 35 percent of Grades 9–12 mathematics 
classrooms. Observations and SEC results also shed light on some of the instructional practices in the mathematics classroom. The SOM 
noted that direct instruction in K-8 mathematics classes was frequently or extensively seen 75 percent of the time in Grades K–8 (and 65 
percent of the time in Grades 9–12). Student activities other than independent seatwork and hands-on learning in the elementary grades were 
rarely if ever observed. Technology use in mathematics classes also was very low. 
 
Please respond to the following questions for Key Finding 2B: 
2B.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program. 
 
Formal and informal observation will be used to confirm that all teachers are using the workshop model of implementation for mathematics 
instruction. 
 
A student engagement checklist will be used to assess teachers’ awareness of student intrinsic motivation and metacognition. 
 
2B.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable    √ Not Applicable 
 
2B.3: Based on your response to Question 2B.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational 
program? 
 
This finding is not relevant to PS 506 for the following reasons: 
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PS 506 employs a workshop model of instruction for Mathematics instruction.   
 
The architecture of the mini lesson component of the Math  
Workshop includes: 
 
Teacher directed mini lesson  10-15 minutes (20%) 
Active engagement   5-10 minutes (13.3%) 
Share     5 minutes (6.6%) 
Independent practice   30-45 minutes (depending on grade level) (60%) 
     During this time, teachers are either conferring with individual students or working with groups of 
     students for guided practice and/or small group strategy instruction.  Student independent  

practice does not include “busy work.”  At this time, students are working alone, in partnerships or in 
groups to practice their computation and/or conceptual skills. 

 
Formal and informal observation will be used to confirm that all teachers are using the workshop model of implementation for mathematics 
instruction. 
 
At this school, SMART boards are often used for demonstration during the mini lesson. 
 
Student engagement is informally assessed using the following student engagement checklist: 
 

Student Engagement Checklist 2008/2009 
School-wide Informal Observations 

Category Observation Comments 
Whole Class Instruction: Rug Area 

-All students are attentive and looking at 
teacher(s) 
-Students sit on rug in purposeful ways 
depending on task 
-Various students participate when questions are 
posed – not the same hands all the time 
-Student responses to queries are positively 
validated 

_____ Yes to all 
 
_____ Yes to some 
 
_____ Not really 

 

Independent Work 
-All students are working productively on 
assigned task 
-Students know what to do when “they are done” 

_____ Yes to all 
 
_____ Yes to some 
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-Students seek the assistance of a teacher or a 
peer when they are confused or need direction 
-Students use environmental print for self-
direction 

_____ Not really 

Transitions 
-Are quick and smooth 
-Require little direction 
-Students go from point A to point B without 
interruption  
-Students are prepared with required materials 

_____ Yes to all 
 
_____ Yes to some 
 
_____ Not really 

 

Organization of the Day 
-Morning meeting sets the tone for the day: 
children are part of an interactive conversation 
concerning the flow of the day  
-Children know what they will be learning / what 
is being taught 
-Children know what is expected of them at all 
times 
-Children know why they are part of a small 
group experience 
 

_____ Yes to all 
 
_____ Yes to some 
 
_____ Not really 

 

Student Accountability 
-Students are held to a high standard: good is 
not good enough 
-Students know what work that is good enough 
looks like 
-Students are given opportunities to improve 
their work  
-Students know the behavioral expectations in 
the room and act appropriately 

_____ Yes to all 
 
_____ Yes to some 
 
_____ Not really 

 

Metacognition 
-Students are given opportunities to share their 
thinking 
-Students are held accountable for their 
learning – they are asked to articulate or write 

_____ Yes to all 
 
_____ Yes to some 
 
_____ Not really 
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what they know and understand 
-Incorrect answers are not validated or simply 
ignored – being “right” is important and 
misunderstandings are discussed 

Self Esteem – Building Toward Intrinsic 
Motivation 

-Children are self-directed and self-motivated 
-Children who need to be “pushed” are pushed in 
subtle, nurturing ways 
-Children do not sit next to peers who disrupt or 
interrupt learning (including friends) 
-Children feel good about their learning and are 
excited to share new experiences 
-Children who need behavioral plans have them 
and these are used in consistent ways 
-There is never a “why should I?” attitude – 
children perform because they understand that 
learning is important 

_____ Yes to all 
 
_____ Yes to some 
 
_____ Not really 

 

 
2B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support 
from central to address this issue. 
 
NA 
 
 
 
KEY FINDING 3: TEACHER EXPERIENCE AND STABILITY 
In a number of audited schools, respondents stated that teacher turnover was high, with schools accommodating a relatively high percentage 
of new and transfer teachers each year. 
 
Please respond to the following questions for Key Finding 3: 
 
3.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program. 
 
Year-to-year teacher turnover rate is evaluated by the school’s administrative Cabinet.  To date, this school does not have a high turnover rate 
with a minimal number/percentage of new teachers joining the school’s organization each year. 
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If the turnover rate becomes high, i.e., more than 10%,  over a three-year period, the school will contact staffing pools such as Teach for 
America and/or NYC Teaching Fellows in order to recruit teachers with greater sustainability. 
 
3.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable    √ Not Applicable 
 
 
3.3: Based on your response to Question 3.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational 
program? 
 
Over the past three years, the school has welcomed the following number and percent of new teachers: 
2008   5  .84 % 
2007   3  .05% 
2006   N/A   N/A         (P.S. 506 opened in 2006) 
These numbers are insignificant.  New teachers at this school receive professional development and support from the school’s internal 
coaches, external staff developers as well as from their UFT mentors. 
 
 
3.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support 
from central to address this issue. 
 
NA 
 
 
KEY FINDING 4: PROFESSIONAL DEVELOPMENT—ENGLISH LANGUAGE LEARNERS 
Interview data (from classroom teachers and principals) indicate that professional development opportunities regarding curriculum, instruction, 
and monitoring progress for ELLs are being offered by the districts, however, they are not reaching a large audience. Many teachers 
interviewed did not believe such professional development was available to them. A number of district administrators interviewed mentioned 
the presence of QTEL (Quality Teaching for English Learners) training, but few classroom teachers seemed aware of this program. Although 
city, district and some school-based policies (e.g., Language Allocation Policy) and plans for ELL instruction do exist, rarely were they 
effectively communicated to teachers through professional development and other avenues. 
 
Please respond to the following questions for Key Finding 4: 
 
4.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program. 
 
This school engages in teacher goal setting.  When meeting with teachers who work with students for whom English is a second language, 
the administration will develop professional development plans aligned to those teacher’s expressed and anticipated needs. 
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4.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable    √ Not Applicable 
 
 
4.3: Based on your response to Question 4.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational 
program? 
 
PS 506 is an Empowerment Support Organization School.  In addition to the professional development each teacher receives in the school 
from internal and external coaches, the ESO also customizes 1:1 PD for all ELL teachers.  These sessions are planned and facilitated by the 
Network’s Special Services Manager and delivered either at the school or in a venue for Network collaboration.  Finally, this school year, the 
ESO has contracted an ELL Specialist, Catherine Brown, from Accelerating Minds with Language.  Ms. Brown will be conducting five full-day 
workshops for the Network’s ELL and bi-lingual teachers. 
 
4.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support 
from central to address this issue. 
 
NA 
 
 
KEY FINDING 5: DATA USE AND MONITORING—ELL INSTRUCTION 
Data from district and teacher interviews indicate that there is very little specific monitoring of ELLs’ academic progress or English language 
development. Testing data, where they do exist (for example, the NYSESLAT yearly scores) either are not reported to all teachers involved in 
instructing ELLs or are not provided in a timely manner useful for informing instruction. If and when testing data are provided, the data are not 
disaggregated by proficiency level of ELL student, students’ time in the United States, or type of program in which the ELL is enrolled (i.e., 
ESL, TBE, Dual Language, or general education). 
 
Please respond to the following questions for Key Finding 5: 
 
5.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program. 
 
The school will use Quality Statement 1 from its most recent and its upcoming Quality Review to determine whether or not this finding is 
relevant. 
 
 
5.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
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  Applicable    √ Not Applicable 
 
 
5.3: Based on your response to Question 5.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational 
program? 
 
PS 506 received an overall score of well-developed for SQ1: “School leaders consistently gather and generate data, and use it to understand 
what each student knows and is able to do and to monitor the students’ progress over time.” and a score of well-developed for sub criteria 1.3: 
“School leaders and faculty provide an objective, constantly updated understanding of the performance and progress of English Language 
Learners.” 
 
 
5.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support 
from central to address this issue. 
 
NA 
 
 
KEY FINDING 6: PROFESSIONAL DEVELOPMENT—SPECIAL EDUCATION 
While the DOE and individual schools have made a substantial investment in professional development for special and general education 
teachers, classroom observations, IEP reviews, and interviews indicate that many general education teachers, special education teachers, 
and school administrators do not yet have sufficient understanding of or capacity to fully implement the range and types of instructional 
approaches that will help to increase access to the general education curriculum and improve student performance. Further, many general 
education teachers remain unfamiliar with the content of the IEPs of their students with disabilities, have a lack of familiarity with 
accommodations and modifications that would help support the students with disabilities in their classrooms, and are not knowledgeable 
regarding behavioral support plans for these students. 
 
Please respond to the following questions for Key Finding 6: 
 
6.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program. 
 
The school will use formal and informal observation to assess the teacher’s understanding of appropriate differentiated instructional practices. 
 
The school will use Quality Statement 3 from its most recent and its upcoming Quality Review to determine whether or not this finding is 
relevant. 
 
6.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable   √ Not Applicable 
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6.3: Based on your response to Question 6.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational 
program? 
 
PS 506 received an overall score of well-developed for SQ3: “The school aligns its academic work, strategic decisions and resources and 
effectively engages students around its plans and goals for accelerating student learning, and an overall score of well developed for sub 
criteria 3.4: “The school ensures that teachers use school, class and student data to plan for and provide differentiated instruction that meets 
the specific needs of all students in their charge.” 
 
 
6.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support 
from central to address this issue. 
 
NA 
 
 
 
 
KEY FINDING 7: INDIVIDUALIZED EDUCATION PROGRAMS (IEPS FOR STUDENTS WITH DISABILITIES) 
Although IEPs clearly specify testing accommodations and/or modifications for students with disabilities, they do not consistently specify 
accommodations and/or modifications for the classroom environment (including instruction). Further, there appears to be lack of alignment 
between the goals, objectives, and modified promotion criteria that are included in student IEPs and the content on which these students are 
assessed on grade-level state tests. Finally, IEPs do not regularly include behavioral plans—including behavioral goals and objectives—even 
for students with documented behavioral issues and concerns. 
 
Please respond to the following questions for Key Finding 7: 
 
7.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program. 
 
The school’s Administrative Cabinet, along with the SETSS Teacher, will review all IEP’s in order to determine whether or not the NYS 
performance standards for English Language Arts and Mathematics were used on each grade level when determining, based on 
classification, student cognition and the results of both formative and summative assessments, the percentage each child with an 
Individualized Educational Plan must achieve in order to be promoted.  Furthermore, the Administrative Cabinet and the SETSS teacher will 
ensure that these performance outcomes have been incorporated into the IEP’s and that short term goals were aligned to the 
performance/promotional outcomes. 
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Finally, the Administrative Cabinet and the SAT will review IEP’s for behavioral plans for those students who are Emotionally Handicapped 
and/or who, based on the school’s data, have exhibited behaviors that deter from that child’s educational and social/emotional growth and 
development. 
 
7.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 
 

  Applicable    √ Not Applicable 
 
 
7.3: Based on your response to Question 7.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational 
program? 
 
PS 506 teachers have received extensive professional development in the area of student goal setting and writing correct, appropriate and 
educationally sound IEP’s.  This training has been provided to them at the school level by the Empowerment Support Organization’s Special 
Services Manager.  Teachers at this school use the NYS standards when making promotional decisions prior to writing an IEP at annual 
review.  All students with special needs at this school have promotional goals that clearly reflect a percentage of their current grade level’s 
performance outcomes.  We aspire to have each classified student achieve proficiency in both ELA and mathematics. 
 
 
 
Finally, PS 506 is a PBIS school.  Positive Behavior Intervention and Support is a foundational behavioral philosophy shared by the staff, 
students and parents.  All students at PS 506 know what is expected of them behaviorally and academically and also know the consequences 
for not being prepared, safe, respectful or responsible.  Parents support the school’s efforts and teachers do not belittle, berate or admonish 
children at this school.  We understand that all behaviors are precipitated by an internal or external stimulus.  We try to understand why 
children choose certain behaviors and work with them to understand those behaviors, as well, so as not to repeat them in the future. 
 
7.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support 
from central to address this issue. 
 
NA 
 

 



CEP Appendix 8: Contracts for Excellence
This electronic version of the CEP Appendix 8 allows you to submit details about your proposed 2008-09 Contracts for Excellence 

spending within the six eligible program areas.  
 

1. This form must describe your preliminary plans to use the total amount of funds allocated to your school in the Contracts for 
Excellence allocation category in Galaxy. If you do not know this amount, please refer to Galaxy.  

 
2. The sum of the allocations you list in each program area must match the total amount allocated to you in Galaxy.  

 
3. Please provide all of the information requested for each of the program strategies to which you've allocated funds, as per SED 

requirements.  
 

This survey must be completed by Tuesday July 15 at 6pm.  
Thank you!

 

 

 

 

 

Please provide the following information about your school. You must complete all of the fields on this page in order for your 
survey to be valid.

School DBN  20K506

School Name  The School of Journalism and Technology

Total Amount of "Contracts for Excellence" Allocation in 
Galaxy  $ 274,745

Principal Name  Elizabeth Waters

Principal Email  ewaters@schools.nyc.gov

Principal Phone  7184920087

Does your school plan to use FY09 C4E funding to reduce class size?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding to increase student time on task?

nmlkji Yes 

nmlkj No 

How much do you plan to allocate for each of the following program strategies?
Before- and After-School Programs  

Summer School Programs  

Dedicated Instructional Time  $ 91,701

Individualized Tutoring  

Does your school plan to use FY09 C4E funding to support new or expanded before- or after-school programs?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding for new or expanded summer school programs?

nmlkj Yes 

nmlkji No 
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Does your school plan to use FY09 C4E funding for new or expanded efforts to increase dedicated instructional time (e.g., 
instructional blocks for core academic subjects, additional instructional periods for areas of greatest student need, Response to 
Intervention (RTI) and/or intensive individual intervention, etc.)?

nmlkji Yes 

nmlkj No 

Please describe the program.
Our Reading Recovery program services the neediest, lowest performing students in First Grade. Through daily dedicated reading recovery instructional 
time, students receive one on one reading and writing instruction. The program allows for individualization of instruction as students are accelerated 
through a 16 week instructional cycle. In addition, the reading recovery trained teachers assist small groups of students in reading and writing instruction 
each day. We are going to have our teachers service small groups of students in Grades K and 1.

Please indicate the student population(s) you intend to target via this initiative.

gfedcb English Language Learners 

gfedc Students with Disabilities 

gfedcb Students in Poverty 

gfedcb Students with Low Academic Achievement / at Risk of Not Graduating 

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing 
program/strategy?

nmlkj New implementation 

nmlkji Program Expansion 

Please indicate how the program/strategy will be expanded for school year 2008-09.
In addition to the 16 week Reading Recovery(RR) cycles, our Reading Recovery teacher will use the RR strategies to assist small groups of students in 
Grades K and 1 as they increase their reading and writing abilities. Their progress will be closely monitored through running record assessments and 
writing assessments. 

Does your school plan to use FY09 C4E funding for new or expanded efforts to offer individualized tutoring (provided by highly 
qualified staff as a supplement to general curriculum instruction and targeted to students not meeting State standards)?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding for teacher and principal quality initiatives?

nmlkji Yes 

nmlkj No 

How much do you plan to allocate for each of the following program strategies?
Programs to recruit/retain Highly Qualified Teachers 
(HQT)  

Professional mentoring for beginning teachers and 
principals  $ 183,036

Instructional coaches for teachers  
School leadership coaches for principals  

Does your school plan to use FY09 C4E funding to support new or expanded programs or strategies to recruit or retain Highly 
Qualified Teachers (HQT) (e.g., Lead Teacher program)?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding to support new or expanded professional mentoring for beginning teachers 



 

 

 

 

 

 

 

 

 

and/or principals (consistent with SED mentor-teacher certification requirements and limited to 1st and 2nd years of 
teacher/principal assignment)?

nmlkji Yes 

nmlkj No 

Please describe the program.
Both our Literacy and Math Coach/Mentor teachers will work closely with our first year teachers consistent with SED mentor-teacher certification 
requirements. They will also support our Year 2 teachers and ESL classroom teachers with a particular focus on in- classroom modeling and support based 
upon ESL instructional methodologies. Our Literacy Coach will provide daily literacy instruction in our ELL classrooms so that in addition to servicing our 
ELLs, she will demonstrate best practices for the classroom teacher. Our Math Coach/Mentor will also provide daily instruction in-classrooms with small 
groups of students .Our coach/mentors conduct demonstration lessons followed by debriefing sessions with teachers and administrators throughout the 
year. They provide ongoing professional development support for all of our teachers. 

Please indicate the student population(s) you intend to target via this initiative.

gfedcb English Language Learners 

gfedc Students with Disabilities 

gfedcb Students in Poverty 

gfedc Students with Low Academic Achievement / at Risk of Not Graduating 

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing 
program/strategy?

nmlkj New implementation 

nmlkji Program Expansion 

Please indicate how the program/strategy will be expanded for school year 2008-09.
The expansion will include daily Math and Literacy in-classroom instructional support for teachers and students. Coaches will be modeling best practices 
and providing daily small group instruction.

Does your school plan to use FY09 C4E funding for new or expanded programs offering instructional coaching for teachers(e.g., 
appropriately certified coaches or highly qualified teachers providing support in content areas needed to attain learning 
standards)?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding for new or expanded programs offering coaching for principals (e.g., 
appropriately certified school leadership coaches, with records of demonstrated success, providing instructional leadership 
development across all curriculum areas)?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding for middle and high school restructuring efforts?

nmlkj Yes 

nmlkji No 

Does your school plan to allocate FY09 funding to implement a new full-day pre-kindergarten program, or to expand an existing 
pre-kindergarten program at the school?

nmlkj Yes 

nmlkji No 

Does your school plan to allocate FY09 funding to expand and/or replicate a model instructional program for English Language 
Learners (ELLs)?

Yes 



 

nmlkj

nmlkji No 
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