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Time-bound.

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

The use of data from Acuity Predictive and ITA interim assessments for general and special
education students throughout the school year.

Create item skills acuity worksheets after assessment in order to individualize student
instruction.

Provide small group push in/pull out programs for general and special education students
throughout the school year.

Weekly collaboration and planning time for AIS and classroom teachers, study groups and
model lessons.

Schedule professional development for grades 3-5 teachers and special education teachers
given by support staff on days allocated for professional development.

Staff Members: Principal, general and special education teachers, AlS, media teacher,
assistant principals.

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Funding Sources: Fair Student Funding, Title I, reduced class size
Title | materials

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

An improvement of 2% increased performance for level 2 general and special education
students on the Predictive Assessment - December 2008 and April 2009.

Flexible grouping according to data collected from Acuity Assessments November 2008—June
09.

Grade meetings to assess student work and progress September 2008 through June 2009.
Weekly linkage between classroom and AlS teacher from September 2008 through June 2009.

Subject/Area (where relevant):

Math




Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

5% of general education students and special education students on level 2 will increase by 2%
to level 3 or 4 on the New York State Math exam given during the 2008-09 school year.

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Provide orientation to acquaint parents with goals and expectations for the school year in
September 2008.

Model test taking strategies in order to help their children prepare for test at home in November
and in February during parent workshops.

Continue Family Math Night and provide parent workshop to enable parents to assist students
with mathematical skills April.

Staff Members: Principal, general and special education teachers, AlS, assistant principals,
family assistant and parent coordinator.

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Funding Sources: Fair Student Funding, Tax Levy, Title |
Tax Levy for supplies
Title | — translation service

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

Increased parent involvement by 10% as evidenced by attendance sheets December 2008 and
March 2009.

Subject/Area (where relevant):

ELA




Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

50% of students with disabilities will make 1 year progress in ELA performance as measured by
the researched based Wilson Language Program during the 2008-09 school year.

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

The teachers will collect data from the WADE Assessment for planning small group instruction
within the month of September 2008.

The students with disabilities will use decoding strategies taught in other disciplinary areas
throughout the school year.

Using Wilson strategies, the students will increase three reading levels by June 2009.

Staff Members: Principal, assistant principals, literacy coaches, teachers and
paraprofessionals.

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Funding Sources: Fair Student Funding, Tax Levy, Title I, NYSTL
Tax Levy for supplies
NYSTL — Wilson Material

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

10 % of students with disabilities in grades 3-5 will increase two guided reading levels by
December 2008. In addition, the students will increase another two guided reading levels by
June 2009.

Common period for Wilson teachers to assess student work and progress throughout the
school year.

Subject/Area (where relevant):

ELA




Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

Students with disabilities will make 1 year progress in ELA performance as measured by the
researched based Wilson language program during the 2008-09 school year.

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Teachers will collect data from charting weekly to assess student progress throughout the
school year for students with disabilities.

Staff Members: Principal, assistant principals, literacy coaches, teachers and
paraprofessionals.

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Funding Sources: Fair Student Funding, Tax Levy, Title |
Tax Levy for supplies

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

In grades 3-5, students with disabilities with an increase of 2% for level 1 and 2 students
approaching or meeting standards by January 2009.

Common period for Wilson teachers to assess student work and progress throughout the
school year.

Subject/Area (where relevant):

ELA




Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

The bottom 3™ percent of students in grades K- 2 will make 1 year progress in ELA
performance as measured by using the research based Fundations Language Program during
the 2008-09 school year

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Teachers will collect data from the bottom third students’ unit assessments to measure student
progress throughout the school year.

Weekly collaboration of teachers for planning Fundations lessons.

Incorporate Fundations strategies in all disciplines of the curriculum throughout the school year.

Staff Members: Principal, assistant principals, literacy coaches, teachers and AlS teacher.

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Funding Sources: Fair Student Funding, Tax Levy, NYSTL
Tax Levy for supplies
NYSTL — replenish Fundations kits and consumables

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

In grades K-2, an increase of 2% for level 1 and 2 students approaching or meeting standards
by June 2009.

Grades K-2 formal and informal assessment, monthly performance task and teacher
observation throughout the school year.

Weekly common period to assess student work and progress throughout the school year.

Subject/Area (where relevant):

ELA

Annual Goal
Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and

The bottom 3™ percent of students in grades K- 2 will make 1 year progress in ELA
performance as measured by using the research based Fundations Language Program during
the 2008-09 school year




Time-bound.

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

AIS teachers will collect data on K-2 students receiving additional instruction in order to assess
progress through fluency kit after each unit.

Collaboration between classroom teacher and AIS teacher on K-2 student mobility concerning
the bottom third students on a bi-monthly basis.

According to the data, AlS teachers will differentiate instruction through flexible grouping during
the school year.

Staff Members: Principal, assistant principals, literacy coaches, teachers and AlS teacher.

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Funding Sources: Fair Student Funding, Tax Levy, NYSTL
Tax Levy for supplies
NYSTL for replenishing Fundations Kits

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

An increase of 2% of the bottom third students in K-2 will increase 50% on Fundations unit
assessment from September 2008 to June 2009.

Grades K-2 will use ECLAS assessment in order to benchmark students in September, March
and May.

Weekly common period to assess student work and progress throughout the school year.

Subject/Area (where relevant):

Science

Annual Goal
Goals should be SMART — Specific,

10% of grade 4 students on level 1 and 2 will increase by 5% in levels 3 and 4 on the New York
State Science Exam given during the 2008-09 school year.




Measurable, Achievable, Realistic, and
Time-bound.

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Incorporate additional strategies to improve science content and hands-on activities instruction
through professional development for teachers throughout the school year.

Schedule professional development for science teachers given by support staff throughout the
school year.

Weekly collaboration and planning time and study groups for science and classroom teachers
throughout the school year.

Staff Members: Principal, assistant principals, science and classroom teachers

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Funding Sources: Fair Student Funding, Tax Levy, Title |
Tax Levy for supplies
NYSTL money to replenish Science Program

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

An improvement of 2% increased performance for all level science students for each informal
practical assessment through hands on science experiments once a week.

Common period for science teachers to assess student work and progress throughout the
school year.




Subject/Area (where relevant):

Science

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

10% of grade 4 students on level 1 and 2 will increase by 5% in levels 3 and 4 on the New York
State Science Exam given during the 2008-09 school year.

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Increase the use of hands-on approach to science instruction and incorporate scientific method
of investigating and organizing experiments and data throughout the school year.

Incorporate additional strategies at Professional development to improve science hands-on
activities and content throughout the school year.

Provide AIS services two days a week to special education students not meeting the
performance standards in science.

Staff Members: Principal, assistant principals, science clusters and classroom teachers

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Funding Sources: Fair Student Funding, Tax Levy, Title |
Tax Levy for supplies
NYSTL to replenish Science Program

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

An improvement of 2% increase performance for students on the New York State Science
Assessment.

Formal and informal assessments, grade 4 science test and class exams throughout the school
year.

Common period for Science teachers to assess student work and progress throughout the
school year.




Subject/Area (where relevant):

Science

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

10% of grade 4 students on level 1 and 2 will increase by 5% in levels 3 and 4 on the New York
State Science Exam given during the 2008-09 school year.

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Promote the use of computers in the classroom by linking with the media specialist using the
domain of science core knowledge.

Internet accessibility for research on science topics throughout the school year.

Continued integration with other subject areas of nonfiction materials with technology resources
throughout the school year.

Staff Members: Principal, assistant principals, science, media and technology specialist and
classroom teachers

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Funding Sources: Fair Student Funding, Tax Levy, Title |
Tax Levy for supplies
NYSTL money to replenish Science Program

Indicators of Interim Progress and/or
Accomplishment

Include: interval of periodic review;
instrument(s) of measure; projected gains

Increased circulation of science based material from school library and student interest as
demonstrated by entries in the school and science fair.

Weekly common period for Science teachers to assess student work and progress throughout
the school year.




REQUIRED APPENDICES TO THE CEP FOR 2008-2009

Directions: All schools must complete Appendices 1, 2, 3, 7 & 8. All Title | schools must complete Appendix 4. All schools identified under
NCLB or SED for School Improvement, including Title | Schools in Need of Improvement (SINI) — Year 1 and Year 2, Title | Corrective Action
(CA) Schools, NCLB Planning for Restructuring Schools, NCLB Restructured Schools, and Schools Requiring Academic Progress (SRAP),
must complete Appendix 5. All Schools Under Registration Review (SURR) must complete Appendix 6. Note: Please refer to the
accompanying CEP Guide for specific CEP submission instructions and timelines.

APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM — SED REQUIREMENT FOR ALL SCHOOLS
APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS — NCLB/SED REQUIREMENT FOR ALL SCHOOLS
APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION — CHANCELLOR’S REGULATIONS FOR ALL SCHOOLS
APPENDIX 4: NCLB REQUIREMENT FOR ALL TITLE | SCHOOLS

APPENDIX 5: NCLB/SED REQUIREMENTS FOR SINI AND SRAP SCHOOLS

APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR)

APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEMWIDE CURRICULUM AUDIT FINDINGS — REQUIREMENT
FOR ALL SCHOOLS

APPENDIX 8: CONTRACT FOR EXCELLENCE (CFE) SCHOOL-BASED EXPENDITURES FOR 2008-09 — SED REQUIREMENT FOR ALL
SCHOOLS



APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AlS) SUMMARY FORM

New York State Education Department (SED) requirement for all schools

Part A. Directions: On the chart below, indicate the total number of students receiving Academic Intervention Services (AIS) in each area listed, for each
applicable grade. AIS grade and subject requirements are as follows: K-3: reading and math; 4-12: reading, math, science, and social studies. Academic
Intervention Services include 2 components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or student
support services needed to address barriers to improved academic performance such as services provided by a guidance counselor or social worker. Note:
Refer to the District Comprehensive Educational Plan (DCEP) for a description of district procedures for providing AlS.

_ _ _ - Atrisk Services: | Atrisk Services: | . ot sorvices: At-risk
g ELA Mathematics Science Social Studies Guidance School ' Social Worker Health-_related
S Counselor Psychologist Services
© # of Students # of Students # of Students # of Students # of Students # of Students # of Students # of Students
Receiving AIS Receiving AlS Receiving AlS Receiving AIS Receiving AlS Receiving AIS Receiving AlS Receiving AlS
K 30 0 0 0 20 4 5 5
1 32 0 0 0 15 5 2 5
2 36 20 0 0 12 1 3 6
3 104 83 0 0 11 3 2 2
4 97 68 8 8 18 1 1 8
5 88 66 4 4 20 0 5 11
6 N/A N/A N/A N/A N/A N/A N/A N/A
7 N/A N/A N/A N/A N/A N/A N/A N/A
8 N/A N/A N/A N/A N/A N/A N/A N/A
9 N/A N/A N/A N/A N/A N/A N/A N/A
10 N/A N/A N/A N/A N/A N/A N/A N/A
11 N/A N/A N/A N/A N/A N/A N/A N/A
12 N/A N/A N/A N/A N/A N/A N/A N/A
Identified groups of students who have been targeted for AlS, and the established criteria for identification:
0 Students in Grades K — 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other
identified assessments, or who have been identified as potential holdovers.
0 Students in Grades 4 — 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and social
studies assessments.
0 Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments.
0 Students in Grades 10 — 12 who scored below the approved passing grade on any Regents examination required for graduation in English language

arts, mathematics, science, and social studies.




Part B. Description of Academic Intervention Services

Name of Academic Intervention
Services (AlS)

Description: Provide a brief description of each of the Academic Intervention Services (AlS)
indicated in column one, including the type of program or strategy (e.g., Wilson, Great Leaps, etc.),
method for delivery of service (e.g., small group, one-to-one, tutoring, etc.), and when the service is
provided (i.e., during the school day, before or after school, Saturday, etc.).

ELA:

Intervention Programs throughout school year
Wilson

Fundations

Great Leaps

Making Meaning

Throughout the school year

Reduced Student-Teacher Ratio Enabling Small Groups
Individualized Instruction Based on Assessed Needs.
Grades K-3 (20-27 students, where possible)

150 minutes

Afterschool Program October through January

Winter Program

SETSS at Risk
e Supporting At Risk Students (including ELLS)
e Small Group Instruction
e Double Dosing Fundations

Frequency Based on Assessed Needs

Summer School Grades 3-5 (Levels 1 and 2, including ELLs, General Ed.)
e Small Group Instruction

Frequency Based on Assessed Needs

Kaplan Learning
e Grades 2 -5 (including ELLs, and Sp. Ed.)
e Skills Driven




Mathematics: Extended Mathematics Block (Levels 1 and 2) (General Ed., Special Ed., ELL’S)
Small Group Instruction Based on Needs
e Extended Time on Task
e Grades 3 - 5 for 90 minutes
e Afterschool January through March
e Winter Break
Daily throughout the school year

ELL level 1 and 2 scoring below proficiency
e Reduced Student-Teacher Ratio Enabling Small Groups
e Individualized Instruction Based on Assessed Needs
e Grades K -5 (20-27 students, where possible)
Daily throughout school year

SETSS at Risk
e Supporting At Risk Students (including ELLS)
e Small Group Instruction

Frequency Based on Assessed Needs

Summer School Grades 3-5 (Levels 1, including ELLs and general education)
e Small Group Instruction
Daily

Test Sophistication (New York State Coach)

Grades 2-5 (including ELLs, and Sp. Ed.)

Standards Driven

e Frequency Based on Student’s Identified Needs

Daily

Extra Time Devoted to Content Instruction

Reduced Student-Teacher Ratio enabling small group and individualized instruction
Based on Teacher Assessed Needs

Skills Driven

Extra ESL instruction




Science:

SETSS at Risk
e Supporting At Risk Students (including ELLS)
e Small Group Instruction
Frequency Based on Assessed Needs
e Extra Time Devoted to Content Instruction
e Extra Time Devoted to Hands-on Investigations and Vocabulary Development
e Reduced Student-Teacher Ratio enabling small group and individualized instruction

Social Studies:

SETSS at Risk

e Supporting At Risk Students (including ELLS)

e Small Group Instruction
Frequency Based on Assessed Needs

e Extra Time Devoted to Content Instruction

e Reduced Student-Teacher Ratio enabling small group and individualized instruction
Based on Teacher Assessed Needs

At-Risk Services Provided by the
Guidance Counselor:

Guidance Counselor Intervention
e Individual Counseling
e Needs Based (Crisis Intervention, Parent Consultations)
e Students not meeting Promotional Criteria/ Performance Standards
e Students Experiencing Behavioral / Emotional / Family Issues Negatively Impacting on
Learning
e ACS Liaison
Referrals to Supportive Agencies

At-Risk Services Provided by the
School Psychologist:

Counseling for individuals

Emotional , health and social counseling
Crisis intervention referral

Parent Consultation

Teacher Consultation

Referral to supportive and preventive agencies

At-Risk Services Provided by the
Social Worker:

e Counseling group/individual in Spanish for ELL students
e Emotional, health and social counseling
e Crisis intervention referral
e Parent Group (English/Spanish)
Referral to supportive and preventive agencies (MTTC, OMRDD, SSI/SSD




At-Risk Health-Related Services:

Health Services

Regional Health Director- Coordinates Services Throughout Region
Supervising Nurse for Each District-Monitors Services

DOH Nursing Services Support All Elementary Schools @ 6hrs/day
Monitor Health Needs of All Students

Provide First Aid

Referrals to Supportive Agencies




APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS (ELLS)

NCLB/SED requirement for all schools

Part A: Language Allocation Policy (LAP) — Attach a copy of your school’s current year (2008-2009) LAP narrative to this CEP.

PS 60Q, The Woodhaven School, is geographically located in southwestern Queens and is part of Community School District 27. It grew out
of a partnership with the Woodhaven Community and borders Equity Park. The physical plant spans one city block and is located near the
intersection of Jamaica Avenue and Woodhaven Boulevard.

It is a brick and concrete structure. The main building is 40 years old. The utilization of the facility is at 116.1%. Every effort is made to
maximize the use of space effectively. Pride is taken in the quality of student work, as evidenced by projects on display throughout the
building, and in the many accomplishments of PS 60 students.

PS 60 is staffed with 82 teachers including: two speech teachers, one IEP teacher, eleven cluster teachers, two literacy coaches, eight AIS
reading teachers, and five ESL teachers. There are four administrators, seven paraprofessionals, one guidance counselor, one social worker,
one psychologist, one family worker, one parent coordinator, three secretaries, nine school aides and two school safety agents. Teachers who
are permanently assigned to our school are fully licensed and represent 100% of our teaching staff. Teachers with more than two years
experience comprise 77.6% of teaching staff with 59.7% of teaching staff having more than five years experience. Teachers holding Masters
Degrees or higher degrees comprise 83.6% of staff. Seventeen teachers have fewer than three years teaching experience. The implementation
of the citywide program for literacy and mathematics included a teacher center which was operable in the Fall of 2005.

The ethnically mixed student population is approximately 6% white, 7% black, 67% Hispanic, 20% Asian and others. Recent immigrants total
12.5% of enrollment and include 2.5% from the Dominican Republic, 1.5% from Ecuador, and 1.3% from Mexico. The male student
population is 49.2% and female student population 50.8%. The total student body received free lunch during the 2007-2008 school year.
Referrals to Special Education number 4.8% of our student population. Movement from full-time to part-time or General Education (Least
Restrictive Environment) was 34.5%. Our ELL population is 19.8% of the student population. Of this population, 12.4% attained English
proficiency and 92.0% of tested students were performing at or above grade level in Spanish reading. English Language Arts achievement in
levels 3 and 4 was 33.3%.

There are 1,150 students currently on register. There are 51 classes, including three self-contained Special Education classes. PS 60 services
PreK through grade five, with seven to nine classes per grade each year. We have one top class in grade 1-5. There is one bilingual self-
contained Special Education class. There are inclusion classes in grades K, 2, and 5. Our student population having Individualized Education
Plans (IEPs) receive the full continuum of services including Special Education Teacher Support Services (SETSS) integrated (team teaching)
inclusion class, instruction in self-contained classes and related services such as counseling, adaptive physical education, occupational therapy,
physical therapy, speech, bilingual speech, and at-risk counseling. Additionally, 19.8% of the students are English Language Learners (ELLS),



with Spanish as the dominant language in this group. They participate in a free-standing ELL program in grades K-5. The average class size
in second and third grade is 25. The average class size in grades 4 and 5 is 25. All grades are heterogeneously grouped for instruction.
Student attendance is good and was 93.7% in 2004 and 2005. In addition, student stability for 2007 was reported 93%

Our ELL population is 19.8% of the total. Of this number, 12.4% attained English proficiency. Achievement of ELL and State and City tests
in English Arts was as follows: level 1 = 33.3%, level 2 = 33.3%, levels 3 and 4 = 33.3%.

The data patterns across proficiency levels and grades revealed that after two years of ESL service, most of the students reached advanced and
proficient levels in listening and speaking. However, they need to improve their reading and writing skills.

ESL instruction is delivered according to levels of proficiency, student assessment, ESL Standards, measuring progress through evidence of
progress reports using performance indicators, integrated instruction and the use of appropriate and meaningful materials.

Instructional decisions are made according to the NYSESLAT scores. The patterns from last year across the four modalities show that
students are failing the reading and writing part of the test. Consequently, the ESL teachers are arduously and diligently planning lessons
focused on reading and writing using strategies and activities with appropriate language development support.

Overall, the patterns across proficiency and grades show that most of the ELL students are achieving the benchmark. Most students in grades
4 and 5 are performing at level 2, 3, or 4 in math. Grade three is split: 22 are performing at level 1, and 22 are at level 2, 3, and 4 in math.

Very few students take the test in Spanish. The ESL team noticed that this first practice helps the students who are proficient in their native
language and have prior knowledge, do well on the content area tests. However, ELL students with limited schooling do not do well in either
language.

The school leadership and teachers analyze the results of the ELL Interim Assessments and reinforce areas of weakness. Activities are planned
considering all test results, therefore, insuring continuity of rigorous instruction. Evidence of on-going assessment is also used to implement
changes across the grades and to mediate the learning of various proficiency classifications such as SIFE, long-term ELLS, newcomers or
beginning, intermediate and advanced proficiency levels.

The ESL programs at PS60Q imply that the educators understand the ESL standards, interpret the language proficiency level, and analyze
assessment data of content areas to accommodate the language and academic needs of each student accurately. The program has three general
proficiency levels: beginning, intermediate, and advanced. The ESL Team is also aware of the growing number of students with limited
formal schooling. These students present a challenge for the ESL teachers as well as for the school.

The current ESL programs at PS60Q are the Freestanding English as a Second Language that follows a pull-out model of instruction. There
are, in addition, three self-contained classes and one bridge bilingual self-contained special ed class. Approximately 212 ELL students in
grades K through 5 are receiving ESL services.



The LAB-R Test is administered to identify new students who need ESL services. The NYSESLAT in grades K through 5 is administered to
all identified students. This test is aligned with NYS English as a Second Language Standards and determines entitlement of ESL services.
The NYSESLAT data is also used to evaluate students’ level of proficiency. ELL students are then placed into three main groups: beginner,
intermediate and advanced. SIFE and long-term ELL students receive special attention so that they can have the help in areas of weakness.

Students at the beginning and intermediate level receive 360 minutes of instruction per week The advanced level students receive 180 minutes
of ESL instruction per week.

PS60Q currently has a total of 22 ESL groups and five state certified teachers. ESL teachers receive monthly ESL professional development
offered by the Knowledge Network LSO to discuss current research, best practices, materials, NYS Standards, instructional strategies,
alignment to curriculum and the application of the regional ESL prototype. Teachers also receive in-house professional development.

ESL instruction focuses on developing social and academic language skills in the four modalities of listening, speaking, reading and writing.
The students receive instruction in English only. Teachers use up-to-date teaching strategies and intensive ESL methodologies. Core content
area instruction is provided through a sheltered English approach. As a bridge to classroom instruction, the ESL teachers confer with
classroom teachers to discuss students’ progress, areas of weakness and areas of improvement to tailor instruction according to the students’
needs.

SIFE students present a challenge to the ESL Program and to the school. We currently have twenty SIFE students. Three are in third grade;
eight are in fourth grade and nine in the fifth grade. After proper identification, they are placed by grade level in one of the three main ESL
levels: beginning, intermediate, or advanced. In addition to ESL, all SIFE students receive Academic Intervention Services by a certified
teacher who provides differentiated instruction in literacy and math. Students are also provided with additional support in learning ESL
through the use of Leap Frog, Fundations and Wilson programs. Students also attended the after school program from October 2008 to March
2009. These students will receive additional instruction during the 75 minutes of extended time, two times per week from September 2008-
June 2009. During this extended time students receive instruction in reading, math and test taking strategies in preparation for the New York
State Standardized tests. All teachers who provide instruction to these students analyze the results of all assessments and reinforce areas of
weakness. Activities are planned according to proficiency level of the students, therefore, insuring continuity of rigorous instruction.

Long-term ELL students as indicated by formal and informal assessments need to enhance their reading and writing skills. ESL teachers are
using Kaplan textbooks, English Language Arts Advantage, and Essential Skills Foundations. The lessons are focused on reading
comprehension, vocabulary, writing, grammar and mechanics. All lessons are aligned with State Standards. These students also receive
services from the speech teachers, guidance counselor, and SETSS. They will work in small groups during the 75 minutes of extended
instructional time and will use the Breakthrough to Literacy Program.



The ELL students with less than three years of service are also performing below grade level in reading and writing. ESL teachers will plan
lessons to address different learning styles and strategies. Tasks that elicit prior knowledge include content area information and incorporate
writing across the curriculum. We will continue using the book, Getting Ready for the NYSESLAT, to familiarize students with formal State
assessment. These students are receiving additional academic intervention through the Wilson and the VVoyager programs. They will also
receive the 75 minutes extended time two days per week.

ELL students with special needs have certified special education teachers working with them. The academic goals for these students are based
on State Standards. Teachers set short-term and long-term goals. These students also need to improve reading and writing. Most of them are
in a self-contained classroom. They receive additional services from the speech therapist, physical therapist, guidance counselor and SETSS.

The ESL Team carefully analyzes LAB-R and NYSESLAT scores for accurate placement according to proficiency levels. The school also
added three more teachers to our ESL program. These teachers push in classes in grades 1-5. They provide the mandated instructional
minutes according to the students’ proficiency levels.

The ESL students reaching proficiency on the NYSESLAT will receive AIS math or AIS reading according to the area of weakness in the 75
minutes during extended day.

It is our philosophy that all students are capable of learning. In order for students to reach their maximum potential, administrators, staff,
parents, students and community must form a partnership in education. We believe that students learn best when curriculum is integrated and
meaningful to them. This also involves the realization that children have different learning styles as well as different strengths and
weaknesses. To accommodate their individuality, we believe a variety of strategies must be employed. These include: integration of
curriculum and technology, setting high performance standards and expectations, incorporating the arts into every program, maintaining a
print-rich environment, using the Four Square Writing Process to facilitate literacy, incorporating hands-on experimentation, using
manipulative materials, using cooperative learning groups with flexible grouping and methodologies that develop higher order thinking skills.
To facilitate the above, we believe staff development must play a prominent role. We continue a Balanced Literacy Program throughout the
2008-2009 school year.

Parent Program Choice
The structure in place at PS 60Q to ensure that parents understand all three programs are as follows:
e After reviewing the home language form and completing the language assessment with LAB-R, a letter is sent out notifying parents of
their child’s LAB-R scores. The parents of qualified students are invited to attend a parent orientation provided by the English as a

Second Language (ESL) Team. All information is provided in English and in the parents’ native language. After the parents are clear
of the program choices they submit their parent selection form which indicates the program of their choice.




The ESL Team welcomes parents, distributes and explains the Parent Survey/Program Selection Form. A video is presented to show
the different ESL programs available in New York City. Then the ESL programs provided at PS60Q are explained. The parents are
also informed about their rights to select a program of their choice. An opportunity is provided to answer questions and provide
individual assistance if necessary. If a program of choice is not available at PS60Q, parents have the right to select another school.

After reviewing the Parent Survey and Program Selection form it was found that parents have been requesting the Freestanding English
as a Second Language Program. Parents have preferred to stay in our school; therefore, the children participate in a Free Standing ESL
program in grades K-5.

The ESL program offered at PS60Q is aligned with parents’ requests. 1t is also aligned with the ESL, ELA and with all NYS Standards
in_all content areas. The teachers implement intensive ESL methodologies, integrating content area instruction. The students
participate in small group task-oriented situations that guide the production of language, both in verbal and written form. The
percentage of ELL students who passed the NYSESLAT and the ELA has increased. Our ELL students score among the highest
testing out of ESL in the district. It is our belief that our parents are pleased with the test results and gquality instruction provided to our
students as indicated by our school rating, “A”. Our ELL students must meet the NYS standards and are held to the same high
expectations as all students of PS 60.

RESOURCES AND SUPPORT

PS60Q has the following resources and support to insure continuity of rigorous instruction:

Leveled libraries in all classrooms
Teacher’s library
Central library

These libraries ensure that a wide variety of materials and books of all literary genres are available for the students and the teachers.

Other materials are:

Getting Ready for the NYSESLAT in grades K through 5
Essential Skills in grades 3 through 5

English Language Arts Advantage in grades 3 to 5

Great Leaps fluency

Breakthrough to Literacy

Test Taking Practice books

Leap Frog



e Making Meaning

Professional Development is provided for all ESL teachers at Knowledge Network LSO once a month covering topics such as:

Balanced Literacy Prototype for ESL students, The Workshop Model, ESL Standards, Language Allocation Policy and Strategies for
Acquiring Academic Language. Instructional Materials for ELLs include the ELL Science Initiative and Scaffolding in Science for ELLS,
Testing Information, BESIS Information and NYSESLAT Data Analysis.

The ESL teachers attended the following professional activities:

New ESL Teacher Workshop September 2008

Parent Orientation Workshop October 2008
Fundations Workshop October 2008

ESL Teacher Assessment & ELA Workshop November 2008
BESIS Workshop November 2008

ESL Professional Development LSO Workshop December 2008

LAP Workshop December 2008
Demystifying ELL Data February 2009
EPIC Workshop March 2009

ESL Professional Development LSO Workshop March 2009

Part B: CR Part (A-6) Bilingual/ESL Program Description

Type of Program: ___ Bilingual __ESL X Both Number of LEP (ELL) Students Served in 2007-08: 199
(No more than 2 pages)
l. Instructional Program

In the beginning of the school year and within ten days of after the child’'s enrollment to our school, parents or guardians complete a Home
Language Identification Survey. The HLIS will determine the child’s eligibility to take the LAB-R which establishes English language proficiency
level. If the student scores below proficiency level on the LAB-R he/she becomes eligible for state-mandated services; which is ESL in our school.
Students who speak Spanish at home and score below English proficiency on the LAB-R are administered the Spanish LAB to determine language
dominance. Parents of newly enrolled ELLs are notified of their child’s eligibility in their native language. Parents are informed of different ESL
programs available for ELLs in the district through a parent orientation or interview. LAB-R scores are available to parents before the parent
orientation. At the parent orientation parents receive materials about ESL programs in their home lanquage. Parents receive the Parent
Survey/Program Selection form where they can select the program of their choice. The Parent Survey and Program Selection forms are collected.




This is where the parent indicates the program the parent requested for the child. The Parent Coordinator, ESL teachers, ESL supervisor, assistant
principals all take part in keeping parents involved and informed about their child’s placement and progress.

There are 205 ELL students currently receiving ESL services. There are 11 ELL Special Education who receive bilingual instruction. The 194 ELL
students in grades K-5 receive English instruction only. There are five State Certified ESL teachers and one State Certified bilingual Special
Education teacher who service the students. We have five classrooms in grades kindergarten through grade five were the majority of our ELL
students are placed. An ESL teacher will push in and/or pull out the students for ESL instruction. When the ESL teacher pushes in the ratio of
teacher to student is lowered, therefore, providing small group instruction to better meet the needs of the students. Students are grouped by grades
and by their language proficiency levels according to the NYSESLAT test results. ELL students who are at a beginners and/or intermediate levels of
language proficiency are provided with 360 minutes of instruction per week. The ELL advanced students receive 180 minutes of instruction per
week. The ESL teachers provide instruction using ESL strategies in order to better meet the needs of the ELL population. The ESL teachers also
confer with the classroom teacher to discuss student progress. This helps the ESL teachers plan lessons which will provide instruction that will
develop the students’ academic language proficiency.

All ELL students in grades three through five participated in After school Program. During this time they receive differentiated instruction in the four
modalities and math. ELL students in grades one through five attend the Extended Day on Monday and Tuesday for 75 minutes. During this time
emergent students receive at risk speech, Fundations, Wilson Program and Leap Frog in order to meet the linguistic and academic needs. Our
fourth and fifth grade students patrticipate in CHAMPS a Tennis Program which promotes interaction and physical activities. The Tennis Program is
scheduled an hour before school and an hour after school on Wednesday and Thursday.

Il. Parent/community involvement:

We use the Home Language Survey (HLIS), Ethnic Form and oral interviews in the parents’ native language to ensure all parents are provided with
appropriate and timely information in the language they understand. In September once the LAB-r is completed all parents of ELL entitled students
are invited to attend an orientation session. The purpose is to inform the parents of the ESL program offered by the school, parent’s choice of a
program for their child, school expectations, and format for the NYSESLAT test and the LAB-R as well as general requirements for ELL students.
Due to the high percentage of Hispanic parents, we have found that Spanish is the translation is the most frequently needed, both in the office and
in notices. Together with our Parent Coordinator, PTA, and ESL teachers all correspondence goes out in both English and Spanish. For other
languages, we provide assistance in translation as needed. This helps the parents keep informed of the school activities. The ELL parent
orientation for the ESL services notices are provided in the parents’ native language. The Parent Coordinator plans ongoing activities for the
parents and students such as Family Literacy Nights, Mommy/Daddy and Me evening events, Meet the Teacher, etc. During all parent meetings
and activities, translation is provided as needed.

There are on going parent workshops throughout the year. The Parent Coordinator together with other parents and/or staff members provide
translation in the parent’s home language if necessary. All notices for meetings are translated into Spanish which is the majority of the ELLs and our
school population. Translation for other languages are provided as needed.

Parent ESL classes are scheduled weekly. Many workshops are hands-on such as Knitting/Craft Club, PTA Pot luck Dinner, Daddy and Me, Make
and Take workshops, Mommy and Me, Math Game Night, Volley Ball with Dad, these workshops help the parents and children interact in creating a
craft and require minimal knowledge of English while empowering the parents. Parents are also provided with test prep for standardized tests and
Core Knowledge curriculum.




lll. Project Jump Start (Programs and activities to assist newly enrolled ELL students):
This program has not been implemented.
\VA Staff Development (2008-2009 activities):

For the school year 2008-2009 the ESL teachers will continue to attend monthly ESL teacher professional development provided by the Knowledge
Network, LSO as well as in-service courses provided by the DOE. The new ESL teachers will participate in ongoing staff development to keep
abreast of new trends in education, specifically in ESL strategies, Balanced Literacy, Everyday Math, State standards, writing and testing strategies.
This will provide the teachers with new and fresh ideas in order to better prepare the ELL students who will be taking state standardized tests.
Those providing the professional development sessions are: Assistant Principals, Literacy Coaches, highly qualified experienced AIS teachers,
testing coordinator, representatives of textbook companies. ESL teachers will also provide turnkey training for monolingual teachers during study
groups, grade conferences and faculty conferences.

The ESL teachers attended the following professional activities:

New ESL Teacher Workshop September 2008
Parent Orientation Workshop October 2008
Fundations Workshop October 2008
ESL Teacher Assessment & ELA Workshop November 2008
BESIS Workshop November 2008
ESL PD Differentiated Instruction Workshop December 2008
LAP Workshop December 2008
Demystifying ELL Data February 2009
EPIC Workshop March 2009
ESL Professional Development LSO Workshop March 2009

V. Support Services provided to LEP students:

Our ELL students are also provided Academic Intervention Services (AIS) by experienced certified teachers in ELA, Math and content areas. Our
ELL students receive bilingual support from the following specialists: Speech Bilingual Teacher, Bilingual Social Worker and Bilingual School
Psychologist. The ELL students are provided with all support services necessary available in the school.

VI. Name/type of native language assessments administered (bilingual programs only)

The bilingual Special Education students are assessed with the Examen de Lectura en Espafiol (ELE) every spring. This assessment measures
students’ native language development and proficiency.






Part C: CR Part 154 — Number of Teachers and Support Personnel for 2007-08

School Building: P.S.60 District _27

List the FTEs in your school in the Bilingual Education and ESL programs in the appropriate column.

Number of Teachers

2007-2008 Number of
Teaching Assistants or
Appropriately Inappropriately Paraprofessionals*** Total
Certified* Certified or

Uncertified Teachers**

Bilingual ESL Bilingual ESL Bilingual ESL
Program Program Program Program Program Program
1 5 0 1 0 6

* The number of teachers reported must represent the number of teachers holding an appropriate license for the subject area being taught
(i.e., language arts and content area.) Note: The Office of Bilingual Education and Foreign Language Studies will conduct a random review of
the 2006-2007 teacher reported data. Districts randomly selected will be asked to electronically submit to the Department, the name of the
teacher(s), social security number and type of license or certificate issued by the NYSED.

** Examples of this may include: teachers without an appropriate New York State teaching certificate or New York City license for the
subject area(s) being taught or without a valid NYS teaching certificate or NYC license.

*** Teaching Assistants and Paraprofessionals must be working under the direct supervision of a licensed teacher. Attach additional sheets if
necessary.

Part D: CR Part 154 — Sample Student Schedules

Include schedules for students on three different levels in the ESL program (one each for Beginning, Intermediate and Advanced English
Proficiency levels based on NYSESLAT/LAB-R). The schedules must account for all periods. Use attached Freestanding ESL Schedule
Template. If your school has a Bilingual/Dual Language program, also provide three sample schedules — one each for Beginning,
Intermediate and Advanced English Proficiency levels based on the NYSESLAT/LAB-R). The schedules must reflect ESL, Native Language
Arts and content area instruction through use of both languages. Use attached Bilingual Schedule Template.



SAMPLE STUDENT SCHEDULE 2008-09 (ESL)

ESL Program Type: X _Free-Standing X Push-in Pull-out
Indicate Proficiency Level: X Beginning Intermediate Advanced
School District: _27 School Building: _60
Period Time Monday Tuesday Wednesday Thursday Friday
From: 8:00 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
1 Read/Shared Reading Guided Reading Read/Shared Reading Prep Science Read/Shared Reading
To: 8:55
From: 8:55 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
2 Prep- Social Studies
Guided Reading Guided Reading Guided Reading Prep Science
To: 9:45
From: 9:50 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
3 Read/Shared Reading Writing Read/Shared Reading Guided Reading
Writing
T0:10:40
From: 10:45 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
Writing
4 Prep - Media Math) Math Math
T0:11:35
From:11:40 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
5 Math Math Prep Physical Education Math Math
T0:12:30
From: 12:35 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
6 Lunch Lunch Lunch Lunch Lunch
To:1:25
From: 1:30 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
7 Writing Writing
Math Math Math)
To: 2:20
From: Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)

To:




SAMPLE STUDENT SCHEDULE 2008-09 (ESL)

ESL Program Type: X _Free-Standing X Push-in Pull-out
Indicate Proficiency Level: Beginning X Intermediate Advanced
School District: _27 School Building: _60
Period Time Monday Tuesday Wednesday Thursday Friday
From: 8:00 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
1 Guided Reading Guided Reading Guided Reading Guided Reading Guided Reading
To: 8:55
From: 8:55 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
2 Read Aloud Read Aloud Read Aloud
Prep - Science Prep- Science Shared Reading Shared Reading Shared Reading
To: 9:45 Independent Reading Independent Reading Independent Reading
From: 9:50 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
3 Read Aloud Read Aloud Writing Writing Writing
Shared Reading Shared Reading
To:10:40 Independent Reading Independent Reading
From: 10:45 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
Writing
4 Writing Math Math Math
T0:11:35
From:11:40 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
Lunch
5 Lunch Lunch Lunch Lunch
T0:12:30
From: 12:35 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
6 Math Math Math Math Math
To:1:25
From: 1:30 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
7 Prep- Social Studies
Math Math Prep Computers Prep Physical Education
To: 2:20
From: Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)

To:




SAMPLE STUDENT SCHEDULE 2008-09 (ESL)

ESL Program Type: X _Free-Standing X Push-in Pull-out
Indicate Proficiency Level: Beginning Intermediate X Advanced
School District: _27 School Building: _60
Period Time Monday Tuesday Wednesday Thursday Friday
From: 8:00 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
1 Read Aloud Read Aloud Read Aloud Read Aloud Read Aloud
To: 8:55 Shared Reading Shared Reading Shared Reading Shared Reading Shared Reading
From: 8:55 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
Read Aloud Read Aloud Writing
2 Read Aloud Read Aloud Shared Reading Shared Reading
To: 9:45 Shared Reading Shared Reading
From: 9:50 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
3 Read Aloud Read Aloud Prep Writing Read Aloud
Shared Reading Shared Reading Shared Reading
T0:10:40
From: 10:45 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
Writing
4 Prep Writing Prep Writing
T0:11:35
From:11:40 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
Math
5 Math Prep Math Prep
T0:12:30
From: 12:35 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
6 Lunch Lunch Lunch Lunch Lunch
To:1:25
From: 1:30 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
Read Aloud
7 Math Math Writing Writing Shared Reading
To: 2:20
From: Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)

To:




SAMPLE STUDENT SCHEDULE 2008-09 (Bilingual)

Bilingual Program Type: TBE Dual Language
Indicate Proficiency Level: X Beginning Intermediate Advanced
School District: 27 School Building: 60
Period Time Monday Tuesday Wednesday Thursday Friday
From: 8:00 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
l Wilson Wilson Wilson Social Studies Wilson
To: 8:55
From: 8:55 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
Read Aloud Read Aloud
2 Shared Reading Shared Reading Physical Education Wilson Computers
To: 9:45 Independent Reading Independent Reading
From: 9:50 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
3 Guided/Writing Guided/Writing Guided/Writing Guided/Writing Guided/Writing
T0:10:40
From: 10:45 Subject (Specify) Subject (Specify Subject (Specify) Subject (Specify) Subject (Specify)
)
4 Math Guided/Writing Guided/Writing Guided/Writing Guided/Writing
To0:11:35
From:11:40 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
5 Lunch Lunch Lunch Lunch Lunch
To0:12:30
From: 12:35 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
6 Science Science Math Math Math
To:1:25
From: 1:30 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
7 Math Math Math Math Math
To: 2:20
From: Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
To:




SAMPLE STUDENT SCHEDULE 2008-09 (Bilingual)

Bilingual Program Type: TBE Dual Language
Indicate Proficiency Level: Beginning X Intermediate Advanced
School District: 27 School Building: 60
Period Time Monday Tuesday Wednesday Thursday Friday
From: 8:00 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
l Wilson Wilson Wilson Social Studies Wilson
To: 8:55
From: 8:55 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
Read Aloud Read Aloud
2 Shared Reading Shared Reading Physical Education Wilson Computers
To: 9:45 Independent Reading Independent Reading
From: 9:50 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
3 Guided/Writing Guided/Writing Guided/Writing Guided/Writing Guided/Writing
T0:10:40
From: 10:45 Subject (Specify) Subject (Specify Subject (Specify) Subject (Specify) Subject (Specify)
)
4 Math Guided/Writing Guided/Writing Guided/Writing Guided/Writing
To0:11:35
From:11:40 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
5 Lunch Lunch Lunch Lunch Lunch
To0:12:30
From: 12:35 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
6 Science Science Math Math Math
To:1:25
From: 1:30 Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
7 Math Math Math Math Math
To: 2:20
From: Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
To:




Part E: Title Ill, Part A: Language Instruction for Limited English Proficient and Immigrant Students-School Year 2008-09
Form Tl — A (1)(a)

CSD 27 School Building: PS 60 Q
Grade Level(s) K-5 Number of Students to be Served: 205 LEP 205 Non LEP 0
Number of Teachers _5 Other Staff (Specify)

School Building Instruction Program/Professional Development Overview
TITLE Ill, PART A: LE P Program

Language Instruction Program

We have five State Certified ESL teachers who provide ESL instruction to 205 students in grades K-5. We also have a state certified bilingual
special education teacher who provides bilingual instruction to 11 Special Education students. The ELL students are grouped by performance
levels as indicated by their scores on the NYSESLAT Test. The students are also grouped by grade and by proficiency levels: beginner,
intermediate or advanced. The beginners and intermediate students are provided with 360 minutes of instruction per week and the advanced
students get 180 minutes of instruction per week. The ESL teachers will concentrate on the area where the students are most deficient according
to their NYSESLAT score. The teachers will also focus on reading and writing strategies in order to further develop the ELL students reading and
writing skills in preparation for the state standardized tests. The goal is to improve English language proficiency and academic achievement
among ELL students.

There are five classrooms where the majority of the ELL students are placed and an ESL teacher pushes in to provide ESL instruction. This
allows for a smaller teacher-to-student ratio and allows for differentiated instruction. To better serve the large ELL population, other common
branch certified academic Intervention teachers provide additional support to increase language acquisition for low performing students in both
literacy and math.

The ELL students will be provided with activities that will help them develop vocabulary, fluency and comprehension through Balanced Literacy,
and the Four Square Writing method to enhance the students’ creative writing in all content areas. There will be small group instruction. These
groups will be determined using data from the NYSESLAT exam and teacher informal and formal assessment to differentiate instruction. The
ESL teachers will concentrate on the area where the students are most deficient according to their NYSESLAT score. The teachers will also
focus on reading and writing strategies in order to further develop the ELL students reading and writing skills in preparation for the state
standardized tests.

The proposed program will consist of an after school program one day per week for one hour per session. Students will receive 60 minutes of
small group instruction. ELL students will also participate in the Extended Day program, 75 minutes twice a week. This provides additional small
group instruction to students for the purpose of developing and strengthening second language skills in the four modalities of listening, speaking,
reading and writing. Students placed in the program will receive instruction in English only, using intensive ESL methodologies. The duration of



the program will be from October 2008 to May 2009. To better serve the large ELL population, other common branch certified teachers will be
selected to support language acquisition for low performing students. The ELL students will be provided with activities that will help develop
vocabulary, fluency and comprehension through Balanced Literacy, and the Four Square Writing method, to enhance students’ creativity in all
content areas. These groups will be determined using data from the NYSESLAT test and teacher assessment to differentiate instruction.

PROFESSIONAL DEVELOPMENT PROGRAM

High Quality Professional Development

The ESL teachers will attend monthly ESL teacher professional development and in-service courses offered by Knowledge Network LSO.
Teachers will be afforded opportunities to discuss current research, the best ESL instructional practices and materials, NYS-ESL Standards, ESL
instructional strategies, alignment to core curriculum and the application of the Knowledge Network LSO prototype.

ESL teachers will participate in staff development from September through June given by Knowledge Network LSO content specialist as needed.
The teachers will receive instruction that will help them develop their ELL students’ vocabulary, fluency and comprehension through Balanced
Literacy, the Four Square Writing method and instruction in all content areas. In addition, the ESL teachers will turnkey information learned at
their monthly meetings to the staff to enhance their sensitivity toward ELL students.

Using data from the NYSESLAT Test, the teachers will group students according to their subtest level of proficiency. The ESL teachers will
concentrate on the areas where students are most deficient according to their NYSESLAT score. The teachers will also focus on reading and
writing strategies in order to further develop the ELL students reading and writing skills in preparation for the state standardized tests.
Representatives from the textbook companies will come and provide instructional assistance and information in the format of the NYSESLAT
Test, and in the four modalities of listening, speaking, reading and writing.

Ongoing consultation will take place with classroom teachers and ESL teachers to assess and discuss students’ progress, which includes areas
of weakness and areas of improvement, and to plan further instruction.

Form T I —A (1) (b)
Title Il LEP Program
School Building Budget Summary Year 2008 — 2009

CsD 27 School Building PS60Q

Title Il LEP Program
School Building Budget Summary



Allocation:

Budget Category Budgeted Explanation of Proposed Expenditure

Amount

Professional staff, per session, per diem After school per session

(Note: schools must account for fringe benefits 23,746.

Purchased services such as curriculum and Textbooks

staff development contracts 5,999.

Supplies and materials

Travel

Other

Total 29,745.00




APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION

Requirement under Chancellor's Regulations — for all schools
Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-
school accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their
children’s achievement.

Part A: Needs Assessment Findings

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all
parents are provided with appropriate and timely information in a language they can understand.

P.S. 60 uses the Home Language Survey Form, Ethnic Form and oral interviews in the parents’ native language to ensure parents are
provided with appropriate and timely information in a language they can understand.

After parents complete the Home Language ldentification Survey and Ethnic Survey the information is recorded on ATS by the
Pupil Accounting Secretary. After the ESL teacher reviews the HLIS and interview the parents. Copies of the HLIS forms are kept
on file in the Assistant Principal’s office and the originals are placed in the students’ cumulative record cards together with the
Parent Survey/Program Selection form.

2. Summarize the major findings of your school’s written translation and oral interpretation needs. Describe how the findings were
reported to the school community.

Through surveys, we have found that Spanish translations are the most frequently needed form of communication due to a high percentage of

Hispanic residents in the community. Comments written and orally expressed by parents, demonstrated satisfaction with translations and oral
interpretation needs. Findings are reported to the school community through letters and Annual School Report Card.

Part B: Strategies and Activities

1. Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A. Include
procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.

During parent orientation the parent coordinator informs the parents that written and oral translations are provided to parents that speak a language
other than English. In addition to the parent coordinator in-house staff such as the assistant principal and other staff members is available to assist.




The written translations provided are: workshop fliers, test date reminders, PTA meetings and workshops, evening parental involvement events,
school trips and calendar of events and parent conference reminders.

Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A. Indicate
whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.

Our Parent Coordinator posts the interpretation notice signs in the main lobby and has available all pertinent information for the parents such
as the Parents Bill of Rights. Spanish oral interpretation services will be provided by our Parent Coordinator, school staff, parent volunteers
and outside translators when needed (example: parent-teacher conferences and special education services). Parents who speak another
language other than English, translators are hired during parent teacher conferences and special education services as needed.

Describe how the school will fulfill Section VII of Chancellor's Regulations A-663 regarding parental notification requirements for
translation and interpretation services. Note: The full text of Chancellor's Regulations A-663 (Translations) is available via the following
link: http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

P.S. 60 will use in-house school staff, parent coordinator, parent volunteers and outside contractors if needed




APPENDIX 4: NCLB REQUIREMENTS FOR TITLE | SCHOOLS

All Title I schools must complete this appendix.

Directions:

- All Title I schools must address requirements in Part A and Part B of this appendix.
- Title I School wide Program (SWP) schools must complete Part C of this appendix.
- Title | Targeted Assistance (TAS) schools must complete Part D of this appendix.

Part A: TITLE | ALLOCATIONS AND SET-ASIDES

1. Enter the anticipated Title | allocation for the school for 2008-2009__ 670,651

2. Enter the anticipated 1% allocation for Title | Parent Involvement Program 6,706.00
3. Enter the anticipated 5% Title | set-aside to insure that all teachers in core subject areas are highly qualified 33,533
4. Enter the percentage of High-Quality Teachers teaching in core academic subjects during the 2007-2008 school year__98.9%

5. If the percentage of high quality teachers during 2007-2008 is less than 100% describe activities and strategies the school is implementing
in order to insure that the school will have 100% high quality teachers by the end of the coming school year.

Part B: TITLE | SCHOOL PARENTAL INVOLVEMENT POLICY & SCHOOL-PARENT COMPACT
1. School Parental Involvement Policy — Attach a copy of the school’s Parent Involvement Policy.

Explanation: In support of strengthening student academic achievement, each school that receives Title I, Part A funds must develop jointly
with, agree on with, and distribute to, parents of participating children a written parental involvement policy that contains information required by
section 1118(a)(2) of the Elementary and Secondary Education Act (ESEA). The policy establishes the school's expectations for parental
involvement and describes how the school will implement a number of specific parental involvement activities. Itis strongly recommended
that schools, in consultation with parents, use a sample template as a framework for the information to be included in their parental involvement
policy. The template is available in the eight major languages on the NYCDOE website at
http://schools.nyc.gov/Parents/NewsInformation/TitleIP1G.htm. Schools, in consultation with parents, are encouraged to include other relevant
and agreed upon activities and actions as well that will support effective parental involvement and strengthen student academic achievement.
The school parent involvement policy must be provided and disseminated in the major languages spoken by the majority of parents in the
school. For additional information, please refer to the 2008-09 Title | Parent Involvement Guidelines available at the NYCDOE website link
provided above.




Part A: School Parental Involvement Policy

In support of strengthening student academic achievement, each school that receives Title I, Part A funds must develop jointly with, agree on with, and
distribute to, parents of participating children a written parental involvement policy that contains information required by section 1118(a)(2) of the
Elementary and Secondary Education Act (ESEA). The policy establishes the school’s expectations for parental involvement and describes how the school
will implement a number of specific parental involvement activities.

I. General Expectations

P.S. 60_agrees to implement the following statutory requirements:

(0]

The school will put into operation programs, activities and procedures for the involvement of parents, consistent with section 1118 of the Elementary
and Secondary Education Act (ESEA). These programs, activities and procedures will be planned and operated through meaningful consultation with
parents of participating children.
The school will ensure that the required school-level parental involvement policy meets the requirements of section 1118(b) of the ESEA, and
includes, as a component, a school-parent compact consistent with section 1118(d) of the ESEA.
The school will incorporate this parental involvement policy into its school improvement plan.
In carrying out the Title I, Part A parental involvement requirements, to the extent practicable, the school will provide full opportunities for the
participation of parents with limited English proficiency, parents with disabilities and parents of migratory children. This will include providing
information and school reports required under section 1111 of the ESEA in an understandable and uniform format and, including alternative formats
upon request, to the extent practicable, in a language parents can understand.
The school will involve the PTA about Title I, Part A programs in decisions about how the 1% of Title I, Part A funds reserved for parental
involvement will be utilized.
The school will be governed by the following statutory definition of parental involvement and will carry out programs, activities and procedures in
accordance with this definition:
o0 Parental involvement means the participation of parents in regular, two-way and meaningful communication involving student academic
learning and other school activities, including ensuring—
= that parents play an integral role in assisting in their child’s learning;
= that parents are encouraged to be actively involved in their child’s education at school,
= that parents are full partners in their child’s education and are included, as appropriate, in decision-making and on advisory
committees to assist in the education of their child; the carrying out of other activities, such as those described in section 1118 of the
ESEA.
= The school will inform parents and parental organizations of the purpose and existence of the Parental Information and Resource
Center in the State.

I1. Description of How School Will Implement Required Parental Involvement Policy Components



P.S. 60 will take the following actions to involve parents in the joint development of its school parental involvement plan under section 1112 of the
ESEA:

e Send parent policy to all parents at the beginning of the year.

e Parent meetings to discuss plan
P.S. 60 will take the following actions to involve parents in the process of school review and improvement under section 1116 of the ESEA:

e Provide for parent members on the School Leadership Team

e Encourage parents to attend PTA meetings

o PASS review teams will contain an equal number of parents-to-staff ratio

e Annual Parent survey
P.S. 60 will provide the following necessary coordination, technical assistance, and other support in planning and implementing effective parental
involvement activities to improve student academic achievement and school performance:

o Development of parent/child activity nights

e Invitations to school events (ex. science fair, writing celebrations, trips, etc.)

o Workshops to understand curriculum, testing, activities, etc.
P.S. 60 will coordinate and integrate Title | parental involvement strategies with parental involvement strategies under the following additional
programs:

e Workshops on health and other family concerns

e Meetings with support team members

o Referrals to Title | agencies
P.S. 60 will take the following actions to conduct, with the involvement of parents, an annual evaluation of the content and effectiveness of this
parental involvement policy in improving school quality. The evaluation will include identifying barriers to greater participation by parents in parental
involvement activities (with particular attention given to parents who are economically disadvantaged, are disabled, have limited English proficiency,
have limited literacy, or are of any racial or ethnic minority background). The school will use the findings of the evaluation about its parental
involvement policy and activities to design strategies for more effective parental involvement and to revise, if necessary (and with the involvement of
parents) its parental involvement policies. (List actions, such as describing how the evaluation will be conducted, identifying who will be responsible
for conducting it and explaining what role parents will play.)

P.S.60s parent coordinator will designate a date for PTA president and executive board to meet to discuss changes in the policy with an open
invitation for parents to attend. At this time, changes will be voted on by the parents in attendance and then made to our plan. The PTA recording
secretary will take minutes of the meeting to ensure changes are correctly written. The parent coordinator will disseminate copies of the new plan to
all parents.

P.S. 60 will build the schools’ and parents’ capacity for strong parental involvement. In an effort to ensure effective involvement of parents and to
support a partnership with the parents and the community to improve student academic achievement, the school will:
a. Provide assistance to parents of children served by the school, as appropriate, in understanding topics such as the following, by undertaking
the actions described in this paragraph —
i. the State’s academic content standards
ii. the State’s student academic achievement standards



iii. the State and local academic assessments including alternate assessments, the requirements of Part A, how to monitor their child’s
progress, and how to work with educators: (List activities, such as workshops, conferences, classes, both in and out of state, including
any equipment or other materials that may be necessary to ensure success.)

o PTA meetings will inform parents of workshops, meetings, dates of tests, and other pertinent information.
o Workshops will be held by the parent coordinator which will involve teachers, guidance counselor, coaches, assistant
principals and principal to keep parents informed

Parent orientation will be held in each classroom on every grade in the Fall

Literacy and math curriculum workshops held yearly

Meetings to inform parents about standardized testing in applicable grades

Parent letters

A-501 letters, report cards and informal assessments sent throughout the year

e Monthly calendars

Provide materials and training to help parents work with their children to improve academic achievement such as, literacy training and using

technology, as appropriate, to foster parental involvement, by: having special parent/child activities, linking parents with teachers to discuss

individual student needs, holding informational workshops and sending home communications with tips and information to help parents.

With the assistance of its parents, educate its teachers, pupil services personnel, principal and other staff, on how to reach out to,

communicate with and work with parents as equal partners. Implement and coordinate parent programs and build ties between parents and

schools, by discussions at faculty and professional development meetings, PTA meetings and holding parent conferences.

To the extent feasible and appropriate, coordinate and integrate parental involvement programs and activities with Head Start, Reading First,

Early Reading First, Even Start, Home Instruction Programs for Preschool Youngsters, the Parents as Teachers Program, public preschool and

other programs. Also, conduct other activities such as, parent resource centers, that encourage and support parents to more fully participate in

the education of their children, by inviting parents to PTA meetings, science fair, trips, plays, celebratory events, conferences, etc.

Take the following actions to ensure that information related to the school and parent activities is sent to the parents of participating children

in an understandable and uniform format It would include alternative formats upon request and, to the extent practicable, in a language the

parents can understand. These communications will contain contact information if parents have questions or concerns.

I11. Discretionary School Parental Involvement Policy Components

The School Parental Involvement Policy may include additional paragraphs listing and describing other discretionary activities that the school, in consultation
with its parents, chooses to undertake to build parents’ capacity for involvement in the school and school system to support their children’s academic
achievement. This would include the following discretionary activities listed under section 1118(e) of the ESEA:

o
o
o

covering reasonable and necessary expenses associated with parental involvement activities such as our parent/child events.

training parents to enhance the involvement of other parents.

in order to maximize parental involvement and participation in their children’s education, arranging school meetings at a variety of times, or
conducting in-home phone conferences between teachers or other educators. The parent coordinator would work directly with participating children
and with parents who are unable to attend those conferences at school.

adopting and implementing model approaches to improving parental involvement.

developing appropriate roles for community-based organizations and businesses in parental involvement activities.



o providing other reasonable support for parental involvement activities under section 1118 as parents may request.
IVV. Adoption

This School Parental Involvement Policy has been developed jointly with, and agreed on with, parents of children participating in Title I, Part A programs, as
evidenced by it inclusion in the CEP and on a PTA meeting agenda. This policy was adopted by the P.S. 60 on June 1%, 2006 and will be in effect for the
period of one year. The school will distribute this policy to all parents of participating Title I, Part A children on or before September 28, 2006.

2. School-Parent Compact - Attach a copy of the school’s Parent Involvement Policy.

Explanation: Each school receiving funds under Title I, Part A of the Elementary and Secondary Education Act (ESEA) must develop a written
school-parent compact jointly with parents for all children participating in Title I, Part A activities, services, and programs. That compact is part
of the school’s written parental involvement policy developed by the school and parents under section 1118(b) of the ESEA. The compact must
outline how parents, the entire school staff, and students will share the responsibility for improved student academic achievement and the
means by which the school and parents will build and develop a partnership to help children achieve the State’s high standards. It is strongly
recommended that schools and parents use the sample template which is available in the eight major languages on the NYCDOE website at
http://schools.nyc.gov/Parents/NewslInformation/TitleIPIG.htm as a framework for the information to be included in the compact. Schools and
parents, in consultation with students, are encouraged to include other relevant and agreed upon activities and actions as well that will support
effective parental involvement and strengthen student academic achievement. The school-parent compact must be provided and disseminated
in the major languages spoken by the majority of parents in the school. For additional information, please refer to the 2008-09 Title | Parent
Involvement Guidelines available at the NYCDOE website link provided above.

Required School-Parent Compact Provisions

School Responsibilities

P.S. 60 will:

1. Provide high-quality curriculum and instruction in a supportive and effective learning environment that enables all children to meet the State’s student
academic achievement standards as follows: [Describe how the school will provide high-quality curriculum and instruction, and do so in a supportive
and effective learning environment.]P.S. 60 will deliver instruction based on New York State curriculum in all subject areas. We will be in
compliance with all state and Region 5 mandates. Teachers will follow the Scope and Sequence calendar for all subject areas and will utilize high
quality, proven methodologies and strategies to help students learn. A warm and welcoming climate will prevail in every classroom and throughout
the school. Students will be imbued with the school’s vision and every child will be encouraged to maximize his or her potential.

2. Hold parent-teacher conferences twice yearly during which this compact will be discussed as it relates to the individual child’s achievement.
Specifically, those conferences will be held in the fall and spring each year.
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11.

12.

13.

Provide parents with frequent reports on their children’s progress. Specifically, the school will provide reports as follows: through individual student
report cards distributed three times a year.

Provide parents reasonable access to staff. Specifically, staff will be available for consultation with parents as follows: during daily preparation
periods, PTA meetings, and parent conference days in our school building. Parents may reserve time for specific staff members by requesting an
appointment.

Provide parents opportunities to volunteer and participate in their child’s class, and to observe classroom activities, as follows: Parent Coordinator
will encourage parents to volunteer for class trips, school events and evening meetings and activities. The PTA President and executive board will
encourage parents to sign up as volunteers as the need arises such as Open School Week.

Involve parents in the planning, review, and improvement of the school’s parental involvement policy, in an organized, ongoing, and timely way.
Involve parents in the joint development of any Schoolwide Program plan (for SWP schools), in an organized, ongoing, and timely way.

Hold an annual meeting to inform parents of the school’s participation in Title I, Part A programs, and to explain the Title I, Part A requirements, and
the right of parents to be involved in Title I, Part A programs. The school will convene the meeting at a convenient time to parents, and will offer a
flexible number of additional parental involvement meetings, such as in the morning or evening, so that as many parents as possible are able to attend.
The school will invite to this meeting all parents of children participating in Title I, Part A programs all students, and will encourage them to attend.
Provide information to parents of participating students in an understandable and uniform format, including alternative formats upon the request of
parents with disabilities, and, to the extent practicable, in a language that parents can understand.

Provide to parents of participating children information in a timely manner about Title I, Part A programs that includes a description and explanation
of the school’s curriculum, the forms of academic assessment used to measure children’s progress, and the proficiency levels students are expected to
meet.

On the request of parents, provide opportunities for regular meetings for parents to formulate suggestions, and to participate, as appropriate, in
decisions about the education of their children. The school will respond to any such suggestions as soon as practicably possible.

Provide to each parent an individual student report about the performance of their child on the State assessment in at least math, language arts and
reading.

Provide each parent timely notice when their child has been assigned or has been taught for four (4) or more consecutive weeks by a teacher who is
not highly qualified within the meaning of the term in section 200.56 of the Title I.

Parent Responsibilities

We, as parents, will support our children’s learning in the following ways: [Describe the ways in which parents will support their children’s learning, such as:

(0]
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Monitoring attendance.

Making sure that homework is completed.

Monitoring amount of television their children watch.

Volunteering in my child’s classroom or school.

Participating, as appropriate, in decisions relating to my children’s education.

Promoting positive use of my child’s extracurricular time.

Staying informed about my child’s education and communicating with the school by promptly reading all notices from the school or the school
district either received by my child or by mail and responding, as appropriate.



0 Serving, to the extent possible, on policy advisory groups, such as being the Title I, Part A parent representative on the school’s School Leadership
Team, the Title | Policy Advisory Committee, the District wide Policy Advisory Council, the State’s Committee of Practitioners, the School Support
Team or other school advisory or policy groups.
Optional Additional Provisions

Student Responsibilities

We, as students, will share the responsibility to improve our academic achievement and achieve the State’s high standards. Specifically, we will:

Do homework every day and ask for help when | need to.

Read at least 30 minutes every day outside of school time.

Give to my parents or the adult who is responsible for my welfare all notices and information received by me from my school every day..
Practice courteous and appropriate school behavior

O O0OO0O0

Part C: TITLE | SCHOOLWIDE PROGRAM SCHOOLS

Directions: Describe how the school will implement the following components of a Schoolwide Program as required under NCLB. Note: If a
required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can be found.

1. A comprehensive needs assessment of the entire school that is based on information on the performance of children in relation to the State
academic content and student academic achievement standards.

The School Leadership Team meets monthly to review and address assessments made of student progress. A Quality Review will be
conducted and when completed, discussed with the school community. State standardized test results from all assessments are reviewed by
the School Leadership team and under the direction of the Principal are discussed at faculty meetings. Assistant Principals meet monthly
with the grades and staff they directly supervise. At these meetings assessments are reviewed and discussed in relation to specific target
groups and/or grades. The annual school report card is also disseminated and reviewed to provide a clear and all encompassing picture of
student performance and academic need.

2. Schoolwide reform strategies that:
a) Provide opportunities for all children to meet the State's proficient and advanced levels of student academic achievement.
b) Use effective methods and instructional strategies that are based on scientifically-based research that:



3.

0 Increase the amount and quality of learning time, such as extended school year, before- and after-school and summer
programs and opportunities.

0 Help provide an enriched and accelerated curriculum.

0 Meet the educational needs of historically underserved populations.

0 Address the needs of all children in the school, but particularly the needs of low academic achieving children and those at
risk of not meeting the State academic content standards and are members of the target population of any program that is
included in the Schoolwide Program. These programs may include counseling, pupil services, mentoring services, college
and career awareness/preparation, and the integration of vocational and technical education programs.

o Are consistent with and are designed to implement State and local improvement, if any.

Throughout this Comprehensive Education Plan for P.S. 60 we detail the specific data (assessments), programs, strategies and
changes that address the above. However, each of these areas is discussed in each smart goals in the Action Plans that follow.
The Action Plan gives a concise overview of student performance. Students who are at-risk, level 1 and 2, are given additional
instructional time during an extended day program. This program operates two days a week for 75 minutes. Students work in
small groups and/or individually with classroom, funded and cluster teachers. Academic Intervention Services are provided daily
to students in mathematics and literacy. The Fundation program is utilized for K — 2 students while the Wilson program is
utilized for students in Grades 3 - 5. Students who are on level one in literacy or math at the conclusion of the school year are
provided with instruction during a six week program during July and August.

Our five ESL teachers who gear instruction to the specific needs of out students give ELL students additional instruction.
There are three Special Education classes (including a bilingual class) and two CTT classes to meet the needs of this population.
SETSS programs are available to students with IEP’s and a ten week STARRS program is available to students who are in need
of support and are at-risk. Speech, occupational therapy, physical therapy is also made available to students in need. Our IEP
team interacts with students having specific social and academic problems to provide testing that generates IEP’s and counseling.
Parents of these students are met with and given information about local centers that do outreach and provide services.

Instruction by highly qualified staff.

All recruited teachers will be appropriately certified wherever possible. Where they are not we will monitor their progress
through Principal counseling, administrator support and Teacher Center technical assistance.

4. High-quality and ongoing professional development for teachers, principals, and paraprofessionals (and, where appropriate, pupil services

personnel, parents, and other staff) to enable all children in the Schoolwide Program to meet the State’s student academic standards.



Through professional development afforded by the UFT contract, the school’s professional development committee will target the
assessed pedagogical needs of the staff with differentiated high quality professional development. All professional development will be
evaluated to determine its effectiveness in promoting high-quality instruction leading to improved student results

5. Strategies to attract high-quality highly qualified teachers to high-need schools.

P.S. 60 will employ the following strategies to attract highly qualified teachers:

i. Principal in collaboration with the ISC Operation Centers’ Personnel Manager and Liaisons will follow the policies set forth
by the Department of Education to ensure that the selection of highly qualified teachers follows the guidelines set by the New
York State Education Department.

ii. Principal in collaboration with the ISC Personnel Manager and Liaisons will work with the Division of Human Resources to
identify qualified teachers through major recruitment campaigns and through relationships with Colleges and Universities. In
addition our Instructional Learning Division in collaboration with the ISC Teacher Center Literacy Leaders offers teachers a
critical component to obtain 12 credits towards their master’s degree.

6. Strategies to increase parental involvement through means such as family literacy services.

P.S. 60 is fortunate to have the services of a Parent Coordinator who provides information to parents and involves our parent body
in after school events that they can share with their children. Yearly literacy and math nights, “Mommy/Daddy and Me” nights, and
workshops on specific subjects (testing, health, etc.) are scheduled. An active PTA works in conjunction with the Parent Coordinator to
involve as many parents as possible. The PTA holds monthly meeting that alternate between daytime and evening so every parent can be
involved. Our School Leadership Team is comprised of an equal number of parents and staff to insure parent input. In addition, the
school’s Quality Review will involve parent input. A bi-lingual interpreter is provided at all meetings that take place in our school. Bi-
lingual interpreters are hired during parent teacher conferences as well.

7. Plans for assisting preschool children in the transition from early childhood programs, such as Head Start, Even Start, Early Reading
First, or a State-run preschool program, to local elementary school programs.

In order to achieve smooth transitions, administrators and teachers work to ensure program continuity by providing an age-
appropriate curriculum within all early childhood grades. To facilitate opportunities for communication and cooperation throughout the
year, a variety of continuity and transition activities will be planned to support the “moving-on” experience. These experiences will be



provided for staff, children, and parents from Community Based Organizations, Public School Pre-Kindergartens and Special Education
Preschools as follows:
Ongoing Communication for Staff

. Invite staff of the preschool and kindergarten programs to participate in exchange visits.

e  Establish and implement joint in-service professional development sessions, meetings and discussions focused on transition,
curriculum and instructional practices.

o Pre-Kindergarten teachers will develop a list of competencies/skills that Pre-Kindergarten children will come away with
when they complete the year and begin kindergarten. This list of competencies/ skills will be passed on to the kindergarten
teachers for use in making curriculum decisions. The Pre-Kindergarten standards will also be shared with the Kindergarten
staff and supervisors.

. Provide Work-Sampling Assessment Portfolio from pre-K to Kindergarten teachers for viewing in order to focus on the
strengths and weaknesses of incoming Kindergarten students.

. Share Department of Education curriculum and standards for kindergarten with CBO agencies and Pre-Kindergarten staff in
order to expose them to what will come next.

8. Measures to include teachers in the decisions regarding the use of academic assessments in order to provide information on, and to
improve, the achievement of individual students and the overall instructional program.

The School Leadership Team is made up of representatives of teachers. During meetings this group along with parent
representatives and the administration discuss and evaluate student achievement based on available academic assessments and the
overall instructional program. Faculty meetings and grade meetings also present opportunities for teacher input. UFT meetings
provide a closed forum for teachers to discuss any concerns about the instructional program. The Principal meets with the UFT
Chapter Chairperson and representatives to discuss any matters related to the instructional program. During professional
development meetings teachers are encouraged to give feedback and share information pertinent to good decision making.

9. Activities to ensure that students who experience difficulty mastering the proficient or advanced levels of the academic achievement
standards are provided with effective, timely additional assistance. The additional assistance must include measures to ensure that
students’ difficulties are identified on a timely basis and to provide sufficient information on which to base effective assistance.

Student performance is continually assessed at P.S. 60 through portfolio including, teacher made tests, Acuity assessment, Principal and
Assistant Principal observations, Kaplan practice and standardized testing. Students who experience difficulty in any academic area are
given individualized support from classroom teachers, AlS teachers, cluster teachers and Literacy Coaches. In addition, students scoring
on level 1 or 2 are given extended day instruction during a 75 minute program two days a week. Based on need, during the school year,
after school programs are made available for students at-risk in literacy and mathematics. Parent conferences are arranged to inform
parents of the needs of their children and to provide specifics on the interventions provided to address student deficiencies.



10. Coordination and integration of Federal, State, and local services and programs, including programs supported under NCLB, i.e.,
violence prevention programs, nutrition programs, housing programs, Head Start, adult education, vocational and technical education,
and job training.

P.S. 60 has coordinated and integrated Federal, State and local services programs into the daily operation of our school. The staff has
been given training in violence prevention programs such as Conflict Resolution. We currently service all students at P.S. 60 with
nutritional meals without cost. Jamaica Hospital programs with direct linkage to above named services and linkage with our school
Social Worker, Guidance Counselor and Psychologist help provide specific information to P.S. 60 families that can benefit from these
programs.

Part D: TITLE | TARGETED ASSISTANCE SCHOOLS

Directions: Describe how the school will implement the following components of a Title | Targeted Assistance Program as required under
NCLB. Note: If a required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can
be found.

1. Use program resources to help participating children meet the State standards.
See pages 28 - 31

2. Ensure that planning for students served under this program is incorporated into existing school planning.
See Acton Plan for Smart Goals

3. Use effective methods and instructional strategies that are based on scientifically based research that strengthens the core academic
program of the school and that:
a. Give primary consideration to providing extended learning time, such as, extended school year, before/after school, and summer
programs and opportunities;
b. Help provide an accelerated, high —quality curriculum, including applied learning; and
c. Minimize removing children from the regular classroom during regular school hours;
See pages 28-31

4. Coordinate with and support the regular educational program;
See Action Plan for Smart Goals

5. Provide instruction by highly qualified teachers;
See page 37



Provide professional development opportunities for teachers, principals and paraprofessionals, including, if appropriate, pupil services
personnel, parents, and other staff;
See Action Plan of ELA and Math

Provide strategies to increase parental involvement; and
See Action Plan with ELL

Coordinate and integrate Federal, State and local services and programs.
See page 40

P.S. 60Q
The Woodhaven School






COMPACT

P.S. 60, Queens

The Woodhaven School

Marisa Bolognino, A.P.
Frank L. DeSario, Principal Marilyn Custodio, A.P.

Diane Marino-
Coleman, A.P.

91-02 88™ Avenue, Woodhaven, NY 11421 Telephone: (718)
441-5046

Dear Parents:
Welcome to P.S. 60, The Woodhaven School!

We are pleased to work with you as partners in your child’s education. As you read through this handbook, we hope you learn more about P.S.
60 and how to handle various aspects of school life.

If you have questions about your child’s class, homework, activities, etc., you should always speak to the individual teacher first. She has the
most knowledge regarding your child. If issues persist, then request to see the assistant principal of your child’s grade. | will be available to
help with any unresolved problems.

One of our goals is to see you regularly at Parent-Teacher Association meetings and Parent-Teacher Conferences so you always have the latest
information regarding our school. With your cooperation, we shall do our best to help your child experience academic, social and emotional
growth.

Sincerely,



Frank L. DeSario
Principal

Mission Statement
P.S. 60’s mission is to be number one in Math and Literacy in the district. We have to write more, read more, learn more. We have the best
teachers, best students, best school. Our teachers are special. Make every day count.

Vision
See change for the opportunity it brings!

Dear Parents:

The Parent-Teacher Association Executive Board welcomes you to P.S. 60. We hope this handbook will help familiarize you with the workings
of our school.

We are here to represent you and look forward to serving the parent community. We urge you to become involved in the PTA and school life in
general. Your suggestions and ideas are always welcome. Come to our Parent-Teacher Association meetings and meet us!

If you have any questions, stop in and see us or leave a note in our mailbox in the main office.

Parent-Teacher Association Executive Board

PARENT-TEACHER ASSOCIATION



Your Parent-Teacher Association has a regular schedule of interesting and informative meetings planned for each year. The PTA is an integral
part of the structure of the P.S. 60 family and provides an opportunity for all parents to get involved. Parent volunteers assist the school in many
different ways. The PTA provides you, the parent, with a voice in the running of the school. Your participation in this part of school life also
shows your children that their education is important to you and that you are committed to their success. The Executive Board is comprised of
the following positions:

President Recording Secretary

First Vice President Corresponding Secretary
Second Vice President Membership Secretary
Treasurer Events Secretary

The Parent-Teacher Association is located at P.S. 60 and would welcome all parents to join and participate!

HOME COMPACT

Parents and staff of P.S. 60 are committed to working cooperatively to provide students with the best education possible. Both recognize the
need for family and school to support and compliment each other’s efforts. To this end, we agree:

Parents will:

e Send their children to school punctually, appropriately dressed and ready to learn every day. This includes three sharpened pencils,
notebooks and whatever other supplies the teacher may request.

Assist students in nightly preparation for school by checking homework for neatness and completeness.

Work with the school in understanding and adhering to the Discipline Code.

Read with their child daily and monitor their child’s academic and social progress.

Communicate on an ongoing basis with school staff regarding their child’s progress.



Actively participate in school activities and share the many opportunities their children will have to display their accomplishments.
Look for and read notices sent by the school and respond promptly.

Whenever sending money, place the money in a sealed envelope, write child’s name, class, amount and reason.

Notify teachers of any chronic illness and always send a note to explain your child’s absences.

Public School 60 will:

Provide a safe and welcoming environment for all children.

Provide a comprehensive high quality educational program for all students.

Strive to provide stimulating and challenging instruction in every classroom.

Provide positive role models and support for student growth and development.

Engage parents in active participation in school activities.

Communicate with parents to inform them of students’ social and academic progress.

Remain committed to supporting our community and families in their efforts to provide the best possible academic environment for their
children.

e Work with the home in understanding and adhering to the Discipline Code.

TEACHING AND LEARNING

Teaching and learning take place when both the teacher and the students are in school and attentive to the tasks at hand. Learning requires
giving effort just as teaching does. Concentration, focus and attitude play an important part of the entire process. Proficiency of the teacher
must be matched by determination of the child. The school needs both for progress. We are proud of the pupils who demonstrate growth on a
regular, continuous basis. All pupils can do this. The school will continue to be vigilant. We urge you to do the same in discussing the purpose
of school, encouraging your children to respect themselves and others, learn about their heritage, push to success and use the school to learn how
to become better people. We welcome your participation in the school and trust that you will help us to become even better.

PARENT-TEACHER CONFERENCES
Parent-Teacher Conferences are held twice a year. Once in the Fall and once in the Spring. It is vital that you attend.

RETENTION-PROMOTION POLICY



Promotion focuses on providing early, ongoing enrichment activities and instruction designed to occur within the regular classroom setting. A
variety of materials and teaching strategies will enable students to reach their appropriate age and grade level skills. In keeping with this
philosophy, retention becomes the option of last resort.

FIRST AID - INJURY — MEDICATION - COMMUNICABLE DISEASES

If a child becomes ill with a communicable disease, regulations require exclusion from school until the following conditions are met. A note
from the physician is required upon return to school.
e Chicken Pox — 7 days from the onset of disease and scabs on the exposed surface are dry
German Measles — 5 days from onset of disease and clear of rash
Measles — until recovery (no rash, no cough, no fever)
Mumps — 7 days exposure and no swollen glands or fever
Strep sore throat — child has been on prescribed mediation for a minimum of three (3) days and has no fever
Pediculosis (Lice) — hair has been treated by an effective parasiticide (medication specifically used to kill lice and their eggs), no
infestation is present. All nits (eggs) must be removed
e Conjunctivitis — free of symptoms (reddened eyes) or doctor’s note

MEDICATION

If your child needs to take mediation, there are STRICT PROVISIONS. Please contact the school nurse for the authorization forms.
FAMILY EDUCATION RIGHTS, PRIVACY RIGHTS

All parents and/or guardians have a right to review school records upon making a formal request. The pupil’s records are restricted to review by
custodial parents or guardians only. Please send a note to the teacher to request an appointment and provide a few days’ notice so that you can
review these records with the assistant principal for the grade.

TRAFFIC
Your police precinct command has been informed of the traffic patterns at school and will issue summonses to anyone who is breaking the traffic
enforcement code and is endangering the safety of our children. Please park your car in authorized parking spaces and escort your child to the
building. If you double park, or park in spaces reserved for buses, you prevent the safe dispatch of our students and block traffic. When you
respect and enforce the law, you teach your children the importance of laws and following rules.

HAZARDOUS WEATHER



On those days when the weather is extreme, announcements regarding school closing are made over WNYC radio as well as many other local
radio stations. P.S. 60 is part if District 27, Queens. Please listen to determine if school is open and if it is starting on time or is time delayed.
Also, listen to find out if school is closing early. It is not suggested that you call school

STUDENTS’ USE OF SCHOOL PHONE

Pupils are not free to use the school phones during the day. Also, pupils cannot be called out of class to answer phone calls made by parents.
All messages must be left with the school secretary in writing. Pupils are allowed to use the school phone in the event of an emergency, but this
is not recommended. Pupils may use the phone after dismissal for parent pickup.

TRIPS

Trips are extensions of the classroom instruction and provide the children with educational opportunities not always available in the classroom.
Trips provide an experience in getting out into the real world and demonstrate to the students the importance of what they are learning in school.
Your support in organizing and implementing these trips is essential. Children will not be allowed to participate in field trips if they do not have
a written permission slip from home authorizing them to go on a trip. VERBAL AUTHORIZATION IS NOT ACCEPTABLE. You may be
invited to accompany your child’s class on a trip. If possible, please make every effort to be available to assist. By doing so, you show your
child the value of the entire school experience and will have a pleasant time yourself.

HONOR REWARDS

There are several opportunities for students to shine: Honor Roll, 100% Attendance, Student-of-the Day and/or Month and Reading with the
Principal

VISITORS’ RULES

All visitors must sign in at the security desk, show photo/identification, report to the office, identify the purpose of the visit and receive a P.S. 60
Visitor Pass. It is extremely important that all visitors to our building follow these rules so that we can insure the safety of our children. If you
wish to speak to your child’s teacher, write him/her a note to request an appointment or call and leave a message for the teacher to call you. Do
not take the day off from work and come to school and expect to see the teacher immediately. All staff members are ready and willing to meet
with you. However, to avoid an interruption in the ongoing classroom instruction, it is important that these visits be scheduled when the teacher
is available to meet with you. Parents may NOT go directly to the classroom. Visitors who do not have passes will be stopped by school
personnel and asked to return to the office to obtain the appropriate pass.

NO CHILD WILL BE RELEASED WITHOUT THE PARENT FOLLOWING THESE RULES



If you wish to sign out your child early in an emergency, you must go to the office and inform them of your intent. It is wise to send a note to
the teacher in the morning with your child, so that homework can be prepared ahead of time and to minimize the amount of time you will have to
wait in the office for your child to get ready. Children may not be signed out after 2:00 P.M. Please make doctor, dentist, or other appointments
during non-school hours so as not to deprive your children of important instruction time. Plan all vacations around the school calendar.

Blue emergency cards must be kept up to date. If you need to make changes in your contact persons and/or phone numbers, please send a note to
your child’s teacher, asking for new blue cards. Remember, we cannot release a child to anyone who is not listed on those cards. All children
must be picked up promptly at the close of the school day. Should the pickup person be delayed, parents must call a person listed on the blue
emergency card to come on time to pick up the child.

COMPACT FOR LEARNING

The New York State Board of Regents, the governing body of education in our state, requires each school to establish a committee for involving
the school community in decision-making. At P.S. 60, we have included parents and staff who represent all children and grade levels. We call
our committee the School Leadership Team. The parent representatives are chosen by parents who attend Parent-Teacher Association meetings.
We urge you to attend meetings so you can volunteer to serve or get to know your representative. The names will be published in the PTA
newsletter.

IMPORTANT PROCEDURES

Please be aware of the following important issues:

The school secretaries are available from 8:15 a.m. to 3:00 p.m. for face-to-face letters, transfers and other school related matters. Parents may
obtain bus passes or Metro Cards at 8:30 a.m.

Your child’s teacher is the first one you should speak with regarding anything and everything. If you have a problem of any sort, or any type of
question, write the teacher a note OR call the school and leave a message for the teacher to call you. The teacher cannot come out of the class
while teaching. The teacher will call you back at the first available time. If you need further assistance, request an appointment with the
assistant principal in charge of the grade by telling the teacher or calling the school.

Do not call the school and ask that your child be PUT ON THE BUS OR NOT BE PUT ON THE BUS unless there is a true emergency.
Dismissal arrangements should be made before school starts. If necessary, a note must be sent in to the teacher with your child. This will ensure
the safety of the child and avoid confusion.



Do not send someone to pick up your child if that person is not listed on your child’s blue emergency card. Make sure all the names of the
people you will allow us to release your child to are listed on the emergency card. You can update this card throughout the year as needed.

For school safety, please do not ask to send items your child has left at home to your child’s class, including book bags, homework assignments
or lunches. If a child has forgotten to bring lunch, they will be served a school lunch in the cafeteria.



APPENDIX 5: NCLB/SED REQUIREMENTS FOR SCHOOLS IN NEED OF IMPROVEMENT (SINI) AND SCHOOLS REQUIRING ACADEMIC PROGRESS (SRAP)

This appendix must be completed by all Title | Schools in Need of Improvement (SINI) — Year 1 and Year 2, Title | Corrective Action (CA)
Schools, NCLB Planning for Restructuring Schools (PFR), NCLB Restructured, Schools, Schools Requiring Academic Progress (SRAP), and
SURR schools that have also been identified as SINI or SRAP.

NCLB/SED Status: SURR! Phase/Group (If applicable):

Part A: For All School Improvement Schools (SINI and SRAP)

1. For each area of school improvement identification (indicated on your pre-populated School Data Profile, downloadable from the NYCDOE
website at http://www.schools.nyc.gov.), describe the school’s findings of the specific academic issues that caused the school to be
identified.

2. Describe the focused intervention(s) the school will implement to support improved achievement in the grade and subject areas for which
the school was identified. Be sure to include strategies to address the needs of all disaggregated groups that failed to meet the AMO, Safe
Harbor, and/or 95% participation rate requirement. Note: If this question was already addressed elsewhere in this plan, you may refer to the
page numbers where the response can be found.

Part B: For Title | Schools that Have Been ldentified for School Improvement (SINI)

1. Asrequired by NCLB legislation, a school identified for school improvement must spend not less than 10 percent of its Title | funds for each
fiscal year that the school is in school improvement status for professional development. The professional development must be high
guality and address the academic area(s) identified.

(a) Provide the following information: 2008-09 anticipated Title | allocation = $ ; 10% of Title | allocation = $

(b) Describe how the 10 percent of the Title | funds for professional development will be used to remove the school from school
improvement.

2. Describe the teacher-mentoring program that will be incorporated as part of the school’s strategy for providing high-quality professional
development.

3. Describe how the school will notify parents about the school’s identification for school improvement in an understandable and uniform format
and to the extent practicable, in a language that the parents can understand.

! School Under Registration Review (SURR)



APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR).

All SURR schools must complete this appendix.

SURR Area(s) of Identification:

SURR Group/Phase: Year of Identification: Deadline Year:

Part A: SURR Review Team Recommendations — On the chart below, indicate the categorized recommendations for improvement resulting
from the SED Registration Review Visit/Report and all external review and monitoring visits since the school was first identified as a SURR.
Indicate the specific actions the school has taken, or will take, to address each of the recommendations.

Review Team Categorized
Recommendations (e.g., Administrative
Leadership, Professional Development, Special
Education, etc.)

Actions the school has taken, or
plans to take, to address review
team recommendations

Type of Review or Monitoring Visit
(Include agency & dates of visits)




APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEM-WIDE IMPLICATIONS OF FINDINGS FROM
AUDITS OF THE WRITTEN, TESTED, AND TAUGHT CURRICULUM IN ELA AND MATHEMATICS

All schools must complete this appendix.

Background
From 2006 to 2008, the New York City Department of Education (NYCDOE) and the New York State Education Department (NYSED)

commissioned an “audit of the written, tested, and taught curriculum” to fulfill an accountability requirement of the No Child Left Behind
(NCLB) Act for districts identified for “corrective action.” The focus of the audit was on the English language arts (ELA) and mathematics
curricula for all students, including students with disabilities (SWDs) and English language learners (ELLs). The audit examined the alignment
of curriculum, instruction, and assessment as well as other key areas—such as professional development and school and district supports—
through multiple lenses of data collection and analysis. The utilized process was a collaborative one, intended not to find fault but to generate
findings in concert with school and district constituency representatives to identify and overcome barriers to student success. As such, the
audit findings are not an end in themselves but will facilitate important conversations at (and between) the central, SSO, and school levels in
order to identify and address potential gaps in ELA and math curriculum and instructional programs and ensure alignment with the state
standards and assessments.

Directions: All schools are expected to reflect on the seven (7) key findings of the “audit of the written, tested, and taught curriculum” outlined
below, and respond to the applicable questions that follow each section.

CURRICULUM AUDIT FINDINGS

KEY FINDING 1: CURRICULUM

Overall: There was limited evidence found to indicate that the ELA and mathematics curricula in use are fully aligned to state standards.
Although New York City is a standards-based system, teachers do not have the tools they need to provide standards-based instruction to all
students at all levels, particularly ELLs. There is a lack of understanding across teachers, schools, and audited districts regarding what
students should understand and be able to do at each level in ELA and mathematics.

1A. English Language Arts

Background

A curriculum that is in alignment will present the content to be taught (as outlined by the state standards), with links to the following: an array
of resources from which teachers may choose in teaching this content; a pacing calendar and/or suggested timeframe for covering the
curriculum material; a description of expectations for both the teacher’s role and the student level of cognitive demand to be exhibited; and a
defined set of student outcomes—that is, what the student should know and be able to do as a result of having mastered this curriculum. The
New York State ELA Standards identify seven different areas of reading (decoding, word recognition, print awareness, fluency, background
knowledge and vocabulary, comprehension, and motivation to read) and five different areas of writing (spelling, handwriting, text production,



composition, motivation to write) that are addressed to different degrees across grade levels. Although listening and speaking are addressed
within the New York State ELA Standards, they are not further subdivided into topic areas. A written curriculum missing literacy competencies
or performance indicators at any grade level will impact the alignment of the curriculum to state standards. A written curriculum that does not
address the areas in reading identified by the state standards will also impact vertical and horizontal alignment within and between schools by
creating gaps in the Grades K—12 curriculum. Vertical alignment is defined as the literacy knowledge addressed at a grade level that builds
upon and extends learning from the previous grade level, whereas horizontal alignment refers to agreement between what is taught by
teachers addressing a common subject across a single grade level.

ELA Alignment Issues:

- Gaps in the Written Curriculum. Data show that the written curriculum in use by many schools is not aligned with the state standards in
terms of the range of topics covered and the depth of understanding required. All reviewed curricula had gaps relative to the New York
State ELA standards. The fewest gaps were found at Grade 2, but the gaps increased as the grade levels increased. Interviewed staff in a
number of the schools that were audited reported less consistent and effective curriculum and instruction at the secondary level. These
data further indicated that curricula were not adequately articulated—Iless articulated in secondary than elementary schools.

- Curriculum Maps. The curriculum alignment analyses noted that although a number of curriculum maps had been developed, the
mapping has been done at a topical level only and does not drill down to an expected level of cognitive demand that will indicate to
teachers what students should know and be able to do at each grade level. These curriculum maps addressed only content topics—not
skills to be mastered, strategies to be utilized, or student outcomes to be attained.

- Taught Curriculum. The Surveys of Enacted Curriculum (SEC)? data also show that the taught curriculum is not aligned to the state
standards. For example, in the reviewed high school-level ELA classes, auditors observed a great disparity between what is taught and
the depth to which it should be taught. A similar lack of depth can be seen in elementary and middle grades as well (specifically Grades 2,
4,5, and 6) and Grade 8. As one might look at it, the taught ELA curriculum is quite broad but lacks depth in any one area. Although
standards indicate that instruction should be focused on having students create written products and spoken presentations, SEC data
show quite the opposite. There is very little emphasis on speaking and listening and only a moderately higher level of emphasis on writing.
Critical reading also is supposed to have a much greater depth than is currently occurring in high school English classes.

- ELA Materials. In a number of the audited schools, teachers interviewed indicate that they have sufficient amounts of curriculum materials
available to them; however, the materials they have are not adequate to meet the needs of all learners, particularly English language
learners, students with disabilities, and struggling readers. Further, the materials in use are reportedly often not relevant to the students’
background knowledge, suggesting a need for more age appropriate and culturally relevant books and articles for student use.

2 To examine whether instruction was aligned to the New York state standards and assessments, teachers in the district completed the Surveys of Enacted Curriculum
(SEC). Based on two decades of research funded by the National Science Foundation, the SEC are designed to facilitate the comparison of enacted (taught) curriculum to
standards (intended) and assessed curriculum (state tests), using teachers’ self-assessments. The data for each teacher consist of more than 500 responses. The
disciplinary topic by cognitive-level matrix is presented in graphic form, which creates a common language for comparison and a common metric to maintain comparison
objectivity.



- English Language Learners
Multiple data sources indicate that there is a great deal of variation in the curriculum and instruction that ELL students receive, by grade
level, by type of ELL program or general education program, and by district. For example, some of the best instruction observed by site
visitors was found in ELL program classrooms at the elementary level, which contrasted sharply with the generally lower quality of ELL
program instruction at the secondary level. The auditors found that planning for ELL education at the city and even district levels did not
percolate down to the school and teacher levels. Consequently, planning for ELL education in the audited schools generally occurred at
the level of individual teachers or ELL program staff, contributing to the variations in curriculum and instruction observed across ELL and
general education programs. Further, there is a general lack of awareness of the New York State Learning Standards for ESL.

Please respond to the following questions for Key Finding 1A:

1A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.

Using Data from E-CLAS2 for grades K-3 and the RMSR report for grades 4 and 5 will help us assess the needs of the school’s
educational program. Teachers will meet with grade supervisors to discuss strengths and weaknesses found from the assessment tool.
Differentiated instruction for students will be used accordingly in small group instruction. For ELL students, new programs may be used as an
additional support with ESL teachers and classroom teachers.

1A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
X[] Applicable [ ] Not Applicable

1A.3: Based on your response to Question 1A.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

The school has incorporated Fundations for students in Kindergarten through third grade and Wilson for special education students in
self -contained and inclusion classes. Students’ guided reading levels have increased using the Wilson program in special education.
Students who have received Fundations instruction since Kindergarten have improved in phonemic awareness, word recognition and
decoding on E-CLAS2 assessments. ELL students use the program Breakthrough to Literacy, which has increased comprehension skills
according to the program’s computer generated assessments.

1A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

The Principal and staff will meet during faculty conferences to discuss the school’s educational programs. Committees will be formed
according to the needs of ELA. Fundations/Wilson consultants and/or teacher trainer will provide assistance for classroom teachers and AIS
teachers. The literacy coach will meet with each grade weekly to discuss student progress.

1B. Mathematics



Background

New York State assessments measure conceptual understanding, procedural fluency, and problem solving. In the New York State Learning
Standard for Mathematics, these are represented as process strands and content strands. These strands help to define what students should
know and be able to do as a result of their engagement in the study of mathematics. The critical nature of the process strands in the teaching
and learning of mathematics has been identified in the New York State Learning Standard for Mathematics, revised by NYS Board of Regents
on March 15, 2005: The process strands (Problem Solving, Reasoning and Proof, Communication, Connections, and Representation)
highlight ways of acquiring and using content knowledge. These process strands help to give meaning to mathematics and help students to
see mathematics as a discipline rather than a set of isolated skills. Student engagement in mathematical content is accomplished through
these process strands. Students will gain a better understanding of mathematics and have longer retention of mathematical knowledge as
they solve problems, reason mathematically, prove mathematical relationships, participate in mathematical discourse, make mathematical
connections, and model and represent mathematical ideas in a variety of ways. (University of the State of New York & New York State
Education Department, 2005, p. 2) When curriculum guides lack precise reference to the indicators for the process strands, then explicit
alignment of the curriculum to the process strands is left to the interpretation of the individual classroom teacher.

Specific Math Alignment Issues:

- Areview of key district documents for mathematics shows substantial evidence that the primary mathematics instructional materials for
Grades K-8 (Everyday Mathematics [K-5] and Impact Mathematics [6—-8]) are aligned with the New York state content strands except for
some gaps that appear at the middle school level in the areas of measurement and geometry and number sense and operations. The
instructional materials that were available at the high school level during the time of the audits (New York City Math A and B [8-12]) were
aligned with the 1999 standards but not with the newer 2005 standards. Furthermore, these documents show that there is a very weak
alignment to the New York state process strands for mathematics at all grade levels.

- The SEC data for mathematics curriculum alignment (similar to Key Finding 1A for ELA), shows that there is a lack of depth in what is
being taught in the mathematics classroom as compared to what is required by the state standards.

Please respond to the following questions for Key Finding 1B:

1B.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.

Using data from the beginning-of-the-year inventory for grades K-5, periodic assessments from the program and the RMRS for grades
4 and 5 will help us assess the needs of the school’s educational program. Teachers will meet with grade supervisors to discuss strengths
and weaknesses found from the assessment tools. Instruction for students will be differentiated accordingly in small instruction with AIS
teachers.

1B.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

x[_| Applicable [ ] Not Applicable



1B.3: Based on your response to Question 1B.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

It is applicable to our school. We have created monthly planning calendars and have included lessons for process and content strand
gaps found in math curriculum of the EveryDay Math program. Assessments and portfolios have been created in the format of a NYS math
exam question and consist of short and extended answers.

1B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.
Math facilitators participate in monthly meetings in conjunction with the UFT Teacher Center and the Core Knowledge LSO.

KEY FINDING 2: INSTRUCTION

Overall: Multiple data sources indicate that direct instruction and individual seatwork are the predominant instructional strategies used by
teachers in audited districts; there is indication of limited use of best practices and research-based practices, including differentiated
instruction. A number of schools in audited districts further evidenced a lack of student engagement in classrooms, particularly at the
secondary level. These data also show that there is an intention to use research-based and best practices; yet according to the interviews,
SEC, and classroom observations, there is limited evidence of implementation and monitoring of such practices. Interview data indicate that in
audited districts, teachers indicate a need for more support focused on differentiation of instruction for all learners.

2A — ELA Instruction

Classroom observations in audited schools show that direct instruction was the dominant instructional orientation for ELA instruction in almost
62 percent of K-8 classrooms. (In direct instruction, the teacher may use lecture- or questioning-type format. It includes instances when the
teacher explains a concept, reads to students, or guides students in practicing a concept.) Direct instruction also was observed either
frequently or extensively in approximately 54 percent of the high school ELA classrooms visited. On a positive note, high academically
focused class time (an estimate of the time spent engaged in educationally relevant activities) was observed frequently or extensively in more
than 85 percent of K-8 classrooms visited, though this number fell slightly to just over 75 percent of classrooms at the high school level.
Student engagement in ELA classes also was observed to be high — observed frequently or extensively 71 percent of the time in Grades K-8,
but this percentage shrank to 49 percent at the high school level. Finally, independent seatwork (students working on self-paced worksheets
or individual assignments) was observed frequently or extensively in approximately 32 percent of the K-8 ELA classrooms visited and just
over 34 percent of classrooms in high school.

Please respond to the following questions for Key Finding 2A:

2A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.

Our school follows the Balance Literacy prototype which includes a read aloud, shared reading, and guided reading. During the read
aloud, direct instruction is done by the teacher. However, during shared reading, the students actively interact with one another and the
teacher. During guided reading, small group instruction is based on the needs of the students in a particular skill or strategy. Other students
in the class work in small groups in literacy centers.



2A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[ ] Applicable X[_] Not Applicable

2A.3: Based on your response to Question 2A.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

The evidence of increased scores on the NYS ELA exam, ITA and predictive assessments as well as Fountas & Pinnel reading levels
have increased using the Balance Literacy program described at our school.

2A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

2B — Mathematics Instruction

Auditors noted that although high academically focused class time was observed either frequently or extensively in 80 percent of K-8
mathematics classes, it was observed at this level only in 45 percent of the high school mathematics classes. Further, a high level of student
engagement was observed either frequently or extensively in 52 percent of Grades K-8 and 35 percent of Grades 9-12 mathematics
classrooms. School Observation Protocol (SOM?) and SEC results also shed light on some of the instructional practices in the mathematics
classroom. The SOM noted that direct instruction in K-8 mathematics classes was frequently or extensively seen 75 percent of the time in
Grades K-8 (and 65 percent of the time in Grades 9—-12). Student activities other than independent seatwork and hands-on learning in the
elementary grades were rarely if ever observed. Technology use in mathematics classes also was very low.

Please respond to the following guestions for Key Finding 2B:

2B.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.

The findings are irrelevant to our school. The Everyday Math program provides 75 minutes of direct instruction with whole group,
guided practice including independent, small group, or partner activities and again whole group instruction to summarize and evaluate. Math
concepts are reinforced during the school day using computers and Portaportal website during technology classes.

% To examine instruction in the classrooms, the School Observation Measure (SOM) was used to capture classroom observation data for the district audit. The SOM was
developed by the Center for Research in Educational Policy at the University of Memphis. The SOM groups 24 research based classroom strategies into six categories: (1)
instructional orientation, (2) classroom organization, (3) instructional strategies, (4) student activities, (5) technology use, and (6) assessment. Two to seven key classroom
strategies are identified within each category for a total of 24 strategies that observers look for in the classroom. These 24 strategies were selected to address national
teaching standards.



2B.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[ ] Applicable x[_] Not Applicable

2B.3: Based on your response to Question 2B.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

The evidence of increased scores on the NYS Math exam are consistent with unit assessment, portfolio pieces, ITA and predictive
assessments.

2B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 3: TEACHER EXPERIENCE AND STABILITY
In a number of audited schools, respondents stated that teacher turnover was high, with schools accommaodating a relatively high percentage
of new and transfer teachers each year.

Please respond to the following guestions for Key Finding 3:

3.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.
This process is not relevant because PS 60 currently has a low turnover due to the age of staff is and low rate of retirements.

3.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[ ] Applicable x[_] Not Applicable
3.3: Based on your response to Question 3.2, what evidence supports (or dispels) the relevance of this finding to your school's educational

program?
With recent contract ratification, salaries are now on par with suburban areas.

3.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.




KEY FINDING 4: PROFESSIONAL DEVELOPMENT—ENGLISH LANGUAGE LEARNERS

Interview data (from classroom teachers and principals) indicate that professional development opportunities regarding curriculum, instruction,
and monitoring progress for ELLs are being offered by the districts, however, they are not reaching a large audience. Many teachers
interviewed did not believe such professional development was available to them. A number of district administrators interviewed mentioned
the presence of QTEL (Quality Teaching for English Learners) training, but few classroom teachers seemed aware of this program. Although
city, district and some school-based policies (e.g., Language Allocation Policy) and plans for ELL instruction do exist, rarely were they
effectively communicated to teachers through professional development and other avenues.

Please respond to the following questions for Key Finding 4:

4.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.
A monthly professional calendar is provided by the Core Knowledge LSO and ISC. Teachers are sent to meetings and then turnkey
with the supervisors and other ESL teachers. Outside contractors also meet monthly with ESL teachers to provide professional development

4.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

[ ] Applicable x[_] Not Applicable
4.3: Based on your response to Question 4.2, what evidence supports (or dispels) the relevance of this finding to your school's educational
program?

There is evidence of increased intermediate levels on the NYSESLAT assessment.

4.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 5: DATA USE AND MONITORING—ELL INSTRUCTION

Data from district and teacher interviews indicate that there is very little specific monitoring of ELLS’ academic progress or English language
development. Testing data, where they do exist (for example, the NYSESLAT yearly scores) either are not reported to all teachers involved in
instructing ELLs or are not provided in a timely manner useful for informing instruction. If and when testing data are provided, the data are not
disaggregated by proficiency level of ELL student, students’ time in the United States, or type of program in which the ELL is enrolled (i.e.,
ESL, TBE, Dual Language, or general education).

Please respond to the following guestions for Key Finding 5:

5.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.



ELL students are grouped and provide ESL instruction for the following year. Students who pass the NYSESLAT continue to receive
services through inquiry team, AIS and small group instruction in order to help with the transition from ELL to non-ELL. Student data is
provided to the teacher through in-house data summary sheets which contain all assessments given throughout the year.

5.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[ ] Applicable X[_] Not Applicable
5.3: Based on your response to Question 5.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational

program?
Data is distributed and analyzed by classroom and ESL teachers on a monthly basis.

5.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 6: PROFESSIONAL DEVELOPMENT—SPECIAL EDUCATION

While the DOE and individual schools have made a substantial investment in professional development for special and general education
teachers, classroom observations, IEP reviews, and interviews indicate that many general education teachers, special education teachers,
and school administrators do not yet have sufficient understanding of or capacity to fully implement the range and types of instructional
approaches that will help to increase access to the general education curriculum and improve student performance. Further, many general
education teachers remain unfamiliar with the content of the IEPs of their students with disabilities, have a lack of familiarity with
accommaodations and modifications that would help support the students with disabilities in their classrooms, and are not knowledgeable
regarding behavioral support plans for these students.

Please respond to the following questions for Key Finding 6:

6.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.
The supervisor of special education meets with the all teachers at the beginning of the year and distributes IEP’s for all students with

disabilities. The school psychologist reviews the goals, commendations and modifications regarding students and discusses any behavioral

support plans with the teachers. The teachers receive a copy of the IEP. It is kept in a secured file cabinet and is referred to as needed.

6.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

[ ] Applicable x[_] Not Applicable



6.3: Based on your response to Question 6.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

Teachers have access to their students’ IEP’s and can refer to them when necessary. Classroom and out-of-classroom teachers

confer before an IEP is updated.

6.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 7: INDIVIDUALIZED EDUCATION PROGRAMS (IEPS FOR STUDENTS WITH DISABILITIES)

Although IEPs clearly specify testing accommodations and/or modifications for students with disabilities, they do not consistently specify
accommodations and/or modifications for the classroom environment (including instruction). Further, there appears to be lack of alignment
between the goals, objectives, and modified promotion criteria that are included in student IEPs and the content on which these students are
assessed on grade-level state tests. Finally, IEPs do not regularly include behavioral plans—including behavioral goals and objectives—even
for students with documented behavioral issues and concerns.

Please respond to the following questions for Key Finding 7:

7.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.
Students in self-contained classes are instructed on their level according to the goals. Although goals are modified, content is on
grade level. Assessments given in class reflect the accommodations on the IEP.

7.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[ ] Applicable x[_] Not Applicable
7.3: Based on your response to Question 7.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
?
programs.tUdem§ scores have increased on NYS ELA and math assessments. According to the Annual School Report Card, the subgroup

consisting of special education students met the criteria without using the cushion Safe Harbor.

7.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.



CEP Appendix 8: Contracts for Excellence

This electronic version of the CEP Appendix 8 allows you to submit details about your proposed 2008-09 Contracts for Excellence
spending within the six eligible program areas.

1. This form must describe your preliminary plans to use the total amount of funds allocated to your school in the Contracts for
Excellence allocation category in Galaxy. If you do not know this amount, please refer to Galaxy.

2. The sum of the allocations you list in each program area must match the total amount allocated to you in Galaxy.

3. Please provide all of the information requested for each of the program strategies to which you've allocated funds, as per SED
requirements.

This survey must be completed by Tuesday July 15 at 6pm.
Thank you!

Submit date: Jul 17, 2008 Email address: FDeSari@schools.nyc.gov

Please provide the following information about your school. You must complete all of the fields on this page in order for your
survey to be valid.

School DBN 27Q060

School Name The Woodhaven Elementary
'IG'(;tIZIXCmount of "Contracts for Excellence" Allocation in $133,782

Principal Name Frank DeSario

Principal Email fdesari@schools.nyc.gov
Principal Phone 7184415046

Does your school plan to use FY09 C4E funding to reduce class size?
@ Yes
C No



How much do you plan to allocate for each of the following program strategies?
Creation of additional classrooms $ 39,593

Reducing teacher-student ratio through team teaching

strategies $0

Does your school plan to allocate FY09 funding to reduce class size via the creation of additional classrooms?
@ Yes
C No

What grade(s), subject(s), and/or special populations are being targeted using C4E resources in school year 2008-09? How many
new classrooms/class sections will be created for school year 2008-09?

*If you plan to use C4E funds to target more than one grade, please fill out one row per grade.
For example:

C4E Target #1: 6 - ELA - ELLs -25-1-24
CA4E Target #2: 8 - Math - Students with Disabilities - 26 - 1 -25

*|f you plan to target more than one special population in a single grade, please fill out a seperate row for each subgroup.
For example:

CA4E Target #1: 6 - ELA - ELLs -25-1-24
CA4E Target #2: 6 - ELA- Students with Disabilities - 25 - 1 -24

* If you plan to target more than one subject area in a single grade, please fill out a seperate row for each subject area.
For example:

C4E Target #1: 6 - ELA - ELLs -25-1-24
CA4E Target #2: 6 - Math - ELLs - 25-1-24

# New Projected
Targeted Targeted Average Class Classrooms / Average Class
Targeted Grade Subject Population Size 2007-08 New Sections Size 2008-09
English Students in
CA4E Target #1 3 Language Arts Poverty 22.0 1 19
CAE Target #2
CA4E Target #3

CAE Target #4
CAE Target #5
CA4E Target #6



Does your school plan to allocate FY09 funding to reduce class size by reducing teacher-student ratios in existing classrooms
(e.g., team teaching models, creation of additional CTT classes, etc.)?

@ Yes
C No

What grade(s), subject(s), and/or special populations are being targeted using C4E resources in school year 2008-09? How many
existing classrooms will be targeted for school year 2008-09?

*If you plan to use C4E funds to target more than one grade, please fill out one row per grade.
For example:

C4E Target #1: 6 - ELA-ELLs -16-1-14
CAE Target #2: 8 - Math - Students with Disabilities - 18 -1 - 17

* If you plan to target more than one special population in a single grade, please fill out a seperate row for each subgroup.
For example:

CA4E Target #1: 6 - ELA -ELLs -16-1-14
CA4E Target #2: 6 - ELA- Students with Disabilities - 16 - 1 -14

* If you plan to target more than one subject area in a single grade, please fill out a seperate row for each subject area.
For example:

CAE Target #1: 6 - ELA -ELLs -16-1-14
C4E Target #2: 6 - Math - ELLs - 16 -1 -14

Projected
Students per # Classrooms / Students per
Targeted Targeted Teacher 2007- Sections Teacher 2008-
Targeted Grade Subject Population 08 Targeted 09
Students in
CA4E Target #1 3 All (ES only) Poverty 22 1 19
CAE Target #2
CAE Target #3
CAE Target #4
CA4E Target #5
CAE Target #6

Does your school plan to use FY09 C4E funding to increase student time on task?
C Yes

No



Does your school plan to use FY09 C4E funding for teacher and principal quality initiatives?
@ Yes
C No

How much do you plan to allocate for each of the following program strategies?

Programs to recruit/retain Highly Qualified Teachers

(HQT)

Professional mentoring for beginning teachers and

principals

Instructional coaches for teachers $ 94,187
School leadership coaches for principals

Does your school plan to use FY09 C4E funding to support new or expanded programs or strategies to recruit or retain Highly
Qualified Teachers (HQT) (e.g., Lead Teacher program)?

C Yes

@ No

Does your school plan to use FY09 C4E funding to support new or expanded professional mentoring for beginning teachers
and/or principals (consistent with SED mentor-teacher certification requirements and limited to 1st and 2nd years of
teacher/principal assignment)?

@ Yes
C No

Please describe the program.

The coaches will continue to provide mentoring t first and second year teachers. Administrators and, coaches have a clear view of the aspects of their areas
of responsibility that require modification or development. Because of regular discussion at senior level that is well communicated to new staff, across the
school there is a good understanding of student goals. Goals for student achievement are set at the start of each year from the analysis of the previous
years’ results. This provides the school with clear information from which interventions are planned and goals set for individual teachers, alongside whole
school goals. Regular meetings between senior staff allow decisions to be reached based on the careful analysis of data. The school’s strategies of pre-
testing students provide good information about strengths and weaknesses in student learning. At the same time, the development of teachers’ skills in
conferencing with students means that they know how much is expected of them. The school recognizes the potential for looking at the different
achievements of students at the start of the year in order to set individualized goals for their achievement at the end of the year but is at a very early stage of
implementation. Although parents are pleased with the high quality of information they receive through each year, they are not always certain of whether
their child is working to their potential. Teachers and leaders share a good level of understanding of planned stages in whole school development, such as
the Core Knowledge program.



Please indicate the student population(s) you intend to target via this initiative.

K

English Language Learners

Students with Disabilities

T

Students in Poverty

K

Students with Low Academic Achievement / at Risk of Not Graduating

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing
program/strategy?

(' New implementation

(& Program Expansion

Please indicate how the program/strategy will be expanded for school year 2008-09.
Regular opportunities will be provided for collaborative planning that are well supported by coaches and administrators. These meetings focus on specific
elements of practice, the need for which is revealed by data. At the same time, coaches have helped teachers to develop a good understanding of rubrics,

which have significantly strengthened their ongoing assessment of student work and achievement. A major consequence of this level of discussion is the
high degree of consistency that is seen in teachers’ planning, preparation and classroom organization across the school.

Does your school plan to use FY09 C4E funding for new or expanded programs offering instructional coaching for teachers(e.g.,
appropriately certified coaches or highly qualified teachers providing support in content areas needed to attain learning
standards)?

@ Yes
C No

Please describe the program.
The school has a good understanding of the best ways to assess the needs of its English Language Learners and makes effective use of all available
information to provide the correct level of support. This ensures that students are placed in classes where they will learn best. There is a good level of
differentiated support that takes into account the varying levels of proficiency in English and students’ range of abilities in other subjects. Two additional

ESL teachers were hired in order to have an ESL teacher on each grade level. Which also incorperated science as well as social studies and other core areas
by coaches.

Please indicate the student population(s) you intend to target via this initiative.
[¥ English Language Learners

[¥ Students with Disabilities



[¥ Students in Poverty

[¥ Students with Low Academic Achievement / at Risk of Not Graduating

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing
program/strategy?

(  New implementation

(@ Program Expansion

Please indicate how the program/strategy will be expanded for school year 2008-09.

The school has analyzed data well in ensuring that curricular objectives can be reached. The increase in the numbers of English language learner students,
for example, prompted a review of the deployment of specialist staff who, in common with academic intervention staff, are now assigned to individual
grades. This has enabled a more direct collaboration between teachers and coaches. School based data suggests that this is having a positive impact on
student learning.

Does your school plan to use FY09 C4E funding for new or expanded programs offering coaching for principals (e.g.,
appropriately certified school leadership coaches, with records of demonstrated success, providing instructional leadership
development across all curriculum areas)?

C Yes

@ No

Does your school plan to use FY09 C4E funding for middle and high school restructuring efforts?
C Yes

@ No

Does your school plan to allocate FY09 funding to implement a new full-day pre-kindergarten program, or to expand an existing
pre-kindergarten program at the school?

C Yes

@ No

Does your school plan to allocate FY09 funding to expand and/or replicate a model instructional program for English Language
Learners (ELLS)?

C Yes



@ No

CEP Appendix 8: Contracts for Excellence
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