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SECTION I: SCHOOL INFORMATION PAGE

ScHooL NUMBER: 08X146 ScHooL NAME: P.S.146 Edward Collins

ScHooL ADDRESS: 968 Cauldwell Avenue, Bronx NY 10456

SCHOOL TELEPHONE: 718-378-9664 Fax: 718-328-5858
JSander@school
ScHooL CONTACT PERSON: Janet-Ann Sanderson EMAIL ADDRESS:  s.nyc.gov
POSITION/TITLE PRINT/TYPE NAME
ScHooL LEADERSHIP TEAM CHAIRPERSON: Virginia Agosto
PRINCIPAL: Janet-Ann Sanderson
UFT CHAPTER LEADER: Virginia Agosto
PARENTS’ ASSOCIATION PRESIDENT: Raizza Almeyda

STUDENT REPRESENTATIVE:
(Required for high schools)

DISTRICT AND NETWORK INFORMATION

DisTrRICT: 08 CHILDREN FIRST NETWORK (CFN): 534
NETWORK LEADER: Ben Waxman
SUPERINTENDENT: Timothy Behr
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SECTION ll: SCHOOL LEADERSHIP TEAM SIGNATURE PAGE

Directions: Each school is required to form a School Leadership Team (SLT) as per State Education Law
Section 2590. SLT membership must include an equal number of parents and staff (students and CBO
members are not counted when assessing this balance requirement), and ensure representation of all school
constituencies. Chancellor's Regulation A-655 requires a minimum of ten members on each team. Each SLT
member should be listed separately in the left hand column on the chart below. Please specify any position
held by a member on the team (e.g., SLT Chairperson, SLT Secretary) and the constituent group
represented (e.g., parent, staff, student, or CBO). The signatures of SLT members on this page indicates
their participation in the development of the Comprehensive Educational Plan and confirmation that required
consultation has occurred in the aligning of funds to support educational programs (Refer to revised
Chancellor’'s Regulations A-655; available on the NYCDOE website at
http://schools.nyc.gov/NR/rdonlyres/381F4607-7841-4D28-B7D5-0F30DDB77DFA/82007/A655FINAL1.pdf).
Note: If for any reason an SLT member does not wish to sign this plan, he/she may attach a written
explanation in lieu of his/her signature.

Name Position and Constituent Sianature
Group Represented 9

Janet-Ann Sanderson *Principal
Virginia Agosto *UFT Chapter Chairperson
*PA President and

Raizza Almeyda Title | Parent Representative

Tracy Roberts PA Secretary

Alima Daniels PATreasurer
Jerranette Kearney Parent

Wanda Ramos Parent

Geraldine Hilson IEP/SETSS Teacher
Jeanette Kelly AlS Reading Teacher
Linda Mondesire Classroom Teacher
Jose Ortiz Guidance Counselor

(Add rows, as needed, to ensure all SLT members are listed.)

* Core (mandatory) SLT members.
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SECTION Ill: ScHoOL PROFILE

Part A. Narrative Description

Directions: In no more than 500 words, provide contextual information about your school’s
community and its unique/important characteristics. Think of this as the kind of narrative description
you would use in an admissions directory or an introductory letter to new parents. You may wish to
include your school’s vision/mission statement and a description of strategic collaborations/
partnerships and/or special initiatives being implemented. You may copy and paste your narrative
description from other current resources where this information is already available for your school
(e.g., grant applications, High School Directory, etc.). Note: Demographic and accountability data for
your school will be addressed in Part B of this section.

P.S. 146 is a community elementary school in the Morrisania section of the Bronx, serving 450 students from
Pre-K to grade 5. Our mission is to provide a safe, nurturing, and rigorous learning environment to maximize
the potential of every student.

For the past eight years, P.S. 146 has shown steady progress, and has been a School in Good Standing for five
years. In 2010, New York State held students to tougher academic standards, and test scores fell. Although
performance measures declined, students at P.S. 146 continue to make progress in core subjects, as shown by
their improved actual scores, or scale scores. The 2010 ELA and Math scale scores will be used as a platform
to improve academic achievement in 2011 and beyond. By taking a closer look at each student, monitoring
progress with ongoing formative assessments, and providing concrete, proven interventions, we will increase
the school’s forward momentum and deepen the rigor of teaching and learning. We will take all steps necessary
to ensure that all students are armed with the tools they need for success.

Students at P.S. 146 are provided with rich, standards-based curricula, high-quality materials and up-to-date
learning tools. Technology is an integral part of instruction. We have two Technology Labs, and every
classroom in grades 3-5 is equipped with an interactive whiteboard. Computer-based literacy, math and science
programs offer engaging multi-media learning experiences. These research-based programs (SuccessMaker,
Waterford, Envision Math and more) are differentiated, presenting material at each student’s point of entry, with
extra support for weaknesses and accelerated instruction in areas of strength. The programs assess students
as they work, and generate data that teachers use to guide instruction and support each student to the highest
levels of achievement.

Two special initiatives are being implemented in 2010-11. Response to Intervention (RTI) is an instructional
framework in which students receive increasingly intense “tiers” of interventions, based on identified needs.
Phase | is a reform to support students in Special Education by mainstreaming them, whenever possible, for
instruction in core subjects. To be successful in RTl and Phase |, educators must look at each individual
student, apply reliable and appropriate measures of strengths and weaknesses, and closely monitor progress.
At P.S. 146, Teacher Teams look at student data, reflect on teaching practices, and with the support of
administrators, coaches, experts, and each other, strive to improve teaching and learning. Moving in this
direction will get our school back on track to high achievement for all students.

Many supplemental and enrichment activities strengthen academic excellence and bring the school community
together. The Parent Association organizes informational events, celebrations and fundraisers, and many
parents volunteer in the school. Annual events like the Multiplication Showdown, Spelling Bee, and a
Multicultural Festival draw families into the school. New for this year are “Steps to Success” behavior
incentives, and the establishment of Student Government. With a spirit of collaboration and a commitment to
excellence, parents, staff and students together create a caring community in which all children can thrive.
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SECTION Ill - Cont’d

Part B. School Demographics and Accountability Snapshot (SDAS)

Directions: A pre-populated version of the School Demographics and Accountability Snapshot
provided in template format below (Pages 6-9 of this section) is available for download on each
school's NYCDOE webpage under “Statistics.” Pre-populated SDAS data is updated twice yearly.
Schools are encouraged to download the pre-populated version for insertion here in place of the blank
format provided.
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SECTION IV: NEEDS ASSESSMENT

Directions: Conduct a comprehensive review of your school’s educational program informed by the
most current quantitative and qualitative data available regarding student performance trends and
other indicators of progress. Include in your needs assessment an analysis of information available
from New York State Education Department and New York City Department of Education
accountability and assessment resources, i.e., School Report Cards, Progress Reports, Quality
Review and Quality Review Self-Assessment documents, periodic assessments, ARIS, as well as
results of Inquiry/Teacher Team action research, surveys, and school-based assessments. (Refer to
your school’s Demographics and Accountability Snapshot in Part B of Section Ill, and feel free to use
any additional measures used by your school to determine the effectiveness of educational programs)
It may also be useful to review your school’s use of resources: last year’'s school budget, schedule,
facility use, class size, etc.

After conducting your review, summarize in this section the major findings and implications of your
school’s strengths, accomplishments, and challenges. Consider the following questions:

- What student performance trends can you identify?

- What have been the greatest accomplishments over the last couple of years?

- What are the most significant aids or barriers to the school’s continuous improvement?

P.S. 146 made great strides from 2006-2009, achieving large gains in literacy and math each year. We
received an “A” grade in 2008 and 2009, and were “Proficient” in our 2008 Quality Review (despite being “Well-
Developed” on 3 of 5 measures). We have implemented school-wide and targeted literacy initiatives to address
our weakest areas (reading and writing), and invested in technology to track student progress and improve
instruction in all subjects and all grades. There is little teacher turnover, and instruction is supported with
materials and professional development.

In 2010, NYS ELA and Math standards were raised and student achievement fell. On the 2009-2010
Progress Report, we are a “C” school, with low marks in progress, performance and school environment. With
some major initiatives planned for 2010-2011, we will start again to raise achievement across the school.
Beginning this year, we are an RTI (Response to Intervention) school. This instructional framework sets out
Tiers of prevention and intervention to ensure that all students are making progress toward learning goals. We
are also part of Phase I, a reform to improve outcomes for students in Special Education by mainstreaming
them for instruction in core subjects. Both RTI and Phase | require individualized student programming,
differentiated instruction, and ongoing, fine-grained, evidence-based evaluations of progress. Professional
development, including a concentrated study of the new Common Core Standards and the schoolwide
expansion of Teacher Inquiry Teams, will play an important role. These efforts to refine and enhance our
curricula and improve the effectiveness of instruction will get our students back to higher levels of achievement.

This summary of our Needs Assessment is organized as follows. First, we present data on performance
and progress in core subjects, and discuss curricula and professional development. Next, we discuss two major
initiatives for 2010-11 to improve student outcomes: RTI and Phase |. Finally, we address concerns expressed
in the School Environment Survey, and describe our work to improve school tone.

Performance and Progress in Mathematics

Mathematics performance improved steadily from 2006 to 2009, when 86.7% of students met the math
standards. In 2010, standards were raised and performance fell to 46%.

NYState Mathematics Assessments, 2007-2010

# tested % level 1 % level 2 % level 3-4
2006 169 13 29 59
2007 192 7.8 23.4 68.8
2008 194 3.1 15.5 81.4
2009 201 2.6 10.8 86.7
2010 199 12 42 46
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Drilling down to grade-level data shows that Grade 4 had the best performance, with just over 50% on level and
only 3% well below at level 1. Grades 3 and 5 had fewer students meeting standards, and more students at
level 1.

2010 State Mathematics Assessment, by Grade

# tested % level 1 % level 2 % level 3-4
All students 199 12 42 46
Grade 3 68 15 44 41
Grade 4 61 3 46 51
Grade 5 70 16 37 47

A history of grade-level math scores shows some variation among grades; in 2007 and 2009, Grade 3 was the
top performer. Because of this variation, we believe there is no bias in our curriculum or instruction that favors
one grade over another.

2007-2010 NYS Mathematics Assessments, by Grade

2007 2008 2009 2010
% level 3-4 % level 3-4 % level 3-4 % level 3-4
Grade 3 73.4 824 96.8 41
Grade 4 68.1 84.5 84.4 51
Grade 5 64.4 77.9 79.4 47

Analysis of the 2010 math data does not show any effect of gender or ethnicity. A small advantage for
boys in 2006 was reversed in 2007-2009, and in 2010 boys outperformed girls again. This variation suggests
that there is no gender bias in instruction. Similarly, there is no effect of ethnicity on math performance. Hispanic

and Black students have shown very similar levels of achievement for several years.

2010 NYState Math Assessments, Gender and Ethnicity

2006 2007 2008 2009 2010
Subgroup .
% level 3-4 % level 3-4 % level 3-4 % level 3-4 % level 3-4

All Students 57.9 68.8 81.4 86.7 46
Female 56 72 82.1 87.5 42
Male 59.8 64 80.5 854 52
Hispanic 56.1 68 81 88.2 46
Black 60.3 68.9 81.5 84.8 44

Two subgroups did underperform in 2010. Just over one-quarter of English Language Learners (ELLs) met the
math standard, compared to half of the English proficient students. In Special Education, 36% met the
standard, compared with 49% of General Education students.

2010 NYState Math Assessments, English Language Learners and Students With Dlsabilities

2006 2007 2008 2009 2010
Subgroup
% level 3-4 % level 3-4 % level 3-4 % level 3-4 % level 3-4
All Students 57.9 68.8 81.4 86.7 46
English Proficient 60.4 69.8 82.5 87.7 51
English Learners 47 1 65.1 77.5 82.9 26
General Education 65.7 72.2 84.8 88.6 49
Special Education 34.8 56.1 63.3 75.9 36
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Strategies to address these deficits (through the implementation of Phase | and RTI, enhancements to the
curriculum and supporting technology, and professional development to improve instruction) are discussed later
in this Needs Assessment. For now, it is worth noting that both ELLs and Special Education students made
significant progress from 2006-2009, alongside the rest of the school. The realignment of performance levels in
2010 hit these subgroups harder than the rest of the student population.

Progress in Mathematics — Scale Scores

In 2010, NYS Math performance levels were moved higher in relation to scale scores. To see if our
students made progress, we examined scale scores for the 2010 exam, and compared them to 2009 results.

First, we considered the 2010 scale scores in relation to the 2009 ranges, when 650 was the low end of
Level 3. We found that, of 86 students who scored at Level 2 in 2010, 75 students (87%) achieved a scale
score above 650, and would have been at level 3. Thus, by the 2009 standard, roughly 83% of all students
tested would have achieved level 3-4 in 2010. This is a small decrease from the 86% of students who met
standards in 2009.

Next, we looked at individual students and compared their 2009 scale scores with their 2010 scale
scores. Of the 120 students who had math scores from both years, 38% raised their scale scores. However,
only 7% moved up in Performance Level. 58% went down in Performance level, and 37% remained in the same
level in 2009 and 2010. For eight students, scale score went up, but their Performance Level fell. Most
students who were able to raise their scale scores were not able to move up to a higher performance level.

Beginning in 2010, student progress is measured in growth percentiles. Expectations of growth are
based on the student’s starting point, to allow for differences in progress of lower- and higher-performing
students. Expected growth is defined as a range, and growth percentiles indicate where students place within
that range. One of the school’s goals for 2010-11 is to help all students achieve at least the 70" growth
percentile on the 2011 NYS Math assessment.

Mathematics Curriculum and Instruction

In grades K-2, math is taught with EveryDay Math. EDM is a research- and standards-based curriculum
that is student-centered and includes many hands-on learning activities. The EDM curriculum spirals through the
content strands, re-teaching and reinforcing math concepts and skills. EDM also has a component of math
games for reinforcement. P.S. 146 has used EDM for six years, and teachers are well-trained in the program
and well-equipped with manipulatives, consumables and other supporting materials. A Math staff developer
provides support to teachers. Annual workshops for parents related to EDM include, but are not limited to,
Using EDM Algorithms and EDM Games.

Beginning in 2010-11, we are adopting Envision Mathematics for grades 3-5, a math program aligned
with the new Common Core Standards in Mathematics. Envision Math provides problem-based activities which
enhance learning by getting students actively engaged in thinking about a problem. Like EDM, Envision
provides hands-on learning center activities for practice with every lesson.

Technology plays an important role in math instruction. P.S. 146 has two full-sized Technology Labs,
for upper- and lower-grade students, and every classroom in grades 3-5 is equipped with an interactive
whiteboard. Envision Math provides both books and software for math instruction in the classroom and the
Technology Lab. The program uses technology to provide visual concept development that helps students learn
math skills and concepts through visual displays. Envision assesses students and tracks progress, and
provides online tutorials for students on the skills they are deficient in. Envision differentiates instruction for
intervention and center activities for on-level and advanced practice. Envision’s online assessments generate
frequent reports that teachers use to guide instruction and ensure that every student is making progress toward
standards. Teachers are supported in delivery of Envision Math, and use of its online tools, by the Math Staff
Developer and program consultants.
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Other software programs used for math instruction and intervention are:

Mind Math (grades 2-3) is an instructional software program that uses a visual approach to teach math
concepts. Mind Math is aligned with the Common Core Standards in Math. MindMath assesses students
and differentiates instruction to reach all levels of students. It also engages students who struggle to learn
using more traditional methods. Teachers in grades 2-3 will receive at least 3-5 hours of professional
development in Mind Math from program consultants this year.

SuccessMaker (grades 3-5) is a software program that differentiates instruction in math (and reading and
science). Students are continually assessed, and presented with material at their level. The software
directs extra practice in each student’s area of weakness, and scaffolds students up to higher performance
as they master skills. SuccessMaker also generates reports for teachers to track progress and drive
instruction.

Waterford (grades K-2) is a software program that builds early foundations in math (and reading and
science). Like SuccessMaker, Waterford continually assesses students and scales material up or down in
response to a student’s performance. Waterford provides explicit instruction, and holds students’ attention
with engaging graphics and interactive activities. Waterford also provides frequent reports for teachers to
guide classroom instruction.

Acuity is an online tutorial and assessment tool. Students are assigned specific tutorials on skills in deficient
areas. Acuity provides reports that teachers use to gauge progress and tailor instruction to students’ needs.

All of our math programs generate data that teachers use to guide instruction. The data show which

students need re-teaching and more targeted practice, and who has mastered a skill and is ready to move on.

Moreover, all of our computer-based math programs (Envision, Mind Math, SuccessMaker, Waterford and

Acuity), present material at each individual student’s point of entry, and scaffold the student up to higher levels.

Thus, Envision and our other math programs are both core curriculum and tools for academic intervention.

Students who do not respond to core instruction or the differentiated software support are given extra
instruction by an AIS Math teacher or the Math Staff Developer. The AIS teacher pushes into selected classes

in grades 2-5 to work with small groups of identified students on targeted skills for 50-150 min/week. Extra
instruction in math is also provided to targeted students in Lunch-and-Learn (50 min/week) by the AIS Math
teacher or the Math Staff Developer. Also, identified students in grade 5 will be invited to join the Principal's
Group for Math, meeting after school for 4-6 hours/week, beginning in January 2011. A similar Principal’s
Group ran successfully last year in 2009-10.

Supplemental math instruction will be offered in After School, December-April 2011. Students in grades

3-5 will receive at least 180 minutes/week of math instruction in the Afterschool program, supported by Aim
Higher! and other standards-based materials. If the budget permits, a Saturday Academy for grades 3-5 will

begin in January 2011. Students will have 60-120 minutes/week of supplemental math instruction in Saturday

Academy.

For math enrichment, the Math Staff Developer instituted the Multiplication Showdown. Monthly
competitions on each grade (2-5) produce competitors for the year-end championship, which is both a

competition and a celebration of achievement. Families are invited and the Showdowns are well attended. In

the championship Showdown, students in grades 3-5 compete against each other for 1st, 2nd and 3 place
prizes. Grade 2 students have a separate competition, in which they have longer time to answer and are
allowed to self-correct. The Multiplication Showdown, which began in 2007, has been a successful way to
motivate students to memorize their math facts and to celebrate teaching and learning in the school.

08X146 2010-11 CEP (NovEMBER 2010)
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Performance and Progress in ELA

After several years of double-digit gains in ELA, standards were raised and performance fell in 2010.

NYS ELA Assessments, 2006-2010

# tested % level 1 % level 2 % level 3-4
2006 145 21 48 30
2007 187 16 449 39
2008 186 6.5 44 1 495
2009 190 2.6 35.3 62.1
2010 190 25 44 31

Breaking out the 2010 scores by grade shows that Grade 4 did better, with 43% on level, than grades 3 and 5,
where only about one-quarter of students met the standard. Grade 5 had the poorest performance, with 39% at

level 1.

2010 NYS ELA Assessment, by Grade

# tested % level 1 % level 2 % level 3-4
All students 190 25 44 31
Grade 3 65 25 51 24
Grade 4 59 10 47 43
Grade 5 66 39 35 26

Historically, there is variation among grades with respect to ELA performance. In 2009, Grades 3 and 5 did

better than Grade 4. In 2008, Grade 5 nearly equaled Grade 4 performance levels. This variation suggests that
there is nothing systemic in our curriculum or instruction that favors one grade over another.

2007-2010 NYS ELA Assessments, by Grade

2007 2008 2009 2010
% level 3-4 % level 3-4 % level 3-4 % level 3-4
Grade 3 344 41.8 67.2 24
Grade 4 47 54 .4 55.6 43
Grade 5 35.1 53.2 63.6 26

The 2010 ELA results show no effects of gender or ethnicity. A gender gap favoring girls in 2006-2008
was nearly closed in 2009, and disappeared in 2010. Similarly, an advantage for Hispanic students in 2006 and
2007 was reversed in 2008 and 2009. In 2010, there is almost no difference in the performance of students of

different ethnicities.

2006-2010 NYS ELA Assessments, Gender and Ethnicity

2006 2007 2008 2009 2010
Subgroup .
% level 3-4 % level 3-4 % level 3-4 % level 3-4 % level 3-4

All Students 29.5 39 49.5 62.1 31
Female 31.6 45.2 56.6 62.4 30
Male 25.6 31.3 384 61.7 30
Hispanic 30.2 40.2 46.3 55.6 30
Black 26.1 38.6 52.8 70 31

08X146 2010-11 CEP (NovEMBER 2010)
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Two subgroups did significantly worse than the school as a whole. English Language Learners (ELLs) did only
about half as well as English proficient students. Special Education students also underperformed compared to

General Education students.

2006-2010 NYS ELA Assessments, English Language Learners and Students With Disabilities

2006 2007 2008 2009 2010
Subgroup
% level 3-4 % level 3-4 % level 3-4 % level 3-4 % level 3-4
All Students 29.5 39 49.5 62.1 31
English Proficient 30.2 42.7 51 61.4 33
English Learners 0 243 42.9 64.9 17
General Education 35 44.9 53.5 66.9 32
Special Education 9.8 17.5 29 33.3 21

Historical data are provided to show that, in 2006-2009, ELLs and Special Education students made progress in
ELA, along with the rest of the school. ELLs in particular made dramatic gains: in 2009, ELLs outperformed
English proficient students on the ELA exam. However, with the change in the standards in 2010, both ELLs
and Special Education students showed a steep fall in the percentage of students achieving the standard.
Strategies to address the needs of ELLs and Special Education students are discussed below. For a detailed
discussion of ELL programming and instruction, see also the Language Allocation Policy in Appendix 2 to this
CEP.

Progress in ELA — Scale Scores

In 2010, ELA performance levels were moved higher in relation to scale scores. To see if our students
made progress, we examined scale scores for the 2010 exam, and compared them to 2009 results.

First, we considered the 2010 scale scores in relation to the 2009 ranges, when 650 was the low end of
Level 3. We found that, of the 83 students who scored at Level 2 in 2010, 60 students (72%) achieved a scale
score of 650 or higher. Thus, by the 2009 standard, 119 students, or 62.6% of all students tested, would have
been in Level 3-4 in 2010. This is a small increase from the 62.1% in Level 3-4 we reached in 2009.

Next, we looked at individual students’ 2009 scale scores compared with their 2010 scale scores. Of
the 118 students who tested in both years, 56% raised their scale scores. However, only 4% moved up in
Performance Level (the remaining students were almost evenly split: 49% went down in performance level, and
47% stayed at the same performance level in 2010). In fact, 19 students raised their scale score but went down
in Performance Level.

Beginning in 2010, student progress is measured in growth percentiles. Expectations of growth are
based on the student’s starting point, to allow for differences in progress of lower- and higher-performing
students. Expected growth is defined as a range, and growth percentiles indicate where students place within
that range. One of the school’s goals for 2010-11 is to help all students achieve at least the 70" growth
percentile on the 2011 NYS ELA assessment.

ELA Curriculum and Instruction

Literacy is our school’s area of greatest need, and the school has invested significant resources in the
ELA curriculum. Several programs are in place at every grade level. Teachers are supported with professional
development and common planning time, and ample materials are provided to every student. Technology also
plays an important role in literacy instruction. The school has two full-sized computer labs: an upper-grade lab
with 32 desktop workstations, and a lower-grade lab with 24 desktop workstations. All students (K-5) are
programmed for 200-250 minutes/week one of the labs. There is also an ESL mini-lab (6 workstations), and,
budget permitting, another mini-lab (12 workstations) is planned for class and school-wide writing projects. In
addition to the proliferation of computers around the school, every classroom in grades 3-5 has been equipped
with an interactive whiteboard (IntelliBoard or SmartBoard). Interactive whiteboards are also installed in the two
computer labs and in the library. The whiteboards open up a world of teaching and learning resources. They
are also a great tool for differentiating instruction for students with visual, auditory or kinesthetic learning styles.
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Technology is used in instruction, and it is also used to identify need and track progress. Most of the
programs listed below generate data streams that teachers use to guide instruction. A discussion of how we use
the data is presented below. First, here is a list of our literacy programs, including information about parent
involvement and professional development linked to the program.

» ReadWell (grades K-2) teaches decoding and comprehension in whole class and small group instruction.
Ongoing assessments support fluid grouping for guided reading and other small group activities. Students
begin at their own level and progress through the program at their own pace. ReadWell texts include
narratives as well as non-fiction Science and Social Studies content. Students in K-2 use ReadWell daily for
50 minutes. Small group instruction is supported by pushing-in an AlS teacher and trained
paraprofessionals.

* Making Meaning (grades K-5) teaches reading comprehension strategies through read alouds, shared
reading, and writing activities. The program also emphasizes the development of good reading habits, and
includes community building activities to develop Socializing Intelligence and Accountable Talk.

* Junior Great Books (grades 2-5) focuses on reading comprehension, higher-order and critical thinking,
listening and speaking skills, and writing. Shared and independent reading and writing are used to study
authentic literary texts. The program emphasizes Academic Rigor in a Thinking Curriculum, and includes a
substantial component of Accountable Talk. This is our fourth year with the JGB program, and professional
development provided by a JGB consultant is tapering off. Each teacher will have just 1-2 sessions with the
JGB consultant in 2010-2011.

* Focus on Reading (grades 3-5) is a strategy-based series that is used for guided reading to support reading
comprehension and test taking skills. Focus materials reinforce higher-order thinking skills (comparing or
contrasting, evaluating, inferring, etc.) and include both reading and writing activities.

» 100 Book Challenge (grades K-5) promotes sustained and focused independent reading and teaches self-
monitoring of comprehension strategies. The program provides leveled libraries, tools to focus readers on
their strategies, and exciting incentives. Teachers conference with students to assess progress. Parents
are trained as reading “coaches” to promote daily reading at home. This is our fourth year with 100 Book
Challenge. Two enhancements are planned for 2010-11. We will adopt the IRLA formative assessments,
which are based on the Common Core Standards, to track progress through the reading levels. Also, we
will introduce School Pace, an online tool for tracking 700 Book Challenge data. To support these new
components, a consultant will visit each teacher 3-4 times in 2010-11.

» SuccessMaker (grades 3-5) and Waterford (grades K-2) are differentiated literacy programs that are run in
our computer labs. Students are continually assessed, and presented with material at their own level. In
areas of weakness, pacing is slower and extra instruction is provided, and instruction is accelerated in areas
of strength. Detailed reports on student and class performance are distributed to teachers every two weeks.
The reports are organized by content strands to facilitate re-teaching of weak areas, and continual re-
assessments track progress. Both Waterford and SuccessMaker teach math and science as well as
literacy. SuccessMaker includes components in Spanish for newcomer ELLs. In 2010-11, we will add on to
both programs with interactive whiteboard packages, which extend lessons to that technology. A Pearson
consultant visits the school monthly to support these programs.

* KidBiz3000 (grades 3-5) is an online program that uses current events articles to support reading and
writing. KidBiz differentiates by assessing students and presenting leveled versions of the same article at
each student’s independent reading level. KidBiz addresses both reading comprehension and writing, with
both short- and long-form writing activities. The program was introduced as an intervention for ELLs, and
includes Spanish language materials. An internet-based program, KidBiz can be used at home, and
workshops are offered to inform parents about it.

« Language (grades 3-5) is a reading and writing program that scaffolds students with explicit study of
English. Each lesson includes instruction in phonemic awareness and phonics, word and sentence
structure, vocabulary, and spelling to support reading and writing tasks. The program includes substantial
components for ELLs, including ESL activities and information for teachers about ELLSs’ first languages.
Language also includes supplemental activities for students with diabilities, and an accelerated delivery plan
for students who demonstrate mastery. There are frequent assessments, and an online tool called VPort to
help teachers, administrators and service providers monitor progress. Language will be delivered in small
groups of about 10 students, groups by skill level. All teachers of in grades 3-5 and several out-of-
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classroom teachers and service providers received a two day training in October, and will be supported by
several visits by Language consultants this year.

* Words Their Way (grades K-3) reinforces phonics, sight words and spelling patterns through word sorts and
games. Begun as an ELL intervention, we have adopted this program for all lower grade students to
promote word attack skills.

» Explode the Code (grades K-2) is a phonics and reading program that is provided to all students in K-2. Itis
used for literacy centers and homework for some students, and as an ELA intervention program for lower
functioning students.

Writing is an integral part of several programs listed above, including Readwell, Junior Great Books,
Focus on Reading, and Language. Instruction in writing is also delivered with Lucy Calkins’ Units of Study
writing program in grades K-5. Students in grades 3-5 also use WriteSource materials for explicit writing
instruction. Writing is incorporated into all content areas (math, science and social studies). In May-June 2010,
all students in grade 3 completed a writing project linked to Grade 4 writing standards, comparing fiction and
non-fiction texts with related topics or themes. During Extended Day, after K-2 students were dismissed, the K-
2 teachers pushed-in to grade 3 classes for writing support. This included support for five teachers who were
struggling with writing. These five teachers pushed-in to a Special Education classroom, where the teacher has
been highly successful for several years in getting her students to produce quality writing. Teachers
participating in this eight week intervisitation gave strongly positive feedback about their learning experience.

Supplemental instruction in ELA will be offered in an Afterschool program from December-April 2011.
Students in grades 3-5 will receive at least 180 minutes/week of ELA instruction in Afterschool, supported by
Aim Higher! and/or Buckle Down ELA materials. If the budget permits, a Saturday Academy for grades 3-5 will
begin in January 2011. Students will have 60-120 minutes/week of supplemental ELA instruction in Saturday
Academy.

English Language Learners (ELLs) receive additional supplemental instruction in an ELL-only
Afterschool program. For the past three years, the school has allocated Title Il funds for a six-week ESL
Afterschool program to prepare ELLs for the ELA and NYSESLAT. Instruction is supported with Finish Line for
ELLs and Empire State NYSESLAT materials. ELLs also have use of materials in the ESL classroom, including
six computers with internet connections and language-learning software like Award Reading. In 2010-11, the
ESL mini-lab will add Rosetta Stone software to supplement instruction in ESL Afterschool.

Over the past several years, as the ELA curriculum at P.S. 146 has grown stronger, an atmosphere that
values and celebrates academic achievement has developed. For example, monthly medal ceremonies in the
100 Book Challenge publicly reward students who have achieved benchmark number of “steps” representing
time spent doing independent reading. Medal winners’ names are announced on the loud speaker and
prominently displayed near the Main Office. Another enrichment piece is the Word of the Day: an academic
vocabulary word is posted, with a definition, part of speech information and a usage sentence, in several
locations around the school. The Principal announces the word daily, and rewards (from the Steps to Success
program described below) are given to students who can use the word correctly. In 2010-11, Fridays are
devoted to science words.

In 2008, P.S. 146 began its Spelling Bee competitions, inspired by the success of the Multiplication
Showdown. Each month, a grade level spelling bee produces two winners who go on to compete in the year
end “Buzz-Off” championship. Students in grades 1-5 compete from September on, and Kindergarten typically
joins in January or February. The year-end championship is a public event and an opportunity to celebrate our
students’ achievements.

A new kind of enrichment activity for 2010-11 is Student Government. In November 2010, students in
grade 3-5 will vote for 5" grade candidates for Government Offices. A Candidates Assembly was held in late
October, where candidates answered questions and gave short speeches to garner votes. Government officers
will consult with the Principal on issues important to students, assist at school events like Parent-Teacher
conferences, and help with the school store planned by the Parent Association to support the Steps to Success
behavior plan (which is described later in this Needs Assessment). Student Government officers will be
expected to set an example for students and, also in connection with Steps to Success, they will be asked to
counsel peers who are in detention. The Principal is also looking into organizing a debate team and
competitions with nearby schools, and expects Government Officers to be involved. Student Government is
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new to P.S. 146, and is certain to evolve over the year. It is, however, another example of the work that our
school is doing to go beyond core curriculum and create an atmosphere of academic excellence.

Most of the literacy programs used in the school generate data that teachers use to guide instruction.
However, relevant data come in many different forms. Data are produced by computer programs like
SuccessMaker and Waterford, which continually assess students and provide detailed reports showing
strengths, weaknesses, and progress over time. Other data come from online management tools like Schoo/
Pace, a recording system for 700 Book Challenge and IRLA data, or VPort, which collates Language
assessment data. Data are also collected from Acuity and Performance Series assessments delivered by AIS
teachers or the Inquiry Team, and still more data is produced by formative, interim diagnostic and practice
standardized assessments that are given over the course of the school year. Other data are in the form of
student work in (Junior Great Books, the Focus series, or Lucy Calkins Units of Study writing program), and still
more data come from teacher-made assessments and observation notes.

Teachers work hard to manage and analyze all of this data. In past years, teachers have maintained
student portfolios, archiving assessments and student work in binders. In 2010-11, we will introduce a new tool
to consolidate data electronically, called Teacher Ease. This system allows teachers to maintain all kinds of
data in one place, which will help them to identify patterns and verify observations in multiple data sources.
Teacher Ease also makes data accessible to administrators, AlS teachers and Teacher Team colleagues, and
provides friendly formats for presenting information to students and parents.

Our ability to collect and understand data is growing, but the most important thing is how we use the
data in our classrooms. Teachers use data to guide instruction, to know which students are making progress,
and to make sure they are reaching every student. Data is also used to identify students for intervention
services, which may involve additional instruction (e.g., Lunch-and-Learn or Zero Period) or different instruction
(e.g., Fundations or Wilson).

In 2010-11, our school is implementing two major initiatives that depend on our capacity to apply data
to instruction. Both Response to Intervention (RTI) and the Special Education reform called Phase | require us
to customize instruction, based on reliable assessments, and monitor students’ responses to that instruction.
Because our facility with data-driven instruction underpins RTI and Phase |, we will describe plans for
professional development before turning to descriptions of those two initiatives.

Professional Development

To raise student achievement, we need to develop teachers’ ability to effectively deliver instruction. To
that end, the school will provide professional development (PD) to all teachers. In September 2010, the school
completed an SBO to use Tuesday Extended Day as a weekly 50-minute PD session. PD is also provided in
monthly Faculty Conferences and Grade Meetings, and in weekly common planning periods. With expanded
room in the schedule for PD sessions, we have planned two main topics for professional development this year:
the alignment of instruction to the new Common Core Standards in ELA, and the school-wide expansion of
Inquiry Teams to include all teachers in the school. Professional development on other topics planned for 2010-
11 is also described in this section.

To address our students’ deficits in ELA, instruction must align with the new Common Core Standards.
The Principal, Assistant Principal and other key staff (Literacy Coach and Math Staff Developer, AlS teachers,
SETSS/IEP teacher and ESL teacher) have received training in the Common Core Standards from DOE and
Network staff, and they will turnkey that training to all teachers in the school. Network staff will also lead CCS
PD. Working in grade-level teams, teachers will unpack the new standards, and understand how they chart a
student’s progress through grade levels. Alignment of instruction to the standards is the goal. Focused study of
the Common Core Standards will take place over several sessions of Tuesday Extended Day over the course of
the school year. School-wide Inquiry work in ELA, described below, will also focus teachers on the new
standards in ELA. This year, we will emphasize the Common Core Standards in Reading and Writing, because
2011 NYS ELA will be aligned to them. Later in the year we may begin to address the Common Core Standards
in Math, but since the NYS assessments won't realign until 2014, we will only begin to familiarize ouselves with
the new math standards.

Another major professional development initiative for 2010-11 is the school-wide expansion Inquiry work
to improve teaching and student outcomes. In 2007, our first Inquiry Team was established to track the
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progress of targeted 4" and 5" graders in the lowest third of the school in ELA. Each year, the Team focused
on a reading comprehension strategy (identifying main ideas and details, using context clues to understand new
words, and making inferences) and monitored instruction and student progress in that skill. Team members
learned how to collect, manage and analyze student data from a variety of sources. Teachers explored ways to
teach the target skill, and conducted low-inference observations, or transcripts of teacher and student talk, in
each other's ELA lessons. Student progress was tracked through standardized and teacher-made
assessments, data from the SuccessMaker program, Acuity assessments, and review of student work.

In 2009, a second Inquiry Team was established to focus on literacy in low-performing 2" graders.
Seven K-2 teachers, led by the Literacy Coach, worked with the targeted students in Extended Day (50 min/day,
3 days/wk) in groups no larger than four students per teacher. The Team used guided reading and independent
reading conferences for targeted re-teaching and assessment. Texts were chosen from ReadWell for phonemic
awareness and phonics, and 100 Book Challenge for fluency and comprehension. Team members set goals for
each child, and Rigby reading assessments were given four times a year to verify progress. The Team met
weekly to report observations and results, and to share teaching strategies and resources. In 2009, the Lower
Grade Inquiry Team expanded to include targeted 1%t graders. With this expansion, most of our lower-grade
teachers have now been engaged in inquiry work.

In 2010, the Lower Grade Inquiry Team adopted the Independent Reading Level Assessment (IRLA)
framework, a formative assessment tool for tracking progress toward the Common Core Standards in Reading.
The IRLA sets out in detail the skills that students must develop at each reading level, and provides a user-
friendly method of recording and tracking evidence of attempts at and mastery of each skill. The Inquiry Team
incorporated the IRLA into its conferencing system in Spring 2010, with positive results for students and
teachers alike. In the 2010-11, the IRLA will be used by all teachers in grades K-5 for 100 Book Challenge
conferencing, and we expect IRLA data to be an important source for the school-wide inquiry planned for this
year.

Beginning in 2010-11, all teachers will engage in inquiry to improve instruction. Grade-level Teacher
Teams will be paired with a team leader who is experienced in inquiry. Based on student need, Teams will
select one of the Common Core Standards in Reading to focus on, and every teacher will identify 3-5 students
in his or her class to monitor through the year. Teams will collaborate and explore ways to bring students up to
that standard. Teams will conduct low-inference observations of each other's ELA lessons, and do
intervisitations to share best practices. Many teachers are adept at collecting and managing student data. Our
goal for the year is to improve our skill at applying what we learn from the data to our practices in the classroom.
Teams will meet continually throughout the year, during Tuesday Extended Day PD sessions and in weekly
common planning time.

Inquiry builds teachers’ capacity to individualize instruction and meet the needs of every student.
Teachers take a closer look at their students and at themselves. Instruction is data-driven, and individualized
for each child. The development of our facility with inquiry fits right in with two major initiatives underway in
2010-11, the implementation of RTI and Phase |, which are described in subsequent sections of this Needs
Assessment..

Teachers will continue to get support with several literacy programs. Junior Great Books has been in
use in our school for three years, and teachers have received high levels of support from JGB consultants. In
2010-11, a JGB consultant will visit each teacher just once or twice. 100 Book Challenge is another well-
established program in our school, and because teachers are well-trained, consultant visits dropped off last
year. However, 100 Book Challenge has introduced two new components: the IRLA is a set of formative
assessments linked to the Common Core Standards in Reading that guide teachers and students forward
through independent reading levels. IRLA assessments are an integral part of 100 Book Challenge
conferencing and student monitoring. The program has also developed an online data management tool, called
School Pace, which collects and collates data generated in reading conferences. Teachers will have 4-5
sessions with a program consultant to support the IRLA and School Pace.

In 2010-11, we are rolling out a new literacy program called Language, and teachers will receive
substantial support with this program. All teachers in grades 3-5, plus two AlS Reading teachers, an ESL
teacher, the Literacy and Math Coaches, the SETSS/IEP teacher and the Speech/Language Provider,
participated in two five-hour Saturday sessions in October to introduce the program. (Five of those teachers
had already attended a three-day training in Language in 2007.) All teachers will have several visits from
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Language consultants over the 2010-11 school year. Also, in early September 2010, twelve teachers attended
a full day workshop on Fundations, an early literacy intervention that is used in our school.

Other professional development planned for 2010-11 includes support for Envision Math and Mind Math
from the Math Staff Developer and program consultants. PD in math is also being offered through the STEM
grant awarded to our CEI-PEA network. One teacher is taking an online course in math through STEM, and five
teachers are taking online science courses and/or attending science workshops provided by the STEM grant,
including the science cluster teacher, who is working toward a Master’s degree in science.

All teachers receive professional development related to English Language Learners (ELLs) from the
school’s two ESL teachers and Network Staff, or outside the school at offerings from BETAC or OELL. Training
in the Language program, described above, will support teachers of ELLs by providing explicit ESL teaching
strategies, and by focusing teachers on their own use of language (e.g., using idioms) in classroom talk. Also,
the ESL coordinator will turnkey parts of a three day SIOP training she attended in June. During several
sessions of Tuesday Extended Day, classroom teachers of ELLs will focus on setting language and content
goals, activating prior knowledge, and providing comprehensible speech to scaffold ELLS up to English
proficiency. Also, the school has invested in a professional development package called Teaching Strategies
for ELLs, which includes online and paper tutorials and resources, and makes connections to RTIl and the
Common Core Standards. The ESL teachers and classroom teachers of ELLs will participate in this program.
Other ELL-related trainings will be offered as they arise through the year.

Finally, all teachers will receive professional development related to RTI and Phase |. This will include
PD about learning disabilities and IEPs, social/emotional development, classroom management and crisis
intervention. Details of these PD are set out below, in sections about Phase | and the measures we are taking to
improve discipline and school tone.

Response to Intervention (RTI)

Response to Intervention (RTI) is an instructional framework in which students receive increasingly
intense interventions based on identified need. Ongoing measures of progress monitor students’ responses to
instruction. RTl is a tiered model. Tier I, the primary level of prevention, is the core curriculum delivered to all
students. Students at risk of poor outcomes in Tier | receive supplemental, evidence-based interventions in Tier
II. A small percentage of students may require the more intense support of Tier Ill, in which instruction is
provided individually or in very small groups. RTl is an approach to instruction, and it is also a means of
identifying students with learning disabilities and determining eligibility for referral to Special Education services.

P.S. 146 is implementing RTI in 2010-11. An RTI Team has been formed, and its members are the
Principal, Assistant Principal, SETSS/IEP Teacher, Psychologist, Social Worker, Guidance Counselor,
Speech/Language Provider, Literacy Coach, Math Staff Developer, ESL Coordinator, and AlS Reading and AlIS
Math teachers. The RTI Team meets weekly to identify students at risk of poor learning outcomes and to track
their progress. The Team examines the evidence of students’ needs, determines the appropriate interventions,
and monitors students’ responsiveness to those interventions. The anticipated outcome is a decrease in
behavior problems and an increase in academic achievement for every child.

Success in RTI entails facility with collection and analysis of student data. Teachers and the RTI team
must know specifically what is going wrong with an individual student in order to apply effective interventions.
As discussed earlier, P.S. 146 has been growing its capacity at using data to improve student performance, and
RTI is a natural extension of this growth. RTI also requires a high degree of organization in school
programming, to allow the flexibility needed to apply Tier Il and Tier Il interventions as soon as a need is
identified.

Several of the literacy and math programs described above are Tier Il interventions. Waterford and
SuccessMaker continually assess students, and scale material up or down to meet each student’s needs.
KidBiz300 also assesses individuals and differentiates content for the student’s reading level. Envision Math
and Mind Math similarly slow the pace and boost support for weak areas, and accelerate instruction for
strengths. In ReadWell, students are grouped by skill level, and frequent assessments and regrouping means
that students move through the program at their own pace. 100 Book Challenge, with the IRLA, is another
individualized program that provides extra instruction and support for weak areas, and produces consistent
evidence of students’ responsiveness to that intervention.
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Another Tier Il intervention, which is new to the school in 2010-11, is the program Language. This
program scaffolds students to reading and writing with explicit instruction in English sounds, vocabulary and
grammar. Lessons address spelling and writing conventions, and have oral and written activities to promote
fluency and comprehension. The program includes many features for ELLs, including ESL activities and
information for teachers about ELLs’ first languages. Language also has supplemental activities for students
with diabilities, and an accelerated delivery plan for students who demonstrate mastery. There are frequent
assessments to monitor progress, and an online tool called VPort to manage data. Language will be delivered
in groups of 10-12 students which are be formed by skill level, and may mix students on different grades.
Schedules have already been constructed to allow this cross-grade grouping. Language groups will also mix
Special Education and General Education students, as part of the school’s implementation of Phase |I.

Additional Tier Il interventions planned for 2010-11 are:

« Extra instruction in foundational reading skills using Fundations for targeted 2" graders (Extended
Day, 100 min/wk)

» Extra instruction in reading foundational skills and comprehension strategies, including delivery of
Fundations, to targeted 3™ graders (Extended Day, 100 min/wk and Lunch-and-Learn 50 min/wk)

» Guided reading delivered by Literacy Coach and AIS Reading teacher for targeted 4t and 5%
graders (100 min/alternate weeks)

» SETSS at-risk services, including delivery of Fundations, for targeted K-1 students (50 min/day)
» Push-in Math AIS delivered by Math AIS teacher to targeted students in grades 2-5 (100 min/wk)
» Wilson reading as at-risk SETSS for identified students in grade 3-5 (50 min/day)

» Targeted re-teaching of specific weak skills using Acuity, SuccessMaker, and Performance Series
delivered by AIS Reading teacher to identified students in grades 3-5 (as needed)

« Extra instruction in Science grade 4 students in Lunch-and-Learn (75 min/wk, March-April 2011)

Students who are unresponsive to Tier Il interventions will be provided with more intensive instruction in
Tier lll. These interventions may consist of individual instruction from an AIS teacher or coach, or work in a very
small group of three or fewer students. So far in 2010-11, we have identified a need for Tier Ill math
interventions for a few grade 5 students. These students will have small group math instruction as a Lunch-and-
Learn, for 75 minutes/week, until they show improvement and can be moved back into Tier |l interventions.

RTI requires educators to consider students as individuals, customize their instruction, and watch
closely to make sure that instruction is effective. It requires consistent, reliable measures of need and progress,
and proven intervention practices. The goal of RTl is positive outcomes for all students. If we are successful,
we should see improvements in all students, including those in the low-performing ELL and Special Education
subgroups. Additional efforts to support Special Education students will be put in place as our school enters
Phase I.

Phase |

Phase | is an initiative to improve service to students in Special Education by better customizing
students’ programs to address their educational goals. Research shows that Special Education students
achieve better outcomes when they are integrated with General Education students of the same age and/or
grade level, in the least restrictive environment. Therefore, in Phase |, Special Education students should be
mainstreamed with General Education students for instruction in core subjects as much as possible, and given
support services only as needed. In 2010-11, our Special Education program will enter Phase |.

In September 2010, an RTI Team was formed. Team members are the Principal, Assistant Principal,
SETSS/IEP Teacher, Psychologist, Social Worker, Guidance Counselor, Speech/Language Provider, Literacy
Coach, Math Staff Developer, ESL Coordinator, and AlS Reading and AIS Math teachers. Together with
Special Education teachers, RTI Team members reviewed every IEP to determine which students would benefit
from mainstreamed instruction. Parents were invited to the school to meet Team members, review their
student’s program, and agree to changes in IEPs.
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In 2009-10, P.S. 146 had four self-contained Special Education classes: one 12:1 Kindergarten class
and three 12:1:1 classes for students in grade 1-5. In 2010-11, we have five self-contained Special Education
classes: two 12:1 classes (Kindergarten and grade 1) and three 12:1:1 classes for students in grades 2-5.

Special Education students have never been fully segregated from General Education students at P.S.
146. Special Education students have the same curriculum and programs as General Education students, with
adjustments in pacing and other teaching modifications aimed at meeting students’ learning goals. Special
Education and General Education students already mix in the computer lab, gym and cafeteria, as well as for
ESL instruction and in Afterschool. The school also has a well-established practice of mainstreaming individual
Special Education students for instruction in core subjects alongside General Education students.

With the implementation of Phase |, we will increase the number of students receiving mainstreamed
instruction in core subjects. In 2010-11, two Special Education students in grade 4 will be fully mainstreamed
for instruction in all subjects. All other Special Education students in grades 3-5 (twelve students) will be
mainstreamed for delivery of the Language program, daily for 50 minutes. As discussed earlier, Language is a
literacy intervention program that scaffolds reading and writing with explicit instruction in English. Language will
be delivered to all students in grades 3-5 in groups of 10-12 students that are formed by skill level, rather than
grade level. The twelve partially mainstreamed Special Education students will participate in Language
alongside General Education students at their same skill level. Mainstreamed students will be provided with
extra supports as needed. The SETSS/IEP teacher or an AlS teacher will push-in to provide that additional
support. This is designed to ensure a seamless transition into the mainstream, and to scaffold instruction if and
when needed. The RTI Team, along with Special Education and General Education teachers, will monitor
students closely through the year.

The school is organized for this effort. Class schedules have been aligned to allow fluid movement of
students between General Education and self-contained Special Education classes. Special Education and
General Education teachers have regular time for collaboration in weekly common planning periods, and
professional development for General Education teachers regarding IEPs has been planned. Technology and
other resources are in place to streamline the analysis of the data used to monitor student progress. A
schoolwide behavior plan is in place with tools to monitor behavior. With all of these pieces in place, we expect
success in Phase |.

School Tone

The 2009-2010 Learning Environment Survey (or NYC School Survey) shows a need to address the
area of Safety & Respect. Levels of satisfaction with Safety & Respect declined from the previous year, and
P.S. 146 compares poorly with other elementary schools on this measure. Teachers gave negative responses
to questions about levels of respect and enforcement of discipline, and parents and teachers both identified
bullying as an issue. The school is taking a number of steps to address these concerns.

Respect For All is an anti-bullying, anti-bias program from the Anti-Defamation League. The Assistant
Principal and the Parent Coordinator are trained and leading the implementation, along with the Guidance
Counselor. All teachers received individual copies of a book about bullying, along with suggested lessons and
other resources about character-building. In November, teachers will view a training video about bullying
prevention, and the Parent Association will screen the same video at a PA meeting. All teachers reviewed the
DOE Discipline Code and Standards of Intervention and Discipline Measures with their students in child-friendly
language, and each class developed and signed individual behavior contracts. Assemblies will be held to inform
students about bullying and bias, and to rally support for a change. Anti-bullying posters supplied by Respect
For All are posted around the school, and children will design their own anti-bullying posters and slogans that
will also be posted around the school. A world map will be put up in the school lobby showing where our
students come from as part of the effort to promote acceptance and prevent bias.

All teachers will participate in professional development about classroom management and discipline.
Every teacher submitted a description of his or her classroom management policies in September 2010.
Teachers will review and share their management strategies and policies with colleagues, and a list of teacher’s
favorite or innovative techniques and systems will be distributed to all staff. Professional development in
classroom management and Therapeutic Crisis Intervention (TCI) will be provided by STOPP (Strategies,

08X146 2010-11 CEP (NovEMBER 2010) 19



Techniques, Options Prior to Placement) to large and small groups of teachers inside and outside of the school.
Individual sessions may also be provided to teachers with greater need. Also, the Guidance Counselor and
selected teachers will get a training called Play Therapy and Beyond, to learn how to use play to develop
relationships with children and teach them to monitor and modify their own behavior.

One of our biggest efforts to improve Safety & Respect is the development and implementation of a
school-wide discipline plan. This program, called Steps to Success, was designed by our teachers (based in
part on the PBIS program used in many other schools) and rolled out in early October 2010. Steps to Success
is a system of rewards for positive behavior and consequences for negative behavior. For positive behavior,
there are individual rewards (“gold feet”) that teachers pass out to reward kindness, politeness, and on-task
behavior. There are also whole-class rewards (“big feet”) that are given if the entire class shows good behavior
in the hallway, auditorium or cafeteria, or for 100% attendance or 100% in uniform. Every two weeks, a prize is
given to the student with the highest number of gold feet in each class, and every month, the class with the most
big feet wins a pizza party.

To regulate negative behavior, “pink slips” are given out for infractions. The infractions come from the
Chancellor's Regulations. When a staff member sees a child commit an infraction, the pink slip records the
date, time, location and the nature of the infraction. Part of the pink slip is torn off and handed to the child, and
the rest is collected in a central location, where Steps to Success Team members log infractions at the end of
each day. A first time level 1 infraction results in the loss of a classroom privilege. The second occurrence
triggers a letter to parents, and the third occurrence results in lunchtime detention. Subsequent infractions
trigger, with parental consent, Friday after school detention for increasing amounts of time (up to 30 minutes). A
collection of five or more pink slips for various level 1 infractions within one month also triggers a letter home
and lunch detention. More serious infractions (at level 2 or higher) may trigger immediate step 2 (letter home)
and step 3 (lunch detention) responses, or the matter may be referred directly to the Principal.

Steps to Success has been in place for less than a month, but we have already seen improvements in
behavior across the school. Three refinements of the program are already underway. First, to enhance the
rewards system, we will open a school store where children can “spend” their gold feet slips for small items.

The school store will be overseen primarily by the Parent Association, with assistance of the 5" grade officers of
our Student Government. Second, we plan to involve our Student Government Officers in a peer mediation or
peer counseling program with students in (lunchtime and/or after school) detention. The Guidance Counselor
and other members of the RTI Team are researching supports for this kind of peer counseling effort. Last but
not least, we will computerize the record keeping system, to look for patterns of infractions in location, time of
day, participants and other antecedents, and identify preventative measures.
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SECTION V: ANNUAL SCHOOL GOALS

Directions: Based on the findings and implications from the comprehensive needs assessment
(Section V), determine your school’s instructional goals for 2010-11 and list them in this section along
with a few phrases of description. The resulting list should include a limited number of goals (5 is a
good guideline), and the list as a whole should be a clear reflection of your priorities for the year.
Good goals should be SMART — Specific, Measurable, Achievable, Realistic, and Time-bound.
Notes: (1) In Section VI of this template, you will need to complete an “action plan” for each annual
goal listed in this section. (2) Schools designated for improvement (Improvement, Corrective Action,
Restructuring, SURR, Persistently Lowest-Achieving (PLA), or schools that received a C for two
consecutive years, D, or F on the Progress Report) must identify a goal and complete an action plan
related to improving student outcomes in the area(s) of improvement identification. (3) When
developed, Principal’s Performance Review (PPR) goals should be aligned to the school’s annual
goals described in this section.

Goal 1: 80% of all students will achieve at least one year of progress in ELA and Math.
Students in grades 3-5 will achieve at least the 70t growth percentile on NYS
assessments. Progress in K-2 students will be measured by reading and math
benchmarks. (September-June 2011)

Implementation of RTl. We will continue to expand our capacity to use data to identify student needs and track
progress toward goals. All teachers will participate in Inquiry Team work to improve instruction. Programming
will be aligned to allow facilitate fluid grouping of students and delivery of Tier Il and Tier Il interventions.

Goal 2: We will increase the number of Special Education students who are mainstreamed
into General Education in core subjects, and those students will meet or exceed their
IEP goals. (September-June 2011)

Implementation of Phase I. An IEP/RTI Team will review the long- and short-term goals in every IEP, and
evaluate each student’s performance and progress in core subject areas. With the consent of parents, Special
Education students will, when appropriate, mix with General Education students for instruction. Professional
development will be provided to all teachers, and collaboration between Special Education and General
Education teachers will be facilitated during weekly common planning time. Programs will be aligned to allow
fluid grouping of students in general and special education for instruction in core subjects. Students will be
closely monitored to ensure that they are making progress toward their learning goals.

Goal 3: To improve school tone, safety and respect by strengthening classroom and school-
wide discipline, resulting in a lower number of suspensions and improved responses
on the 2011 Learning Environment Survey. (September-June 2011)

All teachers will have professional development to improve or enhance classroom management practices. We
will implement a school wide discipline plan, based on the Chancellor's Regulations, which incentivizes good
behavior and imposes consistent consequences for negative behavior. Our goal is to increase self-monitoring
among students and staff, and prevent unwanted behaviors. We will collect and analyze data to identify
patterns of infractions and explore measures to improve school tone, safety and respect.

Goal 4: All teachers will participate in at least 20 hours of Professional Development about the
Common Core Standards in Reading and Writing. There will be evidence of
implementation of those standards in classroom practices and improved student
work. (September-June 2011)

Teachers will conduct concentrated, rigorous study of Common Core Standards for ELA in grade-level groups
and teacher teams. All teachers will use Inquiry methods, supported by data, to increase fidelity of instruction to
standards. Evidence of success will be found in classroom practices, observations and improved student work.
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SECTION VI: ACTION PLAN

Directions: The action plan should be used as a tool to support effective implementation and to evaluate progress toward meeting goals. Use
the action plan template provided below to indicate key strategies and activities to be implemented for the 2010-11 school year to support
accomplishment of each annual goal identified in Section V. The action plan template should be duplicated as necessary. Reminder: Schools
designated for (Improvement, Corrective Action, Restructuring, SURR, PLA, or schools that received a C for two consecutive years, D, or F on
the Progress Report) must identify a goal and complete an action plan related to improving student outcomes in the area(s) of improvement

identification.

ELA, Math

Subject/Area (where relevant):

Annual Goal

Goals should be SMART — Specific,
Measurable, Achievable, Realistic, and
Time-bound.

80% of all students will achieve at least one year of progress in ELA and Math. Students
in grades 3-5 will achieve at least the 70" growth percentile on NYS assessments.
Progress in K-2 students will be measured by reading and math benchmarks.
(September-June 2011)

Action Plan

Include: actions/strategies/activities the
school will implement to accomplish the
goal; target population(s); responsible staff
members; and implementation timelines.

* Implementation of RTI, including

- formation of an RTI Team to oversee the tiered instructional model

- usin