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SECTION I: SCHOOL INFORMATION PAGE

ScHooL NUMBER: 03M494 ScHooL NAME:  H.S. of Arts and Technology

ScHoOL ADDRESS: 122 Amsterdam Avenue, New York, NY 10023

SCHOOL TELEPHONE: 212-501-1198 FAx: 917-441-3693
ageiger@schools.
ScHoOOL CONTACT PERSON: Anne Geiger EMAIL ADDRESS: nyc.gov
POSITION/TITLE PRINT/TYPE NAME
SCHOOL LEADERSHIP TEAM CHAIRPERSON: Dr. Nicole Ambrosio
PRINCIPAL: Anne Geiger
UFT CHAPTER LEADER: Lia Galeano
PARENTS' ASSOCIATION PRESIDENT: Rosa Maria Smith
STUDENT REPRESENTATIVE:
(Required for high schools) Carissa Handiman

DISTRICT AND SCHOOL SUPPORT ORGANIZATION (SSO) INFORMATION

DisTRICT: 03M SSO NAME: Empowerment

SSO NETWORK LEADER: Karen Ditolla

SUPERINTENDENT: Elaine Gorman




SECTION II: SCHOOL LEADERSHIP TEAM SIGNATURE PAGE

Directions: Each school is required to form a School Leadership Team (SLT) as per State Education Law
Section 2590. SLT membership must include an equal number of parents and staff (students and CBO
members are not counted when assessing this balance requirement), and ensure representation of all school
constituencies. Chancellor's Regulation A-655 requires a minimum of ten members on each team. Each SLT
members should be listed separately in the left hand column on the chart below. Please specify any position
held by a member on the team (e.g., SLT Chairperson, SLT Secretary) and the constituent group
represented (e.g., parent, staff, student, or CBO). The signatures of SLT members on this page indicates
their participation in the development of the Comprehensive Educational Plan and confirmation that required
consultation has occurred in the aligning of funds to support educational programs (Refer to revised
Chancellor’'s Regulations A-655; available on the NYCDOE website at
http://schools.nyc.gov/Administration/ChancellorsRequlations/default.htm). Note: If for any reason an SLT
member does not wish to sign this plan, he/she may attach a written explanation in lieu of his/her signature.

Name Position and Constituent Sianature
Group Represented g

Anne Geiger *Principal or Designee
- -

Lia Galeano UFT Chapter Chairperson or
Designee

Rosa Maria Smith *PA/PTA President or
Designated Co-President

Rosa Garo PA/PTA Co-President

Title | Parent Representative

Pearl Benton (suggested, for Title | schools)

Carissa Handiman Student Representative (optional
Edwin Dionicio for elementary and middle schools;
a minimum of two members required
for high schools)

Dr. Nicole Ambrosio Member/Staff, AP
Midgalia Villegas Member/Parent, Treasurer
Della Rush Member/Staff, UFT, Teacher

(Add rows, as needed, to ensure all SLT members are listed.)
e Core (mandatory) SLT members.
Signatures of the member of the School Leadership Team (SLT), as well as any applicable

documentation, are available for viewing at the school and are on file at the Office of School
Improvement.



SECTION Il1: School Profile

Part A. Narrative Description

Directions: In no more than 500 words, provide contextual information about your school’s
community and its unique/important characteristics. Think of this as the kind of narrative description
you would use in an admissions directory or an introductory letter to new parents. You may wish to
include your school’s vision/mission statement and a description of strategic collaborations/
partnerships and/or special initiatives being implemented. You may copy and paste your narrative
description from other current resources where this information is already available for your school
(e.g., grant applications, High School Directory, etc.). Note: Demographic and accountability data for
your school will be addressed in Part B of this section.

The High School of Arts and Technology @MLK is in its eighth year of existence as a new
small school. It was conceived as part of a plan to redesign Martin Luther King, Jr. High School. The
High School of Arts and Technology currently shares the existing MLK Campus with five other
schools. The school opened with 185 ninth graders who had attended middle schools in all five
boroughs. Current register is at 605. The majority of students are from low-income families, and more
than 71% qualify for free or reduced lunch.

All students are supported through advisory class. The advisory class uses a college preparatory
curriculum that includes AVID’s Road to College, Transition to High School, Peer Tutoring, and
regularly scheduled college tours. The Advisory teacher monitors the adjustment to high school,
individual academic progress, and well being of all the students in his/her Advisory group and acts as
liaison to the parents, the guidance counselor, the subject teachers and the administration. In addition
to being a home base where each student is known well by one staff member, the Advisory provides a
forum for concerns, opportunities to discuss issues with their peers and a class to refine study skills. It
allows opportunities for increased student empowerment, self-esteem and the building of leadership
skills.

The entire student body is divided into sections. Most sections travel together for academic
classes and have a dedicated cohort of teachers. Cohorts of 12™ graders deviate in schedules to allow
for individualized programming to match each student’s need. These teacher cohorts meet together
weekly to plan interdisciplinary activities, advisory class topics, and to participate in “kid talk”. They
also meet with the administration to discuss concerns, plan events and recommend staff development
activities. An effort has been made to provide flexible scheduling that allows for maximum meeting
and planning time among staff members.

In 2004 we applied for and received a grant to start an AVID Program (Advancement Via
Individual Determination). AVID in a nationally renowned college preparatory program which target
students in the middle range of achievement (mid-Level 2 to Level 3 on ELA scores) and who are
generally underserved minorities. The AVID profile seeks students who would be first in their family
to enter college and who exhibit determination and accept challenges. Now going into our fifth year,
we target approximately 75 incoming freshman each school year. AVID students have a high daily
attendance (92%) compared to the school wide 83%, and have maintained over a 75% grade average.
We continue to grow the program and are offering all incoming 9" graders the AVID



elective/advisory. All AVID teachers and administrators received intensive professional development
in year one and advanced training thereafter.

The National Honor Society was established in 2007 and enrollment is at 35 students. The
students are required to maintain Honor Roll status (85% or above) and a commitment to community
service. Projected enrollment for 2009-20010 is 70 students.

We recognize that families and other community members are a vital part of all students’
academic and social success, and consider family involvement an essential ingredient for a successful
educational program. Currently, only about 2-5% of our parents attend PA meetings. Our continuing
efforts will focus on a school-wide effort to strengthen home-school relationships and increase parent
and community involvement. To support parent involvement efforts our parent coordinator has set his
agenda on outreach to all of our families. We have been successful in getting families in for special
workshop days.

Currently, we enjoy collaborations with several community-based organizations, including
L.E.A.P (theater arts), NYC Opera, Fordham University, John Jay and Hunter Colleges, POSSE<
Smith College, Peer Health Exchange, CityKids, Roundabout Theatre, and the Guggenheim Museum.
We realize that we need to make a concerted effort to involve more community organizations in our
program in order to be able to increase services and opportunities that address the academic, social and
health needs of our students and their families. In addition, we need to provide mentors and hands-on,
real-world experiences for our students in the fields of the arts and technology. Rounding out our
extra-curricular activities are several clubs and organizations such as, Chess, Latino Group, Student
Council, Japan Club (Anime and Manga), and Mouse Squad. Sports teams include: Basketball, Track
& Field, Volleyball, Wrestling, Baseball and Soccer.



SECTION Il — Cont’d

Part B. School Demographics and Accountability Snapshot

Directions: A pre-populated version of the School Demographics and Accountability Snapshot
provided in template format below (Pages 6-8 of this section) is available for download on each
school's NYCDOE webpage under “Statistics.” Schools are encouraged to download the pre-
populated version for insertion here in place of the blank format provided.

CEP Section llI: School Profile
Part B: School Demographics and Accountability Snapshot (Version 2009-1A - March 2009)

SCHOOL DEMOGRAPHICS AND ACCOUNTABILITY SNAPSHOT

School Name: High School of Arts and Technology
District: 3 DBN: 03M494  School BEDS Code: 310300011494
DEMOGRAPHICS
Grades Served: Pre-K 3 7 11 N
K 4 8 12 J
1 5 9 \ Ungraded
2 6 10 v
Enroliment Attendance - % of days students attended:
(As of October 31) 2006-07 = 2007-08 @ 2008-09 (As of June 30) 2006-07 = 2007-08* = 2008-09
Pre-K 0 0 0 78.3 82.1 81.6
Kindergarten 0 0 0
Grade 1 0 0 0 Student Stability - % of Enrollment:
Grade 2 0 0 0 (As of June 30) 2006-07 = 2007-08 & 2008-09
Grade 3 0 0 0 95.8 94.2 96.2
Grade 4 0 0 0
Grade 5 0 0 0 Poverty Rate - % of Enrollment:
Grade 6 0 0 0 2006-07 = 2007-08 & 2008-09
Grade 7 0 0 o  (AsorOctober3i) 78.8 65.8 716
Grade 8 0 0 0
Grade 9 174 153 149 Students in Temporary Housing - Total Number :
Grade 10 172 166 198 (As of June 30) 2006-07 = 2007-08 & 2008-09
Grade 11 173 149 136 2 2 17
Grade 12 86 121 122
Ungraded 0 1 0 Recent Immigrants - Total Number:
Total 605 590 605 (As of October 31) 2006-07 = 2007-08 & 2008-09
17 9 16
Special Education Enroliment: Suspensions (OSYD Reporting) - Total Number:
(As of October 31) 2006-07 = 2007-08 | 2008-09 | (As of June 30) 2006-07 = 2007-08 & 2008-09
# in Self-Contained
Classes 39 33 32 Principal Suspensions 73 64 176
# in Collaborative Team Superintendent
Teaching (CTT) Classes 64 40 41 Suspensions 43 39 39
Number all others 2 27 35
These students are included in the enrollment information Special High School Programs - Total Number:
above. (As of October 31) 2006-07 2007-08 2008-09
CTE Program
Participants N/A N/A 230
English Language Learners (ELL) Enroliment: Early College HS
(BESIS Survey) Program Participants 0 0 0
(As of October 31) 2006-07 | 2007-08 | 2008-09
# in Transitional Bilingual
Classes 0 0 0 Number of Staff - Includes all full-time staff:
# in Dual Lang. Programs (As of October 31)
0 0 0 2006-07 = 2007-08 & 2008-09

# receiving ESL services
only 59 61 58 Number of Teachers 37 46 43



CEP Section Ill: School Profile
Part B: School Demographics and Accountability Snapshot (Version 2009-1A - March 2009)

SCHOOL DEMOGRAPHICS AND ACCOUNTABILITY SNAPSHOT

# ELLs with IEPs Number of
Administrators and
3 10 10 Other Professionals 12 16 12
These students are included in the General and Special Number of Educational
Education enroliment information above. Paraprofessionals
N/A 2 2
Overage Students (# entering students overage for grade) Teacher Qualifications:
2006-07 = 2007-08 = 2008-09 |(AS of October 31) 2006-07 | 2007-08 = 2008-09
(As of October 31) % fully licensed &
permanently assigned
30 18 26 to this school 100.0 100.0 100.0
% more than 2 years
teaching in this school 421 59.6 62.8
% more than 5 years
Ethnicity and Gender - % of Enrollment: teaching anywhere 28.9 29.8 34.9
(As of October 31) % Masters Degree or
2006-07 @ 2007-08 &= 2008-09  higher 71.0 70.0 63.0
American Indian or Alaska % core classes taught
Native by “highly qualified”
teachers (NCLB/SED
0.2 0.3 0.5 definition) 87.4 69.7 91.0
Black or African American
35.9 34.6 37.4
Hispanic or Latino 58.6 58.3 55.5
Asian or Native
Hawaiian/Other Pacific Isl.
3.0 4.2 3.5
White 2.3 2.5 2.1
Male 66.0 65.6 66.3
Female 34.0 34.4 33.7
2009-10 TITLE | STATUS
\/ Title | Schoolwide Program (SWP)
Title | Targeted Assistance
Non-Title |
Years the School Received Title | Part A Funding: 2006-07 | 2007-08 2008-09 2009-10
V v v v
NCLB/SED SCHOOL-LEVEL ACCOUNTABILITY SUMMARY
SURR School (Yes/No) If yes, area(s) of SURR identification:

Overall NCLB/SED Accountability Status (2008-09) Based on 2007-08 Performance:
\ In Good Standing (IGS)

School in Need of Improvement (SINI) — Year 1
School in Need of Improvement (SINI) — Year 2
NCLB Corrective Action (CA) — Year 1
NCLB Corrective Action (CA) — Year 2/Planning for Restructuring (PFR)
NCLB Restructuring — Year
School Requiring Academic Progress (SRAP) — Year



CEP Section Ill: School Profile
Part B: School Demographics and Accountability Snapshot (Version 2009-1A - March 2009)

SCHOOL DEMOGRAPHICS AND ACCOUNTABILITY SNAPSHOT

Individual Subject/Area Ratings:

Elementary/Middle Level Secondary Level

ELA: ELA: IGS

Math: Math: IGS

Science: Graduation Rate: IGS

This school's Adequate Yearly Progress (AYP) determinations for each accountability measure:

Elementary/Middle Level Secondary Level

Student Groups ELA Math Science ELA Math Grad Rate

All Students \ \ \

Ethnicity

American Indian or Alaska Native

Black or African American \ \

Hispanic or Latino \ \

Asian or Native Hawaiian/Other Pacific Islander - -

White - -

Other Groups

Students with Disabilities - -

Limited English Proficient - -

Economically Disadvantaged \ \

Student groups making AYP in each subject 0 0 0 4 4 1
CHILDREN FIRST ACCOUNTABILITY SUMMARY

Progress Report Results — 2008-09 Quality Review Results — 2008-09

Overall Letter Grade: A Overall Evaluation: NR

Overall Score: 71.9 |Quality Statement Scores:

Category Scores: Quality Statement 1: Gather Data

School Environment: 6.6 Quality Statement 2: Plan and Set Goals

(Comprises 15% of the Overall Score) Quality Statement 3: Align Instructional Strategy to Goals

School Performance: 13.3  Quality Statement 4: Align Capacity Building to Goals

(Comprises 30% of the Overall Score) Quality Statement 5: Monitor and Revise

Student Progress: 44

(Comprises 55% of the Overall Score)

Additional Credit: 8

KEY: AYP STATUS KEY: QUALITY REVIEW SCORE

\ = Made AYP A = Underdeveloped

V" = Made AYP Using Safe Harbor Target » = Underdeveloped with Proficient Features

X = Did Not Make AYP \ = Proficient

— = Insufficient Number of Students to Determine AYP Status |W = Well Developed
¢ = QOutstanding

NR = No Review Required

* = For Progress Report Attendance Rate(s) - If more than one attendance rate given, it is displayed as K-8/9-12.

Note: Progress Report grades are not yet available for District 75 schools; NCLB/SED accountability reports are not
available for District 75 schools.



SECTION 1V: NEEDS ASSESSMENT

Directions: Conduct a comprehensive review of your school’s educational program informed by the maost current quantitative and qualitative
data available regarding student performance trends and other indicators of progress. Include in your needs assessment an analysis of
information available from New York State Education Department and New York City Department of Education accountability and assessment
resources, i.e., School Report Cards, Progress Reports, Quality Review and Quality Review Self-Assessment documents, periodic
assessments, ARIS, as well as results of Inquiry Team action research, surveys, and school-based assessments. (Refer to your school’s
Demographics and Accountability Snapshot in Part B of Section Ill, and feel free to use any additional measures used by your school to
determine the effectiveness of educational programs) It may also be useful to review the schools use of resources: last year’'s school budget,
schedule, facility use, class size, etc.

After conducting your review, summarize in this section the major findings and implications of your school’s strengths, accomplishments, and
challenges. Consider the following questions:

- What student performance trends can you identify?

- What have been the greatest accomplishments over the last couple of years?

- What are the most significant aids or barriers to the school’s continuous improvement?

Student performance trends:
ELA
=  66% of our ELL students in the 2005 cohort have not passed the ELA regents exams.
= Passing rate on ELA overall is 64% (65 or above)
= Scholarship rate on ELA (2005 cohort) is 58%

MATH

= Scholarship rate for Math (2005 cohort) is 74%
Accomplishments:
ELA
= Number of ELA regents recovery classes has decreased 50%
= 45% ELL’s are sitting for the ELA exam on the first offering

MATH
*  69% passed the Math A

Significant aids to school improvement:



= Staff in the ELA department is stable

= Literacy Coach works across all subject areas on reading and writing strategies
= Personalized programming

= Highly Qualified Math teachers

= On-going Professional Development

= Math Specialists and Math Consultant

Significant barriers to continuous school improvement:
= LTA students at 5.5%
= Low performance levels of incoming 9™ graders: ELA, Level 1 and Level 2 — 49%
MATH, Level 1 and Level 2 - 25%
= Male/female ratio 67.8% : 32.2%
= Number of Special Education students at 17%
= Students lacking number sense
= Students unable to perform operations with signed numbers

A major area of concern has been how best to address the literacy needs of our ninth graders so that they can achieve success in all
subject areas. Our current strategies for improving instruction and student performance in English Language Arts include the implementation of
the “Rewards” literacy program. Our ELA curriculum in tenth grade is based on the principles of a balanced literacy program. The classrooms
are structured, whenever possible, as reading and writing workshops. Staff development is facilitated by a Literacy coach who provides teachers
with instructional strategies and an organizational framework for Language Arts instruction.

The workshop format is comprised of three components: teacher-led mini-lessons on technique, craft and grammar; activity time during
which students practice the introduced reading or writing skill; and, “sharing” time which also includes reading of their own work, conferencing
and peer editing. Professional Development in Literacy has targeted reading and writing skills across the curriculum and has addressed the ways
to provide support to Special Ed and ELL students. In addition, literacy is reinforced through our Technology program. Technology skills are
infused into all curricular areas through the use of in-classroom computers, a mobile laptop labs and stand-alone Technology classes. Classroom
libraries, small class sizes (budget permitting), extended time for ELA/Literacy classes and the assignment of a full-time coach will further
support literacy instruction.



Another concern has been how best to address the low numeracy skills of most of our students. The NCLB reports show that 34% of our
students do not enter high school with on-grade level math competency. For four years we were approved to use the College Preparatory
Mathematics curriculum. The CPM Math curriculum features students working together in study teams as a major part of their daily class work.

Knowing that the adjustment from middle school to high school is a challenging one for most students and that, traditionally, ninth-
graders experience a high failure rate and need intensive interventions to help build skills, a variety of strategies have been developed to address
student needs through short- and long-term interventions. Academic Intervention Services are provided to meet the needs of all students who
require additional assistance in their subject classes. An intensive after-school tutorial program has been in place since 2002. Beginning
September 2009, we will offer extended day for 37 1/2 minutes on Monday, Tuesday, Wednesday, and Thursday for 9" and 10" graders. PM
school serves all 10™, 11" and 12" graders and follows the 10" period extended contractual time. Students, who have failed regent exams in
English, science, math, or history, are mandated to attend. Letters and calls are routinely made to the homes of students with poor attendance.
“School Messenger”, an automated calling system, has been in place for two years. Calls are made on a daily basis to report absenteeism.

Report cards are distributed three times a semester, and Advisory teachers meet with the parents of students failing two or more subjects.
Grades are annualized in order to allow students to show improvement through the year. The Saturday Academy, started in February 2004,
addresses the needs of our struggling learners. Approximately fifty students are recommended to attend for tutoring and remediation in English,
math, science, and social studies, for regent’s preparation and credit recovery. Saturday school will continue this year if funding permits.

The guidance counselors meet individually and in small groups with all students to prepare Academic/Career Planning Portfolios that
include information about promotion and graduation requirements, credit accumulation, and Regents exam requirements. In addition, our
counselors provide intensive guidance and support services to assist students who are experiencing social and emotional issues that are impacting
on their ability to achieve academically. While they meet individually with students who have serious social and emotional problems, they are
also in frequent touch with their parents and refer them to outside agencies when warranted.

Professional development is considered critical to the success of our program. The Cabinet for Instruction meets every Thursday from
4:00 - 6:00pm. In addition, administrators and teachers meet during CPT, which is programmed 8™ period for the entire staff. During common
planning time the staff meets to exchange ideas on teaching strategies and best practices, authentic assessments, literacy strategies across the
curriculum, and to design interdisciplinary units. Case conferencing about students is also a key part of our effort to understand and serve the
needs of all of our students. It is understood that in a small school, all staff members are committed to the vision, mission and learning approach
of the school.

The High School of Arts and Technology will take a continuous improvement, data-driven approach to improving student performance,
using a variety of assessments to identify and address student needs and to target areas for growth on a continuous basis. The CEP for 2008-2009
will reflect a concerted effort and specific plans to address the literacy needs of incoming ninth graders and provide a challenging tenth-grade
program that will continue to foster the development of critical thinking skills and prepare students to pass the Integrated Algebra Regents, the
Living Environment Regents and the U.S. History Regents examinations. Class-room libraries, interdisciplinary strategies, team-teaching, early
interventions, guidance and advisory support, and an intensive after-school academic program (AlS), funded through State AIS funding, will
support continued literacy efforts and Regents preparation. The MLK Campus schools have just completed the installation of a campus-wide



library and hired a licensed librarian. We will again introduce a Saturday Academy instructional program (funded with State AIS resources
coupled with Title 1 funding), which will enable students to enhance, enrich and extend skills and abilities acquired during the daily and after-
school programs. The Saturday Academy program, pending funding, will continue to give students an opportunity to get extra help and will be
planned to also include inquiry-based instructional and projects that will be built around themes and topics being taught in regular subject
classes.

Arts and Technology is designated as a “Title I School Wide Program” which allows school programs to use Title I monies for
enrichment and remediation programs for all students and to increase parental involvement. All students are offered academic intervention and
support services (AIS) in the major core curriculum classes in the PM school program, which operate Monday through Thursday from 3:50 PM —
5:50 PM, Friday from 3:15-5:15PM, and on Saturdays from 9:30 AM — 1:30 PM. During this time, students can receive additional assistance
and tutoring with their classroom teachers in the subjects they are at-risk for failing. In addition, students have access to the computer lab to
complete projects/assignments. A Peer Tutoring Program, through the National Honor Society, will be developed and implemented. .



SECTION V: ANNUAL SCHOOL GOALS

Directions: Based on the findings and implications from the comprehensive needs assessment (Section 1V), determine your school’s
instructional goals for 2009-10 and list them in this section along with a few phrases of description. The resulting list should include a limited
number of goals (5 is a good guideline), and the list as a whole should be a clear reflection of your priorities for the year. Good goals should be
SMART - Specific, Measurable, Achievable, Realistic, and Time-bound.

Notes: (1) In Section VI of this template, you will need to complete an “action plan” for each annual goal listed in this section. (2) Schools
designated for improvement (Improvement, Corrective Action, Restructuring, SURR or schools that received a C for two consecutive years, D,
or F on the Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the area(s) of
improvement identification. (3) When developed, Principal’'s Performance Review (PPR) goals should presumably be aligned to the school’s
annual goals described in this section.

Goal #1:
To increase the overall scholarship rate for struggling students (the lowest third) by 3% by year’s end.
e Our lowest third, citywide, enters grade 9 at Level 1 and Level 2. Many of our students are reading at or below a 5" grade level. Almost 10% of the

lowest third need immediate targeted intervention in Math and Literacy skills in order to close the achievement gap in one year.

Goal #2:
To provide weekly professional development which will have a direct impact on instruction as exemplified through more complete lesson planning
and an overall student scholarship gain of 3% as compared to last year.
e Teachers need continued training and support to consistently use data to differentiate instruction. When teachers master data driven instruction
student outcomes will continue to increase. One-fourth of our teachers have less than 3 years experience and need continued development.
Professional development workshops have been tailored to teacher needs, and lesson plans are monitored to insure that instructional strategies

focused upon during those professional development workshops are incorporated into lesson plans.



Goal #3
To increase the number of teachers who infuse technology into instruction by 30% by year’s end.

e With an ever changing technologically advancing world, teachers have to keep up with their students. Students expect that the most recent and
relevant technology will be used in the classroom. When infused into instruction, students gain skills that translate into preparation for success
beyond the classroom. According to our survey results from September, 20% of our faculty integrates technology into their lesson planning (Internet,
Smart boards, Power Point presentations...). Since September, we have had several professional development workshops on technology use in the
classroom. We have provided our faculty with laptops, computers in their classrooms, LCD projectors, Smart Boards, and more. During January
Regents week, we will administer another survey to the faculty regarding technology use in their lesson planning. We will also administer the

technology survey to teachers in June to insure that we have met our goal.



SECTION VI: ACTION PLAN

Directions: The action plan should be used as a tool to support effective implementation and to evaluate progress toward meeting goals. Use
the action plan template provided below to indicate key strategies and activities to be implemented for the 2009-10 school year to support
accomplishment of each annual goal identified in Section V. The action plan template should be duplicated as necessary. Reminder: Schools
designated for (Improvement, Corrective Action, Restructuring, SURR or schools that received a C for two consecutive years, D, or F on the
Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the area(s) of improvement
identification.

Subject/Area (where relevant):  English and Mathematics

Annual Goal To improve students scholarship for the lowest third by 3% in English and Math by
Goals should be SMART — Specific, year’'s end

Measurable, Achievable, Realistic, and
Time-bound. Increase Scholarship rate for targeted groups by 3% when compared to last year
Advance reading levels at least one grade level higher (or more) by end of school year

Advance math skills at least one grade level higher (or more) by end of school year

YV VYV

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Performance Series testing and ARIS data will be shared with dedicated staff for this group
Classroom websites will share resources on Edline

Teachers will continue to use Edline to share progress reports with students, other teachers, and
parents

Literacy coach and Math coach work directly with staff co-teaching, modeling lessons and
working with individual students

Teachers’ trainings will include Study Groups to evaluate student work and target instruction
ELA, ELL and SPED teachers will receive on-going professional development in reading
assessment methods, in using appropriate texts and the leveling of texts to match student
reading levels, and in explicit teaching of writing

Ongoing PD for all content area teachers in literacy skills for struggling readers and writers
Continue training teachers in ARIS to evaluate and interpret assessment data

Use ARIS to identify levels of student performance in order to differentiate instruction
Continue with schoolwide implementation and support of AVID teaching strategies

Develop intervention strategies to increase pass rates on Regents’ exams

Continue training Advisory teachers in transcript review and scholarship reports

YV VVV

\ %

VVVVVY




Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

A\

VVVYVVY

Scheduling:

Schedule 9" and 10" grade Level 1's and low level 2's with highly qualified teachers and
experienced teachers

Mandate extended day (period 9.5) for all 9" and 10" graders

Implement Rewards Writing Program for 10" graders

Target additional intervention with AIS after-school programs in reading/writing/mathematics
PM school for credit recovery for general education and ELL students

Saturday school for credit recovery and test prep

Weekly meeting with guidance counselors, teachers/advisors, and AP

AVID elective for each targeted group — including all 9" and 10" graders

Funding:

Per-session allocation for after-school conferencing, extended tutoring

Per-session allocation for PM school

Per-session allocation for Saturday school

CA4E funds for AIS services

Edline site license

Title Il funding

Indicators of Interim Progress and/or
Accomplishment

Include: interval (frequency) of periodic
review; instrument(s) of measure;
projected

VVVV|VVVVYVYY

Extra credit acknowledgement in the School Progress Report (Closing the Education Gap)
Increased scholarship rate

Rising scores on Regent exams

Increased attendance

Grades 9-12 2009-10 Periodic Assessment Calendar

Assessment/Test Grades Dates Description
LABR 912 9/29-10/13/09 l’\eztmg for nedw r?tuderr:ts ashneeded
September nd continued throughout the year
Performance Series — 1st Assessment 9-12 ELA )
: 9/8-11/20/09 baseline
window 9-11 Math
October PSAT 10 & 11 10/14/09
November | Regents Predictive exams As needed 11/9-11/20/09
Performance Series — 2 Assessment 9-12 ELA .
Jan-Feb | Lindow 11 Math 1/4-112/10 Comparison data
April Regents Predictive exams As needed 4/7-4/16/10
. Performance Series — 31 Assessment 9-12 ELA .
April-May | i 911 Math 4/1-5-31 Comparison data




Subject/Area (where relevant):

Professional Development — All subjects

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

To provide weekly professional development which will have a direct impact by
increasing scholarship rate by 3% by the end of year (as compared to last year)

>

>

>
>

Teachers will design lesson plans with targeted objectives, differentiated practice to meet
individual needs, and assessments

Teachers will use collected data based on identified objectives and adjust pacing or strategies to
support student progress on weekly basis

Teachers will infuse best practices from PD into their daily lesson plans

Overall scholarship rates will increase by 3% by end of year

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Staffing:

\ %

VVVYVYVY

Bi-monthly PD designed and facilitated by CFl / Data Team

PD during CPT by CFI team, lead teachers, and

administrators

Continued training for teachers in ARIS use

Expansion of Edline used by all teachers

Intervisitations by staff within departments

Lesson and Work Study groups lead by teachers in each department

Lead teachers modeling and sharing best practices

Review of Progress Report data, CEP Goals and Objectives, and current data in order to set
goals for the academic year

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

\ %

Y VYV

YVVVYVYY

Scheduling:

Daily Common Planning Time

Bi-weekly grade team meeting during Common Planning Time — (AP and/or Principal will attend
all weekly meetings)

CFl/Leadership Team meeting bi-monthly

Coverages for department intervisitations

Coverages and release time arranged for teachers to participate in CPM, AVID, Technology, ELL
and Sped PD trainings

Funding:

Per-Session funding for CFl Teams and Study Groups
Per-Session Funding for PD sessions and data analysis work
Sub coverages for out-of-school training sessions

Title | funds for PD




Indicators of Interim Progress and/or
Accomplishment

Include: interval (frequency) of periodic
review; instrument(s) of measure;
projected gains

A\

YVVVVY

Teachers are using data to make instructional decisions (Teacher made assessments,
standardized tests, Performance tests)

See attached timeline for Periodic Assessments

Continued increase of differentiated instruction in classrooms

ARIS used for planning and programming

Edline used for planning and communicating

Increased overall scholarship by 3% over last year

Subject/Area (where relevant):

Technology — All subjects

Annual Goal To increase the number of teachers who infuse technology into instruction by 30% by year’s end
Goals should be SMART — Specific, > Increase the percentage of teachers using various forms of interactive technology by 30% by the
Measurable, Achievable, Realistic, and end of the year
Time-bound.
Action Plan » Technology Coordinator - .6 Compensatory Time Position
Include: actions/strategies/activities the > 3teachers engaged in Smart Board Training
school will implement to accomplish the > PDin ARIS and Edline
goal: target population(s): responsible staff > Individualized technology PD for teachers who need help_ _
members; and implementation timelines. » Mouse Squad — 15 students — to help set up technology in classrooms and presentations
’ » School Aide
Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule Scheduling:
Include reference to the use of Contracts > Regularly scheduled training during CPT (8" period, entire school)
for Excellence (C4E) allocations, where » Small teacher groups will exchange best practices and turn-key strategies to whole faculty
: » Visit technology themed schools, i.e., the iSchool
applicable. > Pl . o
an classroom intervisitations
» Push-in by tech coordinator who will model best practices
» On-site training by Smart-Board in November, January, and March

Use of Resources

VVVYVYYVY

Funding for Compensatory Tech Position

Per Session funding for PD after school

Smart-Board training fees

Mouse Squad enrollment fees

Equipment: Smart-boards, Classroom computers, LCD projectors, hand-held student response
systems




Indicators of Interim Progress and/or
Accomplishment

Include: interval (frequency) of periodic
review; instrument(s) of measure;
projected gains

YV VYV VY

Evidence of technology based lessons through classroom observations

Increase in teachers’ mastery of learned classroom technology strategies as observed through
administrative observations

An increase of 30% of teachers who integrate technology into their lesson planning as measured
through surveys at the beginning, middle, and end of the year

Increase in teacher led professional development by 10% over last year




REQUIRED APPENDICES TO THE CEP FOR 2009-2010

Directions: All schools must complete Appendices 1, 2, 3, & 7. (Note: Appendix 8 will not be required for this year.) All Title | schools must
complete Appendix 4. All schools identified under NCLB or SED for School Improvement, including Improvement — Year 1 and Year 2,
Corrective Action (CA) — Year 1 and Year 2, and Restructured Schools, must complete Appendix 5. All Schools Under Registration Review
(SURR) must complete Appendix 6. Note: Please refer to the accompanying CEP Guide for specific CEP submission instructions and
timelines.

APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM — SED REQUIREMENT FOR ALL SCHOOLS
APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS — NCLB/SED REQUIREMENT FOR ALL SCHOOLS
APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION — CHANCELLOR’S REGULATIONS FOR ALL SCHOOLS
APPENDIX 4: NCLB REQUIREMENT FOR ALL TITLE | SCHOOLS

APPENDIX 5: NCLB/SED REQUIREMENTS FOR SCHOOLS IDENTIFIED FOR IMPROVEMENT

APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR)

APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEMWIDE CURRICULUM AUDIT FINDINGS — REQUIREMENT
FOR ALL SCHOOLS

APPENDIX 8: CONTRACTS FOR EXCELLENCE (C4E) SCHOOL-BASED EXPENDITURES FOR 2009-10 — SED REQUIREMENT FOR ALL
C4E-FUNDED SCHOOLS (NOTE: APPENDIX 8 WILL NOT BE REQUIRED FOR THIS YEAR)

APPENDIX 9: TITLE I, PART A — SUPPORT FOR STUDENTS IN TEMPORARY HOUSING — REQUIREMENT
FOR ALL SCHOOLS



APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AlS) SUMMARY FORM

New York State Education Department (SED) requirement for all schools

Part A. Directions: On the chart below, indicate the total number of students receiving Academic Intervention Services (AIS) in each area listed, for each
applicable grade. AIS grade and subject requirements are as follows: K-3: reading and math; 4-12: reading, math, science, and social studies. Academic
Intervention Services include 2 components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or student
support services needed to address barriers to improved academic performance such as services provided by a guidance counselor or social worker. Note:
Refer to the District Comprehensive Educational Plan (DCEP) for a description of district procedures for providing AlS.

At-risk Services: | At-risk Services: At-risk Services: At-risk
o ELA Mathematics Science Social Studies Guidance School . " | Health-related
= . Social Worker .
S Counselor Psychologist Services
< # of Students # of Students # of Students # of Students # of Students # of Students # of Students # of Students
Receiving AIS Receiving AlS Receiving AlS Receiving AIS Receiving AlS Receiving AIS Receiving AlS Receiving AlS
K N/A N/A
1 N/A N/A
2 N/A N/A
3 N/A N/A
4
5
6
7
8
9 80 70 70 80 22 0 0 0
10 65 75 70 65 27 0 0 1
11 25 30 30 35 23 0 0 1
12 40 40 17 25 28 0 0 2
Identified groups of students who have been targeted for AlS, and the established criteria for identification:
0 Students in Grades K — 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other
identified assessments, or who have been identified as potential holdovers.
0 Students in Grades 4 — 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and social
studies assessments.
0 Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments.
0 Students in Grades 10 — 12 who scored below the approved passing grade on any Regents examination required for graduation in English language

arts, mathematics, science, and social studies.




Part B. Description of Academic Intervention Services

Description: Provide a brief description of each of the Academic Intervention Services (AlS)

Name of Academic Intervention indicated in column one, including the type of program or strategy (e.g., Wilson, Great Leaps, etc.),

Services (AIS) method for delivery of service (e.g., small group, one-to-one, tutoring, etc.), and when the service is
provided (i.e., during the school day, before or after school, Saturday, etc.).

ELA: = 43 minute ELA skills-based instruction 2 X's/week using Rewards- writing and reading

program for 10" grade

Extended Day small group instruction 4 days a week (Monday —Thursday) during period 9.5
After school tutoring

Saturday School

Credit Recovery classes for grades 10, 11, and 12 (during school)

PM School Credit Recovery for grades 10, 11, 12

43 minute skills-based instruction 3X’'s /week

Extended Day small group instruction 4 days a week (Monday —Thursday) during period 9.5
After school Tutoring

Saturday School

Credit Recovery classes for grades 10, 11, and 12 (during school)

PM School Credit Recovery for grades 10, 11, 12

Mathematics:

43 minute science skills-based instruction 2 X's/week

Extended Day small group instruction 4 days a week (Monday —Thursday) during period 9.5
After school tutoring

Saturday school

Credit Recovery classes for grades 10, 11, and 12

PM School Credit Recovery for grades 10, 11, 12

Science:

43 minute Social Studies skills-based instruction 3 X’s/week

Extended Day small group instruction 4 days a week (Monday —Thursday) during period 9.5
After school tutoring

Saturday School

Credit Recovery classes for grades 10, 11, and 12

PM School Credit Recovery for grades 10, 11, 12

Social Studies:

At-risk Services Provided by the
Guidance Counselor:

Individual counseling
Group counseling
Parent outreach
Academic Counseling
Referrals




At-risk Services Provided by the
School Psychologist:

1. Evaluations

At-risk Health-related Services:

» Partnership with St. Lukes Hospital (on-site)
> Peer Health Exchange




APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS (ELLS)

NCLB/SED requirement for all schools

Part A: Language Allocation Policy (LAP) — Attach a copy of your school’s current year (2009-2010) LAP narrative to this CEP.

2009-2010 LANGUAGE ALLOCATION POLICY NARRATIVE

The LAP Team at the High School of Arts and Technology is composed of: Anne Geiger, Principal; Antonio E. Arocho, Assistant Principal of
Supervision; Dr. Nicole Ambrosio, Assistant Principal of Administration; Bianca Clark, ELL Teacher, Della Rush, ELL Teacher; Roy Balgobin,
Parent Coordinator; Stacey Bergin, Literacy Coach. The above team members were selected due to their certification in their subject/administrative
areas, as well as the needs of the team.

Arts and Technology has a total of 571 students of which 56 are considered ELL, comprising 8.8% of the students within the school. There are two
certified ESL teachers at our school.

The ESL program at our school is solely Self -Contained ESL. A total of 56 students are a part of the freestanding ESL program. There is no Dual
Language or Transitional Bilingual Education Program. Among the students in our program, 1 student is considered SIFE, 8 students are considered
Newcomers (3 years or less), 24 students have been in the program for 4-6 years, 23 students are Long-Term ELL’s (more than 6 years), and there
are a total of 12 ELL students with Special Education IEP’s.

The following is a breakdown of Freestanding English as Second Language students:

Grade Beginner Intermediate | Advanced Total
9 3 8 7 18
10 1 6 8 15
11 1 10 3 14
12 0 8 1 9

ELL ldentification Process

1. Describe the steps followed for the initial identification of those students who may possibly be ELLS.

At Arts and Technology High School, newly admitted students receive their first interview with the Guidance Counselor. During the interview, both
students and parents are provided with any additional information necessary about the school and an informal interview is conducted for students



who may be in need of ELL services. The Guidance Counselor provides the parents with the Home Language Identification Survey (HLIS) and
explains its purpose. Our Guidance Counselor is bilingual in Spanish; in the event that another language is needed there are individuals on staff and
in the six other schools that share the building, who will interpret information and work with the parents.

Once a student is identified as a native speaker of a language other than English and the information is provided on the HLIS, he/she is administered
the LAB-R by an ESL Teacher or Administrator. If the LAB-R assessment determines that the student is in need of ESL he/she is provided with
services as mandated by the state and is entitled to receive services until determined otherwise by the New York State English as a Second Language
Achievement test (NYSESLAT).

The NYSESLAT is administered to ELL students annually. The NYSESLAT is administered by ESL Teachers and Administrators. Prior to the
exam, students are parents are provided with a schedule for the testing dates and are provided with information about the exam. Parents are also
contacted frequently throughout the test’s administration to keep them informed about any changes in schedule and about student attendance.

2. What structures are in place at your school to ensure that parents understand all three program choices?

The structures in place at our school to ensure that parents understand all three program choices are as follows:

Onsite orientation is given to parents of newly registered students who are eligible based on the HLIS report for the LAB-R testing. This orientation
is provided by both the ELL Team and the Guidance Counselor. The NYCBOE Parent Orientation video is shown in the parent’s native language
when available, ELL program options are explained to the parents, and an overview of the programs currently offered by the school is given. The
parents indicate heir program preference by completing the ELL Program Selection Form. Eligible parents are given this orientation at registration
to facilitate their child’s appropriate placement into the ELL program of the parents’ choice.

Parents of continuing and newly registered ELL’s are invited to attend an ELL Parent Orientation at the beginning of the school year. During the
orientation, program options and programs are explained to parents through the use of the NYCBOE ELL Parent Orientation Video, Guide for
Parents of English language Learners brochure, and verbal explanation. It is explained to parents that Arts and Technology only offers ESL as an
option for ELL services and they may select another Parents are requested to indicate their program preference for the school year by completing
the ELL Program Continuation Form or Program Selection Form.

3. Describe how your school ensures that entitlement letters are distributed and Parent Survey and Program Selection forms are
returned?

The ELL Program Selection Form/ELL Program Continuation Form and the Guide for Parents of English Language Learners brochure explaining all
three program choices in the parents’ native language (when available) is sent to those parents who were not in attendance to the above mentioned
orientations. Continuing ELL’s, whose parents do not return the Program Continuation form, are kept in the same ELL program. Newly registered
students, whose parents do not return the Program Continuation Forms are placed in Freestanding ESL Education in keeping with the state mandates.



4. Describe the criteria used and the procedures followed to place identified ELL students in bilingual or ESL instructional programs.

The ELL program offered at Arts and Technology is Freestanding ESL. ESL students are placed in freestanding ESL classes according to their
proficiency levels (as determined by the NYSESLAT/LAB-R). An increasing number of parents have requested that their student be mainstreamed
and not placed in any ELL program. It is explained to the parents in these cases that their student is mandated to receive ESL instruction until s/he
receives a proficient score on the NYSESLAT.

5. After reviewing the Parent Survey and the Program selection forms for the past few years, what is the trend in program choices that
parents have requested?
6. Are program models aligned with parent requests?

The programs offered at our school are aligned with parent requests for freestanding ESL. In addition to accommodating parents’ choices, students
are placed in the appropriate level of ESL (Beginning, Intermediate, and Advanced) as per their NYSESLAT/LAB-R scores and receive the
mandated number of minutes of ESL instruction assigned to each level.

Our students are assured that the mandated number of instructional minutes are provided according to level to students by having the ESL Team and
Assistant Principal of Supervision, Principal and the Program Chair are part of a ELL committee/ team that creates the students programs and checks
it to insures that it meets the necessary standards specified by the New York Department of Education.

Programming and Scheduling Information

1. How is instruction delivered?
2. How does the organization of your staff ensure that the mandated number of instructional minutes is provided according to
proficiency levels?

Students in the freestanding ESL program at Arts and Technology High School are in a self-contained ESL classes. Students receive mandated
minutes based on their proficiency levels. Freestanding, Self-Contained ESL classes are heterogeneous as there are students with mixed proficiency
levels within the classes. Students receive ESL classes based on their mandated minutes per the CR Part 154.

Beginner students receive 3 ESL, 45 minute classes per day, which is equivalent to 645 minutes per week. This exceeds their mandated time, in
order to provide them with additional support. Intermediate students receive 2 ESL, 45 minute classes per day, which is equivalent to 450 minutes



per week. Advanced students receive 1 ESL, 45 minute class per day, which is equivalent to 225 minutes per week. Again, the minutes ELL’s in
Intermediate and Advanced proficiency levels receive exceed their mandated time in order to provide them with additional support.

Additionally, students in the freestanding program receive push-in services in US History and Global. This is provided for additional support and is
supplemental to the minutes they already receive.

3. Describe how the content areas are delivered in each program model?

Within the ESL Self-Contained classroom, students receive individualized instruction according to their needs. ELL teachers use several
instructional materials that include, but are not limited to: Rosetta Stone, Keys to Learning, the Pearson Longman Keystone series, and leveled
readers. Our ESL classroom is also equipped with computers for student use, software that goes along with the text, readers that are interactive, and
DVD’s that help with listening comprehension at the beginner through advanced levels. Dictionaries are provided for English and the students’
native languages.

4. How do you differentiate instruction for ELL sub-groups?
5. Describe your targeted intervention programs for ELL’s in ELA, Math and other content areas.
6. Describe your plan for continuing transitional support for ELLs reaching proficiency on NYSESLAT.

Instruction in ESL classes is differentiated by our certified ESL teachers. The following strategies are used in the ESL Classroom by teachers:

Activating background knowledge through the use of multi-cultural materials
Using KWL charts

Using realia, maps, photos, and manipulative

Assisting ESL students in adjusting to classroom

Checking student comprehension of the content

As teachers differentiate their instruction, they must consider the multiple levels of learners within the classroom. Several instructional materials are
used and lessons are planned to ensure information is delivered in a variety of ways. Through the use of oral, written, demonstrations and tangible
objects, teachers are able to ensure that all learners’ needs are met.

Support structures in place for ESL students are listed below.



Instruction Description of services provided SIFE Newcom | Long
and Support ers Term
ELL’s
Instruction e Interactive computer programs
¢ Beginning level texts and materials
e Focus on Academic and Content
vocabulary X X X
Period 9.5 e Students receive additional help and
instruction, to assist with
understanding of content area
materials
e ELL teachers and Content area X X X
teacher provide additional
instruction if necessary
e  Students are assisted with
homework and test preparation
Saturday school e  Students work closely with a
content area teacher and ELL
teacher to strengthen skills in the X X X
content area and improve content
vocabulary
Advisory e  Students receive additional help and
instruction, to assist with
understanding of content area X X X
materials
additional e Pm school is provided for
Support students in content areas
e During this time students are X X X

able to receive further
instruction and additional




| support | | | |

Additional support programs are in place at Arts and Technology High School and they serve as interventions for ESL students. During the Saturday
School Program, the PM School Program, and Period 9.5, students are able to receive additional services in the content areas and English. These
services are provided by a licensed ESL Teacher.

Currently we have 2 newcomers, with 7 students with 1-3 years in the country. Our plan for these students who place in our beginning level is to
receive intensive instruction to develop social communication or BIC (basic interpersonal and communication skills). The focus is on vocabulary and
comprehension. Instruction is scaffolded and there is a heavy emphasis on activating student’s prior knowledge in their native language.

It has been determined that long term Ells tend to lack strong literacy skills and academic language. All of the students are in Intermediate or
Advanced level classes that focus on the ELA curriculum that focus on the ELA curriculum to further develop skills in reading and writing,
academic language, develop skills and strategies for managing with unfamiliar language and academic skills (study skills, vocabulary skills and time
management). ELL Teachers will be participating in ELA professional development opportunities.

All students with special needs, who are mandated to receive special services, receive these services as per their IEP (Individualized Educational
Plan).

When students have scored the required level for proficiency on the NYSESLAT exam, they are provided with ELL additional support services until
they graduate. Student participation in additional service programs is not mandated. However, it is recommended to students and encouraged by the
ELL teachers. Students also receive the mandated transitional support for two years after they score proficient.

7. What new programs or improvements will be considered for the upcoming school year?
We will continue with the current programs we have that are working. Budget permitting, for the fall of 2010 it is hoped that we could reinstitute the
ELL Academy. The ELL Academy was a successful after school program provided to ELL students. Students were able to explore and learn about
various regions of NYC.

8. What programs for ELLs will be discontinued and why?

There will be no changes to the current ELL program.

9. How are ELLs afforded equal access to all school programs?

Beyond the additional support programs in place specifically for ELL students, ELL students are able to participate in a variety of after school
programs offered to students throughout the entire school. These after school programs are:



Chess Club
Honor Society
Student Council/Government
Mouse Squad (technology club)
Japanese Club
Film Club
Poetry Club
Spanish Club
Gay/Straight Alliance
e Yearbook
There are no restrictions as to membership; all students are welcome. Many of our advisors are bilingual and encourage our diverse student
population to participate when they are interested in the programs we offer.

10. What instructional materials, including technology, are used to support ELLSs?
11. How is native language support delivered in each program model?

Within the ESL classrooms students have the opportunity to read independently in English or in their native language. The libraries in ESL
classrooms are equipped with books in diverse languages. Allowing the students to read in their native language supports the instruction they receive
in ESL and in all other classrooms. We are fortunate, as a school, to be located across from a New York City library branch that can also serve the
needs of our ESL students.

12. Do required services support, and resources correspond to, ELLSs ages and grade levels?
The resources we provide our ESL students are both age appropriate and level appropriate. We seek to find books and materials that are of interest to
our students and at their ability level. Since we have a leveled library in the classroom, students can continually challenge themselves and improve
their reading.

13. Include a list of activities in your school to assist newly enrolled ELL students before the beginning of the school year.
Whenever possible, we encourage newly enrolled students to visit the school with their families in order to get a sense of our school culture and the
faculty and staff. We have new enrollees throughout the year, so this practice is not only done before school begins in September, but is continuous
throughout our academic year. We also provide parents with a calendar which contains dates for school events and PTA meetings to which they are
invited. Parent communication is in their native language whenever possible.

14. What language elective are offered to ELLs?



ELL students at Arts and Technology have the opportunity to explore other languages through our Foreign Language program. Students are offered
Spanish classes daily, to either increase their current knowledge or to learn another language.

Professional Development and Support for School Staff

1. Describe the professional development plan for ELL personnel at the school

2. What support do you provide staff to assist ELLs as they transition from middle to high school?

3. Describe the minimum of 7.5 hours of ELL training for all staff.

Professional development for teachers of ELL’s will be facilitated at a school wide level (Topic: best practices for content areas for teachers of
ELL’s). Each department will be meeting individually with the ELL Team to discuss professional development topics related to instruction and
testing modification, teachers will receive memos which identify ELL’s and testing modifications.

We provide additional professional development opportunities to further develop pedagogical skills of staff who work with the ELL students. Books
will be provided in the multiple native languages of students (Spanish, Arabic, Chinese, Albanian, French, and Tibetan) for their independent
reading.

The following ELL training and professional development and support will be provided to our teaching ESL staff during the 2009-2010 school years:
e 2 school-wide, all-staff professional development sessions will be given on the subject of scaffolding instruction and best practices for
Ells, one during the fall and another during the spring.
e ESL teacher will receive the opportunity to attend professional development workshops offered through regional and national
(TESOL) organizational trainings.

Currently our ESL staff meets weekly for common planning time and curriculum development.

Parental Involvement

1. Describe parent involvement in your school, including parents of ELLs.

ELL parents at Arts and Technology High School, have the opportunity to participate in school programs and events. Information flyers are
translated and provided to students (when available) in their native language, to ensure that parents are aware of the opportunities that arise. Parents
are also invited to the school several other times during the school year.



ELL parents are invited to attend an informational parent night at the beginning of the school year, so that they can learn about their student’s current
placement. At this meeting parents are also informed of the several activities that will occur during the school year and they have the opportunity to
discuss any questions or concerns they may have.

2. Does the school partner with other agencies or Community Based Organizations to provide workshops or services to ELL parents?
Arts and Technology high school does not participate with other agencies or community based organizations.

3. How do you evaluate the needs of the parents?
4. How do your parental involvement activities address the needs of the parents?

ELL parents also work closely with ESL teachers to plan the ESL Achievement Night, which is held annually in May/June. This themed event is
held annually to acknowledge the academic achievement of students in the freestanding ESL program. Students receive awards for their
achievements and are acknowledged for their dedication to education. Parents are invited to attend and to assist in the planning/preparation for the
event. Prior to the ESL Achievement Night event, parent’s are surveyed to determine what they believe the appropriate theme for the year should be
and what types of rewards they believe students should receive.

Review of the Assessment Data

1. What is revealed by the data patterns across proficiency level (on the LAB-R and NYSESLAT) and grades?

Across grades, the data reveals that students are more proficient speakers and listeners of English than readers and writers. The data suggests that as
students are promoted to the next grade, their English proficiency is advancing. This data is derived from analyzing NYSESLAT scores of our ELL
population, for whom a NYSESLAT score was given (as reported on the RLAT). Currently, we have an ELL population of 56 students (grades 9"-
12™), however data (broken down by modality — listening, speaking, reading, writing) was not available for all Ells. Four students, who were out-of-
country prior to this school year, were administered the LAB-R and have different assessment data. The students’ scores will then determine their
level of placement for ESL instruction. It should be noted that the NYSESLAT reports modality scores as pairs (Listening/Speaking and
Reading/Writing) and not as individual components.

According to the data, there are 5 students who are beginners, 32 Intermediate students, and 19 Advanced students. An increasing amount of
students have mastered their BICS (basic interpersonal communication skills). However, these students need additional support with reading
comprehension and writing. This accounts for a higher number of students scoring at the intermediate level.

2. How will patterns across NYSESLAT modalities—reading/writing and listening/speaking—affect instructional decisions?



Considering that the majority of our ELL population is composed of intermediate to advanced listeners and speakers of English and that their
placement was largely based on their reading and writing scores, our curriculum focuses on heavily on literacy skills. Specifically, we offer a
literature-content based curriculum that focuses on improving students’ reading and writing skills while fine tuning their academic speaking and
listening skills.

3. N/A
4. N/IA

5. Describe how you evaluate the success of your programs for ELLS.

Students in the Freestanding ESL program receive all of their core content area instruction in English. Depending on their placement (as determined
by the NYSESLAT/LAB-R), our Ells receive 1-3 periods of ESL daily, as mandated.

Teachers use both formative and summative assessments throughout the school year to determine the performance of ELLs in their classroom. These
assessments provide teachers with information to inform their instruction. Teachers determine whether or not students are learning the skills they
need to attain, which are aligned with the state standards.

Special emphasis is placed on writing across the curriculum. The Writer’s workshop model is a key component of the ESL curriculum. There is also
a strong reading component to instruction for students that placed at the intermediate level. They also engage in analysis of text across content areas.
We measure their success in writing through both teacher made tests and standardized tests in each subject across the curriculum.

The NYSESLAT also serves as an evaluation tool for ESL teachers, as it helps to determine whether or not students are progressing in the way they
should and what areas remain to be a weakness.

The results of these assessments helps us to determine what new programs we may need to institute and what areas we need to focus on to enhance
the academic performance of ELL students.

Part B: Title lll: Language Instruction for Limited English Proficient and Immigrant Students — School Year 2009-2010

Form Tl — A (1)(a)

Grade Level(s) 9-12 Number of Students to be Served: 56 LEP Non-LEP



Number of Teachers 2 Other Staff (Specify)

School Building Instructional Program/Professional Development Overview

Title Ill, Part A LEP Program

I Instructional Program for ELLs (including brief description of program, # of classes per program, language(s) of instruction, instructional strategies, etc).
Program planning and management description, to include identification and placement of ESL/Bilingual certified teachers, utilization of appropriate
instructional materials (English and other languages) and technology, school-based supervisory support, use of external organizations, compliance with
ELL-related mandates and use of data to improve instruction.

The High School of Art and Technology offers a Freestanding ESL Program. Our program consists of 37 English Language Learners. The
majority of our English Language Learners (ELLS) speak Spanish. A small percentage of students speak French, Tibetan, Arabic and Chinese. There are
3 ESL classes. The classes contain students of mixed grade levels and mixed fluency levels from newcomer to advanced language proficiency. There are
up to 20 students in each class.

ESL Program:

e Content area teachers are provided with a list of ESL students and their fluency level. Content area teachers are provided with
NYSESLAT scores and supported by the ESL Department.

e Beginner students receive three periods of ESL per day, intermediate students receive two periods of ESL per day and advanced students
receive one unit of ESL and one English Language Arts, as per CR Part 154 requirements.

e ESL instruction is aligned with the NYS Learning Standards for ESL and the goal is for success of the ELLs and subsequent placement in
mainstream classes.

e Regents preparation courses (ELA Regents) are offered to all juniors and seniors in their advanced ESL classes.

e ESL instruction is provided by fully certified ESL teachers.

A. Curricular: Briefly describe the school’s literacy, mathematics and other content area programs and explain ELLS’ participation in those programs.
Briefly describe supplemental programs for ELLs (i.e., AlS, Saturday Academies).
e Saturday school is provided for ELL students to prepare them for NY State exams and further support in academic subjects. Students
are supported in all subject areas.



Language Instruction Program — Language instruction education programs funded under Title 11, Part A, of NCLB, must help LEP students attain
English proficiency while meeting State academic achievement standards. They may use both English and the student's native language and may
include the participation of English proficient students (i.e., Two Way Bilingual Education/Dual Language program.) Programs implemented under
Title 1ll, Part A, may not supplant programs required under CR Part 154. In the space provided below, describe the school’s language instruction
program for limited English proficient (LEP) students. The description must include: type of program/activities; number of students to be served,;
grade level(s); language(s) of instruction; rationale for the selection of program/activities; times per day/week; program duration; and service
provider and qualifications.

Professional Development Program — Describe the school’s professional development program for teachers and other staff responsible for the
delivery of instruction and services to limited English proficient students.

Form Tl — A (1)(b)

School: H. S. of Arts and Technology BEDS Code: 310300011494




Title Il LEP Program
School Building Budget Summary

Allocation Amount:

Budget Category Budgeted Amount | Explanation of expenditures in this category as it relates to the
program narrative for this title.

Professional staff, per session, per diem (Note: | $8,400 150 hours of per session of after school drama class and regents

schools must account for fringe benefits): Saturday school programs

Purchased services such as curriculum and staff | $1,345 Professional conferences, PD contracts

development contracts:

Travel: $37 Travel expenses to conferences and PD contracts.

Supplies and Materials: $2,528 To supply supplemental software, dictionaries and workbooks for our
PM/Saturday School programs.

Parental Involvement $974 Parent literacy and technology education workshops. Awards dinner.

Trips $1,716 Trips to see ESL theatre and Broadway theatre.

TOTAL $15,000

CODE/ EXPLANATION OF EXPENDITURES IN THIS CATEGORY (as it relates to the program

BUDGET CATEGORY narrative for this Title)

Code 15 To supply supplemental teaching services for the ELL population in our PM school and Saturday

Professional Salaries School programs.

fringe) = $8,400

2 ELL certified Teachers x (3 hours a week )x 4 weeks a month x 7 months x $50(per session with

Code 40 2009 NYS TESOL Annual Conference Critical Literacy: Opening Words and Worlds to English
Purchased Services Language Learners ($145 for one TESOL non member).

$400

QTEL (Quality Teaching for English Learners) "Building the Base" Professional Development, 4 days

Per Diem substitute teacher while the ELL certified teacher is attending the QTEL Professional
Development.$200 * 4 days = $800

Conference registration fee $145, and Professional development $400,and per diem substitute (for




ELL teacher to attend conference) $800 = $1345

Code 45

Supplies and Materials:

To purchase 4 copies of beginner Rosetta Stone software = $500 * 4 copies = $2,000.

Purchase supplemental software, dictionaries, novels for SIFE and beginner level English Language
Learners in the PM school and Saturday school programs = $528.

$2,000 + $528 = $2,528

C