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Section I: School Information Page  
 

School 
Number: 32k552 School 

Name: Academy of Urban Planning 

District: 32 SSO Name/Network #: Integrated Curriculum & Instruction 

School Address: 400 Irving Avenue Brooklyn, NY 11237 

School Telephone: 718-381-7100 
ext. 5201 Fax: 718-418-0314 

School Contact Person: Monique A. Darrisaw Email 
Address: Mdarrisaw@schools.nyc.gov 

Position/Title Print/Type Name 

School Leadership Team 
Chairperson 

Janet Rose 

Principal 
Monique A. Darrisaw 

UFT Chapter Leader Casandra Evans 

Parents’ Association 
President 

Janet Rose 

Student Representative 
(Required for high schools) 

Theodore Reid 

Brooklyn High Schools 
Superintendent 

Ainslie Cumberbatch 

Community School District 
Superintendent 

Lillian Druck 

 
 



   

Section II: School Leadership Team Signature Page  
 
Directions: There should be one School Leadership Team (SLT) for each school. As per the Chancellor’s Regulations for 
School Leadership Teams, SLT membership must include an equal number of parents and staff (students and CBO 
representatives are not counted when assessing the balance), and ensure representation of all school constituencies. The 
signatures of SLT members on this page indicates their participation in the development of the Comprehensive 
Educational Plan and confirmation that required consultation has occurred in the aligning of funds to support educational 
programs (Refer to Chancellor’s Regulations A-655 on SLT’s; available on the NYCDOE website at 
http://schools.nyc.gov/Administration/ChancellorsRegulations/default.htm). Note: If for any reason an SLT member does 
not wish to sign this plan, he/she may attach an explanation in lieu of his/her signature.  
 

Name  Position/Constituency Represented Signature  

Monique A. Darrisaw  *Principal or Designee   

Casandra Evans  *UFT Chapter Chairperson or 
Designee   

Kristy Lebron  UFT Member  
 
 
 

Janet Rose  Parent Association President   

Maria Marquez  Parent   

Carin Pinney  Parent   

Theodore Reid  Student Representative   

Maria Lopez  Student   

   

   

 
* Core (mandatory) SLT members.  
Signatures of the member of the School Leadership Team (SLT), as well as any applicable documentation, are available 
for viewing at the school and are on file at the Office of School Improvement. 

 



   

SECTION III: School Profile  
 
Part A. Narrative Description  
 

Based in the Bushwick High School Campus, the Academy of Urban Planning helps students develop and apply 
leadership skills while achieving academic success. The Academy's urban planning theme-based 
curriculum draws students out of the classroom and into their communities to develop skills that will move them 
toward higher education and professional careers. With New York City as a laboratory, students tap into their 
innate curiosity for the world around them. 
 
We strive to maintain high academic standards for all students including English Language Learners, Special 
Education students and those in need of Academic Intervention Services.  We accomplish this by providing regular 
professional development to staff in all curricular areas.  We also develop curriculum and assessments that are 
aligned to the New York State Regents examinations and expose students to four-year college opportunities and a 
variety of career and professional opportunities through workshops, seminars and trips. 
 
Our lead partner is the Center for the Urban Environment (CUE).  Brooklyn Center for the Urban Environment 
was founded in 1978 with the mission to redefine environmental education in New York City.  They  
provide us with professional development, technical assistance, as well as student programming and curriculum 
development services. 
 
Academy of Urban Planning is a new school that opened in 2003. We have developed an exemplary theme 
integration program in our school that includes class projects, elective courses, service learning opportunities and 
student internships.  We are the only high school in the country to offer a full-time, year-long GIS course. 
AUP students have presented their urban planning work at conferences in New York, Chicago, New Orleans and 
New Bedford. 

In addition, we have developed a capstone course entitled "Senior Seminar on Democracy and Leadership", which 
engages students in discussions and analysis of democratic foundations and current community issues. 
 
In addition to our theme integration program, we have a variety of engaging student events and extra-curricular 
activities that have become tradition at our school, such as Black History Celebration, Latino Heritage 
Celebration, Campus Field Day, Poem in Your Pocket Day and Career Day, We also provide a week-long summer 
bridge program for incoming students and their families as well as an annual overnight retreat for freshmen. 
 
AUP works to provide positive experiences for our students through a number of collaborative partnerships and 
an independent advisory board.  Collaborating partners come from the public and private sector and work in the 
classroom, provide learning experiences outside of the classrooms, provide internships for our students, advise 
curriculum development and provide resources for projects and activities.  Many of these partners have made 
invaluable contributions in helping to integrate our school's Urban Planning theme into every day life at AUP.    

   

 



   

SECTION III – Cont’d  
 
Part B. School Demographics and Accountability Snapshot  
Directions: A pre-populated version of the School Demographics and Accountability Snapshot provided in template 
format below (Pages 6-8 of this section) is available for download on each school’s NYCDOE webpage under 
“Statistics.” Schools are encouraged to download the pre-populated version for insertion here in place of the blank format 
provided.  
 

SCHOOL DEMOGRAPHICS AND ACCOUNTABILITY SNAPSHOT  

School Name:  Academy of Urban Planning  

District:  32  DBN #:  K552  School BEDS Code #:  333200011552 

 
DEMOGRAPHICS  

Pre-K  K  1  2  3  4  5  6  7  Grades Served in 2008-09: 

   9  10  11  12  Ungrad. Ele.  Ungrad. Sec.  

Enrollment:  Attendance:  

(As of October 31)  2006  2007  2008 2006  2007  2008  

Pre-K     

(As of June 30 – % of 
days students attended)  

78.6 81.3   

Kindergarten      

Grade 1     Student Mobility:  

Grade 2     2006  2007  2008 
Grade 3     

(% of Enrollment as of 
June 30)  95.6 95.6 93.4 

Grade 4      

Grade 5     Eligible for Free Lunch:  

Grade 6     2005  2006  2007  

Grade 7     

(% of Enrollment as of 
October 31)  

97.2 62.1 77.6 

Grade 8      

Grade 9  171 177 161 Students in Temporary Housing:  

Grade 10  109 136 138 (Total Number as of June 
30)  

2006  2007  2008  



   

DEMOGRAPHICS  

Grade 11  81 74 86  3 3 1 

Grade 12   69 98  

Ungraded Elementary     Recent Immigrants:  

Ungraded Secondary  2      2 1 2006  2007  2008  

Total  363 458 484 

(Total Number as of 
October 31)  

11 16 18 

  

Special Education Enrollment:  Suspensions:  

(October 31)  2006  2007  2008 

Number in Self-Contained 
Classes   21     

34 
   

   
36 
   

(Online Occurrence 
Reporting System [OORS] –
Number as of June 30)  

2006  2007  2008  

No. in Collaborative Team 
Teaching (CTT) Classes  11 12 24 Principal Suspensions  28 17 0 

Number all others  16 25 16 Superintendent Suspensions 10 14 18 

These students are included in the enrollment 
information above.   

 Special High School Programs:  

English Language Learners (ELL) Enrollment:  (Total Number)  2006  2007  2008  

(October 31)  2006  2007  2008 CTE Program Participants  0 0 0 

# in Trans. Bilingual Classes  0 0 0 Early College HS 
Participants  0 0 0 

# in Dual Lang. Programs  0 0 0  

# receiving ESL services only  72 70 81 Number of Staff:  

# ELLs with IEPs  2 2 10 (As of October 31; includes 
all full and part-time staff)  2006  2007  2008  

These students are included in the General and 
Special Education enrollment information above.  

Number of Teachers  20 25 33 



   

DEMOGRAPHICS  

 

Overage Students:  

Number of Administrators 
and Other Professionals  8 11 13 

(# entering students overage 
for grade as of October 31)  2006  2007  2008 Number of Educational 

Paraprofessionals  2 TBD 2 

 22 18 23     

    Teacher Qualifications:  

Ethnicity and Gender:  (As of October 31)  2006  2007  2008  

(% of Enrollment as of 
October 31)  2006  2007  2008 

% fully licensed & 
permanently assigned to this 
school  

 
100.0  

 
100.0  

 
100.0  

American Indian or Alaska 
Native  0.0 0.0 0.0 Percent more than two years 

teaching in this school     
20.0  

 
38.5  

 
38.2  

Black or African American  30.8 34.9 34.1 

Hispanic or Latino  66.9 62.0 62.8 

Percent more than five years 
teaching anywhere  20.0 34.6 26.5 

Asian or Native 
Hawaiian/Other Pacific Isl.  1.4 2.2 1.6 Percent Masters Degree or 

higher  
 
75.0  

 
77.0  

 
65.0  

White  0.8 0.9 1.4 

Multi-racial     

Male  53.2 49.8 47.7 

Female  46.8 50.2 52.3 

Percent core classes taught 
by “highly qualified” 
teachers (NCLB/SED 
definition)  

 
86.0  

 
96.7  

 
89.1  

 
2008-09 TITLE I STATUS  

Title I Schoolwide Program (SWP)  Title I Targeted Assistance Non-Title I  

Years the School Received Title I Part A Funding: 2005-
06  2006-07  2007-

08  2008-09  

 



   

NCLB/SED SCHOOL-LEVEL ACCOUNTABILITY SUMMARY  

SURR School: Yes No  If yes, area(s) of SURR 
identification:   

Overall NCLB/SED 
Accountability Status (2007-08):     In Good Standing     School in Need of Improvement 

(SINI) – Year 1  

   
School in Need of 
Improvement (SINI) – 
Year 2  

   NCLB Corrective 
Action – Year 1     NCLB Corrective Action – Year 

2/Planning for Restructuring (PFR)  

   NCLB Restructured – 
Year 2     

School Requiring 
Academic Progress 
(SRAP) – Year ___  

 

Elementary/Middle Level  Secondary Level  

ELA:   ELA:  IGS 

Math:   Math:  IGS 

Individual 
Subject/Area 
Ratings  

Science:   Grad. Rate:   
Pending  

This school’s Adequate Yearly Progress (AYP) determinations for each accountability measure:  

Elementary/Middle Level  Secondary Level  

Student Groups  ELA  Math  Science  ELA  Math  Grad. Rate  

All Students     IGS  IGS Pending 

Ethnicity        

American Indian or Alaska 
Native  

      

Black or African American     √SH  

 

√SH  

 

 

Hispanic or Latino     √SH  

 

√SH  

 

 



   

NCLB/SED SCHOOL-LEVEL ACCOUNTABILITY SUMMARY  

Asian or Native Hawaiian/Other 
Pacific Islander  

   - -  

White     - -  

Multiracial        

Other Groups        

Students with Disabilities     - -  

Limited English Proficient     - -  

Economically Disadvantaged     √SH  

   

√SH  

   

 

Student groups making AYP 
in each subject  

   4 4  

Key: AYP Status  

√  Made AYP  X  Did 
Not 
Make 
AYP  

X*  Did Not Make AYP Due to Participation Rate Only 

√SH  Made AYP Using 
Safe Harbor 
Target  

-  Insufficient Number of Students to Determine AYP Status  

Note: NCLB/SED accountability reports are not available for District 75 schools.  

 
CHILDREN FIRST ACCOUNTABILITY SUMMARY  

Progress Report Results – 2007-08  Quality Review Results – 2007-08  

Overall Letter Grade  B  Overall Evaluation:  School is Proficient 

Overall Score  Proficient Quality Statement Scores:   

Category Scores:   

School Environment  
(Comprises 15% of the Overall 

8.1 

 

Quality Statement 1: Gather Data  This area of school's 
work is proficient  



   

Score)   Quality Statement 2: Plan and Set 
Goals  

  This area of 
school's work is well 
developed.  School Performance  

(Comprises 30% of the Overall 
Score)  

14.7 

Student Progress  
(Comprises 55% of the Overall 
Score)  

33.5 

Quality Statement 3: Align 
Instructional Strategy to Goals  

This area of the 
school's work is 
proficient 

Additional Credit  6 

Quality Statement 4: Align 
Capacity Building to Goals  

This area of school's 
work is well 
developed. 

Quality Statement 5: Monitor and 
Revise  

This area of the 
school's work is 
proficient. 

Note: Progress Report grades are not yet available 
for District 75 schools.  

 

 



   

Section IV: Needs Assessment  
 
Directions: Conduct a comprehensive review of your school’s educational program informed by the most current 
quantitative and qualitative data available regarding student performance trends and other indicators of progress. Include 
in your needs assessment an analysis of information available from New York State Education Department and New York 
City Department of Education accountability and assessment resources, i.e., School Report Cards, Progress Reports, 
Quality Review and Quality Review Self-Assessment documents, periodic assessments, ARIS, as well as results of 
Inquiry Team action research, surveys, and school-based assessments. (Refer to your school’s Demographics and 
Accountability Snapshot in Part B of Section III.) It may also be useful to review the schools use of resources: last year’s 
school budget, schedule, facility use, class size, etc.  
 
After conducting your review, summarize in this section the major findings and highlights of your school’s strengths, 
accomplishments, and challenges. Consider the following questions:  
- What student performance trends can you identify?  
 
In most measures of the New York City Progress Report, the Academy of Urban Planning has made gains, and in many of 
the metrics our school has made significant gains.   
To begin, our graduation rate increased 6.5% and our weighted diploma rate increased 24.1%.  The percentage of students 
earning 10 or more credits in their first year increased 29.5% and second year increased 16%.  The percent of students 
earning 10 or more credits in their third year decreased 5.1%.  
Our weighted Regents pass rates increased  in all areas as well, beginning with a .41 increase in ELA, .38 in Math, .06 in 
Science, .50 in US History, and .46 in Global History Regents exams.  
Student attendance, on the other hand, has decreased over the years at AUP.   
 
- What have been the greatest accomplishments over the last couple of years?  

 Developed an exemplary theme integration program in our school that includes class projects, elective courses, 
service learning opportunities and student internships.  

 In 2006, the American Planning Association awarded us the William H. Whyte Award for innovation in urban 
planning.  

 We are the only high school in the country to offer a full-time, semester long GIS course.  
 AUP students have presented their urban planning work at conferences in New York, Boston, Chicago and New 

Orleans.  
 Awarded grants from the National Council for the Social Studies, Learn & Serve America, Best Buy and others.  

Students have had service learning experiences including planting daffodils in the neighborhood and planning and 
painting a mural.  

 Developed a capstone course entitled “Senior Seminar on Democracy and Leadership”, which engages students in 
discussions and analysis of democratic foundations and current community issues.  

 Ninety-five percent of seniors in College Summit courses have applied to college.  
 Instituted a variety of engaging student events and extra-curricular activities such as; Black History Celebration, 

Latino Heritage Celebration, Campus Field Day, Poem in Your Pocket Day, Career Day, Homecoming, etc.  
 Provided a week-long summer bridge program for incoming students and their families as well as an annual 

overnight retreat for freshmen.  
 Developed a comprehensive guidance program to address the social and developmental needs of our students.  

Counselors provide workshops and small group meetings on academic advisement, social issues, and college 
preparation.  

 Provided interventions to support our “at risk/high need” student population.  These interventions include credit 
recovery, tutoring, Saturday school, attendance outreach, home visits, referrals to external agencies, and 
individual or small-group counseling.  

 Established an Instructional Cabinet that meets weekly to discuss instructional challenges and create plans to 
increase academic rigor.   

 Established Grade Teams that meet weekly to plan grade policies, analyze available student data and collaborate 
on units of study.  Grade Team meetings are facilitated by grade leaders.  

 Established a new teacher orientation program that includes weekly meetings and class visits facilitated by a 
veteran teacher/coach.  

 Developed various opportunities for teacher leadership.  
 Integrated technology into many classes including math, science, social studies and ELA.   Teachers have created 



   

class blogs and some teachers communicate with students via internet to discuss assignments.  
 Established an attendance team to address low daily student attendance.  This team has been able to increase 

student attendance an average of five percentage points from last year’s numbers.  
 Implemented a number of activities to increase parental involvement including: Awards ceremonies, weekend 

activities and workshops, parent/teacher conferences, and cultural trips.  
   
What are the most significant aids or barriers to the school’s continuous improvement?  
 

 Need to provide effective instructional supports to the large amount of entering students with inadequate literacy 
and numeracy skills.  

 Need to address low regents passing rates.  
 Decreased school funding due to conclusion of grant cycle and cessation of new school money.  
 Lack of available classrooms in designated space on the campus.  
 Student conflicts with school safety.  School safety does not contribute to maintaining a positive school tone.  
 Addressing the needs of students with Individualized Educational Plans in a small school with a limited number of 

courses and teachers.  
 High percentage of teachers with less than 3 years of experience.  
 Overcoming historically low high school graduation rate of former large high school in which we are housed.  
 Lack of parental involvement  
 Working with teachers towards high levels of student engagement and development of dynamic classes.  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 



   

Section V: Annual School Goals  
 
Directions: Based on the findings and implications from the comprehensive needs assessment (Section IV), determine 
your school’s instructional goals for 2008-09 and list them in this section along with a few phrases of description. The 
resulting list should include a limited number of goals (5 is a good guideline), and the list as a whole should be a clear 
reflection of your priorities for the year. Good goals should be SMART – Specific, Measurable, Achievable, Realistic, and 
Time-bound.  
Notes: (1) In Section VI of this template, you will need to complete an “action plan” for each annual goal listed in this 
section. (2) Schools designated for improvement (SINI/SRAP/SURR or received a D or F on the Progress Report) must 
identify a goal and complete an action plan related to improving student outcomes in the area(s) of improvement 
identification. (3) When developed, Principal’s Performance Review (PPR) goals should presumably be aligned to the 
school’s annual goals described in this section.  
 
 



   

Section VI: Action Plan  
 
Directions: The action plan should be used as a tool to support effective implementation and to evaluate progress toward 
meeting goals. Use the action plan template provided below to indicate key strategies and activities to be implemented for 
the 2008-09 school year to support accomplishment of each annual goal identified in Section V. The action plan template 
should be duplicated as necessary. Reminder: Schools designated for improvement (SINI/SRAP/SURR or received a D or 
F on the Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the 
area(s) of improvement identification.  

Subject/Area (where relevant):   Safety & Respect 

 
Annual Goal # 1  
Goals should be SMART – Specific, Measurable, 
Achievable, Realistic, and Time-bound.  

 
By June 2009 there will be a 10% decrease in the amount of safety and 
discipline infractions committed by students, as measured by OORS 
report summaries.      

Action Plan  
Include: actions/strategies/activities the school 
will implement to accomplish the goal; target 
population(s); responsible staff members; and 
implementation timelines.  

 
Parents will volunteer to monitor locker rooms and the cafeteria.  School 
safety agents and school personnel will increase patrols on the 1st and 2nd 
floors.  The office of the Campus Manager, accompanied by school safety 
will increase the number of sweeps to three times a week.   

Aligning Resources: Implications for Budget, 
Staffing/Training, and Schedule Include 
reference to the use of Contracts for Excellence 
(C4E) allocations, where applicable.  

 
Guidance workshops to be conducted in classrooms on respect and caring 
for our community.   Workshops will be held twice a semester.  

Indicators of Interim Progress and/or 
Accomplishment  
Include: interval of periodic review; 
instrument(s) of measure; projected gains  

 
Monthly review of student incidents at school safety committee 
meetings.   We will also look at the learning environment survey for 
evidence of improvement.  



   

 
 

Subject/Area (where relevant):  Attendance 

 
# 2 

Goals should be SMART – Specific, Measurable, 
Achievable, Realistic, and Time-bound.  

 
By June 2009, the overall student attendance rate as recorded in ATS for 
all students for the year will increase by 4% for the 2008-2009 school 
year.    

Action Plan  
Include: actions/strategies/activities the school 
will implement to accomplish the goal; target 
population(s); responsible staff members; and 
implementation timelines.  

The Attendance team will meet weekly to address student attendance.   

• The first and third Friday of the month will focus on the 
attendance issues for Grade 9/10.   

•  The second and fourth Friday of the month will be to focus on 
the attendance issues for Grade 11/12.   

• Grade team leaders and grade Guidance Counselors will attend 
their specific grade meeting.   

• Attendance teacher and Family Assistant will be assigned to do 
home visits on a daily basis.  ILOG will be used on a daily basis 
to record outcome of visits and student conferences with 
parents.   

• Students will be divided into sub-groups based on the grade 
team's preference.  Each teacher on the grade team will be 
assigned an equal number of students.  Teachers will conduct 
outreach each time the student is absent or cutting and record 
interventions on Teacherease and on the Grade Team Attendance 
Log.   

• Attendance log information will be discussed at attendance 
meetings.   

• Parents of students with attendance at 60% or less on a monthly 
basis will receive a letter to meet with administration.  Guidance 
Counselors will also focus on LTAs.  

• A team of teachers will do home visits one a month for students 
who have 60% attendance or less and did not attend meeting 
with administration.  

Aligning Resources: Implications for Budget, 
Staffing/Training, and Schedule Include 
reference to the use of Contracts for Excellence 
(C4E) allocations, where applicable.  

• Per-session will be paid to those teachers doing home visits once 
a month.  

•  We have decided to use circular six time for teacher 
collaboration around student achievement, instruction and 
student attendance.  In addition, we have a dedicated guidance 
counselor for each grade level to attend the attendance meeting 
every other week.  

Indicators of Interim Progress and/or 
Accomplishment  
Include: interval of periodic review; 
instrument(s) of measure; projected gains  

•   Review of monthly 100% attendance - proving 
monthly incentives to students  

• Bi-weekly review of the RSAL report from ATS to make 
comparisons from previous report  

• Monthly review of the RYIS to discuss year to date attendance 
rate interval  



   

 

Subject/Area (where relevant):  Credit Accumulation in Third Year 

 
Annual Goal # 3  
Goals should be SMART – Specific, Measurable, 
Achievable, Realistic, and Time-bound.  

By June 2009, 80% of all 11th graders will earn 10 credits or more 
each year as recorded in HSST custom reports tallying credit 
accumulation on transcripts. 

Action Plan  
Include: actions/strategies/activities the school 
will implement to accomplish the goal; target 
population(s); responsible staff members; and 
implementation timelines.  

The 11th grade teachers meet regularly as a team to discuss 
interventions and outreach and review progress toward our goals. 
 Student progress is monitored by guidance and A.P. monthly and by 
the 11th grade team at the beginning, middle and end of each marking 
period.  Students making inadequate progress are categorized by area 
of need and specific out reach and interventions are performed in the 
areas of attendance and lateness, motivation and behavior and ability 
level.  11th grade teachers collaboratively perform interventions with 
support from guidance.  In addition, guidance monitors progress of 
holdover students who fall are third year students and plans for 
appropriate interventions.  

Some interventions that have been and will be implemented are:  

   

• weekly lunch time study hall staffed by all 11th grade 
teachers  

• individual teacher - student mentoring  
• celebrations for good attendance  
• Junior Day to highlight the importance of success in 11th 

grade  
• small group interventions   

Aligning Resources: Implications for Budget, 
Staffing/Training, and Schedule Include 
reference to the use of Contracts for Excellence 
(C4E) allocations, where applicable.  

Teachers meet by grade team twice weekly to monitor student 
progress and review and revise goal.  As a school, we have decided to 
use circular six time for teacher collaboration around student 
achievement and instruction.  In addition, we have a dedicated 
guidance counselor for each grade level and the counselor also 
attends the semi-weekly meetings.  One 11th grade teacher serves as 
the grade team leader.  That teacher receives 1 comp period as well as 
bi-monthly professional development in grade team facilitation.  

Indicators of Interim Progress and/or 
Accomplishment  
Include: interval of periodic review; 
instrument(s) of measure; projected gains  

Student progress is monitored by guidance and A.P. monthly and by 
the 11th grade team at the beginning, middle and end of each marking 
period.  Grade reports are analyzed at the end of each marking period 
and term. Monthly and mid-term data is measured from Teacherease, 
our online grading program.  Data is compared over time to look for 
progress and trends.  Marking period and term data is also analyzed in 
conjunction with overall credit accumulation data to look for progress 
and trends. 



   

 
 
 

Subject/Area (where relevant):  Graduation Rate 

 
Annual Goal # 4  
Goals should be SMART – Specific, Measurable, 
Achievable, Realistic, and Time-bound.  

 
By June 2009 the overall graduation rate for the school will 
increase 10%, with 50% of all diplomas granted being regents 
diplomas.   

Action Plan  
Include: actions/strategies/activities the school 
will implement to accomplish the goal; target 
population(s); responsible staff members; and 
implementation timelines.  

 
The twelfth grade team will meet weekly to discuss student 
progress.  Teachers will share concerns about students in danger 
of not graduating.   Counselor will meet with each family to 
discuss a plan for graduation.   Students will be offered options 
for credit recovery.   Additionally students will be offered 
preparation for the January 2009 regents.  Students who scored 
between a 55-64 will be targeted for a re-take of their exams.  

Aligning Resources: Implications for Budget, 
Staffing/Training, and Schedule Include 
reference to the use of Contracts for Excellence 
(C4E) allocations, where applicable.  

Per session funds will be used to pay for tutoring and credit 
recovery options.  Teachers and Guidance counselors will 
provide services to students during the school day.  

Indicators of Interim Progress and/or 
Accomplishment  
Include: interval of periodic review; 
instrument(s) of measure; projected gains  

Progress reports from Teacher-ease, report card grades, mock 
assessments. 



   

Subject/Area (where relevant):   Science 

 
Annual Goal # 5  
Goals should be SMART – Specific, 
Measurable, Achievable, Realistic, and 
Time-bound.  

  The number of students achieving a score of 65% or above on their 
designated Science Regents exam will increase by 5% in each cohort by June 
2009.  

Action Plan  
Include: actions/strategies/activities 
the school will implement to 
accomplish the goal; target 
population(s); responsible staff 
members; and implementation 
timelines.  

The science department will implement the Essential Elements of Instruction 
and use the brain-research-based components of a lesson to improve science 
instruction.  

The science department will meet weekly on Fridays during 4th period to 
collaborate around instructional initiatives.  

The science department will conduct intervisitations and conduct lesson 
studies.  

All science department members will become members of the National 
Science Teachers Association and the Science Teacher publication will 
become the basis for  

The science department will network online by creating a Google Group, 
where resources, websites, lesson plans, calendars, curriculums, teaching tips 
and planning meetings will be shared.  

All science department members will attend at least 3 outside professional 
development activities or conferences.  

All science department members will conduct intervisitations outside AUP in 
their subject areas.  

 AUP's inquiry team will focus on 10th grader's nonfiction comprehension 
skills, which will assist in the Earth Science content area.  

Aligning Resources: Implications for 
Budget, Staffing/Training, and 
Schedule Include reference to the use 
of Contracts for Excellence (C4E) 
allocations, where applicable.  

- We will create an Earth Science Regents Preparation course during the day 
for the members of the graduating cohort.  

- We will continue to have 5 sections of Earth Science and Living 
Environment, to keep class sizes to a mininum.  

Indicators of Interim Progress 
and/or Accomplishment  
Include: interval of periodic review; 
instrument(s) of measure; projected 
gains  

- We will review course passing rates at the end of each marking period.  

- We will review Midterms and review item analysis on cumulative exams and 
midterms.  

- We will review January Regents exam scores. 



   

REQUIRED APPENDICES TO THE CEP FOR 2008-2009  
 

 
Directions: All schools must complete Appendices 1, 2, 3, 7 & 8. All Title I schools must complete Appendix 4. All schools 
identified under NCLB or SED for School Improvement, including Title I Schools in Need of Improvement (SINI) – Year 1 
and Year 2, Title I Corrective Action (CA) Schools, NCLB Planning for Restructuring Schools, NCLB Restructured 
Schools, and Schools Requiring Academic Progress (SRAP), must complete Appendix 5. All Schools Under Registration 
Review (SURR) must complete Appendix 6. Note: Please refer to the accompanying CEP Guide for specific CEP 
submission instructions and timelines.  

 
APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM – SED 
REQUIREMENT FOR ALL SCHOOLS  
 
APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS – NCLB/SED 
REQUIREMENT FOR ALL SCHOOLS  
 
APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION – CHANCELLOR’S 
REGULATIONS FOR ALL SCHOOLS  
 
APPENDIX 4: NCLB REQUIREMENT FOR ALL TITLE I SCHOOLS  

 
APPENDIX 5: NCLB/SED REQUIREMENTS FOR SINI AND SRAP SCHOOLS  

 
APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR)  
 
APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEMWIDE CURRICULUM AUDIT 
FINDINGS – REQUIREMENT FOR ALL SCHOOLS  
 
APPENDIX 8: CONTRACT FOR EXCELLENCE (CFE) SCHOOL-BASED EXPENDITURES FOR 2008-09 – 
SED REQUIREMENT FOR ALL SCHOOLS  

 
 
 
 
 



   

Appendix 1: Academic Intervention Services (AIS) Summary Form  
 

New York State Education Department (SED) requirement for all schools  
 
Part A. Directions: On the chart below, indicate the total number of students receiving Academic Intervention Services (AIS) in each area listed, for each 
applicable grade. AIS grade and subject requirements are as follows: K-3: reading and math; 4-12: reading, math, science, and social studies. Academic 
Intervention Services include 2 components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or student support 
services needed to address barriers to improved academic performance such as services provided by a guidance counselor or social worker. Note: Refer to the 
District Comprehensive Educational Plan (DCEP) for a description of district procedures for providing AIS.  
 

ELA  Mathematics  Science  Social Studies 

At-risk 
Services: 
Guidance 
Counselor  

At-risk 
Services: 
School 

Psychologist  

At-risk 
Services: 

Social Worker 

At-risk  
Health-related 

Services  Gra
de  

# of Students 
Receiving AIS  

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS 

# of Students 
Receiving AIS  

9   
80 

 
100 65 75 125 6 11 1 

10   
25 

 
40 20  

25 130 2 9 2 

11  100 56  
27 

 
25 95 3 13 4 

12   
25 25 30 50 90 5 4  

   
Identified groups of students who have been targeted for AIS, and the established criteria for identification:  

• Students in Grades K – 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other identified 
assessments, or who have been identified as potential holdovers.  



   

• Students in Grades 4 – 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and social 
studies assessments.  

• Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments.  
• Students in Grades 10 – 12 who scored below the approved passing grade on any Regents examination required for graduation in English language arts, 

mathematics, science, and social studies.  



   

Part B. Description of Academic Intervention Services  
 

Name of Academic 
Intervention Services (AIS)  

Description: Provide a brief description of each of the Academic Intervention Services (AIS) indicated in column one, 
including the type of program or strategy (e.g., Wilson, Great Leaps, etc.), method for delivery of service (e.g., small 
group, one-to-one, tutoring, etc.), and when the service is provided (i.e., during the school day, before or after school, 
Saturday, etc.).  

ELA:  Double period Ramp-Up English curriculum is used for identified population of struggling readers.  This intervention 
takes place during the school day. The Inquiry Team has identified literacy skills as their primary area of focus for this 
school year.  Small group instruction is held at lunch for fifteen students who we have identified as struggling in this area.   
Our school has opened a Wilson reading course to support students in need of intense reading instruction.  Regents review 
courses are held during the day, for which students who have not passes the examination are scheduled.  We have 
increased the number of sections of 11th grade ELA, to provide smaller class sizes and more targeted instruction in 
preparation for the ELA regents examination. 

Mathematics:  PM and Saturday School math classes are held for small group instruction.  Lunch time tutoring sessions are also held for 
students in need.  A Special Education teacher serves as a team teacher in classes were students' IEPs require collaborative 
team teaching. Students receive a double period of mathematics in the 9th grade.  Regents review courses are held during 
the day, for which students who have not passes the examination are scheduled. English Language Learners have been 
provided with a team-teaching model for additional support in the 10th grade.  Our 11th grade mathematics course provides 
a spiral approach for students who are not in the Honors section; these students are continually prepared to score even 
higher on their Regents exams. 

Science:  PM and Saturday classes are held for a small group of students who are struggling with the Earth Science curriculum.  The 
Inquiry Team has identified the Earth Science curriculum as particularly difficult for our student population and folding 
the literacy skills with the Science curriculum.  Lunch time tutoring sessions are also held for students in need. Regents 
review courses are held during the day, for which students who have not passes the examination are scheduled.  We have 
opened an additional section of Living Environment in an effort to reduce class size for more personalized instruction in 
the 9th grade. 



   

Social Studies:  PM and Saturday classes are held for students in need of tutoring for the Geography and Global History Regents exam.  
RCT prep classes are offered for students with an IEPs.   A Special Education teacher serves as a team teacher in classes 
were students' IEPs require collaborative team teaching.  Lunch time tutoring sessions are also held for students in 
need. Regents review courses are held during the day, for which students who have not passes the examination are 
scheduled.  We have opened up an additional section of 9th grade Global History to provide all students with reduced class 
sizes.  English Language Learners have been provided with a team-teaching model for additional support in the 9th grade. 

At-risk Services Provided by 
the Guidance Counselor:  

Counselors push into classrooms to provide academic and social counseling regularly for all students.  Counselors provide 
one-on-one intervention services throughout the school day for those students in need.  Counselors are critical in 
maintaining relationships with parents as to the student’s progress and needs.  Guidance Counselors also facilitate 
mediation services when the situation requires.  Counselors also work with students and teachers to set goals and 
periodically update goals.  All 9th grade students participate in small group Advisory classes at least twice per week, where 
social, emotional, and academic issues are addressed.   Counselors meet with all teachers on the grade level twice per 
week to both support and provide support for students in need. 

At-risk Services Provided by 
the School Psychologist:  

The psychologist updates and maintains students' IEPs.  Psychologist also provides one-on-one counseling for students in 
need.  Psychologist also serves as a liaison between guidance department, teachers, and parents.  Psychologist has met and 
trained guidance department as well as Instructional Support Specialists in school-related issues and concerns. 

At-risk Services Provided by 
the Social Worker:  

Social worker provides similar services as the guidance counselors including goal setting, one-on-one counseling, and 
mediation services.  The social worker places a stronger emphasis on parental outreach a serving as a liaison between 
classroom teachers and parents.  Social Worker has met and trained teachers and counselors in school-related issues and 
concerns. 

At-risk Health-related 
Services:  

Our health services include clinic referrals to those in need.  Counselors will also help students and parents access the 
Department of Health to ensure they receive necessary services.  



APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS - CONTINUED 

   

APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS (ELLs) 

 
NCLB/SED requirement for all schools 

 

Part A: Language Allocation Policy (LAP) – Attach a copy of your school’s current year (2007-2008) LAP to this 
CEP. 

Narrative for Language Allocation Policy 2008-2009 

 
Academy of Urban Planning is a New Visions High School that was formed in July 2003 as a part of the New Century 
High School Initiative.  The proposal for this small learning community was developed by a team of educators, parents, 
students, consultants and the Brooklyn Center for the Urban Environment, our lead partner.  We are currently in the 
sixth year of our school’s implementation.  We serve ninth through twelve graders.  Our school is located in the 
Bushwick High School Campus, which is in the heart of the Bushwick community in Brooklyn.  Most of our students 
come from the surrounding Bushwick area, though a few live in other communities in Brooklyn such as Flatbush, 
Canarsie and Crown Heights.  Many of our students are from households were Spanish is the primary language. Our 
school population consists of 61% Hispanic, 37% black, 1.5% white and 1% Asian.    

Academy of Urban Planning has organized its ESL program to implement CR Part 154 regulations and the No Child 
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Left Behind Initiative.  Academy of Urban Planning is a Title I and Title III school.   This funding helps sustain and 
ensure that ELLs receive the appropriate services in order to meet or exceed all state, city, and content standards.   ESL 
services have been organized to reflect current scientifically based research and practices.   

The Academy of Urban Planning, which is in its sixth year, focuses on a variety of scientifically based methodologies 
used by teachers to provide intensive instruction to our LEP/ELL students who are working towards a high school 
regent’s diploma.  Students are engaged in challenging group and individual projects focusing on solving real-life 
problems, the development of a mutual respect culture and school-wide accountability to high standards for 
achievement.  Our lead partner is the Brooklyn Center for the Urban Environment.  Brooklyn Center for the Urban 
Environment (BCUE) was founded in 1978 with the mission to redefine environmental education in New York City.  
This agency was our fiscal agent for the New Visions grant money.  They also provide us with professional 
development, technical assistance, and student programming and curriculum development services.  We have also 
engaged Clearpool Educational Center as a collaborating partner.  Clearpool operates year-round as an outdoor 
education center, a conference center and a retreat site, providing both environmental science and adventure-based 
programming for children and adults.  They assist us with short and long term planning, professional development, 
student services and implementation of project-based activities.  We have also established a relationship with New York 
University’s Robert F. Wagner School of Public Service.  Students from NYU work with our teachers to plan urban 
planning projects.  They also commit to conducting workshops with students around urban planning issues on a weekly 
basis.  Brooklyn College has an on-site program which provides services to each of the schools in the Bushwick High 
School campus.  We have developed a partnership with the Municipal Arts Society.  This organization has provided 
student and staff training on the use of Geographic Information Systems and their www.myciti.org website.  They have 
facilitated internships for Academy of Urban Planning students at Community Boards 4 and 5.    

After reviewing the Parent Survey and Program Selection form for the last two years, the trend in program 
choice that parents have been requesting is English as a Second Language.  During the 2006-2007 school 
year, we had a total of 4 newly enrolled ELLs and all parents requested ESL as their primary choice.  After 
reviewing the parent survey and program selection form for the 2007-2008 school year, we had a total of 4 
newly enrolled ELLs.  All parents requested ESL as their number one choice.    In selecting an appropriate 
placement, the school provides a parent orientation session where program placement options are presented 
with clarity and objectivity.  The meeting focuses on orienting the parents to the school system and explains 
program options in their home language.  A video is also presented in the parent’s home language which 
provides information on the new reorganization of the Department of Education and right to chose educational 
options for their child, an explanation of the state and city standards, the core curriculum, assessments, student 
expectation and school program requirements.   Parents are also provided with a brochure in their home 
language that explains the three program models that are provided in New York City Department of 
Education: Transitional Bilingual Education Programs, English as a Second Language Programs and Dual 
Language Programs.  Parents are then given a Parent Survey and Program Selection form to fill out after they 
had made an informed program choice on the program they feel it’s best for the incoming student.  This 
process is repeated when a new student is enrolled at the school. 

 The Academy of Urban Planning provides a Free Standing ESL program and a Push-In model.  Our program 
provides instruction in English with native language support, emphasizing English language acquisition.   
Instruction is provided by three certified ESL teachers.  The ESL teachers work with ELLs during content 
instruction in collaboration with regular classroom teachers to provide language acquisition and vocabulary 
support while retaining content instruction time. The three ESL teachers have participated in the 30 hours of 
Quality Teaching for ELLs (QTEL) professional development provided by West Ed. and Dr. Aida Walqui.  
We also have one Foreign Language teacher who provides instruction in Spanish.  A copy of all ESL and 
Foreign Language teachers is on file with the school’s payroll secretary.  The ESL teachers provide 540 
minutes per week of ESL instruction for the beginning students in English language acquisition, 360 minutes 
a week for intermediate students and 180 minutes a week for the advanced students as mandated by CR Part 
154 for three periods a day. Advanced students also receive 180 minutes of ESL instruction on a weekly basis.  
The ESL teachers provide a push in model in the content area classes, two to three periods a day, to provide 
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the mandated services to our ELL students. 

 The ESL teachers plan collaboratively with content area teachers on the use ESL methodologies/strategies to 
assist the ELL population in the class.  ELL students are developing academic English Language Arts skills 
while receiving content area credit.  Our ESL students receive instruction in English using ESL scaffolding 
strategies (modeling, bridging, contextualization, schema building, text representation, and metacognitive 
development) throughout the content areas which are closely related to the Zone of Proximal Development 
(Vygotsky).  Students are assisted by others so that they are able to achieve more than he or she would be able 
to achieve alone.     

To better serve our ELL population,  beginning and low intermediate students will focus on English language 
acquisition through literacy in the content areas with the use of ESL strategies/methodologies while the high 
intermediate and advanced will focus on reading and writing.   

The ESL program utilizes data from various alternative sources to determine students’ strengths and areas of 
concern. Through careful analysis of last years data the NYSESLAT scores, cohorts are being developed for 
additional support.  

In grade 9 thru 12, the students showed higher scores in the receptive modalities of listening and reading as 
opposed to the expressive modalities of speaking and writing where they produced lower scores.  It is noted 
that for second language acquisition, these progressions are conducive to the assimilation of the target 
language (Cummins).  

The preponderance of the students at the Academy of Urban Planning in grades 9 thru 12 scored at the 
intermediate level of the NYSESLAT. 

We have designed and implemented in the Free-Standing ESL Program and the ESL Push-In model a clear 
and present focus on the diversified needs of our ELL students with regards to the four language modalities of 
listening, speaking, reading, and writing.  The ESL program seeks to provide our English language learners 
complete accessibility to a standards based academic curriculum that parallels that of English proficient 
students.  Differentiated instruction with the use of the NYSESLAT data will be used in all content areas to 
drive instruction.   

It is of utmost importance that we focus on the language modality of writing to better prepare our ELLs for the 
New York State Regents and the new SATs in preparation for college. 

Many of our ELLs the Academy of Urban Planning with minimal exposure to computers.  The goal of this 
class is to introduce students to computer fundamentals using real world exercises with an emphasis on 
architectural and graphic design.  Technology class units include Microsoft Office, Google Sketchup, Web 2.0 
applications and Adobe Photoshop. 
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The professional development plan for our school personnel at the Academy of Urban Planning will 
include:  

 

 

The professional development plan for our school personnel who will need the 7.5 hours in 
strategies for teaching ELLs as per Jose P. is as follows: 

 

TITLE DATE 
Social  Language vs. Academic Language             (2 hours) August 29, 2008 

ESL Strategies in the Content Areas                    (3 Hours) February 2, 2009 

Teaching Academic Language for the Regent’s Examinations    
(2.5 hours) 

June 4, 2009 

Special Education Teachers and paraprofessionals will attend professional development provided by the NYC 
Department of Education to complete the ten hours mandated for these staff members. 

We have instituted a Saturday ESL Academy for our ELL students based on the New York State ESL 
Learning Standards.  Based on the Grade 9 thru 12 results of the language modality of writing, we have 
planned for a Saturday writing program which commenced during the month of October 2008.  Lower 
performance in the writing component of the NYSESLAT implies that our and instructional focus must be 
modified. Our instructional policy must now focus more on the writing component.  We will establish a 
successful writing program by implementing the following practices: 

Title Date 
Differentiated Instruction Study Group November 17, 2008 and every other 

Tuesday 

Demystifying ELL Data November 17; November 18; 
November 26, 2008 

Language Allocation Policy December 10, 2008 

SIFE Diagnostic October 8, 2008 

Maximizing Success for Adolescent ELLs: Developing Academic Language 
and Content 

March 23, 2009 

 

Preparing ELLs for the English Language Arts (ELA) regents December 22, 2008 

Using Online Resources and Integrating Technology in ESL Instruction February, 23, 2009 

Regents’ Examinations and the ESL Student January 5, 2009 

Inquiry and Analysis of the Language Demands for ELLs in Science December 8-10,2008  

 February 2-4,2009 
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 Conducting explicit instruction of skill.  Students will write often and use their peers in the 
classroom as their audience.  Students will work with partners to plan, write edit and to provide each 
other with feedback.  By examining each other’s work, students have the opportunity to learn new 
words, and understand the mechanics of writing. 

 Setting classroom protocols.  The focus will be on the protocols of writing.  Activities will include 
the understanding of the writing process, rules and routines of writing.  Students will be taught what 
to do during the editing stage and conferencing.  We will stress the use of dictionaries and 
highlighters for editing.  Students will be asked to keep a notebook with thoughts, quotes and notes 
for future writing. The teachers will manage time within the diverse writing activities, but also 
incorporating writing across the curriculum.  There will also be a computer corner with directions for 
accessing programs, the internet and word processing programs. 

 Set high standards for writing.  Although we implement all the learning standards in our ESL 
class, we also need to challenge every child with an enriched curriculum, which includes direct 
instruction on all the protocols and skills on how to be a successful writer. 

 Focusing on vocabulary development.  To increase vocabulary students will be engaged in 
enriched story-related writing. 

 Implementing a differentiated assessment process.  Based on the level of second language 
proficiency, each child will have a differentiated growth plan and there will be more teacher and 
student reflection and debriefing. 

 Use rubrics and self-evaluation.  The teacher will incorporate a writing rubric to assess level of 
proficiency in topics taught and they will utilize self-evaluation for self-discovery. 

The learning environment in the ELL classrooms will display teacher and student generated charts 
and graphs.  Instructional materials will be available, as well as classroom libraries. Word walls for 
all content areas will be displayed and each child will have reading logs and writing journals.  
Student work will be organized in work folders and prominently displayed in all areas of the 
cooperative learning environment.  

 

Part B: CR Part 154 (A-6) Bilingual/ESL Program Description 

Type of Program:   ___Bilingual   _x__ ESL   ___ Both            

Number of LEP (ELL) Students Served in 2007-08:   74 

Instructional Program (including brief description of program, # of classes per program, language(s) of 
instruction, instructional strategies, etc): 

 Academy of Urban Planning is a New Visions High School that was formed in July 2003 as a part of the New Century 
High School Initiative.  The proposal for this small learning community was developed by a team of educators, parents, 
students, consultants and the Brooklyn Center for the Urban Environment, our lead partner.  We are currently in the 
sixth year of our school’s implementation.  We serve ninth through twelve graders.  Our school is located in the 
Bushwick High School Campus, which is in the heart of the Bushwick community in Brooklyn.  Most of our students 
come from the surrounding Bushwick area, though a few live in other communities in Brooklyn such as Flatbush, 
Canarsie and Crown Heights.  Many of our students are from households were Spanish is the primary language. Our 
school population consists of 61% Hispanic, 37% black, 1.5% white and 1% Asian.    

Academy of Urban Planning has organized its ESL program to implement CR Part 154 regulations and the No Child 
Left Behind Initiative.  Academy of Urban Planning is a Title I and Title III school.   This funding helps sustain and 
ensure that ELLs receive the appropriate services in order to meet or exceed all state, city, and content standards.   ESL 
services have been organized to reflect current scientifically based research and practices.   

The Academy of Urban Planning, which is in its sixth year, focuses on a variety of scientifically based methodologies 
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used by teachers to provide intensive instruction to our LEP/ELL students who are working towards a high school 
regent’s diploma.  Students are engaged in challenging group and individual projects focusing on solving real-life 
problems, the development of a mutual respect culture and school-wide accountability to high standards for 
achievement.  Our lead partner is the Brooklyn Center for the Urban Environment.  Brooklyn Center for the Urban 
Environment (BCUE) was founded in 1978 with the mission to redefine environmental education in New York City.  
This agency was our fiscal agent for the New Visions grant money.  They also provide us with professional 
development, technical assistance, and student programming and curriculum development services.  We have also 
engaged Clearpool Educational Center as a collaborating partner.  Clearpool operates year-round as an outdoor 
education center, a conference center and a retreat site, providing both environmental science and adventure-based 
programming for children and adults.  They assist us with short and long term planning, professional development, 
student services and implementation of project-based activities.  We have also established a relationship with New York 
University’s Robert F. Wagner School of Public Service.  Students from NYU work with our teachers to plan urban 
planning projects.  They also commit to conducting workshops with students around urban planning issues on a weekly 
basis.  Brooklyn College has an on-site program which provides services to each of the schools in the Bushwick High 
School campus.  We have developed a partnership with the Municipal Arts Society.  This organization has provided 
student and staff training on the use of Geographic Information Systems and their www.myciti.org website.  They have 
facilitated internships for Academy of Urban Planning students at Community Boards 4 and 5.    

 The program will service approximately 76 students during the 2008-2009 school year as per the LAB-R and 
NYSESLAT.   The Academy of Urban Planning follows these procedures for identifying potential ELLs.  The HLIS is 
given to all students who are entering for the first time a New York City public school.  If the home language is other 
than English or student’s native language is other than English a formal interview is conducted by pedagogues in the 
student’s native language.  Parents who need language assistance in other than the languages that are not spoken at the 
school, the parent coordinator will contact the NYC Department of Education Translation and Interpretation Unit for 
assistance in conducting the formal interview.  After formal interview with the student and parent and review of the 
HLIS, and student is identified as a speaker of a language other than English, the Language Assessment Battery-Revised 
(LAB-R) is administered in the first 10 days of attendance at the school.  If the student scores at Beginning, 
Intermediate or Advanced level is identified as Limited English Proficient (LEP).  Student is then placed in appropriate 
program.  Students will then receive an annual assessment.  The assessment is the New York State English as a Second 
Language Achievement Test (NYSESLAT).  If the student scores at Beginning, Intermediate or Advanced level student 
continues services.  Students scoring at the proficient level, student is no longer LEP and student enters general 
education program. 

Students receive English as a Second Language instruction with native language support based on the student’s 
proficiency level as mandated by CR Part 154.   Students receive instruction in the four language modalities of listening, 
speaking, reading and writing.  The overall goal of our program is in the preparation of our ELL students to become 
English proficient as demonstrated in the NYSESLAT and meeting the standards for the New York State Regents 
examinations. 

The Academy of Urban Planning provides a Free Standing ESL program and a Push-In model. During the 2008-2009 
school year, instruction will be provided by three certified ESL teachers.  The ESL teachers will  provide 540 minutes 
per week of ESL instruction for the beginning students in English language acquisition, 360 minutes a week for 
intermediate students and 180 minutes a week of ESL instruction and 180 minutes of ELA instruction  for the advanced 
students as per the Language Allocation Policy and as mandated by CR Part 154.   The ESL teachers will provide a push 
in model in our ELA classes and support services in the content areas to provide services to all LEP/ELL students.  
Teachers will plan collaboratively with content area teachers on the use ESL scaffolding strategies / methodologies to 
assist the ELL population in their classes.  LEP/ELL students will develop academic English Language Arts skills while 
receiving content area credit.  Our ESL students will receive instruction in English using ESL scaffolding strategies 
(modeling, bridging, contextualization, schema building, text representation, and metacognitive development) 
throughout the content areas which are closely related to the Zone of Proximal Development (Vygotsky).  Students will 
be assisted by others so that they are able to achieve more than he / she would be able to achieve alone.    

In our instructional program we have implemented balanced literacy using the Ramp-Up program in which all our 
LEP/ELL students participate.  We have ESL classroom libraries in each of our English and content area classrooms.  
The Academy of Urban Planning has supplemented books provided by the New York City Department of Education 
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with independent reading books purchased by our school.    These supplementary books represent a variety of reading 
levels, student interests and a diversity of authors.  Reading and writing workshop are used in the classrooms.  Teachers 
keep a folder or notebook for each student which contains samples of student writing, pieces in revision and story ideas. 

In support of promoting student literacy we have instituted a number of programs and events which encourage LEP/ELL 
student to reading and writing. Our school participates in cross-age tutoring with three neighboring elementary schools 
and one daycare center.  Our students have published children’s books to share with the elementary school students.  We 
also hold a few literary events throughout the year including open-mic poetry; Urban Word slams and a Poem in Your 
Pocket celebration.  The English department published an anthology of student work for Poem in Your Pocket day.  We 
also have a student-run newspaper that is published monthly.  Our LEP/ELLs fully participate in all the above activities. 

In addition to Ramp-Up to Literacy, we have implemented an Algebra curriculum.  All ninth grade students are 
programmed for two periods of mathematics instruction.  Using the 4-semester pacing plan, math teachers have 
maintained the recommended pace of the course.   Teachers work with the school’s math coach/assistant principal to 
plan assessments and instruction.  All assessments are aligned to the regent’s examination.  LEP/ELL students use T-
183 graphing calculators and other appropriate technology in all their content area classes. 

  Besides taking required courses of Global History and Geography, Living Environment, Math and English Language 
Arts, we also offer courses in Art, Music and Urban Planning to our LEP/ELL students.  This year we piloted two new 
urban courses, Art through Urban Design in New York City and Public Health and the Urban Environment.  Both of 
these courses require students to engage in community study, group learning and demonstration of their knowledge 
through projects and presentations.  LEP/ELL students participate in both courses. 

The Academy of Urban Planning Title III Saturday program for the 2008-2009 school year will provide LEP/ELL 
students with supplemental instruction in a Title III Saturday Instructional Academy.  The Instructional program will 
service LEP/ELLs in grades 9 through 12 who scored at the beginning, intermediate, and advanced levels of the 
NYSESLAT.  Newly enrolled LEP/ELLs who will take the LAB-R will also participate in the Saturday Instructional 
Academy focusing on English language acquisition.  The Saturday Instructional Academy will meet a total of 20 
sessions beginning in October 2008 through May 2009 from 9:00am to 1:00pm with total focus on the January 2008 and 
June 2008 regents after a thorough review of the regent’s data.  During the month of March 2009 we will provide ELL 
students NYSESLAT preparation classes.  NYSESLAT 2008 data will drive instruction.  Group size will be maintained 
at 15 -18 per teacher. There will be a total of three classes for the Saturday Instructional Academy servicing 
approximately 55 to 60 students.  Three certified ESL teachers will provide supplemental instruction in alignment with 
the New York State ESL Learning Standards, the New York State and New York City Content and Performance 
Standards.  There will be one supervisor to supervise the program at no cost to the Title III.  Instruction will focus on 
literacy, mathematics, and content area instruction using QTEL strategies in preparation of the NYSESLAT, New York 
State Regents Examinations; achieving passing grades in all subjects; and meeting all requirements for the NYS 
Learning Standards and the New York City Performance Standards. 

Extracurricular Activities: 

The Academy of Urban Planning provides many extracurricular activities for all students.  Our LEP/ELL 
students are invited to participate in the following activities:  Urban Word; Afro Latin Percussion Class; 
Student Government; Go Green Club; Nutrition Club; Student Newspaper; Dance Club; Art Club; Theater 
Club.  Our LEP /ELLs also participate in our Campus Sports Leagues: Volleyball; Soccer; Bowling; JV 
Basketball; Varsity Basketball and Varsity Baseball.  Our ELL students are very eager to participate in all 
sports.  

II.  Parent/Community Involvement: 

Academy of Urban Planning includes a parent coordinator that works with all parents, including parents of our English 
Language Learners and our Special Needs students.  In this capacity, ELL parents are invited to all Parent Association 
meetings, as well as receiving workshops geared towards ELL issues.  In selecting an appropriate placement, the parent 
coordinator facilitates the parent orientation session during the fall or as needed, where program placement options are 
presented with clarity and objectivity.  The meeting focuses on orienting the parents to the school system and explains 
program options.  A video is presented in the parent’s home language which provides information on the new 
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reorganization of the Department of Education and right to chose educational options for their child, an explanation of 
the state and city standards, the core curriculum, assessments, student expectation and school program requirements.  
Parents are also provided with a brochure in their home language that explains the three program models that are 
provided in our schools: Transitional Bilingual Education Programs, English as a Second Language Programs and Dual 
Language Programs.  All written communication to parents such as notices to attend meetings, progress reports, 
brochures, and flyers are sent home in English and translated to the students’ native language.   

Members of the school learning community will translate written communications and serve as oral interpreters as 
needed.   

Two parent orientations will be conducted during the 2008-2009 school year.  One session will be conducted in the fall 
and the other during the spring session.  Additionally, parents will be offered Saturday workshops and monthly Saturday 
trips with students to the Statue of Liberty, Ellis Island, El Barrio Museum and trips based on their units of instruction.   
Through this we expect parents to become better involved in the school community.  Workshops in the native language 
will also be provided on topics such as: regents’ examinations; school procedures; rights and responsibilities of parents 
and students; the school grading policy; citizenship and immigrant services available to parents in the community.     

Members of the school learning community are asked to translate written communications and serve as oral interpreters 
as needed.   

Two parent orientations will be conducted during the 2008-2009 school year.  One session will be conducted in the fall 
and the other during the spring session.  Additionally, parents will be offered Saturday workshops and a Saturday trip 
with students to the Statue of Liberty, Ellis Island, El Barrio Museum and trips based on their units of instruction.   
Through this we expect parents to become better involved in the school community.  Workshops in the native language 
will also be provided on topics such as: regents’ examaminations; school procedures; rights and responsibilities of 
parents and students; the school grading policy; citizenship and immigrant services available to parents in the 
community.     

Project Jump Start (Programs and activities to assist newly enrolled LEP students): 

Through Project Jumpstart, LEP/ELL parents and students are provided specific support services towards full 
integration into the school community. Support services have included: 

 
 Open House and orientation for incoming 9th grade students, including newly enrolled LEP/ELL students 

and special needs students in May/June 2008 where the ESL teacher and support staff met with 
prospective incoming 9th graders. 

 Bridge Program in August 2008 for all incoming 9th grade students including newly enrolled LEP/ELL 
students. 

 Home visits during the month of July and August 2008 to get better acquainted with newly enrolled 
students and their parents.   Home visits will be done by staff members who speak the parent’s native 
language. 
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Staff Development (2008-2009 activities): 

The Academy of Urban Planning Professional Development program will focus on providing participating teachers 
with scaffolding and differentiated instruction strategies for teaching English Language Learners within the content 
areas. The professional development will be provided by our ESL supervisor and by teacher attendance at the 
Department of Education professional development: 

 
Support Services Provided for ELLs: 
All students, including LEP/ELLs, will be placed in advisory/family groups with a student-staff ratio of 12:1.  Advisory 
will address issues of self-awareness and respect for others through discussion, role-play activities, and readings.  
Students will also be exposed to guest speakers who will address these issues.  In addition, the Academy of Urban 
Planning will contract with organizations such as Global Kids, Inc and NCCJ in order to provide anti-bias workshops 
for all students.    

Students will be identified at risk of failing by the following criteria: daily attendance, first marking period grades, 
teacher anecdotals and parent referrals.  Students in danger of failing will be targeted to receive several support services.  
The school’s bilingual social worker, guidance counselors and parent coordinator will meet with these students and their 
parents individually and in small groups to attempt to uncover the reasons for academic problems.  The team will create 
an individual plan of improvement for those students.  Those students will also be encouraged to attend tutoring 
provided by the school and Brooklyn College.  After-school tutoring will also be offered to LEP/ELL students who 
request help or is referred by a teacher or advisor.  Tutoring will be offered in all content areas.   We will also develop a 
special cohort of students who have been consistently underperforming.  These students will participate in special group 
meetings facilitated by a counselor and be given opportunities to participate in job training and community service. 

Title Date 
Differentiated Instruction Study Group November 17, 2008 and every other 

Tuesday 

Demystifying ELL Data November 17; November 18; 
November 26, 2008 

Language Allocation Policy December 10, 2008 

SIFE Diagnostic October 8, 2008 

Maximizing Success for Adolescent ELLs: Developing Academic 
Language and Content 

March 23, 2009 

 

Preparing ELLs for the English Language Arts (ELA) regents December 22, 2008 

Using Online Resources and Integrating Technology in ESL Instruction February, 23, 2009 

Regents’ Examinations and the ESL Student January 5, 2009 

Inquiry and Analysis of the Language Demands for ELLs in Science December 8-10,2008  

 February 2-4,2009 
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Parent Involvement 
The Academy for Urban Planning Title III program will provide ELL parents/guardians with the opportunity to attend a 
variety of family literacy    and workshops so that they can better assist in the education and learning of their children at 
home.  These workshops will take place during the school day and after-school to accommodate all parents.  Title III 
monies will be used to purchase refreshments for parent meetings.   

To acclimate and develop socio-cultural awareness of New York City, parents whose students are attending the Saturday 
Title III Academy will be invited to attend a cultural trip along with their sons/daughters.  Parents are also invited to 
attend an eight week Saturday Computer Basics course which seeks to familiarize parents with the very basics of 
computers with very basics of the computer use including how to access the internet, how to send an e-mail and how to 
successfully perform a Google search.  This course will be funded by Title I monies. 
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77 

Number of LEP Students Identified and Served in Each School Building by Type of Program in 2008-09 A-2(a)  

School District: ___32____________Type of Program: ESL __X__ Bilingual ____ Both ____  
(Check one only)  

School Building:  32K552  

(Complete this form for each school building with LEP students in grades 7-12 and Special Education during 2008-09)  

 
Language Grade 9  Grade 10  Grade 11  Grade 12  Special Education 

(K-12)  

  
Identified  

 
Served  

 
Identified  

 
Served  

 
Identified  

 
Served  

 
Identified  

 
Served  

 
Identified  

 
Served  

  Bil ESL  Bil ESL  Bil ESL  Bil ESL  Bil ESL 
Chinese (CMN) 1  1             
French (FRA)    1  1          
H. Creole (HIN)       2  2       
Spanish (SPA) 20  20 23  23 11  11 23  23    
Subtotals 21  21 24  24 13  13 21  21    
 

 
Total Number of LEP students in grades 7-12 and Total Number of LEP students in grades  
Special Ed.-K-12 Identified in the Building in 2007-08 7-12 and Special Ed.-K-12 Served in the  
(Do not include long-term LEPs) Building in 2007-08 Bilingual ESL  
(Do not include long-term LEPs)  
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Part C: For schools that will receive Title III ELL Supplemental Services for 2008-09: 

 

Title III, Part A: Language Instruction for Limited English Proficient and Immigrant Students 

 

Form TIII – A (1)(a) 

 

Grade Level(s)  9- 12              Number of Students to be Served:   76  LEP  

Number of Teachers:  3  Other Staff (Specify): ESL Assistant Principal 

School Building Instructional Program/Professional Development Overview 

Title III, Part A LEP Program 

Language Instruction Program – Language instruction education programs funded under Title III, Part A, of NCLB, must help LEP students attain English 
proficiency while meeting State academic achievement standards.  They may use both English and the student's native language and may include the 
participation of English proficient students (i.e., Two Way Bilingual Education/Dual Language program.)  Programs implemented under Title III, Part A, may 
not supplant programs required under CR Part 154.  In the space provided below, describe the school’s language instruction program for limited English 
proficient (LEP) students. The description must include: type of program/activities; number of students to be served; grade level(s); language(s) of instruction; 
rationale for the selection of program/activities; times per day/week; program duration; and service provider and qualifications. 

Academy of Urban Planning is a New Visions High School that was formed in July 2003 as a part of the New Century High School Initiative.  The proposal for 
this small learning community was developed by a team of educators, parents, students, consultants and the Brooklyn Center for the Urban Environment, our 
lead partner.  We are currently in the sixth year of our school’s implementation.  We serve ninth through twelve graders.  Our school is located in the Bushwick 
High School Campus, which is in the heart of the Bushwick community in Brooklyn.  Most of our students come from the surrounding Bushwick area, though a 
few live in other communities in Brooklyn such as Flatbush, Canarsie and Crown Heights.  Many of our students are from households were Spanish is the 
primary language. Our school population consists of 61% Hispanic, 37% black, 1.5% white and 1% Asian.    

Academy of Urban Planning has organized its ESL program to implement CR Part 154 regulations and the No Child Left Behind Initiative.  Academy of Urban 
Planning is a Title I and Title III school.   This funding helps sustain and ensure that ELLs receive the appropriate services in order to meet or exceed all state, 
city, and content standards.   ESL services have been organized to reflect current scientifically based research and practices.   

The Academy of Urban Planning, which is in its sixth year, focuses on a variety of scientifically based methodologies used by teachers to provide intensive 
instruction to our LEP/ELL students who are working towards a high school regent’s diploma.  Students are engaged in challenging group and individual 
projects focusing on solving real-life problems, the development of a mutual respect culture and school-wide accountability to high standards for achievement.  
Our lead partner is the Brooklyn Center for the Urban Environment.  Brooklyn Center for the Urban Environment (BCUE) was founded in 1978 with the mission 
to redefine environmental education in New York City.  This agency was our fiscal agent for the New Visions grant money.  They also provide us with 
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professional development, technical assistance, and student programming and curriculum development services.  We have also engaged Clearpool Educational 
Center as a collaborating partner.  Clearpool operates year-round as an outdoor education center, a conference center and a retreat site, providing both 
environmental science and adventure-based programming for children and adults.  They assist us with short and long term planning, professional development, 
student services and implementation of project-based activities.  We have also established a relationship with New York University’s Robert F. Wagner School 
of Public Service.  Students from NYU work with our teachers to plan urban planning projects.  They also commit to conducting workshops with students 
around urban planning issues on a weekly basis.  Brooklyn College has an on-site program which provides services to each of the schools in the Bushwick High 
School campus.  We have developed a partnership with the Municipal Arts Society.  This organization has provided student and staff training on the use of 
Geographic Information Systems and their www.myciti.org website.  They have facilitated internships for Academy of Urban Planning students at Community 
Boards 4 and 5.    

The Academy of Urban Planning Title III program for the 2008-2009 school year will provide English Language Learners (ELLs) with supplemental instruction 
in a Title III Saturday Instructional Academy for ELLs.  The Instructional program will service ELLs in grades 9 through 12 who scored at the beginning, 
intermediate, and advanced levels of the NYSESLAT.  Newly enrolled ELLs who take the LAB-R will also participate in the Saturday Instructional Academy.  
The Saturday Instructional Academy will meet a total of 20 sessions beginning in October 2008 through May 2009 from 9:00am to 1:00pm with total focus on 
the January 2008 and June 2009 regents.  During the month of March 2009 we will provide ELL students with NYSESLAT preparation classes.  Group size will 
be maintained at 15-18 per teacher.  There will be a total of three classes for the Saturday Instructional Academy servicing approximately 50-60 students.  Three 
certified ESL teachers will provide supplemental instruction in alignment with the New York State ESL Leaning Standards, the New York State and New York 
City Content and Performance Standards. Our ESL students will receive instruction in English using ESL scaffolding strategies (modeling, bridging, 
contextualization, schema building, text representation, and metacognitive development) throughout the content areas which are closely related to the Zone of 
Proximal Development (Vygotsky). The ESL program will provide English Students will be assisted by others so that they are able to achieve more than he / she 
would be able to achieve alone.   There will be one supervisor to supervise the program at no cost to Title III.   

Instruction based on ELL Regent’s data will focus on literacy, mathematics, and content area instruction using QTEL strategies in preparation of the 
NYSESLAT, New York State Regents Examinations; achieving passing grades in all subjects; and meeting all requirements for the NYS Learning Standards and 
the New York City Performance Standards. 

Instructional materials to support the program will be purchased.  This will include an instructional series focusing on the NYSESLAT which will focus on the 
four language modalities of listening, speaking, reading and writing; Regents’ preparation manuals; and Global History Document-Based Assessment Activities.  
General instructional supplies, such as, workbooks, notebooks, folders, pencils, chart paper, markers, and transparencies will be purchased to support the 
program.    

Title III – English as a Second Language (ESL) Saturday Academy 

Students in the ESL Saturday Academy receive 100% instruction in English with the use of QTEL strategies.  Instruction is based on the students English 
proficiency levels based on the Language Assessment Battery – Revised (LAB-R) and the New York State English as a Second Language Achievement Test 
(NYSESLAT).  The four language modalities: Listening, Speaking, Reading, and Writing are incorporated in every lesson in preparation for our students for the 
NYSESLAT and the New York State Regents.  The goal of our ESL Saturday Academy is to prepare each ELL student meet and exceed New York State and 
City Standards. 

 Title III – Saturday Mathematics Program for English Language Learners (ELLs) 

Students in the Saturday Mathematics Program for English Language Learners (ELLs) receive instruction in preparation of the New York State Math A/Algebra 
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Regents examinations.  Lessons emphasize the use of graphic calculators, algebraic methods and reasoning, geometry, graphs and transformation and simple 
probability and statistics.  Scaffolding strategies are used by the mathematics teachers to facilitate understanding of the math concepts for our ELL students 
based on their different English proficiency levels.  

Title III – Saturday Global History Regent’s Preparation Classes 

Students in the Saturday Global History Program for English Language Learners receive instruction in Global History exam preparation emphasizing document 
based questions and thematic essays.   Students learn to outline essays in a 6 paragraph format and outline document based questions by tasks.  Students receive 
tips and strategies on answering multiple choice questions using the 3-question method. 

During our Saturday Classes, we will also use School Island, an online program with a database of content area regents’ examinations field-tested questions 
fully categorized for assessment and selection.  This allows ELL students and teachers to create question-based review sessions addressing all content areas.  
Immediate feedback is given to students in the form of hints, reasons, and fully defined vocabulary terms.  Through this program, we can quickly assess the 
strengths and weaknesses of individual students or the entire class.  Since this program is a licensed web-site, students and teachers, using their password, can 
access School Island at any time from any internet-connected computer – from school, home, or library.  

Professional Development Program – Describe the school’s professional development program for teachers and other staff responsible for the delivery of 
instruction and services to limited English proficient students. 

Academy for Urban Planning Professional Development program will focus on providing teachers with scaffolding and differentiated instructional 
strategies for teaching English Language Learners. It will also focus on how to prepare ELLs to meet and exceed the NYC and NYS performance 
and Learning Standards and achieve higher scores on all city and state assessments. These professional development sessions will be facilitated by 
school administrators, ELL teachers and support staff.  These sessions will be at no cost to Title III. 

Professional literature will be purchased for after-school study groups geared towards the Saturday Instructional Academy.  

Teachers working in the supplementary instructional program will receive 3 sessions of professional development after school from 3:00 p.m. – 
4:00 p.m.   

Topics that will be addressed during these professional development sessions are as follows:  

◊ Scaffolding across the Disciplines: Types of Scaffolding. 

◊ Differentiated Instructional Strategies. 

◊ Strategies Needed to Prepare ELLs to Meet the City and State Standards and to Gain a Clear Understanding of the NYSESLAT. 
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Parental Involvement 

The Academy for Urban Planning Title III program will provide ELL parents/guardians with the opportunity to attend a variety of family literacy and math 

workshops so that they can better assist in the education and learning of their child at home.  These workshops will take place during the school day and after-

school to accommodate all parents.  Title III monies will be used to purchase refreshments for parent meetings. 

To acclimate and develop socio-cultural awareness of New York City, parents whose students are attending the Saturday Title III Instructional Academy will be 

invited to attend a cultural trip with students based on the unit studied during the Title III program. 
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Form TIII – A (1) (b) 

 

Title III LEP Program 

School Building Budget Summary 

 

Allocation: 

Budget Category Budgeted 
Amount 

Explanation of Proposed Expenditure 

Professional staff, per session, per diem 
(Note: schools must account for fringe 
benefits) 

$11935.00 Per-session for teachers for Saturday School Title III Program 

 

Purchased services such as curriculum and 
staff development contracts 

N/A  

Supplies and materials $1929.00 Supplies for Saturday School Title III Program 

Travel $836.00 Cultural Trip for students and parents 

Other $300.00 ELL Parent Meetings / ELL Conferences - Refreshments 

TOTAL $15,000.00  
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BUDGET NARRATIVE 

School District: 32 K552 For Title  III  Instruction 

BEDS Code:     333200011552      

 

* MUST BE SUBMITTED WITH EACH BUDGET IN THIS DCEP ADDENDUM UPDATE 

 

If Transferability is used for 2007-2008, the Transferability Form must be submitted online and a hard copy must be submitted with the 
budget narrative to expedite the review of the FS-10. 

Additionally, on the Budget Narrative and FS-10, please indicate the amount of funds to be included under transferability in the budget 
categories and the Title where funds will be used.  Example:  In the Title IIA budget under Code 15 – Transferability - Title I Reading 
Teacher – FTE. 35 - $3,871.00. 

 

Professional Development Component 

CODE/ 

BUDGET CATEGORY 

EXPLANATION OF EXPENDITURES IN THIS CATEGORY 

(as it relates to the program narrative for this Title) 

Code 15 

Professional Salaries 

 

$11,935.20 

3 teachers x 20 sessions x 4 hours x $49.73 = $11935.20 

 

 

Code 16 

Support Staff Salaries 

 

N/A 
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CODE/ 

BUDGET CATEGORY 

EXPLANATION OF EXPENDITURES IN THIS CATEGORY 

(as it relates to the program narrative for this Title) 

Code 40 

Purchased Services 

$836.00 

Admission fees for school trip - students and parents 

 

 

Code 45 

Supplies and Materials 

$1929.00 

Instructional materials to support the program will be purchased.  This will 
include: Regents’ preparation manual; general instructional supplies, such 
as, workbooks, notebooks, folders, pencils, chart paper, markers, and 
transparencies will be purchased to support the program.    

 

 

 

 

 

BUDGET NARRATIVE 

 

School District: 32 K552 for Title  III Professional Development   

BEDS Code:     333200011552      

 

* MUST BE SUBMITTED WITH EACH BUDGET IN THIS DCEP ADDENDUM UPDATE 
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If Transferability is used for 2008-2009, the Transferability Form must be submitted online and a hard copy must be submitted with the 
budget narrative to expedite the review of the FS-10. 

Additionally, on the Budget Narrative and FS-10, please indicate the amount of funds to be included under transferability in the budget 
categories and the Title where funds will be used.  Example:  In the Title IIA budget under Code 15 – Transferability - Title I Reading 
Teacher – FTE. 35 - $13,871.00. 

Professional Development Component 

CODE/ 

BUDGET CATEGORY 

EXPLANATION OF EXPENDITURES IN THIS CATEGORY 

(as it relates to the program narrative for this Title) 

Code 15 

Professional Salaries 

 

$11,935.20 

3 teachers x 20 sessions x 4 hours x $49.73 = $11935.20 

 

 

Code 16 

Support Staff Salaries 

 

N/A 

 

Code 40 

Purchased Services 

$836.00 

Admission fees for school trips - students and parents 

 

 

Code 45 

Supplies and Materials 

 $1929.00 

Instructional materials to support the program will be purchased.  This will 
include: Regents’ preparation manuals; general instructional supplies, such 
as, workbooks, notebooks, folders, pencils, chart paper, markers, and 
transparencies will be purchased to support the program.    
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BUDGET NARRATIVE 

 

School District: 32 K552 for Title  III Parental Involvement  

BEDS Code:     333200011552      

 

* MUST BE SUBMITTED WITH EACH BUDGET IN THIS DCEP ADDENDUM UPDATE 

 

If Transferability is used for 2007-2008, the Transferability Form must be submitted online and a hard copy must be submitted with the 
budget narrative to expedite the review of the FS-10. 

Additionally, on the Budget Narrative and FS-10, please indicate the amount of funds to be included under transferability in the budget 
categories and the Title where funds will be used.  Example:  In the Title IIA budget under Code 15 – Transferability - Title I Reading 
Teacher – FTE. 35 - $13,871.00 

Professional Development Component 

CODE/ 

BUDGET CATEGORY 

EXPLANATION OF EXPENDITURES IN THIS CATEGORY 

(as it relates to the program narrative for this Title) 

Code 15 

Professional Salaries 

 

$11,935.20 

3 teachers x 20 sessions x 4 hours x $49.73 = $11935.20 

 

 

Code 16 

Support Staff Salaries 

 

N/A 
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CODE/ 

BUDGET CATEGORY 

EXPLANATION OF EXPENDITURES IN THIS CATEGORY 

(as it relates to the program narrative for this Title) 

 

Code 40 

Purchased Services 

$836.00 

Admission fees for school trips - students and parents 

 

$300.00 

ELL Parent Meetings / ELL Conferences - Refreshments 

 

Code 45 

Supplies and Materials 

 $1929.00 

Instructional materials to support the program will be purchased.  This will 
include: Regents’ preparation manuals; general instructional supplies, such 
as, workbooks, notebooks, folders, pencils, chart paper, markers, and 
transparencies will be purchased to support the program.    
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This entire section must be completed for each budget submitted. 

 

School District 32 K552 for Title  III  

BEDS Code    

333200011552 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Code 80 

Employee Benefits 

N/A 

 

Code 90 

Indirect Cost 

N/A 

 

Code 49 

BOCES Services 

N/A 

 

Code 20 

Equipment 

N/A 
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Appendix 3: Language Translation and Interpretation  

 
Requirement under Chancellor’s Regulations – for all schools  

 
Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support 
shared parent-school accountability, parent access to information about their children’s educational options, and parents’ 
capacity to improve their children’s achievement.  
 
Part A: Needs Assessment Findings  
 

1. Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs 
to ensure that all parents are provided with appropriate and timely information in a language they can  needs  

    
Academy of Urban Planning assessed all data that shows that a large parent population is native speakers of another 
language, predominantly Spanish. Parent letters, notifications, academic programs and interventions, and calendars need 
to be addressed in the students’ native language for full parental comprehension and involvement. Additionally, 
communication of the No Child Left Behind mandates, need be translated for parental information and discussion.  
 

2. Summarize the major findings of your school’s written translation and oral interpretation needs. Describe how the 
findings were reported to the school 
community.                                                                                                                               Needs have been 
determined through the Parent Coordinator’s interactions with the parents from the school community, Parent-
Teacher Association meetings, and Parent Orientation feedback forms. Furthermore, faculty meetings with parents 
have requested the continuation of translating of documents for parents to make informed decisions regarding 
students.   

 
Part B: Strategies and Activities  
 

1. Describe the written translation services the school will provide, and how they will meet identified needs 
indicated in Part A. Include procedures to ensure timely provision of translated documents to parents determined 
to be in need of language assistance services. Indicate whether written translation services will be provided by an 
outside vendor, or in-house by school staff or parent volunteers.  

        
Documents will be translated by our support staff that are fluent in two or more languages and have experience translating 
documents from English into Spanish. Translation services will be used to provide information about a student’s academic 
performance and approaches to increasing achievement; enhance parents’ understanding of academic standards, 
assessments and tests. Other Department of Education programs that offer challenging learning opportunities and increase 
parent participation in school activities will be provided in the native language as well.   The school will be in contact with 
the Department of Education’s Translation & Interpretation Unit for translation of critical documents into other languages 
as needed.  The school will keep a binder in the principal’s office containing translated documents and records of 
translations and interpretation services.    
     

2. Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated 
in Part A. Indicate whether oral interpretation services will be provided by an outside contractor, or in-house by 
school staff or parent volunteers.  

 
   
Parents are critical to the academic success of our students.  As a result of our interviews and assessment, we find that 
there is a need to continue focusing our efforts in three areas:  (1) effective home-school communication; (2) involving all 
our parents in school decisions; (3) education for all our parents.  Our parent coordinator and faculty, who are fluent in 
Spanish, will act as interpreters and translators for our Spanish Speaking parents when the need arises.  The school will 
contact the Department of Education’s Translation and Interpretation Unit for assistive services for high frequency 
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languages that are not actively spoken by staff members at the school.   
 

3. Describe how the school will fulfill Section VII of Chancellor’s Regulations A-663 regarding parental notification 
requirements for translation and interpretation services. Note: The full text of Chancellor’s Regulations A-663 
(Translations) is available via the following link: http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-
663%20Translation%203-27-06%20.pdf.  

 

Appendix 4: NCLB Requirements for Title I Schools  

 
All Title I schools must complete this appendix.  

 
Directions:  

 All Title I schools must address requirements in Part A and Part B of this appendix.  
 Title I Schoolwide Program (SWP) schools must complete Part C of this appendix.  
 Title I Targeted Assistance (TAS) schools must complete Part D of this appendix.  

 

 
Part A: TITLE I ALLOCATIONS AND SET-ASIDES  
 

 Enter the anticipated Title I allocation for the school for 2008-2009   $401,415  
 

• Enter the anticipated 1% allocation for Title I Parent Involvement Program $4,014  
 

• Enter the anticipated 5% Title I set-aside to insure that all teachers in core subject areas are highly qualified 
$20,071  

 
• Enter the percentage of High-Quality Teachers teaching in core academic subjects during the 2007-2008 school 

year - 100%  
 

• If the percentage of high quality teachers during 2007-2008 is less than 100% describe activities and strategies the 
school is implementing in order to insure that the school will have 100% high quality teachers by the end of the 
coming school year.  
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Part B: TITLE I SCHOOL PARENTAL INVOLVEMENT POLICY & SCHOOL-PARENT COMPACT  
 

• School Parental Involvement Policy –  
 

Parent Involvement Policy 

 
• To ensure parents feel welcome in our school: through constant communication with the guidance 

department, security and other school staff, parents will be encouraged to visit our school knowing that 
they will be welcome by all staff. 

] 
•  Functioning PTA :  our PTA  has become stronger each year, developing parent leaders who will 

express their concerned and work with school staff in a professional manner to accomplish their goals. 
This is done through retreats where parent, teachers and student connect with each other to develop 
plans that support them all. 

 
• PTA Checking Account: with the understanding that funding is at an all time low our PTA fundraiser 

will allow PTA to raise monies to open a checking account. This was accomplished last year and is 
consistently growing  

 
• Parent Leadership Conference:  The PLC is growing. All four schools are fully participating and this 

year it was a great success, over seventy five parents were in attendance. Our Keynote was one of our 
own principal, Mr. Mark Russ.  

 
• Parent Involvement: Parent involvement workshops for men, women, couples, including parenting in 

small groups  have been highly successful. We will also increase parent involvement with event where 
children are on display: for example, African or Latin Heritage Day, Student of the Month and this 
year’s play, “Once on this Island”. 

 
• Young Men Support Group: this has been a great success this year with the help of Mr. Cooley and 

the support of Ms. Darrisaw and here staff. Monday thru Thursday at least once a week a Boys2Men 
Group is meeting, talking, eating, mentoring each other in cool and school, I believe that soon there will 
be some changes in behavior of some of our boys due to these support group. This week alone we had a 
wonderful trip to ESPN Zone.  Nineteen boys went 9-12 grade and they had a good time and were well 
behaved.   

 

Goals: 

 
• Measure the behavior change and success of the Male support groups. (How does it affect their 

education)? 
• Have more parent workshop with male students and eventually females. This will help in and increase 

time that parents spend with their children 
• Clear Pool Retreat with male Student  and  Father or male role model 
• More workshops or meeting for parents other than PTA 
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Explanation: In support of strengthening student academic achievement, each school that receives Title I, Part A funds 
must develop jointly with, agree on with, and distribute to, parents of participating children a written parental involvement 
policy that contains information required by section 1118(a)(2) of the Elementary and Secondary Education Act (ESEA). 
The policy establishes the school’s expectations for parental involvement and describes how the school will implement a 
number of specific parental involvement activities. It is strongly recommended that schools, in consultation with parents, 
use a sample template as a framework for the information to be included in their parental involvement policy. The 
template is available in the eight major languages on the NYCDOE website at 
http://schools.nyc.gov/ParenParentsts/NewsInformation/TitleIPIG.htm. Schools, in consultation with parents, are 
encouraged to include other relevant and agreed upon activities and actions as well that will support effective parental 
involvement and strengthen student academic achievement. The school parent involvement policy must be provided and 
disseminated in the major languages spoken by the majority of parents in the school. For additional information, please 
refer to the 2008-09 Title I Parent Involvement Guidelines available at the NYCDOE website link provided above.  
 
 

I. School-Parent Compact - Attach a copy of the school’s Parent Involvement Policy.  
 

Academy of Urban Planning 

SCHOOL-PARENT COMPACT 

 
The Academy of Urban Planning High School, and the parents of the students participating in activities, 
services, and programs funded by Title I, Part A of the Elementary and Secondary Education Act (ESEA) 
(participating children), agree that this compact outlines how the parents, the entire school staff, and the 
students will share the responsibility for improved student academic achievement and the means by which the 
school and parents will build and develop a partnership that will help children achieve the State’s high 
standards. 

This school-parent compact is in effect during school year 2008-2009. 

School Responsibilities 
The Academy of Urban Planning High School will: 

1.     Provide high-quality curriculum and instruction in a supportive and effective learning environment 
that enables the participating children to meet the State’s student academic achievement as follows:  
employing highly qualified teachers, providing additional reading and math instruction through 
tutoring, after school and on Saturdays. We will also and provide a supportive environment that 
promotes academic success. 

2. Hold parent-teacher conferences (at least two times annually) during which this compact will be 
discussed as it relates to the individual child’s achievement.  Specifically, those conferences will be held 
on October 2008 and March 2009.  

3. Provide parents with frequent reports on their children’s progress.  Specifically, the school will provide 
report cards within six to eight weeks. Parents can pick up report cards or they will be sent home. Parent 
can’t also get day to day reports with the help of our “TeacherEase” Program them up or they will  
reports being sent home as needed.  

4. Provide parents reasonable access to staff.  Parents will be provided information regarding school hours 
and times in which teachers can meet with parents.  Parents may call the office to schedule a 
consultation with any teacher.  
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5. Provide parents opportunities to volunteer and participate in their child’s class, and to observe classroom 
activities.  The school and teachers will provide parents with opportunities to participate in a wide 
variety of activities through parental involvement activities.  

 

Parent Responsibilities 
We, as parents, will support our children’s learning in the following ways: 

1.     Monitoring attendance. 

2.     Making sure homework is complete. 

3.     Participating, as appropriate, in decisions relating to my children’s education. 

4.     Promoting positive use of my child’s extracurricular time. 

5.     Staying informed about my child’s education and communicating with the school by promptly reading 
all notices from the school or the school district either received by my child or by mail and responding, 
as appropriate. 

 

Student Responsibilities 
We, as students, will share the responsibility to improve our academic achievement and achieve the State’s 
high standards.  Specifically, we will: 

 

1.     Do my homework every day and ask for help when I need to. 

2.     Read every day. 

3.     Attend school on a regular basis. 

 

School_________________________________________________ 

Date    _________________________________________________ 

 

Parent(s) _______________________________________________ 

Date        _______________________________________________ 

 

Student  ________________________________________________ 

Date       ________________________________________________ 
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Part C: TITLE I SCHOOLWIDE PROGRAM SCHOOLS  
 
Directions: Describe how the school will implement the following components of a Schoolwide Program as required 
under NCLB. Note: If a required component is already addressed elsewhere in this plan, you may refer to the page 
numbers where the response can be found.  

 
A comprehensive needs assessment of the entire school that is based on information on the performance of children 
in relation to the State academic content and student academic achievement standards.  

          

 
Schoolwide reform strategies that:  
Provide opportunities for all children to meet the State's proficient and advanced levels of student academic 
achievement.  
1. Use effective methods and instructional strategies that are based on scientifically-based research that:  

o Increase the amount and quality of learning time, such as extended school year, before- and 
after-school and summer programs and opportunities.  

o Help provide an enriched and accelerated curriculum.  
o Meet the educational needs of historically underserved populations.  
o Address the needs of all children in the school, but particularly the needs of low academic 

achieving children and those at risk of not meeting the State academic content standards and 
are members of the target population of any program that is included in the Schoolwide 
Program. These programs may include counseling, pupil services, mentoring services, 
college and career awareness/preparation, and the integration of vocational and technical 
education programs.  

o Are consistent with and are designed to implement State and local improvement, if any.  
 
 

2. Instruction by highly qualified staff.  
 
 

3. High-quality and ongoing professional development for teachers, principals, and paraprofessionals (and, where 
appropriate, pupil services personnel, parents, and other staff) to enable all children in the Schoolwide Program to 
meet the State’s student academic standards.  

 
 

4. Strategies to attract high-quality highly qualified teachers to high-need schools.  
 

 
6. Strategies to increase parental involvement through means such as family literacy services.  

 
 

7. Plans for assisting preschool children in the transition from early childhood programs, such as Head Start, Even 
Start, Early Reading First, or a State-run preschool program, to local elementary school programs.  

 
 

8. Measures to include teachers in the decisions regarding the use of academic assessments in order to provide 
information on, and to improve, the achievement of individual students and the overall instructional program.  

 
 

9. Activities to ensure that students who experience difficulty mastering the proficient or advanced levels of the 
academic achievement standards are provided with effective, timely additional assistance. The additional 
assistance must include measures to ensure that students’ difficulties are identified on a timely basis and to 
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provide sufficient information on which to base effective assistance.  
 
 

10. Coordination and integration of Federal, State, and local services and programs, including programs supported 
under NCLB, i.e., violence prevention programs, nutrition programs, housing programs, Head Start, adult 
education, vocational and technical education, and job training.  

 
        The Academy of Urban Planning will review all available data in order to conduct a comprehensive needs 
assessment of our school.  We will use data received from Acuity assessments, regents examinations, student attendance 
trends, course and subject passing rates, safety on-line reports and surveys from parents and students.  This data will be 
discussed with all representatives of the school community including parents, students and staff.  Collectively we will 
analyze the data and create action plans to address areas of concern.  Action plans will be assessed in quarterly intervals 
and plans will be revised as necessary.   
        School-wide reform strategies include a focus on proven instructional best practices.  Teachers will participate in 
professional development on increasing active engagement in class, differentiating instruction, on-going assessment, and 
group learning.  We offer increased instructional time through our after-school classes and tutoring.  We use school funds 
to reduce class size particularly in the lower grades in classes such as math, science and literacy.  Additionally, we address 
the needs of at-risk students by offering advisory classes and other transitional programs to freshmen students.  We have 
decreased the ratio of guidance personnel to students to 125:1.  Small group counseling and gender based support groups 
are offered to all students.   
        To create a culture to high expectations for our students Academy of Urban Planning provides college and career 
counseling to all students.  Our college articulation program includes SAT preparation, portfolio development, workshops 
on goal setting, visits to local and out of state colleges, Career Day events, and paid internships.  Students are prepared to 
enter four colleges by being required to take four years of science and four years of math.  Student work and projects are 
evaluated by authentic audiences such as city officials, college professors and business owners.   
        All staff are highly qualified and certified for the positions they hold.  Staff are regularly given the opportunity to 
attend training to support school-wide instructional initiatives.  Teachers attend workshops offered by the New York City 
Department of Education, as well as national organizations such as the Coalition of Essential Schools, National Staff 
Development Council, Association of Supervision and Curriculum Development, etc.  Teachers also work with students 
to present and local, regional and national planning conferences.  New teachers are recruited by the teacher-led hiring 
committee.  Current teachers work with administrators to identify the criteria for eligible candidates.  Potential staff attend 
hiring fairs, on-site group interviews, submit writing samples and conduct demonstration lessons.   
        Parental outreach is conducted through a variety of activities including parent conferences, resume writing support, 
invitations to student academic presentations, school wide performances.  We have also planed to introduce the parents to 
computer workshops.  
        Teachers are included in decision-making around assessments via grade teams and departmental meetings.  In all of 
those meetings teachers are charged with the action planning and implementation.  Teachers work collaboratively to 
identify and support students who are experiencing academic difficulties.  Those students are provided with a range of 
interventions including individual tutoring, team-teaching, and learning style assessment.  
 
Part D: TITLE I TARGETED ASSISTANCE SCHOOLS  

 
Directions: Describe how the school will implement the following components of a Title I Targeted Assistance 
Program as required under NCLB. Note: If a required component is already addressed elsewhere in this plan, you 
may refer to the page numbers where the response can be found.  

 
1. Use program resources to help participating children meet the State standards.  

 
 

2. Ensure that planning for students served under this program is incorporated into existing school planning.  
 
 

3. Use effective methods and instructional strategies that are based on scientifically based research that strengthens 
the core academic program of the school and that:  

1. Give primary consideration to providing extended learning time, such as, extended school year, 
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before/after school, and summer programs and opportunities;  
2. Help provide an accelerated, high –quality curriculum, including applied learning; and  
3. Minimize removing children from the regular classroom during regular school hours;  

 
 

4. Coordinate with and support the regular educational program;  
 
 

5. Provide instruction by highly qualified teachers;  
 
 

6. Provide professional development opportunities for teachers, principals and paraprofessionals, including, if 
appropriate, pupil services personnel, parents, and other staff;  

 
 

7. Provide strategies to increase parental involvement; and  
 
 

8. Coordinate and integrate Federal, State and local services and programs.  
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Appendix 5: NCLB/SED Requirements for Schools in Need of Improvement (SINI) and Schools Requiring 
Academic progress (SRAP)  

 
This appendix must be completed by all Title I Schools in Need of Improvement (SINI) – Year 1 and Year 2, Title I 

Corrective Action (CA) Schools, NCLB Planning for Restructuring Schools (PFR), NCLB Restructured, Schools, Schools 
Requiring Academic Progress (SRAP), and SURR schools that have also been identified as SINI or SRAP.  

 

NCLB/SED Status:   SURR
1
 Phase/Group (If applicable):   

 
Part A: For All School Improvement Schools (SINI and SRAP)  
 

1. For each area of school improvement identification (indicated on your pre-
populated School Data Profile, downloadable from the NYCDOE website at 
http://www.schools.nyc.gov.), describe the school’s findings of the specific 
academic issues that caused the school to be identified.  

 
1. Describe the focused intervention(s) the school will implement to support 

improved achievement in the grade and subject areas for which the school 
was identified. Be sure to include strategies to address the needs of all 
disaggregated groups that failed to meet the AMO, Safe Harbor, and/or 95% 
participation rate requirement. Note: If this question was already addressed 
elsewhere in this plan, you may refer to the page numbers where the response 
can be found.  

 
Part B: For Title I Schools that Have Been Identified for School Improvement (SINI)  
 

1. As required by NCLB legislation, a school identified for school 
improvement must spend not less than 10 percent of its Title I funds for 
each fiscal year that the school is in school improvement status for 
professional development. The professional development must be high 
quality and address the academic area(s) identified.  

(a) Provide the following information: 2008-09 anticipated Title I allocation = $________; 10% of Title I 
allocation = $________.  

(b) Describe how the 10 percent of the Title I funds for professional development will be used to remove the 
school from school improvement.  

 
1. Describe the teacher-mentoring program that will be incorporated as part of 

the school’s strategy for providing high-quality professional development.  
 

1. Describe how the school will notify parents about the school’s identification 
for school improvement in an understandable and uniform format and to 
the extent practicable, in a language that the parents can understand.  

 
                                                 

1 School Under Registration Review (SURR)  
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Appendix 7: School-Level Reflection and Response to System-wide Implications of Findings from  
Audits of the Written, Tested, and Taught Curriculum in ELA and Mathematics  

 
All schools must complete this appendix.  

 
Background  
From 2006 to 2008, the New York City Department of Education (NYCDOE) and the New York State Education 
Department (NYSED) commissioned an “audit of the written, tested, and taught curriculum” to fulfill an accountability 
requirement of the No Child Left Behind (NCLB) Act for districts identified for “corrective action.” The focus of the 
audit was on the English language arts (ELA) and mathematics curricula for all students, including students with 
disabilities (SWDs) and English language learners (ELLs). The audit examined the alignment of curriculum, instruction, 
and assessment as well as other key areas—such as professional development and school and district supports—through 
multiple lenses of data collection and analysis. The utilized process was a collaborative one, intended not to find fault but 
to generate findings in concert with school and district constituency representatives to identify and overcome barriers to 
student success. As such, the audit findings are not an end in themselves but will facilitate important conversations at (and 
between) the central, SSO, and school levels in order to identify and address potential gaps in ELA and math curriculum 
and instructional programs and ensure alignment with the state standards and assessments.  
 
Directions: All schools are expected to reflect on the seven (7) key findings of the “audit of the written, tested, and taught 
curriculum” outlined below, and respond to the applicable questions that follow each section.  
 
 
CURRICULUM AUDIT FINDINGS  
 
KEY FINDING 1: CURRICULUM  
Overall: There was limited evidence found to indicate that the ELA and mathematics curricula in use are fully aligned to 
state standards. Although New York City is a standards-based system, teachers do not have the tools they need to provide 
standards-based instruction to all students at all levels, particularly ELLs. There is a lack of understanding across teachers, 
schools, and audited districts regarding what students should understand and be able to do at each level in ELA and 
mathematics.  
 
1A. English Language Arts  
 
Background  
A curriculum that is in alignment will present the content to be taught (as outlined by the state standards), with links to the 
following: an array of resources from which teachers may choose in teaching this content; a pacing calendar and/or 
suggested timeframe for covering the curriculum material; a description of expectations for both the teacher’s role and the 
student level of cognitive demand to be exhibited; and a defined set of student outcomes—that is, what the student should 
know and be able to do as a result of having mastered this curriculum. The New York State ELA Standards identify seven 
different areas of reading (decoding, word recognition, print awareness, fluency, background knowledge and vocabulary, 
comprehension, and motivation to read) and five different areas of writing (spelling, handwriting, text production, 
composition, motivation to write) that are addressed to different degrees across grade levels. Although listening and 
speaking are addressed within the New York State ELA Standards, they are not further subdivided into topic areas. A 
written curriculum missing literacy competencies or performance indicators at any grade level will impact the alignment 
of the curriculum to state standards. A written curriculum that does not address the areas in reading identified by the state 
standards will also impact vertical and horizontal alignment within and between schools by creating gaps in the Grades 
K–12 curriculum. Vertical alignment is defined as the literacy knowledge addressed at a grade level that builds upon and 
extends learning from the previous grade level, whereas horizontal alignment refers to agreement between what is taught 
by teachers addressing a common subject across a single grade level.  
 
ELA Alignment Issues:  
 

• Gaps in the Written Curriculum. Data show that the written curriculum in use by many schools is not aligned 
with the state standards in terms of the range of topics covered and the depth of understanding required. All 
reviewed curricula had gaps relative to the New York State ELA standards. The fewest gaps were found at Grade 
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2, but the gaps increased as the grade levels increased. Interviewed staff in a number of the schools that were 
audited reported less consistent and effective curriculum and instruction at the secondary level. These data further 
indicated that curricula were not adequately articulated—less articulated in secondary than elementary schools.  

 
• Curriculum Maps. The curriculum alignment analyses noted that although a number of curriculum maps had 

been developed, the mapping has been done at a topical level only and does not drill down to an expected level of 
cognitive demand that will indicate to teachers what students should know and be able to do at each grade level. 
These curriculum maps addressed only content topics—not skills to be mastered, strategies to be utilized, or 
student outcomes to be attained.  

 
• Taught Curriculum. The Surveys of Enacted Curriculum (SEC)

1
 data also show that the taught curriculum is not 

aligned to the state standards. For example, in the reviewed high school-level ELA classes, auditors observed a 
great disparity between what is taught and the depth to which it should be taught. A similar lack of depth can be 
seen in elementary and middle grades as well (specifically Grades 2, 4, 5, and 6) and Grade 8. As one might look 
at it, the taught ELA curriculum is quite broad but lacks depth in any one area. Although standards indicate that 
instruction should be focused on having students create written products and spoken presentations, SEC data show 
quite the opposite. There is very little emphasis on speaking and listening and only a moderately higher level of 
emphasis on writing. Critical reading also is supposed to have a much greater depth than is currently occurring in 
high school English classes.  

 
• ELA Materials. In a number of the audited schools, teachers interviewed indicate that they have sufficient 

amounts of curriculum materials available to them; however, the materials they have are not adequate to meet the 
needs of all learners, particularly English language learners, students with disabilities, and struggling readers. 
Further, the materials in use are reportedly often not relevant to the students’ background knowledge, suggesting a 
need for more age appropriate and culturally relevant books and articles for student use.  

 
• English Language Learners  

Multiple data sources indicate that there is a great deal of variation in the curriculum and instruction that ELL students 
receive, by grade level, by type of ELL program or general education program, and by district. For example, some of 
the best instruction observed by site visitors was found in ELL program classrooms at the elementary level, which 
contrasted sharply with the generally lower quality of ELL program instruction at the secondary level. The auditors 
found that planning for ELL education at the city and even district levels did not percolate down to the school and 
teacher levels. Consequently, planning for ELL education in the audited schools generally occurred at the level of 
individual teachers or ELL program staff, contributing to the variations in curriculum and instruction observed across 
ELL and general education programs. Further, there is a general lack of awareness of the New York State Learning 
Standards for ESL.  

 
Please respond to the following questions for Key Finding 1A:  
 
   
1A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s 
educational program.  
   
The ELA Department (in conjunction with the ESL department) meets monthly to assess curriculum and progress towards 
departmental and school wide goals.  The curriculum is in the process of being formally documented, continually revised 
                                                 

1 To examine whether instruction was aligned to the New York state standards and assessments, teachers in the 
district completed the Surveys of Enacted Curriculum (SEC). Based on two decades of research funded by the National 
Science Foundation, the SEC are designed to facilitate the comparison of enacted (taught) curriculum to standards 
(intended) and assessed curriculum (state tests), using teachers’ self-assessments. The data for each teacher consist of 
more than 500 responses. The disciplinary topic by cognitive-level matrix is presented in graphic form, which creates a 
common language for comparison and a common metric to maintain comparison objectivity.  
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and improved based on item analysis of teacher examinations and ELA Regents exam results.  Co-chairs meet during each 
semester to review the efficacy of ELA materials, identify and plan for gaps in curriculum, and plan for further 
development of the department.   
   
1A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.  
Applicable  
   
1A.3: Based on your response to Question 1A.2, what evidence supports (or dispels) the relevance of this finding to your 
school’s educational program?  
   
     Curriculum mapping has started from the 9th and 10th grade curriculums and is extending vertically.  The current 9th 
grade mapping addresses content topics, skills, strategies to be utilized, in addition to student outcomes aligned to Regents 
tasks.  All classes require listening, speaking, reading and writing in the taught curriculum.  There is a strong emphasis on 
writing and presentation.  
     Review of the curriculum reveals that there is alignment horizontally in the 9th and 10th grade, as evidenced by Ramp 
Up materials in the 9th grade and teacher unit plans in the 10th grade.     
English teachers meet monthly with the English chair to further develop curriculum maps.  The 9th grade teachers follow 
a modified version of the Ramp Up curriculum.  This curriculum has been modified to further support struggling readers 
and ELLs.  The three 9th grade ELA teachers meet every other week to discuss pacing and the need to supplement the 
curriculum to support struggling learners and ELLs.  
   
   
1A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will 
need additional support from central to address this issue.  
   
The ELA Department (in conjunction with the ESL department) meets monthly to assess curriculum and progress towards 
departmental and school wide goals.  The curriculum is in the process of being formally documented, continually revised 
and improved based on item analysis of teacher examinations and ELA Regents exam results.  Co-chairs meet during each 
semester to review the efficacy of ELA materials, identify and plan for gaps in curriculum, and plan for further 
development of the department.   
   

1B. Mathematics  
 
Background  
New York State assessments measure conceptual understanding, procedural fluency, and problem solving. In the New 
York State Learning Standard for Mathematics, these are represented as process strands and content strands. These 
strands help to define what students should know and be able to do as a result of their engagement in the study of 
mathematics. The critical nature of the process strands in the teaching and learning of mathematics has been identified in 
the New York State Learning Standard for Mathematics, revised by NYS Board of Regents on March 15, 2005: The 
process strands (Problem Solving, Reasoning and Proof, Communication, Connections, and Representation) highlight 
ways of acquiring and using content knowledge. These process strands help to give meaning to mathematics and help 
students to see mathematics as a discipline rather than a set of isolated skills. Student engagement in mathematical content 
is accomplished through these process strands. Students will gain a better understanding of mathematics and have longer 
retention of mathematical knowledge as they solve problems, reason mathematically, prove mathematical relationships, 
participate in mathematical discourse, make mathematical connections, and model and represent mathematical ideas in a 
variety of ways. (University of the State of New York & New York State Education Department, 2005, p. 2) When 
curriculum guides lack precise reference to the indicators for the process strands, then explicit alignment of the curriculum 
to the process strands is left to the interpretation of the individual classroom teacher.  
 
Specific Math Alignment Issues:  
 

• A review of key district documents for mathematics shows substantial evidence that the primary mathematics 
instructional materials for Grades K–8 (Everyday Mathematics [K–5] and Impact Mathematics [6–8]) are aligned 
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with the New York state content strands except for some gaps that appear at the middle school level in the areas 
of measurement and geometry and number sense and operations. The instructional materials that were available at 
the high school level during the time of the audits (New York City Math A and B [8–12]) were aligned with the 
1999 standards but not with the newer 2005 standards. Furthermore, these documents show that there is a very 
weak alignment to the New York state process strands for mathematics at all grade levels.  

 
• The SEC data for mathematics curriculum alignment (similar to Key Finding 1A for ELA), shows that there is a 

lack of depth in what is being taught in the mathematics classroom as compared to what is required by the state 
standards.  

 
Please respond to the following questions for Key Finding 1B:  
 
1B.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s 
educational program.  
 
Last year, each of our mathematics teachers, particularly with the development of the new state standards and assessment 
in secondary education took great care in creating curriculum maps which cover all standards delineated in the state 
materials.  With the understanding that textbook companies and materials are not sufficient resources to ensure 
comprehensive coverage of the standards, our teachers took the initiative of mapping the standards to a year calendar to 
ensure all standards were addressed and, when necessary, working together to supplement the available materials as 
necessary.  Additionally, the Assistant Principal addressed the department, delineating the necessity of the process strands 
in a department meeting early in the 2007-2008 school year, requesting that all teachers cover at minimum one process 
standard along with the content standards in each lesson.  This process has begun once again with the new Geometry 
course.  

 
1B.2: Indicate your determination of whether this finding is, or is not, applicable to your school.  
 
This finding is not applicable to our school. 
 
1B.3: Based on your response to Question 1B.2, what evidence supports (or dispels) the relevance of this finding to your 
school’s educational program?  
 
Our mathematics teachers use standards-based instruction as well as assessment. Therefore, standards are instruction is 
indicated both on the teacher's lesson plans, as we analyze our student performance (assessments) as well as in our student 
tracking systems. These tracking systems are evident throughout the department.  For the month of October, our 
professional development initiative was focused on implementing individual student goal-setting and progress tracking.  
Teachers track students in unique ways, for example: 

Guided Notesheets  In Mr. Chait’s class, each student is given a Guided Notesheet at the beginning of class.  To begin, 
there is room on this sheet for the Warm-Up and a box with the point value.  This creates a sense of urgency to begin 
working as soon as students walk into class.  Mr. Chait gives a grade for the Warm-Up before going over it, holding 
students accountable for completion.  The next part of the guided notesheet includes the whole-class discussion and 
notes.  Students must complete this portion for credit.  This ensures that students are taking all notes and listening to the 
discussion and again students are graded on completion.  Next, the students must complete individual practice or 
questions.  Again, this portion is graded and the entire guided notesheet is tallied for a final assessment for the class.  

Content Tracking  To begin, students in Mr. Stelson’s classes use the Guided Notesheets program described 
above in Mr. Chait’s class.  The benefits of this program are described above.  For the next level of 
accountability, students review their grades weekly since Mr. Stelson posts TeacherEase Class Reports 
weekly by student ID number.  Students see the report as soon as they walk in the door, giving them a 
constant understanding of their grade and progress in the class.  Additionally, Mr. Stelson tracks the progress 
towards content goals by breaking down assessments and projects by learning strand.  Printouts of student 
percentages of mastery are given to each student after each assessment and student create a bar graph of their 
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achievement by topic.  Students have the option of re-taking any assessment for a high grade after sitting for 
extra help and reviewing incorrect answers.  
                     

1B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will 
need additional support from central to address this issue.  
 
KEY FINDING 2: INSTRUCTION  
Overall: Multiple data sources indicate that direct instruction and individual seatwork are the predominant instructional 
strategies used by teachers in audited districts; there is indication of limited use of best practices and research-based 
practices, including differentiated instruction. A number of schools in audited districts further evidenced a lack of student 
engagement in classrooms, particularly at the secondary level. These data also show that there is an intention to use 
research-based and best practices; yet according to the interviews, SEC, and classroom observations, there is limited 
evidence of implementation and monitoring of such practices. Interview data indicate that in audited districts, teachers 
indicate a need for more support focused on differentiation of instruction for all learners.  
 
2A – ELA Instruction  
Classroom observations in audited schools show that direct instruction was the dominant instructional orientation for ELA 
instruction in almost 62 percent of K–8 classrooms. (In direct instruction, the teacher may use lecture- or questioning-type 
format. It includes instances when the teacher explains a concept, reads to students, or guides students in practicing a 
concept.) Direct instruction also was observed either frequently or extensively in approximately 54 percent of the high 
school ELA classrooms visited. On a positive note, high academically focused class time (an estimate of the time spent 
engaged in educationally relevant activities) was observed frequently or extensively in more than 85 percent of K–8 
classrooms visited, though this number fell slightly to just over 75 percent of classrooms at the high school level. Student 
engagement in ELA classes also was observed to be high – observed frequently or extensively 71 percent of the time in 
Grades K–8, but this percentage shrank to 49 percent at the high school level. Finally, independent seatwork (students 
working on self-paced worksheets or individual assignments) was observed frequently or extensively in approximately 32 
percent of the K–8 ELA classrooms visited and just over 34 percent of classrooms in high school.  
 
Please respond to the following questions for Key Finding 2A:  
 
2A.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s 
educational program.  
 
The ELA teachers will self assess the amount of time spent in direct instruction.  Walkthroughs and intervisitations will be 
used to asssess the amount of direct instruction, high academic focus, and student engagement. 
 
2A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.  
 
Applicable  
Not Applicable  
 
2A.3: Based on your response to Question 2A.2, what evidence supports (or dispels) the relevance of this finding to your 
school’s educational program?  
 
 
2A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will 
need additional support from central to address this issue.  
 
 
 
2B – Mathematics Instruction  
Auditors noted that although high academically focused class time was observed either frequently or extensively in 80 
percent of K–8 mathematics classes, it was observed at this level only in 45 percent of the high school mathematics 
classes. Further, a high level of student engagement was observed either frequently or extensively in 52 percent of Grades 
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K–8 and 35 percent of Grades 9–12 mathematics classrooms. School Observation Protocol (SOM
1
) and SEC results also 

shed light on some of the instructional practices in the mathematics classroom. The SOM noted that direct instruction in 
K-8 mathematics classes was frequently or extensively seen 75 percent of the time in Grades K–8 (and 65 percent of the 
time in Grades 9–12). Student activities other than independent seatwork and hands-on learning in the elementary grades 
were rarely if ever observed. Technology use in mathematics classes also was very low.  
 
Please respond to the following questions for Key Finding 2B:  
 

AUP has adopted Key Curriculum Press’s Discovering Geometry curriculum on the 10th grade as well as an inquiry-
based Math of Architecture course on the 11th grade as well as a statistics course for 12th grade.  We are in the process of 
increasing the engagement levels in all mathematics classrooms. 

2B.2: Indicate your determination of whether this finding is, or is not, applicable to your school. 

 

  Applicable    Not Applicable 

 

2B.3: Based on your response to Question 2B.2, what evidence supports (or dispels) the relevance of this finding to your 
school’s educational program? 

Math teachers have participated in several professional development workshops and retreats centered on creating a 
classroom that is inquiry and project based thereby fostering vibrant and academically focused math classrooms, 
however we must continue to improve upon implementing the process strands on a consistent basis, with increased 
participation by students. 

2B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will 
need additional support from central to address this issue. 

AUP will need assistance from central to address to ensure continuation of these successful strategies.  In the meantime, 
AUP will continue conducting intervisitions and creating inquiry and project based instruction. Professional 
development in differentiated instruction and on-going professional development to support the new math teachers will 
be provided. 

 
 
 
KEY FINDING 3: TEACHER EXPERIENCE AND STABILITY  
In a number of audited schools, respondents stated that teacher turnover was high, with schools accommodating a 
relatively high percentage of new and transfer teachers each year.  
 
Please respond to the following questions for Key Finding 3:  
 
3.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s 
educational program.  
   
                                                 

1 To examine instruction in the classrooms, the School Observation Measure (SOM) was used to capture 
classroom observation data for the district audit. The SOM was developed by the Center for Research in Educational 
Policy at the University of Memphis. The SOM groups 24 research based classroom strategies into six categories: (1) 
instructional orientation, (2) classroom organization, (3) instructional strategies, (4) student activities, (5) technology use, 
and (6) assessment. Two to seven key classroom strategies are identified within each category for a total of 24 strategies 
that observers look for in the classroom. These 24 strategies were selected to address national teaching standards.  
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To this point our school has strictly used qualitative methods to assess yearly teacher turnover.  In the future we plan to 
analyze teacher turnover in a quantitative way so we can get a better understanding of the ways in which we can more 
acutely target our training and retention efforts. 
   
3.2: Indicate your determination of whether this finding is, or is not, applicable to your school.  
   
We believe the finding is applicable to our school.    

 
3.3: Based on your response to Question 3.2, what evidence supports (or dispels) the relevance of this finding to your 
school’s educational program?  
   
We have experienced about a 15% rate of teacher turnover each year for the past three years.  While this number is not 
exceeding high, it does present us with some challenges pertaining to the continuity and stability of our four year 
curriculum track.   

 
3.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need 
additional support from central to address this issue.  
   
Our school has addressed the effects of teacher turnover through implementing a new teacher mentoring program and 
through the creation of grade teams.  Both these efforts seek to quickly and effectively address the needs that all teachers 
periodically need.  The mentoring program provides time and space for our new teachers to collaborate with an 
experienced veteran who can guide new teachers through the trials of the first year.  Grade teams have proven to be an 
effective vehicle for all our teachers to collaborate and integrate more fully into the school community.  

   
KEY FINDING 4: PROFESSIONAL DEVELOPMENT—ENGLISH LANGUAGE LEARNERS  
Interview data (from classroom teachers and principals) indicate that professional development opportunities regarding 
curriculum, instruction, and monitoring progress for ELLs are being offered by the districts, however, they are not 
reaching a large audience. Many teachers interviewed did not believe such professional development was available to 
them. A number of district administrators interviewed mentioned the presence of QTEL (Quality Teaching for English 
Learners) training, but few classroom teachers seemed aware of this program. Although city, district and some school-
based policies (e.g., Language Allocation Policy) and plans for ELL instruction do exist, rarely were they effectively 
communicated to teachers through professional development and other avenues.  
   
Please respond to the following questions for Key Finding 4:  
   
4.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s 
educational program.  
The school surveys teachers each semester to create the professional development calendar for the year.  Through this 
assessment, the professional development is offered either in school or through DOE offices.  
   
4.2: Indicate your determination of whether this finding is, or is not, applicable to your school.  
   
Applicable  
   
4.3: Based on your response to Question 4.2, what evidence supports (or dispels) the relevance of this finding to your 
school’s educational program?  
   
Several years ago, teacher surveys showed a need for additional ELL support.  Since that time, a Differentiated Instruction 
Study Group was created, full faculty ELL professional development has been presented, and ELL data is provided to 
teachers at the beginning of the school year.  
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4.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need 
additional support from central to address this issue.  
The school will continue to survey teachers to further develop best practices of instruction with English Language 
Learners.  At this time, additional support from central is not necessary to address this issue.  
   
 
 
KEY FINDING 5: DATA USE AND MONITORING—ELL INSTRUCTION  
Data from district and teacher interviews indicate that there is very little specific monitoring of ELLs’ academic progress 
or English language development. Testing data, where they do exist (for example, the NYSESLAT yearly scores) either 
are not reported to all teachers involved in instructing ELLs or are not provided in a timely manner useful for informing 
instruction. If and when testing data are provided, the data are not disaggregated by proficiency level of ELL student, 
students’ time in the United States, or type of program in which the ELL is enrolled (i.e., ESL, TBE, Dual Language, or 
general education).  
   
Please respond to the following questions for Key Finding 5:  
   
5.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s 
educational program.  
All teachers receive ELL NYSESLAT scores at the beginning of the school year during pre-service professional 
development.  Yearly, all faculty receive training in how to use data such as the NYSESLAT scores to drive instruction. 
Walkthroughs and surveys will assess if other teachers are using ELL data.  
   
5.2: Indicate your determination of whether this finding is, or is not, applicable to your school.  
 
Not Applicable 
   
5.3: Based on your response to Question 5.2, what evidence supports (or dispels) the relevance of this finding to your 
school’s educational program?  
   

- Teachers implement and monitor the ELL Periodic Assessments 
- Teachers assess students’ progress on the ELA Regents exam components 
- Ongoing professional development by data specialist on data-driven instruction 
- Teachers attend outside professional development on teaching ELLs within and outside of the content 

areas 
- ELL department meets regularly to assess student progress, scaffold instruction and align with results 
- Assistant principal provides faculty-wide professional development on NYSESLAT data and progress 

 
   
5.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need 
additional support from central to address this issue.  
     
KEY FINDING 6: PROFESSIONAL DEVELOPMENT—SPECIAL EDUCATION  
While the DOE and individual schools have made a substantial investment in professional development for special and 
general education teachers, classroom observations, IEP reviews, and interviews indicate that many general education 
teachers, special education teachers, and school administrators do not yet have sufficient understanding of or capacity to 
fully implement the range and types of instructional approaches that will help to increase access to the general education 
curriculum and improve student performance. Further, many general education teachers remain unfamiliar with the 
content of the IEPs of their students with disabilities, have a lack of familiarity with accommodations and modifications 
that would help support the students with disabilities in their classrooms, and are not knowledgeable regarding behavioral 
support plans for these students.  
 
Please respond to the following questions for Key Finding 6:  
 
6.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s 
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educational program.  
 
Overall:  On going professional development opportunities are offered to both General Education Staff and Instructional 
Support Specialists that inform development in Special Education instruction.  Within the collaborative culture of the 
school, the findings of Professional Development opportunities are share within biweekly grade team meetings, as well as 
in whole staff monthly meetings.  Also, teachers are encouraged to develop in house professional development workshops 
based on individual expertise to enhance student achievement, not specifically limited to those topics that only encourage 
individuals with IEP status, but to encourage growth of instructional practices that will better service all learners.   Staff 
from the ISC have provided professional development on writing IEP goals and assessing student progress.  
 
6.2: Indicate your determination of whether this finding is, or is not, applicable to your school.  
 
Not Applicable  
 
6.3: Based on your response to Question 6.2, what evidence supports (or dispels) the relevance of this finding to your 
school’s educational program?  
 
Copies of IEPs are distributed to all teachers.  All grade teams have special education teachers assigned who act as a 
liaison  
 
Special Education Professional Development:  
   

• Differentiation Study Group:  In bi-monthly meetings, teachers gather to address and dispel the myths that exist 
around the term "differentiation."  With the guidance of administrative staff and professionals sent from the ISC, 
ideology about how differentiation could be better implemented in the classroom through easily accessible 
methods are presented and refined to make them relevant to our student population.  After methods are given a 
"trial period" within the classroom, they are brought back to the study group for further refinement or stories of 
success.  Evidence of successes can be seen through classrooms with examples developed in the study group seen 
in student work. 

• New Staff Orientation:  Prior to the new school year beginning, new staff are introduced the Instructional 
Support Specialists and are given a run down of what Special Education looks like at the Academy of Urban 
Planning.  Within this workshop, new staff are show how Individualized Instruction Plans are developed through 
collaboration in grade teams, are offered instructional strategies that may be helpful to students with IEP, and are 
asked to input on what needs would best encourage achievement in students with disabilities.  This develops a 
relationship between ISS's and general Education teachers that is of the utmost importance in our schools culture 
of collaboration.  

• National Conferencing:  General Education and Instructional Support Staff are encourage and supported through 
attendance at National Teaching Conferences where they attend sessions that are aligned with closing the 
achievement gap for all students.  Conferences, such as ACSD and CES offer teachers from around the country to 
gather and learn from each other.  Within these conferences, topics on differentiation, collaboration and inclusion 
are topics that are focused on, with the promise of bringing the learned methodology back to AUP and having it 
be shared with the entire staff.    

• Local Workshops:  Instructional Support Staff partake in continued professional development that encouraged 
bring the general eduction curriculum closer to students with modified learning criteria.  Ongoing development 
through RAMP-UP and Wilson Reading help to build skills in literacy, while ISS focused on math and science 
content continually attend content specific training to further develop modified curriculum based on general 
education standard and assessment.    Also, ISS attend focused training on student with alternative assessment 
needs, and through collaboration with general education teachers, these assessment needs are refined and met.  

6.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need 
additional support from central to address this issue.  
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KEY FINDING 7: INDIVIDUALIZED EDUCATION PROGRAMS (IEPS FOR STUDENTS WITH 
DISABILITIES)  
Although IEPs clearly specify testing accommodations and/or modifications for students with disabilities, they do not 
consistently specify accommodations and/or modifications for the classroom environment (including instruction). Further, 
there appears to be lack of alignment between the goals, objectives, and modified promotion criteria that are included in 
student IEPs and the content on which these students are assessed on grade-level state tests. Finally, IEPs do not regularly 
include behavioral plans—including behavioral goals and objectives—even for students with documented behavioral 
issues and concerns.  
 
Please respond to the following questions for Key Finding 7:  
 
7.1: Describe the process your school has or will engage in to assess whether this finding is relevant to your school’s 
educational program.  
 
Overall:  General education staff, Instructional Support Specialists, administrators and support staff work closely together 
to develop concrete methods of instruction for students with Individualized Education Plans that have alignment with state 
education standards, as well as modified instructional methodology that make general education curriculum more 
assessable to student with special needs.  Those instructional strategies and curriculum benchmarks are develop in 
collaborative classrooms where General Education teachers work closely with content assigned Instructional Support 
Specialists that then take team built modified curriculum and further adapts it for those in need of more restrictive learning 
environments. These collaborative efforts are reinforced through close relationship with paraprofessionals, that help with 
provide specific modification and accommodations to student in need of more closely monitored adaptations.  
 
7.2: Indicate your determination of whether this finding is, or is not, applicable to your school.  
 
Not Applicable  
 
7.3: Based on your response to Question 7.2, what evidence supports (or dispels) the relevance of this finding to your 
school’s educational program?  
 
INDIVIDUALIZED EDUCATION PLANNING:  Instructional Support Specialists work with the school community to 
modify exams, modify instruction, and create IEPs. 

• Grade Team Meetings:  Within each grade team, there is an Instructional Support Specialists assigned to work 
with, and help general education teachers align classroom curriculum to specific IEP goals for those students in 
need of modification.  Along with this responsibility, ISS are also a representatives and advocates for IEP students 
and general education teachers helping to facilitate IEP student-teacher relationship by keeping lines of 
communication open in regards to IEP and instructional modification needs.    

• ISS Department Meetings: Bi-monthly formal meetings address the needs of the IEP student population, as ISS 
discuss and develop goals that are specific to each IEP student.  These goals are then relayed to the general 
education teachers the fore mentioned bi-weekly grade team meetings.  Also in these ISS meetings, student 
promotional criteria is discussed, as well as training on how to properly assess the population of student who are 
in need of NYSAA.  Those students who are in need of BIP are discussed and follow up interventions and 
performance enhancers are developed.  

• Informal ISS Department Assessment:  Student in need of most restrictive environment are regularly discussed 
and interventions are continually developed and refined through the close proximity of the ISS working 
environments.  These informal discussion then inform not only the formal ISS department meetings, but also are 
helpful in bring concerns and successes to light in Grade Team Meetings.    

 
7.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need 
additional support from central to address this issue.  
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This electronic version of the CEP Appendix 8 allows you to submit details about your proposed 2008-09 Contracts for Excellence 

spending within the six eligible program areas.  
 

1. This form must describe your preliminary plans to use the total amount of funds allocated to your school in the Contracts for 
Excellence allocation category in Galaxy. If you do not know this amount, please refer to Galaxy.  

 
2. The sum of the allocations you list in each program area must match the total amount allocated to you in Galaxy.  

 
3. Please provide all of the information requested for each of the program strategies to which you've allocated funds, as per SED 

requirements.  
 

This survey must be completed by Tuesday July 15 at 6pm.  
Thank you!

 

 

 

 

 

 

Please provide the following information about your school. You must complete all of the fields on this page in order for your 
survey to be valid.

School DBN  32K552

School Name  Academy of Urban Planning

Total Amount of "Contracts for Excellence" Allocation in 
Galaxy  $ 166,115

Principal Name  Monique Darrisaw

Principal Email  mdarrisaw@schools.nyc.gov

Principal Phone  7183817100

Does your school plan to use FY09 C4E funding to reduce class size?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding to increase student time on task?

nmlkji Yes 

nmlkj No 

How much do you plan to allocate for each of the following program strategies?
Before- and After-School Programs  $ 251

Summer School Programs  

Dedicated Instructional Time  $ 165,864

Individualized Tutoring  

Does your school plan to use FY09 C4E funding to support new or expanded before- or after-school programs?

nmlkji Yes 

nmlkj No 

Please describe the program.
The monies for the after school program will pay for five hours of small group instruction for students with disabilities.

Please indicate the student population(s) you intend to target via this initiative.

   
Submit date: Jul 18, 2008         Email address: mdarrisaw@schools.nyc.gov 



 

 

 

 

 

 

 

 

 

 

gfedc English Language Learners 

gfedcb Students with Disabilities 

gfedc Students in Poverty 

gfedc Students with Low Academic Achievement / at Risk of Not Graduating 

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing 
program/strategy?

nmlkj New implementation 

nmlkji Program Expansion 

Please indicate how the program/strategy will be expanded for school year 2008-09 (e.g., increase in the number of after-school 
program hours, increase in the number of students served, etc.)

Increase the number of after school mprogram hours.

Does your school plan to use FY09 C4E funding for new or expanded summer school programs?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding for new or expanded efforts to increase dedicated instructional time (e.g., 
instructional blocks for core academic subjects, additional instructional periods for areas of greatest student need, Response to 
Intervention (RTI) and/or intensive individual intervention, etc.)?

nmlkji Yes 

nmlkj No 

Please describe the program.
Teachers will push-in to provide small group instruction in content areas where students have the greatest educational needs.

Please indicate the student population(s) you intend to target via this initiative.

gfedc English Language Learners 

gfedcb Students with Disabilities 

gfedc Students in Poverty 

gfedc Students with Low Academic Achievement / at Risk of Not Graduating 

Is the program described above a first-time implementation of the program/strategy, or an expansion of an existing 
program/strategy?

nmlkj New implementation 

nmlkji Program Expansion 

Please indicate how the program/strategy will be expanded for school year 2008-09.
Teachers will be able to have one extra period to do dedicated small group instruction. 

Does your school plan to use FY09 C4E funding for new or expanded efforts to offer individualized tutoring (provided by highly 
qualified staff as a supplement to general curriculum instruction and targeted to students not meeting State standards)?

nmlkj Yes 

nmlkji No 

Does your school plan to use FY09 C4E funding for teacher and principal quality initiatives?

nmlkj Yes 



 

 

 

 

nmlkji No 

Does your school plan to use FY09 C4E funding for middle and high school restructuring efforts?

nmlkj Yes 

nmlkji No 

Does your school plan to allocate FY09 funding to implement a new full-day pre-kindergarten program, or to expand an existing 
pre-kindergarten program at the school?

nmlkj Yes 

nmlkji No 

Does your school plan to allocate FY09 funding to expand and/or replicate a model instructional program for English Language 
Learners (ELLs)?

nmlkj Yes 

nmlkji No 

CEP Appendix 8: Contracts for Excellence
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