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The School Parental Involvement Policy may include additional paragraphs listing and describing other discretionary activities that the
School, in consultation with its parents, chooses to undertake to build parents’ capacity for involvement in the school and the school
system to support their children’s academic achievement, such as the following discretionary activities listed under section 1118(e) of the
ESEA:

o involving parents in the development of training for teachers, principals, and other educators to improve the effectiveness of that
training;

o providing necessary literacy training for parents from Title I, Part A funds, if the school district has exhausted all other reasonably
available sources of funding for that training;

0 paying reasonable and necessary expenses associated with parental involvement activities, including transportation and child care costs
to enable parents to participate in school-related meetings and training sessions;

0 training parents to enhance the involvement of other parents;

o0 in order to maximize parental involvement and participation in their children’s education, arranging school meetings at a variety of
times, or conducting in-home conferences between teachers or other educators who work directly with participating children and with
parents who are unable to attend those conferences at school;

o0 adopting and implementing model approaches to improving parental involvement;

o developing appropriate roles for community-based organizations and businesses, including faith-based organizations, in parental
involvement activities; and

o providing other reasonable support for parental involvement activities under section 1118 as parents may request.

l. Adoption
This School Parental Involvement Policy has been developed jointly with, and agreed on with, parents of children participating in Title I,
Part A programs, as evidenced by the PS 228 School Leadership agenda. This policy was adopted by PS 228Q on June 19, 2006 and will

be in effect for the period of September 2007 through June 2008. The school will distribute this policy to all parents of participating Title I,
Part A children on or before September 30, 2007.
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2. School-Parent Compact - Attach a copy of the school’s Parent Involvement Policy.

Explanation: Each school receiving funds under Title I, Part A of the Elementary and Secondary Education Act (ESEA) must develop a written
school-parent compact jointly with parents for all children participating in Title I, Part A activities, services, and programs. That compact is part
of the school’s written parental involvement policy developed by the school and parents under section 1118(b) of the ESEA. The compact must
outline how parents, the entire school staff, and students will share the responsibility for improved student academic achievement and the
means by which the school and parents will build and develop a partnership to help children achieve the State’s high standards. It is strongly
recommended that schools and parents use the sample template which is available in the eight major languages on the NYCDOE website as
a framework for the information to be included in the compact. Schools and parents, in consultation with students, are encouraged to include
other relevant and agreed upon activities and actions as well that will support effective parental involvement and strengthen student academic
achievement. The school-parent compact must be provided and disseminated in the major languages spoken by the majority of parents in the
school.For additional information, please refer to the 2008-09 Title | Parent Involvement Guidelines available at the NYCDOE website link
provided above.
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School-Parent Compact:

PS 228Q and the parents of the students participating in activities, funds and services provided by Title I, Part A of the Elementary and
Secondary Education Act (ESEA), agree that this compact outlines how the parents, the entire school staff and the students will share
responsibility for improved student academic achievement and the means by which the school and the parents will build and develop a
partnership that will help children achieve the State’s high Standards. This School-Parent compact is in effect for the 2007-2008 school year.

Required School-Parent Compact Provisions

School Responsibilities

PS 228Q will:
Provide high quality curriculum and instruction in a supportive and effective learning environment that enables the participating children to
meet the State’s student academic achievement standards as follows:

For grades Pre-K-2, the New York State Literacy, Math and Science Standards, the Department of Education Primary Literacy Standards and the
NCTM Principles provide the foundation for a comprehensive curriculum and serve as references for lessons within curricular themes.
Academic programs consisting of carefully selected materials and strategies, ongoing assessment and flexible class structures are integral parts
of the curriculum.

PS 228’s current instructional programs are coordinated and designed to meet social and academic needs of all children and to enable students to
meet the NYC and State Standards in all subject areas. Designated academic programs and instructional materials utilized by all classes are
selected according to guidelines set by NYC and State Standards, The NYC Department of Education initiatives and PS 228’s Team of Early
Childhood Specialists. The PS 228 Early Childhood Academic Program is comprised of a balanced literacy methodology utilizing the workshop
model, a hands-on problem-solving approach to mathematics, an inquiry-based science curriculum and a social studies program with a
concentration in multicultural studies and community values.

1. Hold parent-teacher conferences (at least annually in elementary schools) during which this compact will be discussed as it relates to the
individual child’s achievement. Specifically, those conferences will be held: In mid-November 2007 and mid March 2008 as per the
DOE schedule.

2. Provide parents with frequent reports on their children’s progress. Specifically, the school will provide reports as follows: Report cards
will be issued in November 2007, March 2008, and June 2008 for 1% and 2™ grade. Kindergarten report cards will be given in March and
June 2007. Individual progress reports will be discussed with parents as needed.

3. Provide parents reasonable access to staff. Specifically, staff will be available for consultation with parents as follows: Parents can make
individual appointments to speak with the staff.
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10.

11.

12.

Provide parents opportunities to volunteer and participate in their child’s class and to observe classroom activities as follows: Parents
have opportunities to be trained as learning leaders. Parents will be invited by classroom teachers to participate in activities in the class.
Involve parents in the planning, review and improvement of the school’s parental involvement policy in an organized, ongoing and
timely way.

Involve parents in the joint development of any Schoolwide Program plan (for SWP schools) in an organized, ongoing and timely way.
Hold an annual meeting to inform parents of the school’s participation in title I, Part A programs and to explain the Part A requirements
and the right of parents to be involved in Title I, Part A programs. The school will convene the meeting at a convenient time for parents
and will offer a flexible number of additional parent involvement meetings (such as in the morning or evening) so that as many parents
as possible are able to attend. The school will invite all parents of children participating in Title | part A programs and will encourage
them to attend.

Provide information to parents of participating students in an understandable and uniform format, including alternative formats upon the
request of parents with disabilities and, to the extent practicable, in a language that parents can understand.

Provide to the parents of participating children information about Title | Part A programs that includes a description and explanation of
the school’s curriculum, the forms of academic assessment used to measure children’s progress, and the proficiency levels children are
expected to meet. Information will be presented to parents in a timely manner.

At the request of parents, provide opportunities for regular meetings for parents to formulate suggestions and to participate as
appropriate in decisions about the education of their children. The school will respond to any such suggestions as soon as practicably
possible.

Provide each parent with an individual student report about their child’s performance on the State assessment in math, language arts and
reading.

Provide each parent timely notice when their child has been assigned or taught for four or more consecutive weeks by a teacher who is
not highly qualified as defined by section 200.56 of Title I.

Parent Responsibilities

We as parents will support our children’s learning in the following ways:

(0}

O O0O0O000O0

Making sure the homework is completed.

Monitoring attendance.

Monitoring the amount of television our children watch.

Volunteering in a classroom.

Participating as appropriate in decisions relating to education.

Promoting positive use of extracurricular time.

Staying informed about our children and their education.

Communicating with the school by promptly reading all school/district notices received by the children or by mail and responding
appropriately.

UPDATED — OCTOBER 2008



o Serving to the extent possible on policy advisory groups; Serving as the Title | Part A parent representative on the School Improvement
Team, the Title | policy advisory committee, the District wide Policy Advisory Council, the State’s Committee of Practitioners, the
School Support Team or other school advisory or policy groups.

Optional Additional Provisions

Student Responsibilities

We as students will share the responsibility to improve our academic achievement and achieve the State’s high standards. Specifically we
will:

o0 Do our homework every day and ask for help when we need it.

0 Read at least 30 minutes outside of school time.

o Give all school notices and information to my parent or caretaker every day.
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Part C: TITLE | SCHOOLWIDE PROGRAM SCHOOLS

Directions: Describe how the school will implement the following components of a Schoolwide Program as required under NCLB. Note: If a
required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can be found.

1. A comprehensive needs assessment of the entire school that is based on information on the performance of children in relation to the State
academic content and student academic achievement standards.
Early Childhood English Language Arts

Student achievement, viewed by PS 228 educators as both the goal and the source of standards-based, data-driven instruction, will be
measure by multiple assessment instruments. For early childhood schools comprised of pre-kindergarten, kindergarten, first and second
grade classes, citywide assessment instruments are invaluable sources of individual, class wide and school wide achievement data. Citywide
assessments administered by the PS 228 Early Childhood Center include criteria references inventories and tests such as the DIBELS,
ECLAS, EPAL, and the LAB. Soft data including portfolios, journals, work samples, bulletin boards, conference notes and report cards offer
detailed information about student progress to support citywide data and are also indicators in early childhood classes.

School wide informal assessment will be reviewed at grade conferences, School Leadership Team and cabinet meetings in order to assess
ongoing student achievement within the PS 228 Early Childhood Center. Leadership constituency and PS 228 staff members will examine
portfolios, work samples, class based assignments, and report cards to assess academic progress and achievement of grade specific city wide
performance standards for all Kindergarteners, first and second grades.

For the purpose of Schoolwide assessment, reading achievement will be defined as an advancement of one or more reading levels and an
ability to demonstrate model reading behaviors. Student writing achievement will be evaluated in the areas of content and genre
development, vocabulary, word choice, editing and conventions of print. Data to be reviewed for literacy achievement consists of ECLAS
scores, LAB and NYSESLAT scores and class based assessment for kindergarten, first and second graders in monolingual, bilingual,
collaborative team teaching, ESL, and Title I reading classes. A comprehensive review of ECLAS and EPAL scores for the past three years
will be reviewed in order to evaluate individual, class, grade wide and school wide progress in all Literacy strands and categories.

Early Childhood Mathematics

For students in K-2 classes, math achievement is determined by class-based mathematics assessments. Individual, class and school wide
Math achievement data will be based on reviews of math journals, class assessments and projects, learning center activities, practice books
and homework assignments. The assessment component for math consists of developmental checklists, teacher generated tests, unit and
quarterly tests, task-specific rubrics, conference notes and student assessment checklists. Assessments and report cards will be reviewed by
individual classroom teachers and at grade conferences. Pass reviewers and Leadership constituency will also examine assessments.

Early Childhood Science
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Science achievement will be evaluated by observations of hands-on science investigations, notations of the frequency and quality of student
participation during class discussions, and reviews of written work samples. Written work consisting of data sheets, procedural writing, science
portfolio pieces, related art projects and practice book assignments will be reviewed by the science teacher to measure student science
achievement PASS reviewers, Leadership constituency and PS 228 staff members will also examine these assessments.

Early Childhood Social Studies

Social Studies achievement will be evaluated through student performance, teacher evaluation and class based reading, writing and art projects
relating to Social Studies. Student enthusiasm and knowledge of content area information will be evaluated informally during class discussions,
portfolio reviews, and completion of assessment checklists.

Class environments, work samples and discussions should reflect the students’ knowledge of values education, cultural holidays and American
historical figures, which are also integral parts of the PS 228 Social Studies program. Assessments will be reviewed by individual classroom
teachers and at grade conferences. PASS reviewers, Leadership constituency and PS 228 staff members will also examine these assessments.

2. Schoolwide reform strategies that:
a) Provide opportunities for all children to meet the State's proficient and advanced levels of student academic achievement.
b) Use effective methods and instructional strategies that are based on scientifically-based research that:

(0]
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Increase the amount and quality of learning time, such as extended school year, before- and after-school and summer
programs and opportunities.

Help provide an enriched and accelerated curriculum.

Meet the educational needs of historically underserved populations.

Address the needs of all children in the school, but particularly the needs of low academic achieving children and those at risk
of not meeting the State academic content standards and are members of the target population of any program that is included
in the Schoolwide Program. These programs may include counseling, pupil services, mentoring services, college and career
awareness/preparation, and the integration of vocational and technical education programs.

Are consistent with and are designed to implement State and local improvement, if any.
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English Language Arts Instruction

To sustain and increase student achievement, literacy plans for the 2007-2008 academic school year include continued implementation of PS
228’s current balanced literacy program, renewal of partnerships with the Reading Reform Foundation of New York and the UFT Teacher
Center, and a literacy partnership with Columbia University/Teachers College.

Students will continue to work within large and small group class structures while participating in independent, guided, shared and modeled
reading and writing activities. Based on literacy achievement data, PS 288 educators plan to maximize success for all students by extending and
refining mini-lessons for strategy and skills instruction and by increasing the frequency of small group class-based reading instruction for at risk
students*.

*(Based on the percentage of students with below grade level ECLAS scores)

Literacy center activities will be extended and refined to support individualized, differentiated instruction. Teachers of early childhood classes
will continue to develop the assessment component of differentiated instruction by tracking student literacy progress with running records,
conference notes and developmental behavior/skills and strategy checklists for reading and writing.

At risk students including special needs students and ELL are scheduled to receive additional literacy and language support through Title |
reading classes, AlS classes and ESL instruction and AlS and ESL after school programs. Students will also benefit from Reading Reform
instruction that provides explicit phonics instruction, increases decoding skills, and improves reading fluency.

Mathematics Instruction

Based on student achievement data, math plans for the upcoming academic year include extending and refining differentiated math instruction
consisting of math learning centers and class based AIS instruction. Math portfolios will be established and grade wide math assessments will be
refined. A variety of Standards based instructional materials and techniques, implemented within the framework of the citywide Everyday Math
program, will support all learners and increase student math achievement.

Science Instruction
The beginning of scientific accountable talk, evidenced by class discussions, must be expanded and refined across the grades. Based on
achievement data, other implications for science instruction include extension and refinement of existing lab experiments, increased

opportunities to write, talk and draw about science, and continued practice with metacognitive strategies to develop the students’ understanding
of the scientific method.
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Social Studies Instruction

Based on work samples and class performance, students in K-2 classes have responded positively to PS 228’s integrated, thematic approach to
early childhood Social Studies instruction. Data shows, however, that informational text, research, geography and map skills are especially
challenging for

Our youngest learners and must be emphasized in K-2 classes to increase the students’ Cultural Literacy.

Data-driven instructional plans for 2007-2008 include continued implementation of standards-based integrated thematic units that provide
numerous reading, writing, listening and speaking opportunities. Specific areas for extended study include the following subject and topics:
internet and library research, accountable talk, and geography and map skills. As always, AlS students will continue to receive additional
academic support in small group, class based learning situations.

3. Instruction by highly qualified staff.
PS228 will endeavor to:

a) Maintain a staff of teachers with professional credentials including permanent licenses, Masters degrees and prior teaching
experience.

b) Provide ongoing professional development for teachers to study and refine instructional techniques in Balanced Literacy, Everyday
Math and ESL strategies.

c) Provide frequent opportunities for collaborative study and intervisitation among teachers during common lunch periods and/or prep
periods across grades.

d) Develop mentoring relationships through strategically paired collaborative team teaching partnerships.

e) Support teacher education and development of areas of expertise. Teachers have and will continue to pursue additional certification
in reading, special education, administration, bilingual education and are to facilitate student achievement.

4. High-quality and ongoing professional development for teachers, principals, and paraprofessionals (and, where appropriate, pupil services
personnel, parents, and other staff) to enable all children in the Schoolwide Program to meet the State’s student academic standards.
a. Columbia University/Teachers College will provide professional development in balanced literacy. Teachers will participate in
demonstration lessons, study groups, intervisitations, team teaching and coaching on a daily basis.
b. A math facilitator will coordinate workshops and study groups in Everyday Math.
c. A professional development team consisting of a literacy coach, grade facilitators, grade leaders, a reading specialist an ESL specialist, an
IEP Coordinator and the school’s educational leader will support professional development initiatives.
d. Regional specialist and professional development providers will offer workshops, consultations and ongoing support.
e. The following ongoing assessments will inform professional development activities:
¢ Best practices walkthroughs
¢ Reviews of student work samples, portfolios and class-based assessments
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Reviews of the teachers’ professional goals

Examination of Citywide assessment data consisting of E-CLAS, EPAL and NYSESLAT scores.

Surveys of instructional leaders, teachers and parents

Ongoing dialogue and reflective responses of school community members at faculty conferences, School Leadership meetings,

workshops, study group and PTA meetings

5. Strategies to attract high-quality highly qualified teachers to high-need schools.
Build a strong professional community by maintaining high professional standards for employment, including permanent licenses, early
childhood credentials, Masters Degrees and/or prior teaching experience. Offer an ongoing public presentation of school initiatives through
model classes, displays of student work that reflect the Standards and video displays that showcase accomplishments of the school
community.

* & o o

Provide meetings, workshops and newsletters to maintain a supportive school community and maximize ongoing communication among
students, teachers, parents and the principal. Maintain supportive structures for teachers including ongoing school based professional
development in balanced literacy and Everyday Math, collaborative study groups and constructive feedback from colleagues and
administrators.
Build professional capacity of staff members by encouraging, supporting and compensating teachers in leadership roles. Leadership
positions may include:

- Designing and implementing class projects that support citywide educational initiatives

- Mentoring colleagues

- Coordinating and leading after school/Saturday programs

6. Strategies to increase parental involvement through means such as family literacy services.
The PS228 Early Childhood program has a strong parental involvement component evidenced by informed Leadership Team representatives,
and active PTA, a productive family room contingency and high attendance rates at parent workshops. Observations, survey and interviews
reflect educational awareness, positive attitudes towards the school and staff members, and effective home school relations. Parent volunteer
work cooperative art displays, ESL, health, art and science workshops, and presentations about child development and literacy were cited as
effective
Parent involvement programs offered during 2007-2008. Data shows that parental involvement in an integral part of PS 228 school culture
and a determinant of positive school-home relations.
During 2007-2008, the PS 228 volunteer program will be expanded to include additional volunteers and increased opportunities to assist
within the school community. Leadership Team and PTA parent representatives will continue to participate in the development and
refinement of curricular programs. As always, parent literacy, ESL, art, health, and science workshops will be offered. Additional
workshops may address topics such as homework, positive discipline, and any relevant topics requested by the PS 228 parent body.
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7. Plans for assisting preschool children in the transition from early childhood programs, such as Head Start, Even Start, Early Reading First, or
a State-run preschool program, to local elementary school programs.
State-run preschool program, to local elementary school programs.
- Ongoing exposure to learning structures and activities consistent with schoolwide programs, i.e., immersion in language and print,
cooperative and - -- independent learning, experience with learning centers and participation in literacy events and dramatic performances.
- Intervisitations with kindergarten classes and meetings with kindergarten teachers.
- Invitations to parent workshops, kindergarten orientations and family activities hosted by pre-K teachers, kindergarten teachers and the
parent

Coordinator.

8. Measures to include teachers in the decisions regarding the use of academic assessments in order to provide information on, and to improve,
the achievement of individual students and the overall instructional program.
Citywide and class based academic assessments will be reviewed. There will be discussions about the use of the academic assessments with
teachers and the principal during grade and faculty conferences, cabinet meetings, AIS committee meetings, and during Columbia Teachers
College staff developer meetings.

9. Activities to ensure that students who experience difficulty mastering the proficient or advanced levels of the academic achievement
standards are provided with effective, timely additional assistance. The additional assistance must include measures to ensure that students’
difficulties are identified on a timely basis and to provide sufficient information on which to base effective assistance.

Academic Intervention Services are provided for students whose ECLAS scores are rated below grade level according to Division of
Assessment and Accountability at-risk ratings, or whose class performances and portfolio assessments do not meet state standards. At-risk
students receive academic support in reading, writing and math through AIS instruction consisting of small group learning situations,
opportunities for individualized instruction and ongoing assessment. AlS instructional support is provided by one reading teacher and the
grade facilitators. During the extended day, students receive help utilizing small group learning activities. AlS/Leapfrog after school
programs provide additional support for students identified as having academic difficulties. Ongoing assessment for PS 228’s AIS program
includes completion of math and sight word inventories, individual student AIS reports and parent-teacher conferences to monitor student
progress.

10. Coordination and integration of Federal, State, and local services and programs, including programs supported under NCLB, i.e., violence
prevention programs, nutrition programs, housing programs, Head Start, adult education, vocational and technical education, and job
training.

Title 1, Title 3 LEP
Early Grade Class Size Reduction (State and Federal)
Instructional Program
e PCEN
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Part D: TITLE | TARGETED ASSISTANCE SCHOOLS

Directions: Describe how the school will implement the following components of a Title | Targeted Assistance Program as required under
NCLB. Note: If a required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can
be found.

1. Use program resources to help participating children meet the State standards.

2. Ensure that planning for students served under this program is incorporated into existing school planning.

3. Use effective methods and instructional strategies that are based on scientifically based research that strengthens the core academic
program of the school and that:
a. Give primary consideration to providing extended learning time, such as, extended school year, before/after school, and summer
programs and opportunities;
b. Help provide an accelerated, high —quality curriculum, including applied learning; and
c. Minimize removing children from the regular classroom during regular school hours;

4. Coordinate with and support the regular educational program;

5. Provide instruction by highly qualified teachers;

6. Provide professional development opportunities for teachers, principals and paraprofessionals, including, if appropriate, pupil services
personnel, parents, and other staff;

7. Provide strategies to increase parental involvement; and

8. Coordinate and integrate Federal, State and local services and programs.
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APPENDIX 5: NCLB/SED REQUIREMENTS FOR SCHOOLS IN NEED OF IMPROVEMENT (SINI) AND SCHOOLS REQUIRING ACADEMIC PROGRESS (SRAP)

This appendix must be completed by all Title | Schools in Need of Improvement (SINI) — Year 1 and Year 2, Title | Corrective Action (CA)

Schools, NCLB Planning for Restructuring Schools (PFR), NCLB Restructured, Schools, Schools Requiring Academic Progress (SRAP), and

SURR schools that have also been identified as SINI or SRAP.

NCLB/SED Status: SURR! Phase/Group (If applicable):

Part A: For All School Improvement Schools (SINI and SRAP)

1.

For each area of school improvement identification (indicated on your pre-populated School Demographics and Accountability Snapshot,
downloadable from your school's NYCDOE webpage under “Statistics”), describe the school’s findings of the specific academic issues that
caused the school to be identified.

Describe the focused intervention(s) the school will implement to support improved achievement in the grade and subject areas for which
the school was identified. Be sure to include strategies to address the needs of all disaggregated groups that failed to meet the AMO, Safe
Harbor, and/or 95% patrticipation rate requirement. Note: If this question was already addressed elsewhere in this plan, you may refer to the
page numbers where the response can be found.

Part B: For Title | Schools that Have Been ldentified for School Improvement (SINI)

1.

As required by NCLB legislation, a school identified for school improvement must spend not less than 10 percent of its Title | funds for each
fiscal year that the school is in school improvement status for professional development. The professional development must be high
quality and address the academic area(s) identified.

(a) Provide the following information: 2008-09 anticipated Title | allocation = $ ; 10% of Title | allocation = $

(b) Describe how the 10 percent of the Title | funds for professional development will be used to remove the school from school
improvement.

Describe the teacher-mentoring program that will be incorporated as part of the school’s strategy for providing high-quality professional
development.

Describe how the school will notify parents about the school’s identification for school improvement in an understandable and uniform format
and to the extent practicable, in a language that the parents can understand.

! School Under Registration Review (SURR)
UPDATED — OCTOBER 2008



APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR).

All SURR schools must complete this appendix.

SURR Area(s) of Identification:

SURR Group/Phase: Year of Identification: Deadline Year:

Part A: SURR Review Team Recommendations — On the chart below, indicate the categorized recommendations for improvement resulting
from the SED Registration Review Visit/Report and all external review and monitoring visits since the school was first identified as a SURR.
Indicate the specific actions the school has taken, or will take, to address each of the recommendations.

Review Team Categorized
Recommendations (e.g., Administrative
Leadership, Professional Development, Special
Education, etc.)

Actions the school has taken, or
plans to take, to address review
team recommendations

Type of Review or Monitoring Visit
(Include agency & dates of visits)
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APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEM-WIDE IMPLICATIONS OF FINDINGS FROM
AUDITS OF THE WRITTEN, TESTED, AND TAUGHT CURRICULUM IN ELA AND MATHEMATICS

All schools must complete this appendix.

Background
From 2006 to 2008, the New York City Department of Education (NYCDOE) and the New York State Education Department (NYSED)

commissioned an “audit of the written, tested, and taught curriculum” to fulfill an accountability requirement of the No Child Left Behind
(NCLB) Act fordistricts identified for “corrective action.” The focus of the audit was on the English language arts (ELA) and mathematics
curricula for all students, including students with disabilities (SWDs) and English language learners (ELLs). The audit examined the alignment
of curriculum, instruction, and assessment as well as other key areas—such as professional development and school and district supports—
through multiple lenses of data collection and analysis. The utilized process was a collaborative one, intended not to find fault but to generate
findings in concert with school and district constituency representatives to identify and overcome barriers to student success. As such, the
audit findings are not an end in themselves but will facilitate important conversations at (and between) the central, SSO, and school levels in
order to identify and address potential gaps in ELA and math curriculum and instructional programs and ensure alignment with the state
standards and assessments.

Directions: All schools are expected to reflect on the seven (7) key findings of the “audit of the written, tested, and taught curriculum” outlined
below, and respond to the applicable questions that follow each section.

CURRICULUM AUDIT FINDINGS

KEY FINDING 1: CURRICULUM

Overall: There was limited evidence found to indicate that the ELA and mathematics curricula in use are fully aligned to state standards.
Although New York City is a standards-based system, teachers do not have the tools they need to provide standards-based instruction to all
students at all levels, particularly ELLs. There is a lack of understanding across teachers, schools, and audited districts regarding what
students should understand and be able to do at each level in ELA and mathematics.

1A. English Language Arts

Background

A curriculum that is in alignment will present the content to be taught (as outlined by the state standards), with links to the following: an array
of resources from which teachers may choose in teaching this content; a pacing calendar and/or suggested timeframe for covering the
curriculum material; a description of expectations for both the teacher’s role and the student level of cognitive demand to be exhibited; and a
defined set of student outcomes—that is, what the student should know and be able to do as a result of having mastered this curriculum.The
New York State ELA Standards identify seven different areas of reading (decoding, word recognition, print awareness, fluency, background
knowledge and vocabulary, comprehension, and motivation to read) and five different areas of writing (spelling, handwriting, text production,
composition, motivation to write) that are addressed to different degrees across grade levels. Although listening and speaking are addressed
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within the New York State ELA Standards, they are not further subdivided into topic areas. A written curriculum missing literacy competencies
or performance indicators at any grade level will impact the alignment of the curriculum to state standards. A written curriculum that does not
address the areas in reading identified by the state standards will also impact vertical and horizontal alignment within and between schools by
creating gaps in the Grades K—12 curriculum. Verticalalignment is defined as the literacy knowledge addressed at a grade level that builds
upon and extends learning from the previous grade level, whereas horizontal alignment refers to agreement between what is taught by
teachers addressing a common subject across a single grade level.

ELA Alignment Issues:

- Gaps in the Written Curriculum. Data show that the written curriculum in use by many schools is not aligned with the state standards
interms of the range of topics covered and the depth of understanding required. All reviewed curricula had gaps relative to the New York
State ELA standards. The fewest gaps were found at Grade 2, but the gaps increased as the grade levels increased.Interviewed staff in a
number of the schools that were audited reported less consistent and effective curriculum and instruction at the secondary level. These
data further indicated that curricula were not adequately articulated—Iless articulated in secondary than elementary schools.

- Curriculum Maps. The curriculum alignment analyses noted that although a number of curriculum maps had been developed, the
mapping has been done at a topical level only and does not drill down to an expected level of cognitive demand that will indicate to
teachers what students should know and be able to do at each grade level. These curriculum maps addressed only content topics—not
skills to be mastered, strategies to be utilized, or student outcomes to be attained.

- Taught Curriculum. TheSurveys of Enacted Curriculum (SEC)? data also show that the taught curriculum is not aligned to the state
standards. For example, in the reviewed high school-level ELA classes, auditors observed a great disparity between what is taught and
the depth to which it should be taught. A similar lack of depth can be seen in elementary and middle grades as well (specifically Grades 2,
4, 5, and 6) and Grade 8.As one might look at it, the taught ELA curriculum is quite broad but lacks depth in any one area. Although
standards indicate that instruction should be focused on having students create written products and spoken presentations, SEC data
show quite the opposite. There is very little emphasis on speaking and listening and only a moderately higher level of emphasis on writing.
Critical reading also is supposed to have a much greater depth than is currently occurring in high school English classes.

- ELA Materials. In a number of the audited schools, teachers interviewed indicate that they have sufficient amounts of curriculum materials
available to them; however, the materials they have are not adequate to meet the needs of all learners, particularly English language
learners, students with disabilities, and struggling readers. Further, the materials in use are reportedly often not relevant to the students’
background knowledge, suggesting a need for more age appropriate and culturally relevant books and articles for student use.

2 To examine whether instruction was aligned to the New York state standards and assessments, teachers in the district completed the Surveys of Enacted Curriculum
(SEC). Based on two decades of research funded by the National Science Foundation, the SEC are designed to facilitate the comparison of enacted (taught) curriculum to
standards (intended) and assessed curriculum (state tests), using teachers’ self-assessments. The data for each teacher consist of more than 500 responses. The
disciplinary topic by cognitive-level matrix is presented in graphic form, which creates a common language for comparison and a common metric to maintain comparison
objectivity.
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- English Language Learners

Multiple data sources indicate that there is a great deal of variation in the curriculum and instruction that ELL students receive, by grade
level, by type of ELL program or general education program, and by district. For example, some of the best instruction observed by site
visitors was found in ELL program classrooms at the elementary level, which contrasted sharply with the generally lower quality of ELL
program instruction at the secondary level. The auditors found that planning for ELL education at the city and even district levels did not
percolate down to the school and teacher levels. Consequently, planning for ELL education in the audited schools generally occurred at
the level of individual teachers or ELL program staff, contributing to the variations in curriculum and instruction observed across ELL and
general education programs. Further, there is a general lack of awareness of the New York State Learning Standardsfor ESL.

Please respond to the following questions for Key Finding 1A:

1A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.

1A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[lApplicable [ ]Not Applicable
1A.3: Based on your response to Question 1A.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational

program?

1A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

1B. Mathematics

Background

New York State assessments measure conceptual understanding, procedural fluency, and problem solving. In the New York State Learning
Standard for Mathematics, these are represented as process strands and content strands. These strands help to define what students should
know and be able to do as a result of their engagement in the study of mathematics. The critical nature of the process strands in the teaching
and learning of mathematics has been identified in the New York State Learning Standard for Mathematics, revised by NYS Board of Regents
on March 15, 2005: The process strands (Problem Solving, Reasoning and Proof, Communication, Connections, and Representation)
highlight ways of acquiring and using content knowledge. These process strands help to give meaning to mathematics and help students to
see mathematics as a discipline rather than a set of isolated skills. Student engagement in mathematical content is accomplished through
these process strands. Students will gain a better understanding of mathematics and have longer retention of mathematical knowledge as
they solve problems, reason mathematically, prove mathematical relationships, participate in mathematical discourse, make mathematical
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connections, and model and represent mathematical ideas in a variety of ways. (University of the State of New York & New York State
Education Department, 2005, p. 2) When curriculum guides lack precise reference to the indicators for the process strands, then explicit
alignment of the curriculum to the process strands is left to the interpretation of the individual classroom teacher.

Specific Math Alignment Issues:

- Areview of key district documents for mathematics shows substantial evidence that the primary mathematics instructional materials for
Grades K-8 (Everyday Mathematics [K-5] and Impact Mathematics [6—8]) are aligned with the New York state content strands except for
some gaps that appear at the middle school level in the areas of measurement and geometry and number sense and operations. The
instructional materials that were available at the high school level during the time of the audits (New York City Math A and B [8-12]) were
aligned with the 1999 standards but not with the newer 2005 standards. Furthermore, these documents show that there is a very weak
alignment to the New York state process strands for mathematics at all grade levels.

- The SEC data for mathematics curriculum alignment (similar to Key Finding 1A for ELA), shows that there is a lack of depth in what is
being taught in the mathematics classroom as compared to what is required by the state standards.

Please respond to the following questions for Key Finding 1B:

1B.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.

1B.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[]Applicable[_]Not Applicable

1B.3: Based on your response to Question 1B.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

1B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 2: INSTRUCTION

Overall: Multiple data sources indicate that direct instruction and individual seatwork are the predominant instructional strategies used by
teachers in audited districts; there is indication of limited use of best practices and research-based practices, including differentiated
instruction. A number of schools in audited districts further evidenced a lack of student engagement in classrooms, particularly at the
secondary level.These data also show that there is an intention to use research-based and best practices; yet according to the interviews,
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SEC, and classroom observations, there is limited evidence of implementation and monitoring of such practices. Interview data indicate that in
audited districts, teachers indicate a need for more support focused on differentiation of instruction for all learners.

2A — ELA Instruction

Classroom observations in audited schools show that direct instruction was the dominant instructional orientation for ELA instruction in almost
62 percent of K-8 classrooms. (In direct instruction, the teacher may use lecture- or questioning-type format. It includes instances when the
teacher explains a concept, reads to students, or guides students in practicing a concept.) Direct instruction also was observed either
frequently or extensively in approximately 54 percent of the high school ELA classrooms visited. On a positive note, high academically
focused class time (an estimate of the time spent engaged in educationally relevant activities) was observed frequently or extensively in more
than 85 percent of K-8 classrooms visited, though this number fell slightly to just over 75 percent of classrooms at the high school level.
Student engagement in ELA classes also was observed to be high — observed frequently or extensively 71 percent of the time in Grades K-8,
but this percentage shrank to 49 percent at the high school level. Finally, independent seatwork (students working on self-paced worksheets
or individual assignments) was observed frequently or extensively in approximately 32 percent of the K-8 ELA classrooms visited and just
over 34 percent of classrooms in high school.

Please respond to the following guestions for Key Finding 2A:

2A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.

2A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[lApplicable [ ]Not Applicable
2A.3: Based on your response to Question 2A.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational

program?

2A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

2B — Mathematics Instruction

Auditors noted that although high academically focused class time was observed either frequently or extensively in 80 percent of K-8
mathematics classes, it was observed at this level only in 45 percent of the high school mathematics classes. Further, a high level of student
engagement was observed either frequently or extensively in 52 percent of Grades K-8 and 35 percent of Grades 9-12 mathematics
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classrooms. School Observation Protocol (SOM?®) and SEC results also shed light on some of the instructional practices in the mathematics
classroom. The SOM noted that direct instruction in K-8 mathematics classes was frequently or extensively seen 75 percent of the time in
Grades K-8 (and 65 percent of the time in Grades 9-12). Student activities other than independent seatwork and hands-on learning in the
elementary grades were rarely if ever observed. Technology use in mathematics classes also was very low.

Please respond to the following guestions for Key Finding 2B:

2B.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.

2B.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[lApplicable [ ]Not Applicable
2B.3: Based on your response to Question 2B.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational

program?

2B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 3: TEACHER EXPERIENCE AND STABILITY
In a number of audited schools, respondents stated that teacher turnover was high, with schools accommodating a relatively high percentage
of new and transfer teachers each year.

Please respond to the following questions for Key Finding 3:

3.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.

% To examine instruction in the classrooms, the School Observation Measure (SOM) was used to capture classroom observation data for the district audit. The SOM was
developed by the Center for Research in Educational Policy at the University of Memphis. The SOM groups 24 research based classroom strategies into six categories: (1)
instructional orientation, (2) classroom organization, (3) instructional strategies, (4) student activities, (5) technology use, and (6) assessment. Two to seven key classroom
strategies are identified within each category for a total of 24 strategies that observers look for in the classroom. These 24 strategies were selected to address national
teaching standards.
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3.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[lApplicable [ ]Not Applicable
3.3: Based on your response to Question 3.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational

program?

3.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 4: PROFESSIONAL DEVELOPMENT—ENGLISH LANGUAGE LEARNERS

Interview data (from classroom teachers and principals) indicate that professional development opportunities regarding curriculum, instruction,
and monitoring progress for ELLs are being offered by the districts, however, they are not reaching a large audience. Many teachers
interviewed did not believe such professional development was available to them. A number of district administrators interviewed mentioned
the presence of QTEL (Quality Teaching for English Learners) training, but few classroom teachers seemed aware of this program. Although
city, district and some school-based policies (e.g., Language AllocationPolicy) and plans for ELL instruction do exist, rarely were they
effectivelycommunicated to teachers through professional development and other avenues.

Please respond to the following questions for Key Finding 4:

4.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.

4.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[lApplicable [ ]Not Applicable
4.3: Based on your response to Question 4.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational

program?

4.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.
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KEY FINDING 5: DATA USE AND MONITORING—ELL INSTRUCTION

Data from district and teacher interviews indicate that there is very little specific monitoring of ELLs’ academic progress or English language
development. Testing data, where they do exist (for example, the NYSESLAT yearly scores) either are not reported to all teachers involved in
instructing ELLs or are not provided in a timely manner useful for informing instruction. If and when testing data are provided, the data are not
disaggregated by proficiency level of ELL student, students’ time in the United States, or type of program in which the ELL is enrolled (i.e.,
ESL, TBE, Dual Language, or general education).

Please respond to the following questions for Key Finding 5:

5.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.

5.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[lApplicable [ ]Not Applicable
5.3: Based on your response to Question 5.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational

program?

5.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 6: PROFESSIONAL DEVELOPMENT—SPECIAL EDUCATION

While the DOE and individual schools have made a substantial investment in professional development for special and general education
teachers, classroom observations, IEP reviews, and interviews indicate that many general education teachers, special education teachers,
and school administrators do not yet have sufficient understanding of or capacity to fully implement the range and types of instructional
approaches that will help to increase access to the general education curriculum and improve student performance. Further, many general
education teachers remain unfamiliar with the content of the IEPs of their students with disabilities, have a lack of familiarity with
accommaodations and modifications that would help support the students with disabilities in their classrooms, and are not knowledgeable
regarding behavioral support plans for these students.

Please respond to the following guestions for Key Finding 6:

6.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.
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6.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[_|Applicable [ ]Not Applicable
6.3: Based on your response to Question 6.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational

program?

6.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.

KEY FINDING 7: INDIVIDUALIZED EDUCATION PROGRAMS (IEPS FOR STUDENTS WITH DISABILITIES)

Although IEPs clearly specify testing accommodations and/or modifications for students with disabilities, they do not consistently specify
accommaodations and/or modifications for the classroomenvironment (including instruction). Further, there appears to be lack of alignment
between the goals, objectives, and modified promotion criteria that are included in student IEPs and the content on which these students are
assessed on grade-level state tests. Finally, IEPs do not regularly include behavioral plans—including behavioral goals and objectives—even
for students with documented behavioral issues and concerns.

Please respond to the following questions for Key Finding 7:

7.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s educational program.

7.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[lApplicable [ ]Not Applicable
7.3: Based on your response to Question 7.2, what evidence supports (or dispels) the relevance of this finding to your school's educational

program?

7.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional support
from central to address this issue.
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