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SECTION I: SCHOOL INFORMATION PAGE

ScHooL NUMBER: PS 204 X ScHooL NAME: _The Morris Heights Elementary School

ScHoOOL ADDRESS: 108-110 West 174 Street, Bronx NY 10453

ScHoOOL TELEPHONE: 718-583-6636 Fax: 718-583-6394
mglatts@school.
ScHooL CONTACT PERSON:  Marcy Glattstein EMAIL ADDRESS: nyc.gov
POSITION/TITLE PRINT/TYPE NAME
SCHOOL LEADERSHIP TEAM CHAIRPERSON: Mariano Maqueda
PRINCIPAL: Marcy Glattstein
UFT CHAPTER LEADER: Bernadette Alexander
PARENTS’ ASSOCIATION PRESIDENT: Dashaland Brown

STUDENT REPRESENTATIVE:
(Required for high schools)

DISTRICT AND SCHOOL SUPPORT ORGANIZATION (SSO) INFORMATION

DISTRICT: 9 SSO NAME:  CEI-PEA
SSO NETWORK LEADER: Ben Waxman
SUPERINTENDENT: Dolores Esposito
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SECTION Il: SCHOOL LEADERSHIP TEAM SIGNATURE PAGE

Directions: Each school is required to form a School Leadership Team (SLT) as per State Education Law
Section 2590. SLT membership must include an equal number of parents and staff (students and CBO
members are not counted when assessing this balance requirement), and ensure representation of all school
constituencies. Chancellor's Regulation A-655 requires a minimum of ten members on each team. Each SLT
members should be listed separately in the left hand column on the chart below. Please specify any position
held by a member on the team (e.g., SLT Chairperson, SLT Secretary) and the constituent group
represented (e.g., parent, staff, student, or CBO). The signatures of SLT members on this page indicates
their participation in the development of the Comprehensive Educational Plan and confirmation that required
consultation has occurred in the aligning of funds to support educational programs (Refer to revised
Chancellor's Regulations A-655; available on the NYCDOE website at
http://schools.nyc.gov/Administration/ChancellorsRequlations/default.ntm). Note: If for any reason an SLT
member does not wish to sign this plan, he/she may attach a written explanation in lieu of his/her signature.

Name Position and Constituent Signature
Group Represented 9

Marcy Glattstein *Principal or Designee

*UFT Chapter Chairperson or
Designee

*PA/PTA President or
Designated Co-President

Title | Parent Representative
(suggested, for Title | schools)

DC 37 Representative, if
applicable

Student Representative (optional
for elementary and middle schools;

a minimum of two members required
for high schools)

CBO Representative, if

Bernadette Alexander

Dashaland Brown

Crystal Nissing

applicable
Lisa Ellis Teacher
Debbie Salguiero Teacher
Mariano Maqueda Teacher
Sharon Grandberry Parent
Elizabeth Rivera Parent
Bilenia Salvador Parent

Signatures of the members of the School Leadership Team (SLT), as well as any applicable
documentation, are available for viewing at the school and are on file at the Office of School
Improvement.

* Core (mandatory) SLT members.
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SECTION Ill: SCHOOL PROFILE

Part A. Narrative Description

Directions: In no more than 500 words, provide contextual information about your school’'s
community and its unique/important characteristics. Think of this as the kind of narrative description
you would use in an admissions directory or an introductory letter to new parents. You may wish to
include your school’s vision/mission statement and a description of strategic collaborations/
partnerships and/or special initiatives being implemented. You may copy and paste your narrative
description from other current resources where this information is already available for your school
(e.g., grant applications, High School Directory, etc.). Note: Demographic and accountability data for
your school will be addressed in Part B of this section.

P.S. 204X is an elementary school located in the Morris Heights section of the Bronx. This kindergarten
through fifth grade school has a population of approximately 340 students between a main site and an annex.
Both sites are leased facilities. The annex is located a quarter of a mile away in the Graham Windham building
at 1732 Davidson Avenue. The main building is a former synagogue with less than average size classrooms. It
has limited facilities for providing a full range of services. There is no gym, library, auditorium or computer
lab.

When visitors enter P.S. 204X, they are immediately struck by the distinctive physical structure of the building
itself. Formerly, it was a synagogue. It was turned into a school based upon the community’s need to have a
home-zoned school. While the configuration is challenging, it is evident that it is a safe, nurturing child-
centered environment. The school is committed to developing in its students a love of knowledge, cultural
awareness, sensitivity and a belief in their ability to learn and succeed. Students are viewed as the centerpiece
of the school that deserve challenging, exemplary educational programs across a wide spectrum of curriculum.
Therefore, the focus is on quality teaching, parent involvement, community outreach, administrative
participation, and a search for methods, materials, and ideas that will educate the hearts and minds of all the
students. All of the teachers are certified and highly qualified. The stability rate of teachers is high. They are
collaborative stakeholders, participating in weekly grade planning sessions to analyze student work and establish
grade and individual student goals, share resources and volunteer their time and expertise.

In 2008, P.S. 204X implemented the Schoolwide Enrichment Model (SEM.) SEM enrichment clusters such as
Food for Thought, Young Architects, Making Mosaics, Art Through the Ages, and Making Music Without
Instruments, were established to provide students with opportunities to pursue their interests and enrich the
academic curriculum. Teachers participated in professional development to form clusters that engaged students
across grades and content areas. Clusters offered unique and motivational experiences for students that
culminated in projects, presentations and performances. The clusters were so successful that students began the
2009 school year by asking when clusters would begin.

Inquiry Teams met weekly to study best practices in ELA, analyze student data and create units on the
comprehension sub-skills of retelling and inferring that addressed students’ needs through differentiated
instruction.

In 2008-2009, P.S. 204X applied for and received the ELL Success Grant to implement best practices for
working with our long term English Language Learners (ELLs). The grant provided funding for QTEL training
for all teachers working with ELL students, laptops, and licensing for Imagine Learning, a research-based
program supporting language acquisition.

A comprehensive arts program is offered to students at P.S. 204X through Music 144, Ballet-Tech, Gramercy
Brass Orchestra, Highbridge Voices and Studio-in-the-School. P.S. 204X was awarded the Nike Let Me Play
grant that trains classroom teachers to implement daily organized physical activities into the classroom. These
programs work to overcome the physical challenges of the school building and support student success.
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SECTION Il - Cont’d

Part B. School Demographics and Accountability Snapshot
Directions: A pre-populated version of the School Demographics and Accountability Snapshot
provided in template format below (Pages 6-8 of this section) is available for download on each
school’'s NYCDOE webpage under “Statistics.” Schools are encouraged to download the pre-

populated version for insertion here in place of the blank format provided.

CEP Section lll: School Profile

Part B: School Demographics and Ac countability Snapshot (Version 2009-1A - March 2009)

SCHOOL DEMOGRAPHICS AHD ACCOUNTABILITY SHAPSHOT

School Hame:

District: g DEN:
Grades Served: P re-K

b of

1 f

2 o
E nrollment
(As of Ootober 39 2006807 | 2007-08
P re-k 0 ]
Kindergarten 40 Bl
Grade 1 [=1=3 G4
Grade 2 49 T
Grade 3 E& B
Grade 4 G5 ata)
Grade 5 a6 Ga
Grade & 0 ]
Grade 7 0 ]
Grade & 0 ]
Grade 9 0 ]
Grade 10 0 ]
Grade 11 0 ]
Grade 12 0 ]
Ungraded 0 ]
Taotal 36T M
Special E ducation Enrolliment
(As of Ootober 39 200607 | 2007-08
#in Self-Contained
Clazzes 9 10
#in Collaborative Team
Teaching (CTT) Classes 0 7
Mumber all others 27 27

These students are Incided n the envaliment nformation

apave.

E nglish Language Leamers (ELL) E nrollment
[BESIS Survey)

(As of October 54) 200607 | 2007-05
# in Transtional Bilingual
Clazzes 45 42
#in Dual Lang. Programs

1 0
#* receiving ESL services
only 35 36
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P .= 204 Moris Heights

2003-09
TBD

2003-09
TBD

2003-09
92.2

2005-09
TBD

2005-09
v

2005-09

TBD

TBD

2005-093

2005-09

09204  School BEDS Code: 32020001 0204
DEMOGRAPHICS
3 of 7 11
4 of a 12
5 ) 4 nograded
G 10
Attendanc e - % of davs students atte nded .
20054049 (g of Jure ) 2006-07  2007-03*
0 918 915
a6
T Student Stability - % of Enrofinent
50 2006-07 2007-03
37 s ofdume 910 929
37
G2 Poverty Rate - % of Enrolinent:
0 2008-0°7 2007-03
o A= of Coloher 30 919 agg
0
] Students in Temporary Housing - Totar Mo ber:
g tAs of June 30) EDDS-EI? EEIEI;-EIEE
0
1 Recent Immigrants - Tolal NMumber:
344 (A of Cctber 31) 2006-07 2007-03
3 7
Suspensions (0o YD Reparting) - Totai Number:
200509 | pAs of dure 200 2006-07 2007-03
11 Principal Suspensions 5 K]
Supetintendent
9 Suspensions ] ]
24
Special High School Programes - Total N ber:
(A5 of Ooiober 34 20068-07 2007-05
CTE Program
P articipart = ] 0
Early College HS
P rogram Padicipants 0 0
2005404
47 Humber of Staff - 'nclbides alfuibtine staif:
(A= of Coloher 310
0 2006-07 2007-05
28 Mumber of Teachers 28 Ky
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CEP Section lll: School Profile
Part B: School Demographics and Accountability S napshot (Version 2009-1A - March 2009)

SCHOOL DEMOGRAPHICS AHD ACCOUNTABILITY SHAPSHOT

# ELLz with IEP= Mumber of
Adminigrators and
1 0 1 Other Professionals 4 =
These students are included in the General and Special Mumber of E ducational
E ducation enrollment information abowve. P araprofesdonalz
[ 12, 1
Qverage Students (¥ entering students overage for grade’)  Teacher Qualifications:
200607 | 2007-05 | 200805 A5 e7 Cebber 34 2006-07 | 2007-08
s of Ootober 31) % fully licensed &
pemmanently assigned
0 0 0 to thiz school 100.0 1000
% more than 2 years
teaching in thiz school 14 71.0
% more than 5 years
Ethnicity and Gender - % of Exnralinent: teaching anywhere 571 581
(A= of Ootoder 37

Ametican Indian or Aaska

% Masters Degree or
200607  2007-03 @ 200505 higher §a.0 g7.0

% core dassestaught

Mative by "highly cualified”
teachers (MCLBSSED
0.3 nn 05 definition) 952 1000
Black or African &merican
354 385 361
Hispanic of Latino 1.0 E1 .5 E19
Asian or Mative
Hawaiianiother P acific 1=
0.0 nn nn
Wihite: 0.3 0.0 1.2
Male 537 531 49 F
Female 45 .5 45 9 a4
2009-10 TITLE | STATUS
of Title | Zchoolwide P rogram (=P
Title | Targeted Assistance
Man-Title |
Years the School Received Title | Part & Funding: 200607 2007-05  2005-09 20039-10

SURR School (Yes/Ho)

A - - A

HCLB/SED SCHOOL-LEVEL ACCOUH TABILITY SUMMARY
Ifwes, arealz)of TURRE idertification:

Quverall HCLB'SE D Accountability Status (2009-10) B agzed on 2008-09 P erformance:

o
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Zchoolin Meed of Improvement (SN — Year 1

Schoolin Meed of Im provem ent (SN — Year 2

MCLE Carrective Action (CA)— Year 1

MCLA Carrective &ction (CA) = Year 2/Planning for Restructuring (PFR )
MCLA Restructuring — Year

School Reguiring Academic Progress (SRAPT— Year

2005-09

100.0

1.0

a1

.

100.0



CEP Section lll: 5School Profile
Part B: School Demographics and Ac counta bility Snapshot (Version 2009-1A - March 2009)

SCHOOL DEMOGRAPHICS AHD ACCOUHTABILITY SHAPSHOT
Individual SubjectiArea Ratings:

E lementa nMiddle Level Secondary Level
ELA: [GS EL&
M th: (el M th:
Science: IG5 Gradustion R ate:
This school's A dequate Y early Progress (AYP) determinations for each accountability measure:
Elementany Middle Level Secondary Level
Student Groups ELA W ath Science ELA M ath Grad R ate
All Students of of of
E thni city
American Indian ar Aaska Mative
Black or African Am erican of of -
Hispanic or Latino of of of
Asian or Mative Hawaiian/Other Pacific [slander
Wihite
Other Groups
Students with Dizahilities - - -
Limited Englizh P roficient - - -
E conomically Disadvantaged of of of
Student groups making AYP in each subject 4 4 3 1] n 1]
CHILDREH FIRST ACCOUHTABILITY SUMMARY
Progress Report Results — 2008-09 Quality Review R esults — 2003-09
Overall Letter Grade: TBD Overall Evaluatione TBD
Overall Score: TED Quality Statement 5 cores:
Cateqory Scores: Quality Statement 1: Gather Data TED
School E nvironm ent: TBD Guality Statement 2: Plan and Set Goals TBD
(Comarzes 15% of the Overall Scare) Guality Statem ent 3: Align Instructional Strategy to Goals TBD
School Performance: TBD GAuality Statement 4: Align Capacity Building to Goals TBD
(Comprses 25% of #he Owerall Score) Quality Statement 5 Monitar and R evize TED
Student P rogress: TED
(Cosmarees 50% of the Dreal! Score)
Additional Credi: TED
KEY: A¥P STATUS KEY: QUALITY RE VIEW SCORE
A = M ade &P A = Underdeveloped
A = Made AYP Using Safe Harbor Target »= Underdeveloped with Proficient Features
® = Did Mot Make AYF - = Proficient

— = Inzuficdent Mum ber of Students to D etermine AYFP Status WY = Well Developed
= Qutstanding

* = For Progress Report Attendance Rate(s) - If mare than one sttendance rate given, it is displayed as K-859-12.

Note: Progress Report grades are not yvet avallable for District 75 achools; NCLE/SED accodntabify reports are not
gwalighle for District 75 schools.
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SECTION IV: NEEDS ASSESSMENT

Directions: Conduct a comprehensive review of your school’s educational program informed by the
most current quantitative and qualitative data available regarding student performance trends and
other indicators of progress. Include in your needs assessment an analysis of information available
from New York State Education Department and New York City Department of Education
accountability and assessment resources, i.e., School Report Cards, Progress Reports, Quality
Review and Quality Review Self-Assessment documents, periodic assessments, ARIS, as well as
results of Inquiry Team action research, surveys, and school-based assessments. (Refer to your
school’'s Demographics and Accountability Snapshot in Part B of Section 1ll, and feel free to use any
additional measures used by your school to determine the effectiveness of educational programs) It
may also be useful to review the schools use of resources: last year’s school budget, schedule, facility
use, class size, etc.

After conducting your review, summarize in this section the major findings and implications of your
school’s strengths, accomplishments, and challenges. Consider the following questions:

- What student performance trends can you identify?

- What have been the greatest accomplishments over the last couple of years?

- What are the most significant aids or barriers to the school’s continuous improvement?

Trends
Administrators and teachers analyze data from multiple sources on the performance and
progress of students and have noticed the following trends:

School Environment
e Attendance has increased from 91.5% in 2008 to 93% in 2009

English Language Arts (ELA)

o ELA performance for students at Levels 3 or 4 has increased from 68.7% in 2006 to 83.8% in
2009

¢ The median student proficiency level in ELA has increased from 3.18 in 2008 to 3.27 in 2009

e The percentage of students in the school’s lowest 1/3 making at least one year’s progress in
ELA increased from 83% to 100%

e The percentage of Special Education students at Levels 3 and 4 has increased from 29.6% to
54.2% from 2008-2009 showing an increase of 24.6%

e The percentage of English Language Learners at Levels 3 and 4 has increased from 78.6% to
81.5% from 2008-2009 showing an increase of 2.9%

e The percentage of Male students at levels 3 and 4 has increased from 69.1%% to 81.9% from
2008-2009 showing an increase of 12.8%

o The percentage of Female students at Levels 3 and 4 has increased from 76.2%% to 84.7%
from 2008-2009 showing an increase of 8.5%

e The percentage of Black students at Levels 3 and 4 has increased from 65.6% to 81.8.2%
from 2008-2009 showing an increase of 16.2%

e The percentage of Hispanic students at Levels 3 and 4 has increased from 77% to 84.2% from
2008-2009 showing an increase of 7.2%

Mathematics

e The median student proficiency level in math has increased from 3.78 in 2008 to 4.0 in 2009

o The percentage of students making at least one year’s progress has increased from 48.7% in
2008 to 67.1% in 2009

e The percentage of Special Education students at Levels 3 and 4 has increased from 76.9% to
86.9% from 2008-2009 showing an increase of 10%

¢ The percentage of Male students at levels 3 and 4 has increased from 93.9% t0% to 95.4%
from 2008-2009 showing an increase of 1.5%
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¢ The percentage of Female students at Levels 3 and 4 has increased from 97.5%% to 98.9%
from 2008-2009 showing an increase of 1.4%

o The percentage of Black students at Levels 3 and 4 has increased from 65.6% to 81.8.2%
from 2008-2009 showing an increase of 16.2%

e The percentage of Hispanic students at Levels 3 and 4 has increased from 77% to 84.2% from
2008-2009 showing an increase of 7.2%

Accomplishments

The goal of 92% attendance rate has been met

The AYP for all subgroups have been met

P.S. 204X received an A on the Progress Report Card for two consecutive years

P.S. 204X was exempt from having a Quality review for 2008-2009 as a result of receiving a
Well Developed on the Progress Report Card and an A on the Quality Review 2007-2008
P.S. 204X has always been identified as a school in good standing

e Since 2003, The State Education Department recognized has since 2003 as accomplishing
the dual goal of increasing student achievement while closing the gap in student performance

ELA

¢ Ingrades 3-5, there was a 18.4% increase in levels 3 and 4 as measured by the ELA
assessment

e In 2008-2009, the achievement gap of Level 3 and 4 Hispanic and Black students has closed
by 9% leaving a gap of 2.4%

¢ In 2008-2009, the achievement gap of Level 3 and 4 Male and Female students has closed by
3.3% leaving a gap of 2.8%.

e In 2008-2009 the achievement gap of Level 3 and 4 Special and General Education students
has closed by 15% leaving a gap of 28.8%

Mathematics
e Math performance has been over 90% for the last four years, from 2006-2009
¢ No students have scored at Level 1 in mathematics since 2007
¢ In 2008-2009 the achievement gap of Level 3 and 4 Special and General Education students
has closed by 9.1% leaving a gap of 9.8%

Barriers

e P.S. 204X has less than average size classrooms and four of the classrooms are shared by
two classes each

e There is no gym, library, auditorium, school yard or computer lab in the school

e The annexto P.S. 204X, which houses the kindergarten classes and one first grade, is a
guarter mile away from the main building

e There is a need to refine our data collection system to better monitor student progress in
grades K-2 using the DRA

¢ Reduction in budget

e A collaborative staff committed to ensure every student meets his or her potential

o Teachers and students work together to establish long-term and short-term goals in the
content areas

e Teachers analyze student work to determine needs to provide for differentiated instruction
There is a low teacher turnover and teachers are invested in their own professional growth

e Administrators, staff and parents share a common vision for the P.S. 204X community

MAY 2009 10



SECTION V: ANNUAL SCHOOL GOALS

Directions: Based on the findings and implications from the comprehensive needs assessment
(Section V), determine your school’s instructional goals for 2009-10 and list them in this section along
with a few phrases of description. The resulting list should include a limited number of goals (5 is a
good guideline), and the list as a whole should be a clear reflection of your priorities for the year.
Good goals should be SMART — Specific, Measurable, Achievable, Realistic, and Time-bound.
Notes: (1) In Section VI of this template, you will need to complete an “action plan” for each annual
goal listed in this section. (2) Schools designated for improvement (Improvement, Corrective Action,
Restructuring, SURR or schools that received a C for two consecutive years, D, or F on the Progress
Report) must identify a goal and complete an action plan related to improving student outcomes in the
area(s) of improvement identification. (3) When developed, Principal’s Performance Review (PPR)
goals should presumably be aligned to the school’s annual goals described in this section.

ANNUAL SCHOOL GOALS

1. By June 2010, 90% of the teachers will engage in inquiry team work to identify and assess the
needs of targeted students to create and implement a research-based instructional plan in ELA

2. By June 2010, 60% of the students in grades K-5 will increase one grade level as measured by
the Developmental Reading Assessment (DRA)

3. By June 2010, all teachers will establish individual student long and short-term goals in math
and literacy, and group goals in science and social studies to evaluate student progress

4. By June 2010, all teachers will create standard-based curriculum maps in literacy, science and
social studies that include units of study with benchmark assessments

5. By June 2010, all teachers will have a detailed professional development plan based on student
outcomes and school goals

MAY 2009 11



SECTION VI: ACTION PLAN

Directions: The action plan should be used as a tool to support effective implementation and to evaluate progress toward meeting goals. Use
the action plan template provided below to indicate key strategies and activities to be implemented for the 2009-10 school year to support
accomplishment of each annual goal identified in Section V. The action plan template should be duplicated as necessary. Reminder: Schools
designated for (Improvement, Corrective Action, Restructuring, SURR or schools that received a C for two consecutive years, D, or F on the
Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the area(s) of improvement

identification.

: ELA
Subject/Area (where relevant):

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

By June 2010, 90% of the teachers will engage in inquiry team work to identify and assess the needs of
targeted students to create and implement a research-based instructional plan in ELA

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

¢ Identify and assign staff to become core team facilitators

o Create a schedule for core team facilitators to meet after school one day per week for two hours

o Designate time during grade planning meetings for inquiry team data analysis and instructional
planning
Assess alignment of curriculum with the NYS ELA Standards

e Conduct an item analysis of the DRA assessment to identify the reading sub-skill as a focus for
each inquiry team

e Designate time during the literacy block to implement the instructional practices around the
collaborative inquiry process

e Monitor the progress of students through formative assessments

e Publish action research on P.S. 204X online community in ARIS Connect

e Provide professional development that focuses on sub-skills being targeted by inquiry teams
utilizing professional literature

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Funding Sources: TL Children First Inquiry Teams and TL Data Specialist
e TL Children First Inquiry Teams will provide per session funding for core team facilitators
e TL Data Specialist will fund one data specialist

MAY 2009
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Indicators of Interim Progress and/or
Accomplishment

Include: interval (frequency) of periodic
review; instrument(s) of measure;
projected gains

Evidence of growth on formative assessments developed for each learning cycle as measured by
rubrics and checklists

Increase gains in independent reading levels as measured by the DRA

Meeting notes/agendas

Provide feedback to parents on the work of the inquiry team

Lesson plans that reflect the research based methodology

Provide feedback on inquiry teams’ findings to school community through PS 204 online
community in ARIS Connect

Target groups created in Inquiry Spaces in ARIS

MAY 2009
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SECTION VI: ACTION PLAN

Directions: The action plan should be used as a tool to support effective implementation and to evaluate progress toward meeting goals. Use
the action plan template provided below to indicate key strategies and activities to be implemented for the 2009-10 school year to support
accomplishment of each annual goal identified in Section V. The action plan template should be duplicated as necessary. Reminder: Schools
designated for (Improvement, Corrective Action, Restructuring, SURR or schools that received a C for two consecutive years, D, or F on the
Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the area(s) of improvement

identification.

: ELA
Subject/Area (where relevant):

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

By June 2010, 60% of the students in grades K-5 will increase one grade level as measured by the
Developmental Reading Assessment (DRA)

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

e Literacy coach will conduct professional development on the administration and analysis of the
DRA

e Designate time during grade planning meetings for teachers to analyze DRA data, set grade goals
and determine instructional plans

e Teachers will conference with students to create individual long and short-term students goals
based on DRA continuum

e Guided reading teachers will push into classes during the daily literacy block to provide
differentiated instruction

e Teachers will use ongoing assessments (DRA, running records, checklists, conference notes,
etc.) to drive instruction throughout the year

e Literacy coach will model lessons and conduct professional development for K-5 teachers
School administrators will schedule inter-visitations and intra-visitations to view best practices
throughout the year

e School administrators will lead walk-throughs to assess best practices and academic rigor during
the literacy block

e Teachers will provide remediation and enrichment to support students making one grade levels
growth on the DRA during an after school program
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Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Title 1 and C4E funds

CA4E will fund the literacy coach

CAE will provide per session funding for the supervisor, two teachers for the after school
program and instructional supplies for grades 1 and 2

Title 1 will fund one AIS teacher

Title 1 will provide per session funding for six teachers for the after school program and
instructional supplies for grades 3-5

Indicators of Interim Progress and/or
Accomplishment

Include: interval (frequency) of periodic
review; instrument(s) of measure;
projected gains

Evidence of student growth as measured by DRA three times per year (September/ October,
December/January, and May/June)

DRA tracking sheet demonstrating progress

The DRA-2 Online Management System showing class and individual progress through reading
stages

Grade and individual student reading goals
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Directions: The action plan should be used as a tool to support effective implementation and to evaluate progress toward meeting goals. Use

SECTION VI: ACTION PLAN

the action plan template provided below to indicate key strategies and activities to be implemented for the 2009-10 school year to support
accomplishment of each annual goal identified in Section V. The action plan template should be duplicated as necessary. Reminder: Schools
designated for (Improvement, Corrective Action, Restructuring, SURR or schools that received a C for two consecutive years, D, or F on the
Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the area(s) of improvement

identification.

CONTENT AREA INSTRUCTION

Subject/Area (where relevant):

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

By June 2010, all teachers will establish individual student long and short-term goals in math and
literacy, and group goals in science and social studies to evaluate student progress

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Provide professional development on how to establish short-term goals supporting the
achievement of long-term goals

Designate time during grade planning meetings to analyze data, establish grade and inquiry team
target population goals and develop instructional plans

Analyze formative and summative assessments

Align grade and individual student goals with the New York State Standards

Teachers confer with students about their work to help them monitor and self-reflect on their
progress in achieving goals

Engage parents in establishing goals through parent surveys

Encourage parents to use the ARIS Parent Link to track their child’s progress

Maintain regular contact with families about student progress towards meeting their goals

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Title 1, C4E funds and TL Parent Coordinator

CA4E funds literacy coach
Title 1 funds teacher professional development
TL parent coordinator funding
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Indicators of Interim Progress and/or
Accomplishment

Include: interval (frequency) of periodic
review; instrument(s) of measure;
projected gains

Grade and individual student goals in math and literacy, and group goals in science and social
studies

Agendas and attendance sheets for professional development

Formative and summative assessments

Administrative conferences with teachers about student progress

Agendas and attendance sheets from parent meetings
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SECTION VI: ACTION PLAN

Directions: The action plan should be used as a tool to support effective implementation and to evaluate progress toward meeting goals. Use
the action plan template provided below to indicate key strategies and activities to be implemented for the 2009-10 school year to support
accomplishment of each annual goal identified in Section V. The action plan template should be duplicated as necessary. Reminder: Schools
designated for (Improvement, Corrective Action, Restructuring, SURR or schools that received a C for two consecutive years, D, or F on the
Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the area(s) of improvement

identification.

CONTENT AREA INSTRUCTION

Subject/Area (where relevant):

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

By June 2010, all teachers will create standard-based curriculum maps in literacy, science and social
studies that include units of study with benchmark assessments

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Provide professional development on the criteria for standard-based curriculum maps and units
of study

Conduct a summer institute for creating curriculum maps and units of study

Utilize benchmarks to determine student progress within each unit of study

Establish after school planning time for reflection and revision of units of study

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Title 1 and C4E funds

CA4E funds literacy coach
Title 1 funds teacher professional development
Title 1 will provide per session funding for teachers for planning and writing curriculum

Indicators of Interim Progress and/or
Accomplishment

Include: interval (frequency) of periodic
review; instrument(s) of measure;
projected gains

Curriculum maps and units of study in content areas of literacy, science and social Studies
Teacher lesson plans

Process charts

Student work and assessments

Agendas
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SECTION VI: ACTION PLAN

Directions: The action plan should be used as a tool to support effective implementation and to evaluate progress toward meeting goals. Use
the action plan template provided below to indicate key strategies and activities to be implemented for the 2009-10 school year to support
accomplishment of each annual goal identified in Section V. The action plan template should be duplicated as necessary. Reminder: Schools
designated for (Improvement, Corrective Action, Restructuring, SURR or schools that received a C for two consecutive years, D, or F on the
Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the area(s) of improvement

identification.

PROFESSIONAL DEVELOPMENT

Subject/Area (where relevant):

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

By June 2010, all teachers will have a detailed professional development plan based on student outcomes
and school goals

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

Teachers will complete a teacher’s performance review template establishing goals and
benchmarks throughout the year

Administrators will meet with teachers periodically throughout the year to discuss progress on
goals and benchmarks

Professional development will be based on Assessing Student Learning from the Continuum of
Teacher Development

Teachers will reflect on their progress in achieving their professional goals

Aligning Resources: Implications for
Budget, Staffing/Training, and Schedule
Include reference to the use of Contracts
for Excellence (C4E) allocations, where
applicable.

Title 1 and C4E

CA4E funds literacy coach
Title 1 funds teacher professional development

Indicators of Interim Progress and/or
Accomplishment

Include: interval (frequency) of periodic
review; instrument(s) of measure;
projected gains

Completed teacher’s performance review template

Teachers will move a minimum of one level on the Continuum of Professional Development
Student goals and benchmarks derived from formative assessments

Rubrics and checklists
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REQUIRED APPENDICES TO THE CEP FOR 2009-2010

Directions: All schools must complete Appendices 1, 2, 3, & 7. (Note: Appendix 8 will not be required for this year.) All Title | schools must
complete Appendix 4. All schools identified under NCLB or SED for School Improvement, including Improvement — Year 1 and Year 2,
Corrective Action (CA) — Year 1 and Year 2, and Restructured Schools, must complete Appendix 5. All Schools Under Registration Review
(SURR) must complete Appendix 6. Note: Please refer to the accompanying CEP Guide for specific CEP submission instructions and
timelines.

APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM — SED REQUIREMENT FOR ALL SCHOOLS
APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS — NCLB/SED REQUIREMENT FOR ALL SCHOOLS
APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION — CHANCELLOR’S REGULATIONS FOR ALL SCHOOLS
APPENDIX 4: NCLB REQUIREMENT FOR ALL TITLE | SCHOOLS

APPENDIX 5: NCLB/SED REQUIREMENTS FOR SCHOOLS IDENTIFIED FOR IMPROVEMENT

APPENDIX 6: SED REQUIREMENTS FOR SCHOOLS UNDER REGISTRATION REVIEW (SURR)

APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEMWIDE CURRICULUM AUDIT FINDINGS — REQUIREMENT
FOR ALL SCHOOLS

APPENDIX 8: CONTRACTS FOR EXCELLENCE (C4E) SCHOOL-BASED EXPENDITURES FOR 2009-10 — SED REQUIREMENT FOR ALL

C4E-FUNDED SCHOOLS (NOTE: APPENDIX 8 WILL NOT BE REQUIRED FOR THIS YEAR)

APPENDIX 9: TITLE I, PART A — SUPPORT FOR STUDENTS IN TEMPORARY HOUSING — REQUIREMENT
FOR ALL SCHOOLS
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APPENDIX 1: ACADEMIC INTERVENTION SERVICES (AIS) SUMMARY FORM

New York State Education Department (SED) requirement for all schools

Part A. Directions: On the chart below, indicate the total number of students receiving Academic Intervention Services (AlS) in each area listed, for each
applicable grade. AlS grade and subject requirements are as follows: K-3: reading and math; 4-12: reading, math, science, and social studies. Academic
Intervention Services include 2 components: additional instruction that supplements the general curriculum (regular classroom instruction); and/or student
support services needed to address barriers to improved academic performance such as services provided by a guidance counselor or social worker. Note:
Refer to the District Comprehensive Educational Plan (DCEP) for a description of district procedures for providing AlS.

. . _ . At-risk. Services: | At-risk Services: At-risk Services: At-risk
2 ELA Mathematics Science Social Studies Guidance School . Social Worker Health-l.'elated
o Counselor Psychologist Services
= # of Students # of Students # of Students # of Students # of Students # of Students # of Students # of Students
Receiving AlS Receiving AlS Receiving AlS Receiving AlS Receiving AIS Receiving AlS Receiving AlS Receiving AlS
K 15 15 N/A N/A 3 0 0 0
1 22 22 N/A N/A 5 0 0 0
2 30 30 N/A N/A 10 0 0 0
3 25 15 N/A N/A 8 0 0 0
4 15 10 15 15 6 0 0 0
5 10 5 10 10 7 0 0 0
6
7
8
9
10
11
12

Identified groups of students who have been targeted for AIS, and the established criteria for identification:
Students in Grades K — 3 who are considered at-risk for not meeting State standards as determined by their performance on ECLAS 2 or other

O

identified assessments, or who have been identified as potential holdovers.
o Students in Grades 4 — 8 who are performing at Level 1 or Level 2 on New York State English language arts (ELA), mathematics, science, and social

studies assessments.
o Students in Grade 9 who performed at Level 1 or Level 2 on NYS Grade 8 ELA, mathematics, science, and social studies assessments.

o Students in Grades 10 — 12 who scored below the approved passing grade on any Regents examination required for graduation in English language
arts, mathematics, science, and social studies.
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Part B. Description of Academic Intervention Services

Name of Academic Intervention
Services (AlS)

Description: Provide a brief description of each of the Academic Intervention Services (AIS)
indicated in column one, including the type of program or strategy (e.g., Wilson, Great Leaps, etc.),
method for delivery of service (e.g., small group, one-to-one, tutoring, etc.), and when the service is
provided (i.e., during the school day, before or after school, Saturday, etc.).

ELA:

Fundations - This K-3 reading intervention program provides a structured, sequential and cumulative
phonics/spelling program using multisensory teaching during the school day in a small group setting by the
AIS teachers.

The Contract for Excellence (C4E) after school program services small groups of the lowest third of our first
and second graders three times a week for 1 hour and 15 minutes. Grouping for instruction in this program is
based upon data from DRA and Fundations. The small group work will assist students with phonemic
awareness and phonics instructions.

The Title 1 after school program services small groups of students in grades 3-5 three times a week for one
hour and fifteen minutes. These students are performing at Levels 1 and 2. Grouping for instruction in this
program is based upon data from DRA, McGraw Hill Interim assessments, and standardized assessments.

Small group work will assist students in acquiring strategies and skills needed to become proficient readers.

The Title 11l Enhance Language Proficiency after school program targets first and second grade students who
have not met the NYSESLAT criteria. Through a hands-on approach, students will increase their
conversational skills through an increased exposure to vocabulary during small group instruction three times a
week for 1hour and 15 minutes.

The Title | Saturday Academy services small groups of students in grades 3-5. This program is designed to
support level 2 students in meeting performance standards. Small group work will assist students in critical
reading and thinking skills for three hours.

Mathematics:

The AIS program services small groups of students in grades 3-5 students who are having difficulty in
understanding math concepts. The AIS teacher provides activities to strengthen the students’ number sense
and review essential basic skills during the school day.

The Title I after school program services small groups of students in grades 3-5 three days a week for 1 hour
and 15 minutes. These students are performing at levels high level 2 and low level 3. Grouping for
instruction in this program is based upon data from McGraw Hill Interim Assessments, standardized
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assessments and EveryDay math unit tests. The focus is on critical thinking and problem solving.

The Title 111 ESL Strategies for Success in Math targets third and fourth grade students who have not met the
NYSESLAT criteria. Students will receive small group instruction in vocabulary, building content knowledge
and approaches to problem solving three times a week for 1hour and 15 minutes.

Science:

The Title I after school program services small groups of students at-risk for not meeting the performance
standards in science. Students engage in small group hands-on exploration to support content area learning
three times a week for Lhour and 15 minutes.

Social Studies:

The Title I after school program services small groups of students at-risk for not meeting the performance
standards in social studies. Students use a variety of materials and resources to become critical thinkers in the
area of history and social studies three times a week for 1hour and 15 minutes..

At-risk Services Provided by the
Guidance Counselor:

The Guidance Counselor meets individually and in groups with at-risk students during the school day.
Intensive guidance services are provided to assist students who are experiencing affective-domain issues that
are impacting on their ability to achieve academically.

At-risk Services Provided by the
School Psychologist:

The school psychologist takes care of mandated and at-risk services two days a week.

At-risk Services Provided by the
Social Worker:

The school social worker takes care of mandated and at-risk services one day a week.

At-risk Health-related Services:

There is a nurse in the main building that addresses health issues daily.
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APPENDIX 2: PROGRAM DELIVERY FOR ENGLISH LANGUAGE LEARNERS (ELLS)

NCLB/SED requirement for all schools
Part A: Language Allocation Policy (LAP) — Attach a copy of your school’s current year (2009-2010) LAP narrative to this CEP.

School ELL Profile

Language Allocation Policy Team Composition

P.S. 204X - Language Allocation Policy Team Composition

SSO/District CEI-PEA/District 9 School P.S. 204x

Principal Marcy Glattstein Assistant Principal Josephine Bazan
Coach Lisa Ellis Related Service Provider Reyna Rafael
Teacher/Subject Area Katie Pollet, ESL Guidance Counselor Lisa Williams
Teacher/Subject Area Erica Sass, ESL Parent Coordinator Lily Nissing
Teacher/Subject Area Carmen Depompeis, Bilingual SAF Kathy Tuttle

Teacher/Subject Area Doreen Gonzalez, Bilingual

Teacher/Subject Area Jacqueline Merced, Bilingual

\Teacher Qualifications

Number of Certified 2 Number of Certified 3 Number of Certified 0
ESL Teachers Bilingual Teachers NLA/FL Teachers

Number of Content Area Number of Special Ed. Number of Teachers of
Teachers 0 Teachers 0 ELLs without 0
with Bilingual Extensions with Bilingual Extensions ESL/Bilingual Certification

School Demographics

Total Number Total Number of ELLS ELLs as Share of Total
of Studentsin | 317 65 Student Population (%) 20.50%
School

\
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ELL IDENTIFICATION PROCESS

P.S. 204x strives to promote increased parental involvement by helping and encouraging parents to become more active in the education of their children. All
parents of newly enrolled students in the New York City School System are required to complete a Home Language Identification Survey and an oral interview at
registration. The ESL teacher, assistant principal and parent coordinator assist parents in completing the survey. The oral interview is conducted in English and in
the student’s native language by the ESL teacher. This survey and interview are used to determine the home language and to identify students who may have
limited English proficiency. If the Home Language Identification Survey and oral interview in English and student’s native language indicate that a language
other than English is used in the home, the student is administered the Language Assessment Battery (LAB-R). The LAB-R is administered to the student within
ten days of the initial registration date by the ESL teacher. The results of the LAB-R indicate whether students require services. After testing, parents are informed
by telephone and in writing whether or not their children require services. The parents of proficient students are informed that their children do not qualify for ELL
services. Students scoring at the beginning/intermediate or intermediate/advanced on the LAB-R are identified as ELL students and are entitled to language
program services. NYCDOE transfer students are checked for ELL entitlement by utilizing the ATS exam history report to ensure proper placement. Additionally,
all other relevant academic baseline assessments are administered in order to facilitate appropriate academic programming and placement (e.g., Transitional
Bilingual or ESL Push-in/Pull-out). Parents are informed of the results and choose the placement.

The assistant principal, ESL teacher and parent coordinator provide an orientation session in September in English and Spanish for all parents of newly enrolled
ELL students. During this session, parents view an orientation video which provides an overview of the freestanding English as a Second Language, Transitional
Bilingual and the Dual Language programs. After the presentation, parents are given written materials in their native language and questions are addressed. This
meeting gives parents the opportunity to learn the identification and placement procedures for ELL students in the NYC public schools. They are also given
entitlement letters which include the program selection forms. The parent coordinator follows up with parents to ensure that everyone has received and returned
letters. Upon review of the parent selection surveys and entitlement letters over the past few years, it was determined that parents had a preference for the
Transitional Bilingual program in grades K-2 and opted for the ESL Push-in/Pull-out program in grades 3-5.

Throughout the school year, the classroom and ESL teachers communicate with parents to track students’ progress, problem solve, and collaborate in creating a
comprehensive and rigorous academic program for each student. Additionally, appropriate school personnel provide parent workshops on school regulations, state
standards, city and state assessments, balanced literacy, math approaches and academic intervention programs.

ELL DEMOGRAPHICS

P.S. 204x is an elementary school located in the Morris Heights section of the Bronx associated with CEI-PEA. This kindergarten through fifth grade school has a
population of approximately three hundred seventeen students between a main site and an annex. According to the latest ethnic data 65.5% of the students are
Hispanic and 34.5% are Black. There are sixty five ELL students in grades kindergarten through five. Within this student population, thirty eight students in
grades K-2 are receiving Transitional Bilingual instruction. This includes the Collaborative Team Teaching (CTT) class in second grade. Twenty seven students
are opted-out of bilingual classes by their parents and are in monolingual classes. These students receive instruction in an ESL Push-in/Pull-out program by
certified ESL teachers.
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ELL Programs

Program Model K 1 2 3 4 5 Total
Transitional Bilingual | 7 16 15 0 0 0 38
Push-in/Pull-out ESL | 0 0 4 15 3 5 27
Total 7 16 19 15 3 5 65
ELL Years of Service and Programs
Newcomers (ELLs .
O ) Special
All ELLs 65 receiving service 0-3 | 42 Education 10
years)
. Long-Term
SIFE 2 SEEIF\IEEJZE%'VLZ%S 19 (completed 6 2
y years)
ELLs by Subgroups
ELLS ELLs Long-Term ELLs
(0-3 years) (4-6 years) (completed 6 years)
All SIFE Special All SIFE Special All SIFE Special Total
Education Education Education
TBE 38 0 4 0 0 2 0 0 0 38
DUAL LANG 0 0 0 0 0 0 0 0 0
ESL 6 2 2 19 0 2 2 0 0 27
Total 44 2 6 19 0 4 2 0 0 65
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Home Language Breakdown and ELL Program

Transitional Bilingual Education

Number of ELLs by Grade in Each Language Group

3

4

5

6

7

TOTAL

Spanish

16

15

w
(0]

Chinese

Russian

Bengali

Urdu

Arabic

o |©O |O |©O O

Haitian
Creole

French

Korean

Punjabi

Polish

Albanian

Yiddish

Other

o oOoocoojocoo|jo| ©

TOTAL

16

15

38
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Freestanding English as a Second Language

Number of ELLs by Grade in Each Language Group

K 1 2 3 4 5 6 7 8 TOTAL

Spanish 4 14 3 5 27

Chinese

Russian

Bengali

Urdu

Arabic

Haitian Creole

French 1

Korean

Punjabi

Polish

Albanian

Other

TOTAL 4 15 3 5 0 0 0 27

Programming and Scheduling Information

Organizational Models:

Our school provides two language models: Transitional Bilingual Education and ESL Push-in/Pull-out.
Each language model provides the following:

1. Transitional Bilingual classes are heterogeneously grouped to address the three language proficiencies (Beginning, Intermediate and Advanced).
2. ESL Push-in/Pull-out Program is provided by ESL teachers to ELL students in monolingual classes.
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Transitional Bilingual Program (Spanish/English)

Our kindergarten, first and second grade Transitional Bilingual classes are designed to provide instruction in the student’s native language along with intensive
ESL instruction. The instruction is aligned with the New York State Standards to achieve proficiency in English. Differentiated instruction is provided depending
on the student’s level of proficiency in English. The Language Allocation Policy for the Transitional Bilingual program provides the following instructional time
in English and Spanish:

e  60/40 (Spanish/English) model for beginners
e 50/50 for intermediate students
e 25/75 for advanced students

Students are grouped heterogeneously in kindergarten, first and second grade Transitional Bilingual classes. Literacy groups are differentiated using DRA,
Running Records, and NYSESLAT sub-proficiency levels (Listening/Speaking & Reading/Writing). For each instructional unit and individual lesson, teachers
target students’ specific instructional needs in listening, speaking, reading and writing. The components of our bilingual Spanish reading program are in alignment
with NYCBOE core curriculum of balanced literacy - guided reading, independent reading, independent writing, shared reading, interactive writing, read aloud and
word study. There are both leveled and genre libraries in both English and Spanish in our bilingual classrooms. The bilingual program for mathematics is
Everyday Mathematics, which is the citywide comprehensive core curriculum. Teachers provide opportunities for students to communicate mathematically
through the use of journals, learning logs and accountable talk. Students utilize manipulatives to solve problems. Additionally, ELL students who are identified as
levels 1 and 2 in reading and math receive targeted instruction from the AIS teacher during the day and during our extended day program. Small group instruction
is differentiated according to students’ demonstrated needs and their proficiency levels.

ESL Push-in/Pull-out

The ESL Push-in/Pull-out program provides instruction in English with native language support emphasizing English language acquisition. This program provides
services to small groups of ELL students in grades 3-5. Based upon the LAB-R and NYSESLAT scores, these students are at the beginning, intermediate and advanced
proficiency levels. The students at the beginning and intermediate levels receive 360 minutes per week of ESL and students at the advanced level receive 180 minutes per
week of ESL. ELL students receive explicit instruction by licensed ESL teachers. The following instructional strategies are used by the ESL teachers to facilitate language
acquisition: Total Physical Response, Peer Tutoring, Flexible Grouping, Cooperative Learning, Language Experience Approach, Role Playing, Realia, and the use of
visuals.
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Differentiated Instructional techniques along with critical thinking strategies are also incorporated across the content areas in both language models to enhance second
language acquisition and cognitive academic language proficiency. The bilingual, ESL and AIS teachers differentiate instruction for newcomers, Long-Term ELLs, SIFE
and ELL students with special needs. The Imagine Learning Software program is an interactive program that closely tracks and monitors language acquisition and literacy
progress for our ELL subgroups.

The following interventions are offered for ELL groups listed above:

Extended Day program and Saturday Academy provide targeted small group instruction

ESL strategies are incorporated to scaffold language development across the modalities

Our AIS program for reading and mathematics provide explicit instruction for small groups of ELL students

Our parent coordinator provides ongoing support for the parents as they adapt to the school and the neighborhood

ORGANIZATION OF STAFF

ELLs receive mandated instructional minutes according to CR Part 154 in Transitional Bilingual Education and ESL Push-in/Pull-out classrooms according to their
English proficiency level. The administration ensures that the appropriate mandated units are being implemented through ongoing administrative and staff articulation
periods, common preps, grade meetings and collegial team meetings. Bilingual/ESL services are provided by certified Bilingual/ESL teachers.

Programs are always aligned with the parents’ choices for program placement. In the past few years, parents have demonstrated a preference for the Transitional
Bilingual program in the early grades. As a result, the option for ESL placement has increased in the upper grades. If parents select a bilingual program for
students in grades 3-5, the students’ names are placed on a waiting list. When the waiting list has 15 students in the same grade level, a Transitional Bilingual
class will be formed and a certified Bilingual teacher will be assigned. While awaiting placement, the ELL students receive mandated ESL instruction.
Additionally, parents of ELLs entering grades 3-5 have the option to transfer to a neighboring school which offers a bilingual program.

Description of Instructional Delivery in Each of the Program Models

SIFE: According to the data, we currently have two SIFE (Students with Interrupted Formal Education) students. These students require special attention to
facilitate their transition to formal schooling and help decrease their educational gap. Therefore, the following interventions are in place for SIFE students:
¢ Individualized instruction on a daily basis to enhance oral language skills
Review of ELL periodic interim assessments to track progress (i.e., benchmarks) in target areas and to differentiate instruction
Portfolio reviews to ensure grade-level performance
Extended day to provide reinforcement of essential skills
Native Language Arts (Spanish) support as needed
Counseling services and/or support as needed

NEWCOMERS: Newcomers entering P.S. 204x in grades k-2 have the option of selecting a Transitional Bilingual program or a ESL Push-in/Pull-out program.
ELLs entering grades 3-5 have the opportunity to receive Freestanding ESL Push-in/ Pull-out, which is designed to support academic learning in monolingual
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classes. Additionally, Academic Intervention Services (AIS) are provided by highly qualified teachers in daily small group instruction during regular school hours.
Fundations, Guided Reading and Imagine Learning are also provided on a daily basis for entitled students.

The following support services are offered for newcomers in grades 3-5:

Extended day program provides targeted, small group instruction

ESL strategies incorporated to scaffold language development across the modalities

Supplementary After-School Program funded by Title 111

Parent coordinator provides ongoing support for the parents as they adapt to the school and their new neighborhood.

ELL STUDENTS (4-6 years): The data indicates that there are currently have nineteen ELL students with 4-6 years in grades 4 and 5 classes. In order to ensure

that these students do not become long term ELLs and continue to make Adequate Yearly Progress (AYP), teachers and support staff collaborate to create
responsive language, literacy and content-area instruction. It is essential that content-area material be readily accessible to our ELLSs to ensure their success on the
ELA, mathematics, social studies and science exams.

ESL teachers, classroom teachers, and support staff provide the following services for our fourth and fifth-graders:

Differentiated instruction on a daily basis

Review of ELL Periodic and interim assessments to plan individualized instruction
Portfolio reviews to track overall academic progress (i.e., reaching benchmarks)
Extended day programs to provide tutoring and academic enrichment

LONG -TERM ELLs (completed 6 years): The data indicates that there are two long term English Language Learners enrolled. The following interventions

are in place for these students:

Individualized instruction on a daily basis with certified and highly qualified ESL teachers and AIS teachers.

Regular review of interim assessments to track progress in targeted instructional areas through differentiated instruction based on need (i.e., running
records, Periodic Assessments).

Portfolio reviews to ensure grade-level performance and meeting benchmarks

Native language support

Academic Intervention Services (AIS) to support literacy and content-area learning
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ELLs with 1EPs: The data indicates that there are four ELLs with IEPs in the self contained class receiving ESL services and 8 ELLs in a CTT Bilingual
Transitional Class. The following interventions are in place for ELLs with IEPs:

e Daily Individualized instruction by certified Bilingual Special Education and ESL teachers, SETSS and related service providers.

Regular review of interim assessments to track progress in targeted instructional areas through differentiated instruction based on need (i.e., running
records, Periodic Assessments).

Portfolio reviews to ensure grade-level performance and meeting benchmarks

Native language support

Academic Intervention Services (AlS) to support literacy and content-area learning

Individualized Education Program (IEP) for eligible students. Students are given services based on the Least Restrictive Environment (LRE). Whenever
possible, students remain in the General Education class and receive part-time services such as SETSS (Special Teacher Support Services), Speech, and
Counseling. If additional interventions are needed, students are placed in a self-contained classroom (12:1). For all program placements, students must
receive mandated ESL services in accordance with the IEP.

Title Il After-School and Supplemental Services for ELLs

The goal of our Title Il program is to provide supplementary instructional support to enhance language proficiency for forty-six students in grades 1-3 who have
not met the NYSESLAT criteria.

Our Title 111 after-school program utilizes Imagine Learning which is a computerized research-based program. Students receive one to one instruction specifically
designed to meet their individual language acquisition needs in all four modalities. The strategies that the students learn through the Imagine Learning program
give them the opportunity to progress and make gains on the NYSESLAT. There are various reports that teachers can utilize to document student progress and
plan next steps for the students in their language development. Articulation forms are maintained by each Title 111 teacher and shared with the classroom teachers
to ensure instructional continuity. The Imagine Learning program features printouts that are sent home with students in English or Spanish so that parents can
practice the vocabulary words that the students learned in the program.

Instructional Materials Used to Support the Learning of ELLs are:

Rigby Literacy Books and Materials (Appropriate for all ELL Sub-groups in grades K-5) provides targeted instruction to support the school's balanced
literacy program. The literacy materials include: Genre Study, Word Work, leveled books, guided reading and writing, phonemic awareness and comprehension
skills in English and Spanish.

Imagine Learning (Appropriate for all ELL Sub-groups at Beginning and Intermediate Proficiency Levels) is an interactive technology program to support
the literacy development of targeted ELL students in grades K-5. Imagine Learning English integrates technology and curriculum to differentiate literacy
instruction. The software program is implemented in the Bilingual and ESL Push-in/Pull-out program to closely monitor the literacy progress of ELL students.
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Imagine Learning provides activities to build vocabulary development, listening and speaking and phonemic awareness. These activities prepare students for the
NYSESLAT. Progress reports are used to create more responsive literacy and language instruction for each student.

Getting Ready for the NYSESLAT and Beyond (Appropriate for all ELL Sub-groups) provides activities to help students develop and strengthen skills across
the four modalities: listening, speaking, reading and writing. These activities prepare students for the NYSESLAT and the ELA assessment.

Into English (Appropriate for all ELL Sub-groups) is an ESL content-based instructional program designed to build academic language proficiency in all ELL
subgroups in grades K-5. It provides ELLs access to authentic literature. ESL teachers use the ongoing assessments to monitor growth across proficiency levels.

The program comes with a special section for newcomers and includes songs, poems, and chants integrated with each unit themes. Content posters and visuals are
used to make language comprehensible, encourage innovations and use of academic language in a meaningful practical way.

Bicultural/Bilingual Relevant Materials (Appropriate for all Sub-groups) are available in students’ native languages. The ESL and Bilingual teachers have a
variety of reading materials that focuses on students’ native cultures. Classroom libraries have a variety of genres and content-based books. Our resource room and
book room have a wide selection of books to support students’ literacy development in both English and Spanish. Audio books help support newcomers and
struggling readers as they build fundamental literacy skills. The audio books are often incorporated into center activities and are used during extended day to
reinforce targeted reading skills and provide additional practice.

TARGETED INTERVENTION PROGRAMS:
The following are the targeted intervention programs that are being used by Academic Intervention Specialist (AlS):

e Imagine Learning, Grades K-5

e Getting Ready for the NYSESLAT and Beyond, Grades K-5
e Fundations, Grades K-2

e Comprehensive Reading Assessment, Grades 3-5

o NYS Coach ELA, Grades 3-5

e STAR Reading Program, Grades 3-5, Levels C, D, E

e Ladder to Success ELA, Grades 3-5

e ELAP, Grades 3-5

e Best Practice Reading Options C,D,E, Grades 3-5

e Buckle Down, ELA and Math, Grades 3-5

e Foundation, Math, Grade 4

e ELL Component of Everyday Mathematics Program, Grades K-5
e NYS Coach Math, Grades 3-5

2 YEAR TRANSITIONAL SUPPORT:

ELL students who tested out of the Bilingual/ESL programs are provided with Academic Intervention Services (AlS). Additionally, these students attend
extended day activities and participate in the Saturday Academy.
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IMPROVEMENTS/PROGRAMMING TO BE CONSIDERED FOR THE UPCOMING SCHOOL YEAR TO SUPPORT ELLS:

Common Planning (Involves all Bilingual, ESL and Monolingual Classroom teachers when appropriate)

Common planning periods are utilized for collaboration between the ESL and monolingual teachers. Teachers and support staff ensure that literacy and content area instruction is
consistent and addresses the needs of ELLSs.

e Literacy: ESL and Bilingual staff work with the classroom teachers to ensure that the balanced literacy model provides a bridge to English language acquisition.
e Content Area: All staff collaborate to ensure that content area objectives are met by ELLs

Orientation and Activities for New Students (Including ELLs)

Prior to the beginning of the school year, students and parents are invited to a school orientation. They are presented with the opportunity to meet and greet
teachers and school personnel. Activities are conducted to familiarize students and parents with their surroundings and to create a comfort zone for them.

Professional Development and Support for School Staff

P.S. 204x believes that effective learning opportunities are the key to increasing student performance and have created several learning models that support
professional growth. Professional development in ESL techniques and methodologies provide support for teachers and staff, including but secretaries, related
service providers and parent coordinator while they master new strategies and improve their skills. The principal, assistant principal, consultants and literacy
coach provide professional development activities during common planning and Chancellor’s Professional Development days. The Professional development plan
for 2009-2010 is designed to focus on the teaching and learning process of second language learners.

PROFESSIONAL DEVELOPMENT PLAN:

e Analyzing NYSESLAT and ELA data to drive instruction September 2009
o Differentiated Instruction for ELLs October 2009

e Using Balanced Literacy in the ESL Classroom Nov/Dec 2009

e Jose P. Training Jan/Feb 2010

e Understanding How Standard Based Instruction Impacts ESL, NLA and ELA Feb/Mar 2010

e Preparing ELLs for the ELA and NYSESLAT March 2010

e Principles for Quality Teaching for English Language Learners April 2010

e Using ESL Strategies in the Content Areas May 2010

e Analyzing Data from Imagine Learning Feb 2010

e Inquiry Team findings on best practices in ELL literacy instruction Ongoing
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Description of the Minimum 7.5 hours of ELL Training as per Jose P.

Teachers will be given the opportunity to receive the mandated training through BETAC and in house professional development. The instructional approaches
presented are modeled by presenters and can be applied immediately in a variety of program models. Additionally, ESL and Bilingual staff share their
understandings during common planning sessions. These sessions will target how to utilize research-based strategies such as: language functions and structures
within the context of an ESL content based lesson, how teachers can scaffold academic language to support students’ participation and how to align language
instruction to ESL and ELA standards.

Jose P and Mandated ESL workshops for Special Education Teachers

All new special education teachers participate in a workshop that focus on ESL compliance issues, the rationale for ESL and Bilingual programs, ESL best
practices and assessment policies/procedures. In addition, teachers are given some needed insight into the ELL identification and programming processes.
Discussion of ELL strategies and interventions empowers teachers with effective instructional strategies to use in their own classrooms. The Jose P training is only
the first step in a detailed, collaborative process of inquiry, observation, and revision.

\

PARENTAL INVOLVEMENT

Parents at PS 204x are provided with ample opportunities to interact with teachers and school personnel. A variety of workshops and orientations ensure that
parents gain knowledge and become active participants in their children’s education.

Parents are invited to meet the teachers, attend orientation meetings and visit with the administration. Throughout the year, parents are invited to writing and
reading celebrations, family nights, monthly award assemblies, book fairs, open school week, classroom trips, parent field trips and workshops.

Each month, parents are invited to attend Parent Association meetings where they receive updates on school issues. Through their participation in these activities,
parents develop personal skills as well as attain a better understanding of their child’s academic life. A school calendar and a monthly newsletter ensure that
parents are always informed about school activities and programs.

Bilingual staff provides parents with information on educational, social, recreational, health and immigration issues. The school works closely with many
community agencies to provide these services for parents and students. Some of these agencies are: Fordham Tremont Mental Health Clinic, SCAN NY and
Bronx Lebanon Hospital.

Through parent surveys and evaluations, the school is more informed about the needs, talents and concerns of the parents. Parents are able to share their comments
and suggestions after each workshop, parent orientation and parent/teachers conference. Additionally, parents have the opportunity to provide their input when
completing the DOE Annual Parent’s Survey. The workshops and activities not only give parents ideas and tools to help their children with homework and study
habits, but also gives them life skills.
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Assessment Analysis

OVERALL NYSESLAT* PROFICIENCY RESULTS (*LAB—R FOR NEW ADMITS)

K 1 2 3 4 5 6 7 TOTAL
Beginner(B) 5 5 9 0 0 1 0 0 20
Intermediate(l) 0 8 5 7 0 0 0 0 20
Advanced (A) 2 3 5 8 3 4 0 0 25
Total Tested 7 16 19 15 3 5 0 0 65

NYSESLAT Modality Analysis

Modality Proficiency
Aggregate | Level
LISTENING/ B 0 0 0 0 0 0
SPEAKING
I 6 0 0 0 0 0
A 5 9 7 2 2 1
P 3 4 8 3 2 8
READING/ B 3 4 0 0 0 0
WRITING
I 3 5 5 0 0 0
A 5 3 10 5 4 1
P 3 1 0 0 0 8
MAY 2009
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NYS ELA

3 0 2 6 0 8
4 0 2 6 0 8
5 0 1 9 10 20
NYSAA Bilingual Spe Ed 0 0 0 0 0
NYS Math

Grade English NL English NL English NL English NL
3 0 0 0 0 5 0 4 0
4 0 0 1 0 7 0 0 0
5 0 0 0 0 10 0 0 0 10
NYSAA Bilingual 0 0 0 0 0 0 0 0 0
Spe Ed

NYS Science
English NL English NL English NL English NL

4 0 0 0 0 2 0 6 0
NYSAA 0 0 0 0 0 0 0 0 0
Bilingual
Spe Ed
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NYS Social Studies

English NL English NL English NL English NL
5 0 0 0 0 10 0 0 0 10
NYSAA 0 0 0 0 0 0 0 0
Bilingual
Spe Ed
NYSESLAT DATA AND ANALYSIS
An analysis of K-5 NYSESLAT results for 2008-2009 indicate the following:
New York State English as a Second Language Achievement Test (NYSESLAT)
Te:*ted Beginning Intermediate Advanced Proficient
Listening and Speaking (K-1)
All Students 35 0 7 15 13
Reading and Writing (K-1)
All Students | 35 8 9 9 9
Listening and Speaking (2-4)
All Students | 35 0 0 12 23
Reading and Writing (2-4)
All Students | 35 0 6 20 9
Listening and Speaking (5)
All Students | 1 0 1 0 9
Reading and Writing (5)
All Students | 10 0 1 1 8
Listening and Speaking
(Total) 80 0 8 27 45
All Students
Reading and Writing (Total)
All Students | 80 8 16 30 26

The data indicates that students progress and become more proficient as they move from one grade to the next grade.
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Implications:

In grades K and 1, most of the students need support in all four modalities

In grades 2-4, the majority of students need support in reading and writing

In grade 5, most of the students tested are within the proficient level in all four modalities with the exception of one intermediate student and one
advanced student

Continue to provide professional development on effective ESL teaching practices

Continue to provide intensive ESL instruction in an after school ESL program

Fund professional development, parent workshops and the purchasing of technology to support ELL students

Continue to use ESL strategies that were found effective for ELL students by the Inquiry Team

STATE ASSESSMENTS DATA AND IMPICATIONS FOR INSTRUCTION

On the English Language Arts Assessment, 81.5% of the ELL students scored at Level 3 and 18.5% scored at Level 2. On the New York State Math Assessment
55.6% of the ELL students scored at Level 4, 40.7% scored a Level 3 and 3.7% scored at Level 2. On the New York State Science Assessment 75% of the
students scored at Level 4 and 25% of the students scored at Level 3. On the New York State Social Studies Assessment, 100% of the students scored at Level 3.
Students that scored a Level 2 receive academic intervention services. Also, teachers must continue to differentiate instruction to ensure that these students master
content area and language objectives.

Native Language Reading Test- (not applicable)

Our current bilingual population ranges from grades K-2 and are not mandated to have native language reading test in Spanish.
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SCHOOL DISTRICT REPORT OF TEACHERS AND SUPPORT PERSONNEL

School District: Nine

2009-2010

School Building

Number of Certified Teachers*

2008-2009**

2009-2010***

Building Name Bilingual ESL Bilingual ESL
P.S. 204
1. Carmen Depompeis X
2. Doreen Mercado-Gonzalez X
3. Jacqueline Merced X
4. Katharine Pollet X
5. Erica Sass
TOTALS 1 3
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PROGRAMMING AND SCHEDULING INFORMATION

SAMPLE STUDENT SCHEDULE
ELEMENTARY SCHOOL
2009-2010
Student Proficiency Level: Beginning Grade Level: First

School District: _Nine School Building: P.S. 204X

Period Time Monday Tuesday Wednesday Thursday Friday

From: Subject (Specify) | Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
1 11:30

To: Math Math Math Math Math

12:15

From: Subiject (Specify) | Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)

12:15
2 To: Science Science Science Social Studies Social Studies

1:00 ESL ESL ESL ESL ESL

From: Subject (Specify) | Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
3 1:00

To: Lunch Lunch Lunch Lunch Lunch

1:50

From: Subject (Specify) | Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
4 1:50

To: ESL ESL ESL ESL ESL

2:35

From: Subject (Specify) | Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
5 11:35 Writers Writers Writers Writers Writers

To: Workshop Workshop Workshop Workshop Workshop

12:20 Spanish Spanish Spanish Spanish Spanish

From: Subject (Specify) | Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
6 12:20

To: Math Math Math Math Math

1:05 Spanish Spanish Spanish Spanish Spanish

From: Subject (Specify) | Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
7 1:05

To: Math Math Math Math Math

1:50 Spanish Spanish Spanish Spanish Spanish

From: Subject (Specify) | Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
8 1:50 Social Social Science Science Science

To: Studies Studies ESL ESL ESL

2:35 ESL ESL

From: Subject (Specify) | Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
9

To:

MAy 2009
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Student Proficiency Level: Advanced
School District: Nine

SAMPLE STUDENT SCHEDULE
ELEMENTARY SCHOOL

2009-2010

Grade Level: Fourth
School Building: P.S. 204X

Period Time Monday Tuesday Wednesday Thursday Friday

From: Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
1 8:30

To: Readers Readers Readers Readers Readers

9:15 Workshop Workshop Workshop Workshop Workshop

From: Subject (Specify) Subject (Specify Subject (Specify) Subject (Specify) Subject (Specify)

9:15
2 To: Readers Readers Readers Readers Readers

10:00 Workshop Workshop) Workshop Workshop Workshop

From: Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
3 10:00

To: Writers Writers Writers Writers Writers

10:45 Workshop Workshop Workshop Workshop Workshop

From: Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
4 10:45

To: Math Math Math Math Math

11:30

From: Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
5 11:30

To: Math Math Math Math Math

12:15

From: Subject (Specify) Subiject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
6 12:15

To: Science Science Science Social Studies Social Studies

1:00 ESL ESL ESL ESL ESL

From: Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
7 1:00

To: Lunch Lunch Lunch Lunch Lunch

1:50

From: Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify) Subject (Specify)
8 1:50

To: ESL ESL ESL ESL ESL

2:35

* Data provided herein must conform with Assurances 13 and/or 14 in the signed Statement of Assurances (Form A-4) of this application packet.
** In addition to reporting the number of appropriately certified bilingual/ESL teachers, report the number of teachers holding SED approved temporary certificates and the number of teachers with an application

on file with the SED requesting a temporary certificate. Copies of the approved certificate or application for a certificate must be submitted with the CR Part 154 application.
*** In addition to reporting the projected number of appropriately certified bilingual/ESL teachers, include the projected number of teachers holding SED approved temporary certificates.

Principal’s signature

MAY 2009
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OFFICE OF ENGLISH LANGUAGE LEARNERS
GRADES K-8 LANGUAGE ALLOCATION POLICY
WORKSHEET

DIRECTIONS tis an mepral part of asshng schood seaff wath covating and wntmg 2 sehook-based kingsage allocamon

policy (LAF), whe b st be worten o marratve fony seatng 3 schook-based LA now moomortes mformaton roguised B R Part 153
funding so that 3 separste subtisissson o 0o longes reguised. Tha nockahort @ 0 requised sppendes of the LAP, snd o mesnt 0 aost LAP
developen with ¢ ympelmg and analyzng the duta necessary for planmag quehry FLL programs. | pos compieboa of th I AP weam
members shomld agn and cernfy that the mfonmation provaded in the sodoheet sd plan is sconmne. Agendas md munates of P meenngs

thould be kepe meaddy avalabic oo filke i the school. LAF developers ane strongly encounaged w0 use pnd attach repors from vl abk

pten feg, ATS ARIS) for the mformation requested in this wodkaheet

A. Language Allocation Policy Team Composition

vair CE District @ oo PS 204
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: - {
» Liso Ellis .
4 e |
vt [T iwa Kotle Poller, ESI Duisdusree v Iso WI
- - |
o ™ wa Erice 353 Forare
' 1
saches S A Carmen Depompels, Billngua Pavere Comamamy Lily Nissing
= - |
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whwor b Leadee Ben Waxman e
B. Teacher Qualifications
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317 65 Pegadatin [, 20.50
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6 \re the program models offesed st your schoal shgmed wath parent soquests?® If oo, why not* How will vou boild dignment berween

perent chosce and program offeniogy? Descnlw speafic stops enderwin

Part lll: ELL Demographics

A. ELL Programs

Provade the namber of ghasaes for each ELL program moded ar your schoal. For sl-day programe (e g, Framanons Bdingual Educanon,
Duaal Languape, aad Self-Cootmoed ESL)L chmacs tefer 10 4 cobort of ssudents seeved n a day. For push-ie ESL dlasses refer 1o the sepanie

penands i o day i which stodents sre servol

ELL Program Breakdown |
K | 2 3 4 5 [} 7 8 Toral
Tronsitionol Bilinguel
Educotion 7 16 18 0 0 0 38
[20% AR 2 SN 0N T N | | | | | | | | |
Duel Languoge 0
oty ~ ———- - ~
" Freestonding ESL Y O M—! i —— — ] St— —
Self-Contained 0
Pushiin 0 B 15 3 5 74
Yotal 7 16 19 15 3 5 0 | 0 0 65

Newcomars (ELLs twewiving " .
o | = vervica O3 yours) | ] 19
o 2 ‘ ELLs recelving service 46 19 ‘lon'-'-n 2

| years pleted 6 years)

Exser the number of ELLs by yean of sdennficanon aod progran model in exch box. Enser the aumber of ELLs wathun o sabygroup who an

tho SIFH oe specal educabon

Ells long-Term Ells
(0-3 yours) (completed & years)
: Totel
0
65
Nuamber of ELLs i 2 THE progran wha uee in altemare placeenent

C. Home Longuoge Breakdown ond ELL Progroms

Tronsitional Bilingval Education
Number of ELLs by Grode in Eoch Longuoge Group

3 1 2 3 4 5 6 7 3 TOTAL
Spanish 4 16 15 0 0 0 38
g 4 4 i 4 i i | I\ i 5
Sargoli 0
Urdy | | | 0
| Arobic 1 | | | | | | 0
Holion Crecle | | | | | | | | | [ o
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Tronsitional Nlin'uoi Education
Number of ELLs by Grode in Eoch Languoge Group
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Programming and Scheduling Information
1 How o sutruchon delivesed=
o What are the crgaauational models (eg., Depareneatadoed, Push 1o JCo-Teacheng), Pull Out, Collabontive, Self
Contmned)?
I What are the pogram models (e, Block s travels sogethes s s group). Ungeaded (ol smdents epaniiess of grade
are m ooe chn); Heterogeoeous jmexed profcency levels) Homogeneous fproficency kevel o the same m ane cCssfy?
I How does the orguization of yous seaf¥ essuse that the musndated number of lestrucsonal trsues | provided scconding
prficency levels i tach progrm model (TBE, Dual Laageage, BSUP
A How are exphort ESEL ELA, md NEA s teacoeal manutes delivered i each program maodel s per CR Paey 154 (yee
ble helow =
3 Describe how the content seew sre delivesed s each progesm model. Please specefy Lenpuage, and (he inatractonal sppeoaches
sk methods uved %o make content comprebeanble i eanch language development.
4 How do you differcanme isstrocnon for ELL subgroups?
# Descobe your impmucnoaal plan fior SIFEL
I Descobe your plan foe ELLs in US schools less dhan three yeaes (scacomen). Addstionally, becasse NCLI now
respares FLA sevmag for BLL afber tme year, specify your msmecsonal plan for these ELLs
Descnbe your plan for 11.Ls secening teroce 4 00 6 yean
4 Descnbe yoar plun for Loag Term ElLs {completed 6 yean).
e Desenbe your plan for L identificd o haviog special needs

~

NYS CR Part 154 Mandated Number of Units of Support for ELLs, Grades K-8

Beginning Intermediate Advonced

Foa Au Procram woosts

5L imcnon for off Flls us rucpered 340 minutes 360 minses 180 misuses
undher CR Port 154 peor wook por waek por weok
€A imxichion for ol flls on regured 180 misnes
unchat CR Pt 154

Fom TBE /DL meoosans

Nahve Lasgeoge Ars 00 reimndet per day S0 minutes per day 45 minvtes per day

Native Language Arts and Native Language Support
The chae below ks a vesuul sepresentution desigacd 10 show the vadation of NLA ussge /rapport aceoss the progeam mosdels.
Plewe note dut NLA support i sever scm.
| NuA Usoge/Sopport | LD
100%
75%
0%

25%
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Programming and Scheduling Information—Continued

| 3

1
12
13

Descnbe your targetod intervention progoems for FLLs i ELA, math, sod other content arem (specify FLL sabgroueps
targeted). Tlowse Bt the cange of iaservennon wervicen Offeeed in your schoal for the sbove seem s well as the laagsape(s) =
whach they are afforcd

Descabe your plan fior contmuing transitsonal support 2 yean) for ELLs meachng proficency on the NYSESLAT

What new peograms or improvements will be comtidered for the upeomaog whool year?

What programs/ services for ELLs will be discontnued and why=

Heow are FLEs afforded exqual accen 10 all school prograsm? Descobe sftee school und supplementul services offered 1o IL1a
0 yout building

What mstruc ioaul matsesuly, ichadng technology, are wsed to suppont FLLs (inclade content amvn e well us Lingaage msatooule
Lot ELL subgroups if ncoessacy)

How m matwe aguage support delivered i each program madel? (TBE, Dual Languagr, und FSI

Do mqured scevices suppon, sad wsources cormespond to ELLA ages snd grade levels?

lochxle & descoption of sctivtties @ vour school 80 st newly enmlled ELL students before the beggnnimg of the school year

Schools with Dual Language Programs

|
3
i

5

How much ame (74) i the tarpet laoguaape used for EI and FLLs in each grade?

How s h of the satrucsonal day are PPy ad 100 unr}-'uln'— Whsat costent aremns are taaght separatelys

How o language sepaeated for umteachon (tme, sulyect, leacher, theme)®

Whar Dsal Lasguape model s sed Oude by-sde, self-contamed, other)?

Is emergent literacy tsught 1o child's nanve language fint (sequental), of are both Latguages taught at the same thoe

(rarraltpso oun )7

Professional Development and Support for School Staff

1
%
3

hool. (Please mclude all reachers of ELLs )
What support 4o vou provide seaff 10 sssaat ELLs o5 they tnuminon from clementaey i misddie and /o muddie 10 hygh school

Descnbe the peofesssonal development plan for all ELL persoancl at the

Descabe the mummum 7.3 houes of ELL traming for all stff including nos-ELL wachen) as per jose P

Pare Involvement

nial
1 |

"

Yescnbe parest myolvement m your school, mcldmg parents of ElLLs

Does the school parmer with other agenaies or Communiry Based Orpanizations 30 peoande wodkshops o services w0 ELI
parenty-

How do vou eviluate the needs of the parensr

How do vour parenta mvolversent acavates addness the needs of the pasents?

A. Assossment Analysis
Enter the namber of ELLs for cach tess, Category, and modissy

Ovenail NYSESLAT® PROSICHNCY RESULTS (*LAS-R FOR NIW ADMITS)

K 1 2 - 7 TAL
5 Q 0 | 0 0 ) 20

" Boymrmn(l) S 0 C ' J 20

| - 4 + . . + - + {
Wtarmwnbote(l) 5 8 5 7 0 0 0 " 0

} - 4 4 . . . - + {
Advanced (A) 2 3 [ B 2 4 0 0 q 25

b . " . . . . - " 4
Todod 7 & 19 < 3 £ 0 0 " &5
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Profoency Level

NYSESLAT Modality Analysis

SPEARING A 5 % > 2 2 [
P ] 8 3 2 8 ?
B 3 4 0 0 0 1
ReaDeiG/ I | 3 3 | 5 | 0 $ 0 4 0 1} I}
| Wit A 5 5 10 5 4 [
4 " + + + + + -
| 3 1 0 0 0 8 | ‘
NYS ELA
Grode Level | Lavel 2 Level 3 Level 4 Total
| 3 0 ‘ 2 & 0 8
B 0 2 & 0 8
5 0 ) Q9 10 20
} 4 4 4
6 0
4 0
> 0
b e— . 4 4 {
NYSAA Bilingual Spe Ed 0 0 0 0 o
NYS Math
Level | Level 2 Level 3 Level 4 Total
Grade English NL English NL English | NL | English NL
3 0 0 0 0 S 0 - 0 9
4 ) 0 0 v 0 " a 0 5
5 ) 0 0 10 0 ‘ 0 0 0
] 0
7 \ 0
8 | 0
AT o 0 0 0 0 0 DRl © 0 0
NYS Science
Level 1 Lovel 2 Lovel 3 Lovel 4 Total
Erglsh | N English NL_ | English NL English Nt
4 o0 |t 0 0 2 0 ® 0 8
: |
HYSAA
Bilingual 0
Spe &3

age O
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NYS Social Studies

Level 1 Level 2 Level 3 Level 4 Total
English NL English NL English NL English NL
5 0 0 0 0 i0 0 0 O 10
8 0
NYSAA
Bilingual 0 0 0 0 0 0 0 0 0
Spe Ed
Native Language Tests ]
Q1 Q2 Q3 Q4 Q Q2 Q3 Q4

128 porcantle | 2630 pascantile | 51-75 parcontie | 7699 porcasal 125 porcontil 2650 pasceatil S1-7S parcensia | 7099 o

ELE (Sponish Reading 0
Test)

0
Chinese Reading Test | O 0 0 0 0 0 0 0

B. After reviewing and analyzing the assessment data, answer the following
1. Descabe what assessment tool vour school uses to assess the eady literacy skills of your ELLS (e.g., ECLAS-2, EL SOL, Fountas
and Pinnell, DRA, TCRWP). What insights does the data provide about vour ELLs? How can this information help inform your
school's mstructional plan? Please provide any quantitative dat available to support your response.

Whar 15 revealed by the dara patterns aceoss proficiency levels (on the LAB-R and NYSESLAT) and grades?

How will patrems across NYSESLAT modalines—reading/wating and listening/speaking—affect instrucnonal deasions?

For each program, answer the followmg:

R

2, Examine student results. What are the pattems across proficeencies and grades? How are ELLs funng in tests taken in
English as compared to the natve languager
b, Descabe how the school leadership and reachers are using the results of the ELL Penodic Assessments.
¢ What is the school learming about ELLs from the Penodic Assessments? How 1s the Nanve Language used?
5. For dual language programs, unswer the following:
2. How are the Enghish Proficient students (EPs) assessed m the second (target) language?
b, What is the level of language proficiency in the second (target) language for EPs?
¢ How are EPs performing on State and City Assessments?
6. Descnbe how vou evaluate the success of your programs for ELLs.
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Part V: LAP Team Assurances

| Complefing the LAP: Anoch tis workshee! %0 the LAP norotive o3 on oppendix ond have It reviowed ond signed by required stoff,
Please Inclids oll members of e LAP 1eom. Signatures cenify ot the information provided s ocosrote.

Name (PRINT) Title Signature Datre (mm/dd/yy)
- ! 4 4

Josephine Bazan Assistart Principal
} } ' s

Lily MNasing Parer Coordinosor

Kotie Poliet ESL Teocher
b + . :

Porem

Taocher /Subject Area

Teocher  Subject Area

Cooch
} + . .
Cooch
4 : +
L Willigrms Guidonce Counselor
} 4 : +
a School Achiavement
Kothieen Tunle =
Focdiitator
Ben Woxmon Network Leoder
} 4 . :
Other
4 4 4
Othar
} + " .
} 4 s ‘
+ + :
| Signaturer
School Principal Date
} . . 4
Commumity Superintendent Date
Reviewed by HL Complionce and Perlormance Speciolis Dote

Rev. 10F7am
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Part B: Title Ill: Language Instruction for Limited English Proficient and Immigrant Students — School Year 2009-2010

Form Tl = A (1)(a)

Grade Level(s) K-5 Number of Students to be Served: 66 LEP 254 Non-LEP

Number of Teachers 5 Other Staff (Specify) Administrator

School Building Instructional Program/Professional Development Overview
Title lll, Part A LEP Program

Language Instruction Program — Language instruction education programs funded under Title Ill, Part A, of NCLB, must help LEP students attain
English proficiency while meeting State academic achievement standards. They may use both English and the student's native language and may
include the participation of English proficient students (i.e., Two Way Bilingual Education/Dual Language program.) Programs implemented under
Title IlI, Part A, may not supplant programs required under CR Part 154. In the space provided below, describe the school’s language instruction
program for limited English proficient (LEP) students. The description must include: type of program/activities; number of students to be served,
grade level(s); language(s) of instruction; rationale for the selection of program/activities; times per day/week; program duration; and service
provider and qualifications.

P.S. 204X is an elementary school located in the Morris Heights section of the Bronx. This kindergarten through fifth grade school has a population of
approximately three hundred twenty students between a main site and an annex. According to the latest ethnic data 63% of students are Hispanic and 37% are
Black. Within this population 20% of our students are ELLs. There are sixty-six ELL students in grades K-2 are receiving Transitional Bilingual Instruction. The
second grade class is a Collaborative Bilingual Team Teaching (CTT) class. Twenty-nine students are receiving Free Standing ESL as requested by their parents.
Four of these students are in a second grade self-contained class.

Enhance Language Proficiency Through Imagine Learning

Title 111 After-School Program

Upon examination of the 2009 NYSESLAT, it showed that our first, second and third grade ELLs need more support in all four modalities of listening, speaking,
reading, and writing. The goal of the Title 111 program is designed to provide supplementary instructional support to enhance language proficiency for forty-six,
first, second and third grade students who have not met the NYSESLAT criteria.

This year our focus is on technology. For this reason we are requesting Title 111 funds to help us invest in licenses for the number of ELL students that are being
invited to participate in our Title 111 program. Our after-school program will utilize Imagine Learning which is a computerized, research-based program. Students
will receive one-to-one instruction through engaging activities specifically designed to meet their individual language acquisition needs in all four modalities. The
various strategies the students will learn through the Imagine Learning program will give them optimum opportunity to progress and make gains on the
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NYSESLAT. There are a variety of reports that teachers can utilize to document student progress and plan next steps for the students in their language
development. Articulation forms will be maintained by each teacher and shared with the classroom teachers to ensure instructional continuity. The Imagine
Learning program features printouts that can be sent home with students in English and Spanish so that parents can practice with their children the vocabulary that

have been presented.

This program will begin on December 01, 2009 — April 13, 2010. Each session will be from 3:45-5:00 on Tuesdays, Wednesdays and Thursdays. The program
will be implemented by three certified bilingual teachers. The language of instruction will be English. The teachers will receive professional development prior to

the implementation of this program.

Professional Development Program — Describe the school’s professional development program for teachers and other staff responsible for the
delivery of instruction and services to limited English proficient students.

P.S. 204X believes that effective learning opportunities are the key to increasing student performance. There will be workshops with consultants from Imagine
Learning to help us analyze the data from the progress reports to better meet the needs of our students. Also, teachers who are responsible for the delivery of
instruction and services to limited English proficient students participate in workshops at the NYS Bronx BETAC at Fordham University. The workshops they will
be attending are QTEL Institute, The Challenge of Learning Academic English: Research-based Instruction for Language and Literacy Development and
Preparing ELLs for ELA and NYSESLAT Assessments. Attendance at these workshops will take place from December-June at no cost to the program.

Form Tl = A (1)(b)

School: P.S.204X

Title Il LEP Program
School Building Budget Summary

BEDS Code:

320900010204

Allocation Amount:

Budget Category

Budgeted Amount

Explanation of expenditures in this category as it relates to the
program narrative for this title.

Professional salaries (schools must
account for fringe benefits)
- Per session

$9000.00

180 hours of per session for ESL, Bilingual and General Education
teachers to support ELL students: 180 hours x $49.89 (current
teacher per session rate with fringe) = $8,980.20

Parent Involvement
- Workshops

Parent workshops will be provided at no cost to the Title llI
program.
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Educational Software (Object Code 199)

$6,000.00

Imagine Learning

40 licenses at $150.00 = $6,000.00

TOTAL  $15,000.00
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APPENDIX 3: LANGUAGE TRANSLATION AND INTERPRETATION

Requirement under Chancellor’s Regulations — for all schools

Goal: To communicate whenever feasible with non-English speaking parents in their home language in order to support shared parent-
school accountability, parent access to information about their children’s educational options, and parents’ capacity to improve their
children’s achievement.

Part A: Needs Assessment Findings

1.

Describe the data and methodologies used to assess your school’s written translation and oral interpretation needs to ensure that all
parents are provided with appropriate and timely information in a language they can understand.

P.S. 204X reaches out to parents/guardians whose home language is not English in order to communicate information about the school’s academic
program, student achievement and parent learning opportunities. Our Home Language Surveys indicate that translations are mostly needed in
Spanish. The Department of Education (DOE) meets most of our written translation needs. Additionally, the parent coordinator and bilingual
teachers translate all other written correspondences that are not sent out by the DOE. The parent coordinator is available at all parent workshops and
parent teacher conferences to translate information, questions and responses.

Summarize the major findings of your school’s written translation and oral interpretation needs. Describe how the findings were
reported to the school community.

The DOE provides most of our written translation services. Our parent coordinator and bilingual teachers translate all other written documents. Oral
interpretation is available by our parent coordinator for all parent meetings and workshops. The school community is informed of our translation and
interpretation policy in the parent handbook.

Part B: Strategies and Activities

1.

Describe the written translation services the school will provide, and how they will meet identified needs indicated in Part A. Include
procedures to ensure timely provision of translated documents to parents determined to be in need of language assistance services.
Indicate whether written translation services will be provided by an outside vendor, or in-house by school staff or parent volunteers.
All written documents are translated in a timely manner by school staff.

Describe the oral interpretation services the school will provide, and how they will meet identified needs indicated in Part A. Indicate
whether oral interpretation services will be provided by an outside contractor, or in-house by school staff or parent volunteers.

School staff will provide oral interpretation services during workshops, meetings and parent teacher conferences.
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3. Describe how the school will fulfill Section VIl of Chancellor's Regulations A-663 regarding parental notification requirements for
translation and interpretation services. Note: The full text of Chancellor's Regulations A-663 (Translations) is available via the following
link: http://docs.nycenet.edu/docushare/dsweb/Get/Document-151/A-663%20Translation%203-27-06%20.pdf.

At the beginning of each school year, a Home Language Survey is administered to parents to identify the primary language spoken in the home. Our
school, in accordance with Regulation A663, provides translation and interpretation services to our parents who require language assistance in order
to communicate effectively with the school community.
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APPENDIX 4: NCLB REQUIREMENTS FOR TITLE | SCHOOLS

All Title | schools must complete this appendix.

Directions:

- All Title | schools must address requirements in Part A and Part B of this appendix.
- Title I Schoolwide Program (SWP) schools must complete Part C of this appendix.
- Title | Targeted Assistance (TAS) schools must complete Part D of this appendix.

Part A: TITLE | ALLOCATIONS AND SET-ASIDES

Title | Title | ARRA Total
1. Enter the anticipated Title | Allocation for 2009-10: $358,154 $107,224 $465,378
2. Enter the anticipated 1% set-aside for Parent Involvement: $3,582
Enter the anticipated 1% set-aside to Improve Parent Involvement (ARRA Language): $1,072
Enter the anticipated 5% set-aside to insure that all teachers in core subject areas are
) e ! $17,908
highly qualified:
5. Enter the anticipated 5% set-aside for Improved Teacher Quality & Effect — HQ PD
. $5,361
(ARRA Language):
6. Enter the anticipated 10% set-aside for Professional Development: $35,815
7. Enter the anticipated 10% set-aside for Improved Teacher Quality & Effect (Professional $10 722
Development) (ARRA Language): '
8. Enter the percentage of High-Quality Teachers teaching in core academic subjects during the 2008-2009 school year: 100%

9. If the percentage of high quality teachers during 2008-2009 is less than 100% describe activities and strategies the school is implementing
in order to insure that the school will have 100% high quality teachers by the end of the coming school year.
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Part B: TITLE | SCHOOL PARENTAL INVOLVEMENT POLICY & SCHOOL-PARENT COMPACT
1. School Parental Involvement Policy — Attach a copy of the school’s Parent Involvement Policy.

Explanation: In support of strengthening student academic achievement, each school that receives Title |, Part A funds must develop jointly
with, agree on with, and distribute to, parents of participating children a written parental involvement policy that contains information required by
section 1118(a)(2) of the Elementary and Secondary Education Act (ESEA). The policy establishes the school’'s expectations for parental
involvement and describes how the school will implement a number of specific parental involvement activities. Itis strongly recommended
that schools, in consultation with parents, use a sample template as a framework for the information to be included in their parental involvement
policy. The template is available in the eight major languages on the NYCDOE website. Schools, in consultation with parents, are encouraged
to include other relevant and agreed upon activities and actions as well that will support effective parental involvement and strengthen student
academic achievement. The school parent involvement policy must be provided and disseminated in the major languages spoken by the
majority of parents in the school. For additional information, please refer to the 2008-09 Title | Parent Involvement Guidelines available on the
NYCDOE website.

School Parental Involvement Policy
I. General Expectations

P.S.204x agrees to implement the following statutory requirements:

o The school will put into operation programs, activities and procedures for the involvement of parents, consistent with section 1118 of the Elementary
and Secondary Education Act (ESEA). Those programs, activities and procedures will be planned and operated with meaningful consultation with
parents of participating children.

o The school will ensure that the required school-level parental involvement policy meets the requirements of section 1118(b) of the ESEA, and
includes, as a component, a school-parent compact consistent with section 1118(d) of the ESEA.

o The school will incorporate this parental involvement policy into its school improvement plan.

o Incarrying out the Title I, Part A parental involvement requirements, to the extent practicable, the school will provide full opportunities for the
participation of parents with limited English proficiency, parents with disabilities, and parents of migratory children, including providing information
and school reports required under section 1111 of the ESEA in an understandable and uniform format and, including alternative formats upon request,
and, to the extent practicable, in a language parents understand.

o The school will involve the parents of children served in Title I, Part A programs in decisions about how the 1 percent of Title I, Part A funds
reserved for parental involvement is spent.

o The school will be governed by the following statutory definition of parental involvement, and will carry out programs, activities and procedures in
accordance with this definition:

o Parental involvement means the participation of parents in regular, two-way, and meaningful communication involving student academic
learning and other school activities, including ensuring—
= that parents play an integral role in assisting their child’s learning;
= that parents are encouraged to be actively involved in their child’s education at school;
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= that parents are full partners in their child’s education and are included, as appropriate, in decision-making and on advisory
committees to assist in the education of their child and the carrying out of other activities, such as those described in section 1118 of
the ESEA.

= The school will inform parents and parental organizations of the purpose and existence of the Parental Information and Resource
Center in the State.

I1. Description of How School Will Implement Required Parental Involvement Policy Components
P.S.204X will take the following actions to involve parents in the joint development of its school parental involvement plan under section 1112 of the ESEA:
o Outreach of Parent Coordinator
Participation in School Leadership Team
Establishment of Parents’ Association Executive Board
Distribution of Monthly Parent Newsletters
Scheduling Events and Meetings
Maintenance of Parent Bulletin Board
o Attendance at monthly Parents Association Meeting
P.S.204X will take the following actions to involve parents in the process of school review and improvement under section 1116 of the ESEA:
o Participation in the School Safety committee
o Review school report card at parent meeting
o Review budget at School Leadership Team meetings
o Form committees to update CEP
o Attendance at Parent Orientation meetings
P.S.204X will provide the following necessary coordination, technical assistance, and other support in planning and implementing effective parental
involvement activities to improve student academic achievement and school performance:
o Parent Workshops
ARIS Training
Family Math Night
SEM presentations and performances
Special events such as assemblies, writing celebrations, etc.
Book Fair
Family link trips to cultural institutions
o Monthly Newsletter
P.S.204X will take the following actions to conduct, with the involvement of parents, an annual evaluation of the content and effectiveness of this parental
involvement policy in improving school quality. The evaluation will include identifying barriers to greater participation by parents in parental involvement
activities (with particular attention to parents who are economically disadvantaged, are disabled, have limited English proficiency, have limited literacy, or are
of any racial or ethnic minority background). The school will use the findings of the evaluation about its parental involvement policy and activities to design
strategies for more effective parental involvement, and to revise, if necessary (and with the involvement of parents) its parental involvement policies.
o Parent Surveys will be distributed throughout the school year
o Parents will review school programs and budget as members of the School Leadership Team

O O O O O

O O O O O O
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P.S.204X will build the school’s and parent’s capacity for strong parental involvement, in order to ensure effective involvement of parents and to support a
partnership with the parents, and the community to improve student academic achievement, through the following activities specifically described below:

MAY 2009

The school will provide assistance to parents of children served by the school, as appropriate, in understanding topics such as the following,
by undertaking the actions described in this paragraph —
i. the State’s academic content standards
ii. the State’s student academic achievement standards
iii. the State and local academic assessments including alternate assessments, the requirements of Part A, how to monitor their child’s

progress, and how to work with educators:

o Parent Workshops to inform parents about State assessments

o Parent teacher conferences

o Curriculum Workshops

o Promotional policy meetings

o Series of workshops by parent coordinator on the home-school link
The school will provide materials and training to help parents work with their children to improve their children’s academic achievement,
such as literacy and mathematics training, and using technology, as appropriate, to foster parental involvement, by:

o Coaches will provide literacy and math parent workshops

o Provide parents with Interim Assessments data and Everyday math activities
The school will, with the assistance of its parents, educate its teachers, pupil services personnel, principal and other staff, in how to reach out
to, communicate with, and work with parents as equal partners, in the value and utility of contributions of parents, and in how to implement
and coordinate parent programs and build ties between parents and schools, by:

o Monthly Calendars

o School Leadership Team

o Writing Celebrations

o Family Math Night
The school will, to the extent feasible and appropriate, coordinate and integrate parental involvement programs and activities with Head Start,
Reading First, Early Reading First, Even Start, Home Instruction Programs for Preschool Youngsters, the Parents as Teachers Program, and
public preschool and other programs, and conduct other activities, such as parent resource centers, that encourage and support parents in more
fully participating in the education of their children, by:

o Parent Lending Library

o Parent Coordinator

o Literacy and Math Workshops

o Kindergarten Orientation
The school will take the following actions to ensure that information related to the school and parent- programs, meetings, and other
activities, is sent to the parents of participating children in an understandable and uniform format, including alternative formats upon request,
and, to the extent practicable, in a language the parents can understand:

o Parent Association Meetings

o Monthly Calendars and Newsletters

o Awards Assemblies

o Parent Notices
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I11. Adoption

This School Parental Involvement Policy has been developed jointly with, and agreed on with, parents of children participating in Title I, Part A programs, as
evidenced by School Leadership Team Meetings agendas and minutes. This policy was adopted by P.S.204X on 06/01/09 and will be in effect for the period

of 09/09 through 06/10. The school will distribute this policy to all parents of participating Title I, Part A children on or before November 25, 2009.

2. School-Parent Compact - Attach a copy of the school’s School-Parent Compact.

SCHOOL - PARENT COMPACT

School Name: P.S. 204 The Morris Heights Elementary School

The school and parents working cooperatively to provide for the successful education of the children agree:

The School Agrees

The Parent/ Guardian Agrees

To convene an annual meeting for Title | parents to inform them of the
Title | program and their right to be involved

To actively involve parents in planning, reviewing and improving the
Title | programs and the parental involvement policy

To disseminate regularly all information connected to their children’s
education through monthly calendars, newsletters, telephone calls and
meetings

To provide performance profiles and individual student assessment
results for each child and other pertinent individual and school district
education information

To provide high quality curriculum and instruction

To deal with communication issues between teachers and parents
through:

e parent-teacher conferences at least twice a year

o frequent reports to parent on their children’s progress

e reasonable access to staff

e opportunities to volunteer and participate in their children’s class
To assure that parents may participate in professional development
activities if the school determines that it is appropriate, i.e., literacy
classes, workshops on reading strategies

To offer meetings at various times to cater to the varying needs of the
parents/caregivers

To become involved in developing, implementing, evaluating, and
revising the school-parent involvement policy
To ensure that their children come to school prepared with the
appropriate materials needed for the school day
To reinforce with their children the importance of following the
Citywide Standards of Conduct and Uniform Disciplinary Measure
To monitor their children’s:

e attendance at school

e lateness

e homework

e television watching

e general health and well-being
To share the responsibility for improved student achievement
To communicate with their children’s teachers about their children’s
educational needs
To monitor their children’s schoolwork; read for 15 to 30 minutes per
day to their kindergarten and 1% grade children, and have their children
in grades 2 through 5 read for 15 to 30 minutes per day independently
To check homework assignments each day and return assignments to
school signed

Part C: TITLE | SCHOOLWIDE PROGRAM SCHOOLS
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Directions: Describe how the school will implement the following components of a Schoolwide Program as required under NCLB. Note: If a
required component is already addressed elsewhere in this plan, you may refer to the page numbers where the response can be found.

1. A comprehensive needs assessment of the entire school that is based on information on the performance of children in relation to the State academic
content and student academic achievement standards.

The State Education Department has recognized P.S. 204X as one of New York State’s Title I schools that have met the criteria for the designation of “high
performing/gap closing” since 2003. P.S. 204X has met all state standards for English Language Arts and Mathematics during the 2008-2009 school year.
Also, P.S. 204X has made Adequate Yearly Progress in English Language Arts, Mathematics and Science for that year. Since 2003, P.S. 204X has exceeded
the state standard on the fourth grade mathematics test. In 2009, 100% of the third grade, 91.7% of the fourth grade and 98.3% of the fifth grade
students scored at Levels 3 and 4. As of 2003, P.S. 204X has exceeded the state standard on the English Language Arts Test. In 2009, 78.2% of the third
grade, 88.6% of the fourth grade, and 85.2% of the fifth grade students scored at Levels 3 and 4.

2. Schoolwide reform strategies that:
a) Provide opportunities for all children to meet the State's proficient and advanced levels of student academic achievement.
b) Use effective methods and instructional strategies that are based on scientifically-based research that:

@)

o

O

Increase the amount and quality of learning time, such as extended school year, before and after-school and summer programs and
opportunities.

Help provide an enriched and accelerated curriculum.

Meet the educational needs of historically underserved populations.

Address the needs of all children in the school, but particularly the needs of low academic achieving children and those at risk of not
meeting the State academic content standards and are members of the target population of any program that is included in the Schoolwide
Program. These programs may include counseling, pupil services, mentoring services, college and career awareness/preparation, and the
integration of vocational and technical education programs.

Avre consistent with and are designed to implement State and local improvement, if any.

3. Instruction by highly qualified staff.
As of June 2009, 100% of our teachers are certified and 77.0% hold masters degrees. To ensure that there continues to be high quality instruction, we will
implement the following:

O

O O O O O O

Coordinate professional development activities for application of higher order thinking skills in the classroom

Provide workshops for developing practices on standard-setting instruction in specific content areas

Implement small, focused study groups for teachers to share and reflect on practices

Develop action research projects in which teachers formulate questions, examine school-wide data, and address areas of instruction
Schedule inter-visitations to the partnership school and instructional workshops

Continue to provide training in the balanced literacy model and math workshop model

Participate in city and state conferences

4. High-quality and ongoing professional development for teachers, principals, and paraprofessionals (and, where appropriate, pupil services
personnel, parents, and other staff) to enable all children in the Schoolwide Program to meet the State’s student academic standards.

MAY 2009

61



o

Plan weekly curriculum team meetings where administrators, coaches, consultants, teachers and paraprofessionals can collaborate on
planning and developing a professional development calendar and timeline for implementation

Develop a professional development calendar that aligns with strategies outlined in curriculum calendars

Provide professional development on the School Enrichment Model

Provide professional development on differentiated instruction and Bloom’s Taxonomy

Provide professional development to deepen understanding of effective data driven instructional practices

Implement study groups around professional literature

O O O O O

5. Strategies to attract high-quality highly qualified teachers to high-need schools.
o Attend job fairs
o Take applicants on a tour of the school’s facilities and meet with staff and students
o Encourage all candidates to work as summer interns preceding fall assignments
o Require that all candidates be licensed and possess NYS certification
o Provide training in the balance literacy approach and the mathematics workshop model

6. Strategies to increase parental involvement through means such as family literacy services.

Encourage participation in parent workshops through monthly calendars, newsletters, bulletins, telephone calls and flyers
Continue to utilize the parent coordinator to involve more parents in school activities

Continue to provide monthly family literacy and math workshops presented by literacy and math coaches

Continue to hold PTA meetings once a month for all parents at varied times during the school year

Plan a curriculum night in September for parents to meet with classroom teachers to discuss school policies and curriculum
Provide support services including parent/teacher conferences, classroom visits, and on-site workshops

Encourage parents to volunteer in and out of the classroom

Establish one parent liaison per class

Continue the School Leadership Team with 50% parent participation

Provide workshops on health related issues

Organize meetings with adult education professionals

O 0O OO O OO OO0 O0OO0

7. Plans for assisting preschool children in the transition from early childhood programs, such as Head Start, Even Start, Early Reading First,
or a State-run preschool program, to local elementary school programs.
o We will offer an orientation program in the spring for parents and children to spend some time in the classroom with the kindergarten
students to familiarize them with the environment

8. Measures to include teachers in the decisions regarding the use of academic assessments in order to provide information on, and to
improve, the achievement of individual students and the overall instructional program.
o Participation in AIS meetings to identify strategies to use with Level 1 students
o Conduct meetings between teachers and administrators to examine student data
o Provide opportunities for articulation between AIS teachers and classrooms teachers regarding student achievement
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9. Activities to ensure that students who experience difficulty mastering the proficient or advanced levels of the academic achievement
standards are provided with effective, timely additional assistance. The additional assistance must include measures to ensure that
students’ difficulties are identified on a timely basis and to provide sufficient information on which to base effective assistance.

o Continue Fundations K-3 reading intervention program to provide a structured, sequential and cumulative phonics/spelling program using
multisensory teaching

o Continue Imagine Learning intervention program that supports language acquisition]

o Guided reading teachers grades work with at-risk students in all grades during the literacy block providing small group instruction

10. Coordination and integration of Federal, State, and local services and programs, including programs supported under NCLB, i.e., violence
prevention programs, nutrition programs, housing programs, Head Start, adult education, vocational and technical education, and job
training.

Title |
Title 111
C4E
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APPENDIX 7: SCHOOL-LEVEL REFLECTION AND RESPONSE TO SYSTEM-WIDE IMPLICATIONS OF FINDINGS FROM
AUDITS OF THE WRITTEN, TESTED, AND TAUGHT CURRICULUM IN ELA AND MATHEMATICS

All schools must complete this appendix.

Background
From 2006 to 2008, the New York City Department of Education (NYCDOE) and the New York State Education Department (NYSED)

commissioned an “audit of the written, tested, and taught curriculum” to fulfill an accountability requirement of the No Child Left Behind
(NCLB) Act for districts identified for “corrective action.” The focus of the audit was on the English language arts (ELA) and mathematics
curricula for all students, including students with disabilities (SWDs) and English language learners (ELLs). The audit examined the
alignment of curriculum, instruction, and assessment as well as other key areas—such as professional development and school and district
supports—through multiple lenses of data collection and analysis. The utilized process was a collaborative one, intended not to find fault
but to generate findings in concert with school and district constituency representatives to identify and overcome barriers to student
success. As such, the audit findings are not an end in themselves but will facilitate important conversations at (and between) the central,
SSO, and school levels in order to identify and address potential gaps in ELA and math curriculum and instructional programs and ensure
alignment with the state standards and assessments.

Directions: All schools are expected to reflect on the seven (7) key findings of the “audit of the written, tested, and taught curriculum”
outlined below, and respond to the applicable questions that follow each section.

CURRICULUM AUDIT FINDINGS

KEY FINDING 1: CURRICULUM

Overall: There was limited evidence found to indicate that the ELA and mathematics curricula in use are fully aligned to state standards.
Although New York City is a standards-based system, teachers do not have the tools they need to provide standards-based instruction to
all students at all levels, particularly ELLs. There is a lack of understanding across teachers, schools, and audited districts regarding what
students should understand and be able to do at each level in ELA and mathematics.

1A. English Language Arts

Background

A curriculum that is in alignment will present the content to be taught (as outlined by the state standards), with links to the following: an
array of resources from which teachers may choose in teaching this content; a pacing calendar and/or suggested timeframe for covering
the curriculum material; a description of expectations for both the teacher’s role and the student level of cognitive demand to be exhibited,;
and a defined set of student outcomes—that is, what the student should know and be able to do as a result of having mastered this
curriculum. The New York State ELA Standards identify seven different areas of reading (decoding, word recognition, print awareness,
fluency, background knowledge and vocabulary, comprehension, and motivation to read) and five different areas of writing (spelling,
handwriting, text production, compaosition, motivation to write) that are addressed to different degrees across grade levels. Although

MAY 2009 64



listening and speaking are addressed within the New York State ELA Standards, they are not further subdivided into topic areas. A written
curriculum missing literacy competencies or performance indicators at any grade level will impact the alignment of the curriculum to state
standards. A written curriculum that does not address the areas in reading identified by the state standards will also impact vertical and
horizontal alignment within and between schools by creating gaps in the Grades K—12 curriculum. Vertical alignment is defined as the
literacy knowledge addressed at a grade level that builds upon and extends learning from the previous grade level, whereas horizontal
alignment refers to agreement between what is taught by teachers addressing a common subject across a single grade level.

ELA Alignment Issues:

- Gaps in the Written Curriculum. Data show that the written curriculum in use by many schools is not aligned with the state standards
in terms of the range of topics covered and the depth of understanding required. All reviewed curricula had gaps relative to the New
York State ELA standards. The fewest gaps were found at Grade 2, but the gaps increased as the grade levels increased. Interviewed
staff in a number of the schools that were audited reported less consistent and effective curriculum and instruction at the secondary
level. These data further indicated that curricula were not adequately articulated—Iless articulated in secondary than elementary
schools.

- Curriculum Maps. The curriculum alignment analyses noted that although a number of curriculum maps had been developed, the
mapping has been done at a topical level only and does not drill down to an expected level of cognitive demand that will indicate to
teachers what students should know and be able to do at each grade level. These curriculum maps addressed only content topics—not
skills to be mastered, strategies to be utilized, or student outcomes to be attained.

- Taught Curriculum. The Surveys of Enacted Curriculum (SEC)* data also show that the taught curriculum is not aligned to the state
standards. For example, in the reviewed high school-level ELA classes, auditors observed a great disparity between what is taught and
the depth to which it should be taught. A similar lack of depth can be seen in elementary and middle grades as well (specifically Grades
2,4, 5, and 6) and Grade 8. As one might look at it, the taught ELA curriculum is quite broad but lacks depth in any one area. Although
standards indicate that instruction should be focused on having students create written products and spoken presentations, SEC data
show quite the opposite. There is very little emphasis on speaking and listening and only a moderately higher level of emphasis on
writing. Critical reading also is supposed to have a much greater depth than is currently occurring in high school English classes.

- ELA Materials. In a number of the audited schools, teachers interviewed indicate that they have sufficient amounts of curriculum
materials available to them; however, the materials they have are not adequate to meet the needs of all learners, particularly English
language learners, students with disabilities, and struggling readers. Further, the materials in use are reportedly often not relevant to

! To examine whether instruction was aligned to the New York state standards and assessments, teachers in the district completed the Surveys of Enacted Curriculum
(SEC). Based on two decades of research funded by the National Science Foundation, the SEC are designed to facilitate the comparison of enacted (taught) curriculum
to standards (intended) and assessed curriculum (state tests), using teachers’ self-assessments. The data for each teacher consist of more than 500 responses. The
disciplinary topic by cognitive-level matrix is presented in graphic form, which creates a common language for comparison and a common metric to maintain comparison
objectivity.
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the students’ background knowledge, suggesting a need for more age appropriate and culturally relevant books and articles for student
use.

- English Language Learners
Multiple data sources indicate that there is a great deal of variation in the curriculum and instruction that ELL students receive, by grade
level, by type of ELL program or general education program, and by district. For example, some of the best instruction observed by site
visitors was found in ELL program classrooms at the elementary level, which contrasted sharply with the generally lower quality of ELL
program instruction at the secondary level. The auditors found that planning for ELL education at the city and even district levels did not
percolate down to the school and teacher levels. Consequently, planning for ELL education in the audited schools generally occurred at
the level of individual teachers or ELL program staff, contributing to the variations in curriculum and instruction observed across ELL
and general education programs. Further, there is a general lack of awareness of the New York State Learning Standards for ESL.

Please respond to the following questions for Key Finding 1A:

1A.1: Describe the process your school engaged in, during the 2008-09 school year, to assess whether this finding is relevant to your
school’'s educational program.

We reviewed the data from the N.Y.S. ELA assessment and found that 78.2% of our third grade students performed at levels 3 and 4, 88.6% of our fourth
grade students performed at levels 3 and 4 and 85.2% of our fifth grade students performed at levels 3 and 4. Overall, student performance at levels 3 and
4 increased 10.7% (from 72.7% in 2008 to 83.4% in 2009.) We also reviewed the ELA curriculum for grades K-5 with emphasis on the alignment to
standards. Classroom libraries were evaluated to meet the needs and diversity of all students.

1A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[ ] Applicable XX[_] Not Applicable

1A.3: Based on your response to Question 1A.2, what evidence supports (or dispels) the relevance of this finding to your school’s
educational program?

The K-5 reading curriculum maps are aligned to the N.Y. S. Standards. Performance indicators were used to establish benchmarks for each grade level.
Grade level goals were established. All teachers establish individual student long-term and short-term goals in literacy. All grade and individual student
goals are aligned with the state standards. Research-based programs such Imagine Learning and Fundations are used to address the needs of our English
Language Learners and our at-risk students.

1A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional
support from central to address this issue. (NA)
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1B. Mathematics

Background

New York State assessments measure conceptual understanding, procedural fluency, and problem solving. In the New York State
Learning Standard for Mathematics, these are represented as process strands and content strands. These strands help to define what
students should know and be able to do as a result of their engagement in the study of mathematics. The critical nature of the process
strands in the teaching and learning of mathematics has been identified in the New York State Learning Standard for Mathematics, revised
by NYS Board of Regents on March 15, 2005: The process strands (Problem Solving, Reasoning and Proof, Communication, Connections,
and Representation) highlight ways of acquiring and using content knowledge. These process strands help to give meaning to
mathematics and help students to see mathematics as a discipline rather than a set of isolated skills. Student engagement in mathematical
content is accomplished through these process strands. Students will gain a better understanding of mathematics and have longer
retention of mathematical knowledge as they solve problems, reason mathematically, prove mathematical relationships, participate in
mathematical discourse, make mathematical connections, and model and represent mathematical ideas in a variety of ways. (University of
the State of New York & New York State Education Department, 2005, p. 2) When curriculum guides lack precise reference to the
indicators for the process strands, then explicit alignment of the curriculum to the process strands is left to the interpretation of the
individual classroom teacher.

Specific Math Alignment Issues:

- Areview of key district documents for mathematics shows substantial evidence that the primary mathematics instructional materials for
Grades K-8 (Everyday Mathematics [K—5] and Impact Mathematics [6—8]) are aligned with the New York state content strands except
for some gaps that appear at the middle school level in the areas of measurement and geometry and number sense and operations.
The instructional materials that were available at the high school level during the time of the audits (New York City Math A and B [8—
12]) were aligned with the 1999 standards but not with the newer 2005 standards. Furthermore, these documents show that there is a
very weak alignment to the New York state process strands for mathematics at all grade levels.

- The SEC data for mathematics curriculum alignment (similar to Key Finding 1A for ELA), shows that there is a lack of depth in what is
being taught in the mathematics classroom as compared to what is required by the state standards.

Please respond to the following questions for Key Finding 1B:

1B.1: Describe the process your school engaged in, during the 2008-09 school year, to assess whether this finding is relevant to your
school’s educational program.

We reviewed the data from the N.Y.S. Mathematics assessment and found that 100% of our third grade students performed at levels 3 and 4, 91.7% of
our fourth grade students performed at levels 3 and 4 and 98.3% of our fifth grade students performed at levels 3 and 4. Overall, student performance at
levels 3 and 4 increased 1.7% (from 95.7% in 2008 to 97.4% in 2009.)
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1B.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable XX[] Not Applicable

1B.3: Based on your response to Question 1B.2, what evidence supports (or dispels) the relevance of this finding to your school’s
educational program?

At the beginning of each school year teachers are given the N.Y.S. Learning Standards for Mathematics and a pacing calendar, which are aligned to the
Everyday Math curriculum, which is taught in our school. In addition, grades 3-5 teachers align the Problem of the Day with the Performance Indicators
from previous N.Y.S. Math assessments.

1B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional
support from central to address this issue. (NA)

KEY FINDING 2: INSTRUCTION

Overall: Multiple data sources indicate that direct instruction and individual seatwork are the predominant instructional strategies used by
teachers in audited districts; there is indication of limited use of best practices and research-based practices, including differentiated
instruction. A number of schools in audited districts further evidenced a lack of student engagement in classrooms, particularly at the
secondary level. These data also show that there is an intention to use research-based and best practices; yet according to the interviews,
SEC, and classroom observations, there is limited evidence of implementation and monitoring of such practices. Interview data indicate
that in audited districts, teachers indicate a need for more support focused on differentiation of instruction for all learners.

2A — ELA Instruction

Classroom observations in audited schools show that direct instruction was the dominant instructional orientation for ELA instruction in
almost 62 percent of K-8 classrooms. (In direct instruction, the teacher may use lecture- or questioning-type format. It includes instances
when the teacher explains a concept, reads to students, or guides students in practicing a concept.) Direct instruction also was observed
either frequently or extensively in approximately 54 percent of the high school ELA classrooms visited. On a positive note, high
academically focused class time (an estimate of the time spent engaged in educationally relevant activities) was observed frequently or
extensively in more than 85 percent of K-8 classrooms visited, though this number fell slightly to just over 75 percent of classrooms at the
high school level. Student engagement in ELA classes also was observed to be high — observed frequently or extensively 71 percent of the
time in Grades K-8, but this percentage shrank to 49 percent at the high school level. Finally, independent seatwork (students working on
self-paced worksheets or individual assignments) was observed frequently or extensively in approximately 32 percent of the K-8 ELA
classrooms visited and just over 34 percent of classrooms in high school.

Please respond to the following questions for Key Finding 2A:

MAY 2009 68



2A.1: Describe the process your school engaged in, during the 2008-09 school year, to assess whether this finding is relevant to your
school’'s educational program.

School administration conducts formal and informal observations periodically.

2A.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable XX [] Not Applicable

2A.3: Based on your response to Question 2A.2, what evidence supports (or dispels) the relevance of this finding to your school’s
educational program?

Two teachers are assigned to each classroom during guided reading to provide differentiated instruction utilizing the workshop model. Book clubs and
literature circles engage students in accountable talk. Teachers apply research-based instructional strategies studied by the inquiry teams.

2A.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional
support from central to address this issue. (NA)

2B — Mathematics Instruction

Auditors noted that although high academically focused class time was observed either frequently or extensively in 80 percent of K-8
mathematics classes, it was observed at this level only in 45 percent of the high school mathematics classes. Further, a high level of
student engagement was observed either frequently or extensively in 52 percent of Grades K-8 and 35 percent of Grades 9-12
mathematics classrooms. School Observation Protocol (SOM?) and SEC results also shed light on some of the instructional practices in the
mathematics classroom. The SOM noted that direct instruction in K-8 mathematics classes was frequently or extensively seen 75 percent
of the time in Grades K-8 (and 65 percent of the time in Grades 9-12). Student activities other than independent seatwork and hands-on
learning in the elementary grades were rarely if ever observed. Technology use in mathematics classes also was very low.

% To examine instruction in the classrooms, the School Observation Measure (SOM) was used to capture classroom observation data for the district audit. The SOM was
developed by the Center for Research in Educational Policy at the University of Memphis. The SOM groups 24 research based classroom strategies into six categories:
(1) instructional orientation, (2) classroom organization, (3) instructional strategies, (4) student activities, (5) technology use, and (6) assessment. Two to seven key
classroom strategies are identified within each category for a total of 24 strategies that observers look for in the classroom. These 24 strategies were selected to address
national teaching standards.
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Please respond to the following questions for Key Finding 2B:

2B.1: Describe the process your school engaged in, during the 2008-09 school year, to assess whether this finding is relevant to your
school’s educational program.

School administration conducts formal and informal observations periodically.
2B.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable XX [] Not Applicable

2B.3: Based on your response to Question 2B.2, what evidence supports (or dispels) the relevance of this finding to your school’s
educational program?

Teachers provide differentiated instruction utilizing the workshop model. Students utilize math centers and math stations to enhance their learning
through accountable talk.

2B.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional
support from central to address this issue. (NA)

KEY FINDING 3: TEACHER EXPERIENCE AND STABILITY
In a number of audited schools, respondents stated that teacher turnover was high, with schools accommodating a relatively high
percentage of new and transfer teachers each year.

Please respond to the following guestions for Key Finding 3:

3.1: Describe the process your school engaged in, during the 2008-09 school year, to assess whether this finding is relevant to your
school’s educational program.

We reviewed the data on teacher qualifications and stability. 100% of our teachers are fully licensed and permanently assigned to our school.
71.4% of our teachers have been teaching more than two years in our school.

3.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

[ ] Applicable XX[_] Not Applicable
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3.3: Based on your response to Question 3.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

There is extensive professional development in all content areas by our coaches and lead teachers. There is support by the administration to address the
needs of all teachers to promote positive teaching and learning.

3.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional
support from central to address this issue. (NA)

KEY FINDING 4: PROFESSIONAL DEVELOPMENT—ENGLISH LANGUAGE LEARNERS

Interview data (from classroom teachers and principals) indicate that professional development opportunities regarding curriculum,
instruction, and monitoring progress for ELLs are being offered by the districts, however, they are not reaching a large audience. Many
teachers interviewed did not believe such professional development was available to them. A number of district administrators interviewed
mentioned the presence of QTEL (Quality Teaching for English Learners) training, but few classroom teachers seemed aware of this
program. Although city, district and some school-based policies (e.g., Language Allocation Policy) and plans for ELL instruction do exist,
rarely were they effectively communicated to teachers through professional development and other avenues.

Please respond to the following questions for Key Finding 4:

4.1: Describe the process your school engaged in, during the 2008-09 school year, to assess whether this finding is relevant to your
school’s educational program.

Teacher Surveys are distributed during professional development to determine areas of need for further professional development.
4.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[ ] Applicable XX [] Not Applicable

4.3: Based on your response to Question 4.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

All teachers working with English Language Learners participated in QTEL Training (Quality Teaching for English Learners) during the 2008-2009
school year. The ESL teacher participates in the Bronx BETAC workshops.
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4.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional
support from central to address this issue. (NA)

KEY FINDING 5: DATA USE AND MONITORING—ELL INSTRUCTION

Data from district and teacher interviews indicate that there is very little specific monitoring of ELLs’ academic progress or English
language development. Testing data, where they do exist (for example, the NYSESLAT yearly scores) either are not reported to all
teachers involved in instructing ELLs or are not provided in a timely manner useful for informing instruction. If and when testing data are
provided, the data are not disaggregated by proficiency level of ELL student, students’ time in the United States, or type of program in
which the ELL is enrolled (i.e., ESL, TBE, Dual Language, or general education).

Please respond to the following questions for Key Finding 5:

5.1: Describe the process your school engaged in, during the 2008-09 school year, to assess whether this finding is relevant to your
school’'s educational program.

School administration conducts formal and informal observations periodically. Administrators and teachers analyze multiple sources of data.
5.2: Indicate your determination of whether this finding is, or is not, applicable to your school.
[] Applicable XX [] Not Applicable

5.3: Based on your response to Question 5.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

Multiple sources of data (such as NYSESLAT, Acuity, NYStart, DRA and Imagine Learning Reports) are disseminated to all classroom teachers and
utilized in planning instruction.

5.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional
support from central to address this issue. (NA)

KEY FINDING 6: PROFESSIONAL DEVELOPMENT—SPECIAL EDUCATION

While the DOE and individual schools have made a substantial investment in professional development for special and general education
teachers, classroom observations, IEP reviews, and interviews indicate that many general education teachers, special education teachers,
and school administrators do not yet have sufficient understanding of or capacity to fully implement the range and types of instructional
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approaches that will help to increase access to the general education curriculum and improve student performance. Further, many general
education teachers remain unfamiliar with the content of the IEPs of their students with disabilities, have a lack of familiarity with
accommodations and modifications that would help support the students with disabilities in their classrooms, and are not knowledgeable
regarding behavioral support plans for these students.

Please respond to the following questions for Key Finding 6:

6.1: Describe the process your school engaged in, during the 2008-09 school year, to assess whether this finding is relevant to your
school’'s educational program.

During Professional Development sessions, teachers reviewed all of the components of the IEP and were informed of the process involved in creating the

document. The different types of special education services were also discussed. Classroom teachers are involved in the development of IEPs and
Behavioral Support Plans for their students. Special attention is paid to the students’ learning styles when developing IEPs.

6.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

[] Applicable XX[_] Not Applicable

6.3: Based on your response to Question 6.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

General education teachers are present at all IEP conferences (annual reviews, requested reviews, triennials). There is dialogue between the IEP team
and general education teachers to ensure that both academic and behavioral needs of all students are met. Students are mainstreamed from our self-
contained classroom for academic instruction when appropriate.

6.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional
support from central to address this issue.

KEY FINDING 7: INDIVIDUALIZED EDUCATION PROGRAMS (IEPS FOR STUDENTS WITH DISABILITIES)

Although IEPs clearly specify testing accommodations and/or modifications for students with disabilities, they do not consistently specify
accommodations and/or modifications for the classroom environment (including instruction). Further, there appears to be lack of alignment
between the goals, objectives, and modified promotion criteria that are included in student IEPs and the content on which these students
are assessed on grade-level state tests. Finally, IEPs do not regularly include behavioral plans—including behavioral goals and
objectives—even for students with documented behavioral issues and concerns.
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Please respond to the following guestions for Key Finding 7:

7.1: Describe the process your school engaged in, during the 2008-09 school year, to assess whether this finding is relevant to your
school’s educational program.

We review IEPs for testing accommaodations and/or modifications. The classroom teachers are made aware of these findings so that the appropriate
accommodations can be implemented. IEP goals and objectives are drawn directly from the standards for the grade and the promotional standards for
mastery are based on the students’ functional level at the time of the annual review and the expected academic growth over the period of one year. Any
student who has an IEP indicating “Behavior seriously interferes with instruction and requires additional adult support” or “Behavior requires highly
intensive supervision” has a behavioral plan included.

7.2: Indicate your determination of whether this finding is, or is not, applicable to your school.

[ ] Applicable XX[_] Not Applicable

7.3: Based on your response to Question 7.2, what evidence supports (or dispels) the relevance of this finding to your school’s educational
program?

Supplementary materials and special seating are available. Teacher resources are used. Review of IEPs provides evidence of goals, objectives and

behavioral plans. Interviews with teachers will disclose alternative techniques and materials used to present grade level curriculum aligned with state
tests.

7.4: If the finding is applicable, how will your school address the relevant issue(s)? Indicate whether your school will need additional
support from central to address this issue. (NA)
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APPENDIX 8: CONTRACTS FOR EXCELLENCE (C4E) SCHOOL-BASED EXPENDITURES FOR 2009-10

This appendix will not be required for 2009-10.

Please Note: Since the system-wide expectation is that schools will maintain effort for 2008-09 programs funded with Contract for
Excellence 09 (HS) dollars in 2009-10, schools will not be required to complete a new version of CEP Appendix 8 this year. Please see the

FY10 SAM #6 "Contracts for Excellence Discretionary Allocations” for details about other documentation that schools may be required to
complete in conjunction with the spending of their C4E dollars.

(THIS SECTION WAS INTENTIONALLY LEFT BLANK FOR 2009-10)

MAY 2009 75



APPENDIX 9: TITLE |, PART A — SUPPORT FOR STUDENTS IN TEMPORARY HOUSING (STH)

All schools must complete this appendix.

Directions:
- All Title I schools must complete Part A of this appendix.
- All Non-Title | schools must complete Part B of this appendix.

Supporting Students in Temporary Housing (STH)

As included in your Office of School and Youth Development Consolidated Plan STH Section and in accordance with the federal
McKinney-Vento Homeless Assistance Act and Chancellor's Regulation A-780, schools must identify, serve, and report on students living
in temporary housing (STH). For more information on using Title | set-aside funds to support your STH population, please refer to the
Frequently Asked Questions document on DOE's website: http://schools.nyc.gov/NR/rdonlyres/9831364D-E542-4763-BC2F-
7D424EBD5C83/58877/TitlelPartASetAsideforStudentsinTemporaryHousing.pdf

Part A: FOR TITLE | SCHOOLS

1. Please identify the number of Students in Temporary Housing who are currently attending your school. (Please note that your current
STH population may not be the same as officially reported in DOE systems and may change over the course of the year.)

There are two students in temporary housing attending our school this year.
2. Please describe the services you are planning to provide to the STH population.

We are planning to provide the STH population with school meals, transportation services, school supplies, uniforms, counseling (student and parent,
after-school reading/math enrichment or remediation, band, chess and chorus.

Part B: FOR NON-TITLE | SCHOOLS

1. Please identify the number of Students in Temporary Housing who are currently attending your school (please note that your STH
population may change over the course of the year).

2. Please describe the services you are planning to provide to the STH population with the Title | set-aside funds.

3. Some Non-Title | schools receive a specific allocation based on the reported number of students living in temporary housing. If your
school received an allocation (please refer to the current Title | Funds Summary of School Allocation Memorandum), include the
amount your school received in this question. If your school did not receive an allocation and needs assistance in identifying resources
to assist STH students, please contact an STH liaison in the borough Integrated Service Center (ISC) or Children First Network.
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